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Abstract 

A needs assessment was conducted to identi@ top priority needs of elementary 

school students. Similar Canadian studies have determined the important needs of junior 

high and senior high school children, however, little research has been conducted with 

elementary students. This thesis explored the needs of young students in Calgary. 

Comparisons were also made between the students' parents' and the school personnel's 

perceptions of student needs with the expressed needs of the elementary students. 

-The results indicated that elementary students are keenly aware of educational 

needs, mentdemotional needs, environmental needs, and instructional needs. When 

comparing student needs with parent and school personnel perception of student needs 

few similarities exist. 

It is important to respond to the priority needs identified by the students 

themselves when seeking to address the stress young children face. Addressing the 

expressed needs of elementary students will provide them with the tools to work through 

problems, thus, better preparing them for life. 
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Chapter I 

INTRODUCTION 

Many school age children, teens, and young adults are experiencing considerable 

personal, social, physical, and emotional stress, which negatively affects their school 

performance (Seffrin, 1 990). Increased student enrollment, diminished available 

resources, expansion of information, ever-changing technology, increases of school 

violence. changing family structures, and increased emphasis on career preparation are 

just a few of the demands students face (Diachuk et al, 1995). To alleviate the stress 

students face, educators are starting to realize that they need to address both the non- 

academic and academic needs of students. By including non-academic needs in school 

programs students will be more prepared to reduce multiple stressors and focus on their 

essential life preparation skills, employability skills, and personal management skills 

(McLaughlin, 1995). The aim of Comprehensive Guidance and Counselling Programs is 

to address the academic as well as the non-academic needs of school age children, which 

in turn provides a more safe learning environment that better prepares the student for 

their hture endeavors (Gysbers, 1990). 

Students all over the world are starting to experience higher levels of stress at a 

younger age and have not yet had the benefit of developing coping resources to deal with 

dilemmas such as: alcohol and drug abuse, sexuality concerns like AIDS, racial 

discrimination, economic family pressure, competition for teacher attention, and choosing 

a career (Hiebert & Thomlison, 1996). Comprehensive Guidance and Counselling 

Programs (CGPs) attempt to address some of above needs. CGPs began in the early 

1980s in United States and are now becoming more common in Canadian schools 
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(Gysbers, 1 98 1). American research has demonstrated that CGPs are accompanied by 

statistically significant increases in positive relationships, increased accessibility of 

college and career information, and a more positive overall school climate. The students 

also reported that they like school more and believed their education was more 

adequately preparing them for the future (Lapan, Gysbers, & Sun, 1997). 

At the local level, recent studies of the effects of Comprehensive Guidance and 

Counselling Programs in Caigary Junior High and Senior High schools have begun to 

demonstrate a number of benefits. strengths, and successes with students (Hiebert, 

Kemeny & Kurchak, 1998). Although this research is promising, limited information 

exists on the effects of CGPs for elementary school chitdren. More research is needed to 

explore the extent to which similar benefits might be accompanied by implementing 

CGPs with elementary students. 

A thorough needs assessment is essential in determining the important student 

needs in order to design an appropriate and effective Comprehensive Guidance and 

Counselling Program. Focussing on student perceptions of their own needs must be the 

starting point for all program planning in order to generate accurate information of 

appropriate needs. This means a bottom-up approach, beginning with student's seif- 

perceptions and adding the knowledge and ideas of the school personnel and parents. 

The Problem 

Although recent Canadian research has supported the success of Comprehensive 

School Programs at the junior high and senior high school populations, limited research 

exists on the effects of CGP with elementary students (Hiebert et al., 1998). The 

elementary school setting needs to be explored to test whether similar results of CGPs 



occur at the grade school level. If similar beneficial results are identified at the 

elementary school level then educators will be able to assist students in addressing the 

whole-person needs of students and help provide better resources to adequately prepare 

young elementary students for necessary persond management, life skills, and career 

direction. 

Rationale 

Utilizing the results of student needs assessment as the basis for school 

programming is encouraged by Alberta Education, but implementation is generally up to 

the school principal and guidance counsellor. Thus, the adoption of CGPs is not yet 

universal. More evidence of the student academic and non-academic benefits of CGPs 

may generate more interest in educators and in parents to be part of the guidance and 

counselling movement to incorporate such programming. More widespread adoption is 

imperative for student success. 

When needs are not addressed, students find it difficult to concentrate on their 

academic performance, and also may be more susceptible to such negative long-term 

impacts such as dropping out of school, unhealthy practices such as smoking, drinking, 

increased involvement in crime and therefore decreased productivity in the workforce 

(DeFriese. Crossland, MacPhail-Wilcox, & Sowers, 1990). By understanding both the 

academic and non-academic needs of elementary school students, attempts to meet those 

needs can be made in an earlier more proactive fashion, thus allowing students to focus 

on other academic goals. Comprehensive guidance programs that accurately target 

students' personal/social, career and educational needs will act as a preventative measure 
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and intercept possible negative consequences of stressed students with limited access to 

resources. 

The Current Study 

The study reported in this thesis represents collaboration between an 

ElementaryIJunior High School and the University of Calgary. The principal of the 

school was interested in conducting a Student Needs Assessment in order to develop a 

database for the school's comprehensive quality learning plan. The fust step was to 

identify the needs of students. and then to develop school programs to meet those needs. 

This thesis focuses on the Comprehensive Student Needs Assessment Project to identify 

the important needs of elementary school students. 

The research will provide a critical link to existing literature by conducting a 

student needs assessment survey at the elementary school level. The student needs 

assessment project will identify the academic as well as non-academic student needs 

which will then illustrate the gaps in persondsocial needs, career needs, and educative 

needs from those services already offered at the proposed elementaryljunior high school. 

By identieing elementary student needs, the first step towards implementing a CGCP 

will be taken. Conducting research at the elementary school level is extremely important 

and gives more evidence of the need for comprehensive guidance programs in all 

Canadian schools to better prepare students for life. 

Overview 

The thesis is organized in five chapters. Chapter I provided an overview of the 

paper and sets the context for the thesis. Chapter I1 reviews current research in the area of 

comprehensive guidance counselling programs and their impact on junior and senior high 
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school children. As well, other aspects of CGPs are described, including the role of 

needs assessment, school team, need for elementary research, and differing perceptions of 

students and adults regarding the needs of children. Chapter three describes the 

methodology used for gathering information. Chapter four presents the results. Chapter 

five summarizes key findings and discusses the implications of the study. Limitations of 

this study are also outlined as well as implications for future research in this area. 



Chapter I1 

LITERATURE REVIEW 

A prominent theme running through chapter 1 was that children and adolescents 

today face multiple pressures fiom many sources. One way to address the needs of young 

students is to implement Comprehensive Guidance and Counselling programs. A 

fimdarnental element in CGPs is conducting a needs assessment, which is the focus of 

this thesis. This chapter provides a more detailed look at the literature base for the thesis- 

Section One consists of background information on Comprehensive Guidance and 

Counselling programs. Section Two looks at the perceptions of student needs from the 

perspectives of students, parents. and school personnel. The chapter concludes with a 

discussion on the focus of this particular study. 

American literature about Comprehensive Guidance Programs has surged in the 

past 3 decades and has raised several important issues for schools. The Canadian scene 

also has provided research and more particularly specific studies on the effectiveness of 

comprehensive guidance programs at junior high and senior high school levels in the last 

few years. This chapter begins by outlining the relevant North American literature 

pertaining to Comprehensive Guidance programs. 

Comprehensive Guidance Programs 

A shift fiom reactive, crisis-oriented school counselling and responsive guidance 

programs in school systems, to a proactive comprehensive approach to guidance and 

health programs has occurred in the professional literature over the last 3 decades 

(Cameron, Mutter, & Hamilton, 199 1). The movement towards comprehensive guidance 

programs also was stimulated by a renewed interest in career guidance and a concern for 
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the accountability of all services (Gysbers. 1 994). Comprehensive guidance programs 

(CGPs) are structured to promote the health of all children and to prevent later health 

problems in schools. CGPs attempt to develop the "whole-pupil" within an integrated 

curriculum approach which identifies and coordinates contributions from all aspects of 

the school (Watkins, 1994). 

The guiding principles of CGPs are as follows: 

1. Guidance programs need to be comprehensive. They need to be comprehensive in 

that they include a full range of activities and services such as: assessment, 

counselling, placement, follow-up, and follow-through (Hargens & Gysbers. 1 984). 

2. Guidance programs need to be developmental. The term developmental used within 

guidance programs is interpreted as children being assisted in achieving specific 

competencies on a regular and planned basis (Hargens & Gysbers, 1984). Guidance is 

thought of as a program with specific learner outcomes, which shifts the attention 

away from the school counsellor and onto the skills attained by the students attending 

the program (Synder & Daly, 1993). 

3. Usually comprehensive guidance programs are competency-based, focused on 

outcomes such as knowledge, attitudes, and skills students need to be successful in 

careers. relationships, and leisure pursuits. 

4. Comprehensive Guidance Programs involve a team approach. All school s t a a r e  

involved in delivering guidance services (Gysbers, 2995; Hargens & Gysbers; 1984; 

Hiebert, Kemeny, & Kurchak, 1998). The school team focus is an essential 

component of the comprehensive guidance program, with every school staff member 

having awareness of the guidance process and program (Oregon Education, 1979). 
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Staff. also are professionally trained in teaching certain skills, and providing 

guidance knowledge to students fiom kindergarten to senior high school levels. An 

effective multidisciplinary team would not only include school staff, but also, 

students, parents of students, and community stakeholders. All of these groups would 

be involved in the development and delivery of the comprehensive guidance program. 

Working as a team increases the scope of a program, which in turn assists in shaping 

children to be better prepared for both academic and non-academic parts of Life. 

From Position to Program 

One objective of comprehensive guidance programs is viewing guidance as a 

progrum rather than simply a position. This view dramatically changes the traditional 

role of the school counsellor. In the 1950s, '60s, and '70s, there was a focus on the 

position of the guidance counsellor and the process, which was counselling, not on the 

guidance program. The concept of comprehensive guidance programs is based on a 

holistic view of a guidance program. In the past the counsellor's position often was not 

taken very seriously and counsellors were perceived as having a lot of free time and 

flexible schedules (Gysbers, Hughley, Starr. & Lapan, 1992). Gysbers et al. (1 992) note 

that when the position of the counsellor is emphasized rather than the program of 

guidance, guidance becomes more of an ancillary-supportive service. It was not until the 

late 1970s that the concept for a guidance program was M e r  developed to something 

more comprehensive, proactive, and developmental. 

A CGP is different fiom traditional approaches in that it is recognized first as a 

guidance program, similar to other programs in schools such as the science program, 

math program, or the physical education programs (Hargens & Gysbers, 1984). Some of 
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the key characteristics for emphasis on a guidance program rather than a guidance 

position are as follows: a) guidance has a cumculum which has scope and sequence, b) 

guidance is a service for every child and should not be limited only to those with obvious 

problems, c) guidance helps each child recognize hidher identity as a unique individual 

in a complex and changing society, d) guidance is a team effort which requires the 

cooperation of all school staff members, parents. and community agencies (Oregon 

Education, 1979). 

CGPs are no longer seen as ancillary service, but rather as an essentiai partner in 

facilitating many different types of learning which in turn helps students achieve their 

academic potentid (Hargens & Gysbers, 1984). In the past, many guidance models were 

reactionary, crisis-oriented, and remedial. In contrast, CGPs are more proactive and 

preventative. Preventative approaches to guidance attempt to identify specific skills and 

experience that are needed for children to be successfbl in school are considered of prime 

importance (Synder & Daly, 1993). Much more emphasis is placed on the entire guidance 

program. which includes personaYsocial and career growth and development of students, 

as well as  their educational development. Guidance is integrated as part of the total 

school process. 

Student competencies are intended to be a large focus of comprehensive guidance 

programs. The guidance program focuses on the student's strengths or competencies. not 

just their deficits. Emphasis is placed on helping students identify the strengths they 

already have and to assist them in developing new ones (Hargens & Gysbers, 1984). 

CGPs attempt to address the needs of all students by helping them to acquire 



competencies in knowledge of self and others, career planning and exploration, 

educational and vocational development (Gysbers et al., 1992). 

The CGP approach focuses on each individual child within the student population. 

Instead of focusing on specific students who are experiencing problems at school, 

comprehensive guidance programs have the intention of reaching all students by taking a 

programmatic approach to guidance (Gysbers et d., 1992). By extending the scope to all 

students a more accurate evaluation of the guidance program will be put into place to 

ensure the program has met the needs of all students. 

Constant evaluation is an important part of comprehensive guidance programs. 

Consistent evaluation provides feedback to counsellors and administrators to use in 

improving and enhancing the program so that it can more effectively meet the needs of 

students, the school, and the community (Gysbers et al.. 1992). Additionally, CGPs are 

designed to be sequential and flexible (Synder & Daly, 1993). The developmental and 

comprehensive guidance program is believed to be thorough and effective if the program 

begins the first day and ends the last day of school. Gysbers & Stan (1992) are cited in a 

recent Counseling and Development article that CGPs [are] ". . .developmental by design 

and include sequential activities organized and implemented by certified school 

counselors with the support of teachers, administrators, students, and parents." (Gysbers 

& Stan , 1989, p.5 in Gysbers et al., 1992, p. 567). Guidance is seen as an integral part of 

each school's total educational program. 

Further, Gysbers and Henderson (1 997) have more recently affirmed the role of 

guidance counsellors within the comprehensive guidance program as being involved in 

four features of guidance activities that are involved it each school's design: individual 



1 1  
planning, responsive services, system support, and guidance curriculum. The 

counsellor's time would be spread between these four components, thereby, letting go of 

their previously heid ancillary role. This is an important change as the guidance program 

would not only be more organized and targeted to fit the needs of students, but also, 

would be considered an integrated program within the entire school curriculum. 

In summary, the premises behind comprehensive guidance approaches suggest 

involvement in a broad spectrum of school-related activities and services that intersect to 

provide students and their families with exposure to a range of cognitive. affective, and 

skill development opportunities that contribute to overall competence of students 

(Defriese et al., 1990). CGPs also focus on personal growth throughout the life cycle 

which has much to do with long-term life satisfaction and personal competence for 

developing students about to become independent adults (Defriese et al., 1990). 

What CGPs Try To Do 

The comprehensive guidance approach has several important objectives and goals 

that guide its theory. Gysbers (1 998) states that the ". . .goal of comprehensive school 

guidance programs is to assist students to acquire competencies to handle current "here 

and now'' issues that affect their growth and development." (p.45). Another goal which 

Gysbers (1 998) proclaims as central to comprehensive guidance programs is ". . .to create 

career consciousness in students to assist them to project themselves into possible hture 

life roles, settings, and events, analyze them, relate their findings to their present identity 

and situation, and make informed personal and career choices based on their findings" 

(p.45). Further, developmental guidance is necessary to provide students with the 
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competencies that will put them at an advantage for preparing them to make their next 

life choices (Gysbers, 1998). 

Several authors, including Seffrin (1  990), are concerned that there is a greater 

need today for comprehensive approaches because adolescents engage in a number of 

risky behaviours, which can undermine the student's ability to learn and achieve 

academic success. Potential negative factors currently influencing students are: a) serious 

and threatening health problems that are affected by personal decision-making and 

lifestyle, and b) individual behaviors and personal lifestyles that lead to preventable 

illness and premature death which are developed within the school years (Seffrin, 1990). 

The school is believed to be the place where student interventions can more effectively 

occur, second perhaps to the home. Research has shown that intervention strategies 

within the school have been effective in reducing a number of risk behaviours and in 

maintaining a high level of wellness for most students (Seffiin, 1990). Watts and his 

colleagues (1997) made a similar point, that "the foundations for lifelong career 

development need to be laid in the school" (p.2 18). If a strong comprehensive guidance 

program is able to meet the health and guidance needs of students, a positive chain 

reaction will be created of improved decision-making, lifestyle choices, reduced risky 

behaviors, and in turn appropriate educational progress o f  students will be evidenced 

throughout their school years (Seffrin, 1990). 

Other well-defined goals of an effective comprehensive guidance program are 

designed to develop the maximum potential of all students. Synder and Daly (1993) have 

outlined eight specific objectives for successfhl CGPs. These are to help students 

achieve: understanding of the school environment, understanding self and others, 



understanding attitudes and behaviour, decision-making and problem-solving, 

interpersonal and cornmunication skills, school success skills, career awareness and 

educational planning, and community pride and involvement. If such objectives are 

valued by school administrators and community stakeholders and are developed into 

important guidance programs by schools, students wilt more likely have an opportunity to 

achieve their academic and non-academic potential. 

Similar goals for an Alberta based comprehensive guidance program were 

outtined by Alberta Education in 1995. These CGP goals are to: 1) help students interact 

effectively with others, 2) help students maximize their academic, social and emotional 

potential, 3) help students acquire the knowledge, skills, attitudes, and habits required to 

success~lly respond to employment opportunities, and societal expectations, 4) help 

students gain the skills they need to cope with personal problems that impede educational 

achievement, career development and personal/social growth, 5) request the assistance of 

parents, teachers, and other school personnel in the identification of personal, social and 

intellectual needs of students, and 6) help exceptional students and their families to 

identify and access appropriate intervention programs and services ( Seffrin, 1990). The 

mission statement behind comprehensive guidance programs is to provide each student 

with learning opportunities designed to maximize their potential and promote personal 

grow* throughout life. A more systematic, coordinated, and comprehensive approach to 

guidance could possibly have a more effective and efficient effect on the pressing 

problems and risky behaviours affecting today's children. It  is the hope of educational 

boards that when CGPs are implemented and are effective, students will be more able to 
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make health-enhancing decisions which allow them to live artfirlly, to grow and 

develop naturally, and ultimately become fulfilled human beings (Seffrin, 1990). 

School Team / School Vision 

Several different guidance researchers believe that a common school vision and 

team approach are an integral part of a comprehensive guidance program. Teachers and 

support staff are instrumental and influential in affecting the needs of students, as well as 

being adequately equipped to deliver the central message, theme or vision of the 

individual school's comprehensive guidance program (Hiebert et al., 1998). Involvement 

of all school staff will likely ensure more staff members are in tune with the principles 

and objectives of the guidance program and are adequately meeting the needs of students 

to the best of its ability. This will most certainly connect school staff with each other and 

more importantly contribute a positive school climate as stronger relationships are born 

between students and school staff. 

Not only do school staff members influence the school vision of CGPs, but also, 

parents and community members have a substantial affect on students and the overall 

guidance program. All perspectives are important and need to approve the details of the 

comprehensive guidance program. Full support fiom the community is essential to the 

development of a CGP as weak links of the school team could drastically change the 

success of the guidance program. As well, concerns fiom community members may raise 

items that would not be foreseen by school personnel. and are therefore, even more 

important to the development of a pertinent CGP. 

Necessary and important members of the community are parents, and community 

health and social service programs. Each of these community members separately 



influences the life experiences of children. A more integrated approach with the 

different community institutions and people would provide the stronger support to 

children to grow up healthy and knowledgeable. Institutions and families working 

together can not only create strong support systems, but also, address more adequateIy 

vital development outcomes for growing children and adolescents (Takanishi, 1993). 

The process of establishing a Comprehensive Guidance and Counselling program 

is not simple. It requires a series of well-thought out steps and long range planning in 

order to achieve effective programming and critical evaluation (Diachuk et al., 1995). 

Firstly, awareness must be created throughout the community to raise interest with key 

partners who may become stakeholders in the project. Commitment by the school 

principal and community stakeholders is necessary for the vision of the CGP and follow- 

up of its development. Next. a steering committee can be established with interested 

parties, including parents, teachers, school administration, community members and 

students. Out of the steering committee, specific focus groups can fonn to identify 

potential needs. Conducting a proper needs assessment ofien will demonstrate accurately 

which needs are truly identified by the particular population. After the needs assessment 

is conducted. one can tabulate the results, and identifj. the priority needs. Next, an Action 

Plan is developed which will determine program design, program components, program 

delivery, procedures, and an evaluation plan. Follow through with the action plan 

requires implementation of program components and critical evaluation. Finally, a 

thorough evaluation of the learned outcomes, impact of outcomes, and strength of 

program design is essential to determine the effectiveness and efficiency of a 

comprehensive guidance program. 
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Setting up a School-Community Advisory Committee is important, as it brings 

together the talent and effort of school personnel, parents, guardians and community 

members. Ideally, the School-Community Advisory Committee acts a liaison between the 

school and the community and provides recommendations concerning the needs of 

students. The committee's function is to lend advice and support to the development of 

the comprehensive guidance program. Such a committee will vary according to the 

program and the community, yet, will prove very resourcehi in developing and 

implementing public relation plans for the community (Gysbers, 1997). The diverse and 

different interests of the community, school, and students fonns a healthy CGP team who 

have come together to support the school's vision of "whole-sc hool, whole-person" 

curriculum for today's youth. Understanding all the perspectives of students, parents. 

administrators, teachers, school personnel and community members in developing a 

guidance program that is comprehensive and developmental in nature is essential to its 

applicability and success within the particular school that is used. 

School guidance programs aim to provide a number of effective services to 

students of all ages. However, the environment beyond the school system such as the 

surrounding community, other institutions such as boys and girls clubs, mental health 

offices, juvenile court, children's services, etc., have a dramatic impact on the 

effectiveness of the school guidance program. School counsellors must fully understand 

the limitations of their roles and learn to utilize the community to increase the impact of 

the community on the program. A successfid comprehensive guidance program needs to 

be developed with both administrative and community support to ensure all influencing 
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parties maintain a common vision to provide the expressed needs of students (Rye & 

Sparks. 1 99 1). 

If all the prospective individuals are playing their part and working together as 

part of the school team for healthy school guidance programs, there is a much better 

chance to more accurately meet the needs of students. The comprehensive and 

developmental guidance program will definiteIy run more smoothly if all teachers, 

students, school staff, parents, and community members have the same school vision in 

mind to provide an avenue to meet the needs of students with "whole-person" curriculum. 

Needs Assessment 

A frequent criticism of traditional school guidance programs, and more likely all 

school programs, is that in actual practice they function quite independently of the needs 

expressed by students (Bernard & Fullmer, 1978; Boy & Pine, 1979; Bradley, 1 978; Cary 

& Garris. 197 1). Conducting a thorough needs assessment would provide a solid base on 

which to build a more effective guidance program. By outlining the needs of students in a 

guidance program, a more effective program can be developed which is outcome based 

and directly responsive to the needs of students (Hiebert et al., 1994). 

A needs assessment is a tool which identifies the gaps between current situations 

(outcomes) and required or desired results (English & Kaufinan, 1975: Gysbers et al., 

1992). It places those gaps (needs) in priority order and identifies those needs of the 

highest priority for action (English & Kaufman, 1975). A needs assessment promotes 

interest in program development and demonstrates the need for improvement and 

development in new activities (Rimmer & Burt, 1980). A needs assessment is also a 

method for involving students, teachers, parents, and the community in setting goals and 



priorities for the guidance program (Rimmer & Burt, 1980). Executing a needs 

assessment is a simple yet thorough tool which is vital to planning, development, 

implementation, and evaluation of an effective school guidance program. 

It is imperative that persons whom programs serve should be centrally involved in 

the generation of data regarding felt or expressed needs (Collison, 1982). Of course, 

needs assessments must focus on the needs of the person to be served rather than the 

needs of the institution. Studies show that students who participate in the needs 

assessment procedure, are more receptive to a program response that addresses those 

concerns (Collison, 1982). 

Further, there is a push for guidance programs to more accurately address the 

needs of students, as accountability increases for individual school counselling programs 

and evaluation of personal guidance counsellor performances (Hutchinson & Bottorff, 

1986). In the past, accountability often has been ignored (Gysbers et al., 1992). 

Accountability is a process for demonstrating that the school has accomplished what it 

said it would accomplish. As the public mandate for accountability increases. conducting 

thorough and accurate needs assessments of guidance programs will be even more critical 

(Hutchinson & Bottorff? 1986). 

In order to provide a more accurate vision of guidance program priorities, 

listening to the needs of students is fundamental. Employing the needs assessment 

method also engages school personnel, parents, the community and students to input their 

concerns into appropriate guidance needs. Vanzandt and Hayslip (1 994) emphasize '' 

human skills and an awareness of the human condition [as] essential ingredients in the 

overall development of the counselling program" (p.8). Conducting a thorough student 
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needs assessment will not only provide more accurate results of student needs, but will 

also convey a message to students that their voices are important and that the school is 

listening carefully. 

Success of CGPs 

Student health needs have been clearly documented in research and are largely 

associated with guidance-related needs, therefore much of the Comprehensive School 

Health literature is relevant to CGPs- Arboreiius and Bremberg (1988) looked at the 

behavioural effects of a consistent student-centered health education model. Student- 

centered meant all of the health issues were chosen by the students, not the guidance 

counsellor. They found that student-centered models showed a marked increase in health- 

enhancing activities concerning psychologicai and social health. Similarly, Celotta and 

Jacobs (1982) conducted a study of 120 students in grades two to six regarding the areas 

of need in the guidance program. Five areas of need were identified as important to 

students. These needs were: more confidence in academic performance, concerns about 

the future. better self-management skills, better interpersonal skills, and fewer worries 

about safety and crime (Celotta & Jacobs, 1982). This study concluded that more focus 

on academic concerns and student needs that affect the home and administrative practice 

were important for a successfUl guidance program, rather than other activities that the 

program was previously pursuing. 

In a nationwide American study conducted by Lapan, Gysbers, and Sun (1 997), 

successfU1 research results were noted in students when comprehensive guidance 

programs were implemented. The results recognized that students reported higher grades, 

increased positive school climate, and students had stronger feelings of safety and 
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belonging to their school. As well, positive relationships between all students were 

reported, peers were better behaved, students indicated the quality of their education to be 

good and better preparing them for the future, more career information available, and the 

school counsellor helped improve the overall climate of the school (Lapan, et al., 1997). 

Kolbe (1986) suggests that the combining of school health programs and school 

health counselling programs would considerably increase the effectiveness of school 

health of students as students would then be referred to appropriate resources within the 

community. In a like manner, having teachers and staff actively involved guidance 

programs by making efforts to improve their own health, and increasing their interest in 

providing a healthy environment for their students will not only allow for important role- 

modeling within the school, but also, will show their upstanding belief in the objectives 

of a comprehensive student guidance program (Kolbe, 1986). Further, linking programs 

with school policies would similarly complement the health promotion or guidance 

program to achieve optimum health and life skills (Kolbe, 1986). 

Scope of Research Support 

Noticeable behavioral changes in students have been documented by research in 

the past several years with the effective implementation of comprehensive guidance 

programs. A study by Comell, Turner and Mason (1 985) showed that additional 

classroom hours of instruction in turn produced a significant attitude change in students 

which then influenced the knowiedge and practice of specific health and guidance-related 

behaviors. This is one of the most significant anticipated goals of a well-run 

comprehensive guidance program and illustrates the tremendous impact of CGPs on 

young students' attitudes and behaviours. 
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Research has shown that comprehensive guidance programs have a number of 

benefits with junior and senior high school students. The main goal of CGPs has been to 

enhance students' academic performance. Several studies have demonstrated this finding 

of increased academic success (Evans & Burck, 1992; Gerfer, 1989; Lapan et al., 1997; 

St. Clair, 1989). Junior school students, and senior high school students have found that 

guidance and counselling program interventions in the affective, behavioral, and 

interpersonal domains of student's lives largely contribute to academic achievement in a 

positive way (Gerler, 1989). The inclusion of career education and information has 

especially increased the academic success of senior high school students by offering them 

more career direction (Gysbers, 1995). 

Wolford Symons and her colleagues (1997) in their research on student health 

risks and academic achievement through comprehensive school health programs found a 

strong relationship between educational outcomes, educational behaviours and student 

attitudes and risky behaviours. Educational outcomes and behaviours such as class 

grades, performance, student attendance. and dropout rates were highly correlated with 

student attitudes; aspirations for postsecondary education, and involvement in risky 

behaviours like; tobacco and alcohol use or sexual behaviours. Wolford Symons (1 997) 

also found positive educational outcomes and behaviors demonstrated a strong 

relationship with positive student attitudes and reduced engagement in risky health 

behaviours. 

Comprehensive Guidance programs also can have a positive effect on school 

alienation. Trusty and Dooley-Dickey (1993) found that health and guidance programs 

have a significant positive effect in reducing students' levels of alienation. 
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Implementation of a comprehensive guidance program may, in fact, increase student 

involvement and tie young students to maintaining an interest in schools, which in turn 

reduces school alienation and thus, increasing their career potential and success in later 

life. 

Gysbers (1995) further supports the above predictions of CGPs success. His 

work has found that when guidance and counselling programs help individuals develop 

healthy self-images, students face the future with more hope and realism and become 

more knowledgeable about their educational and work options, they are typically more 

satisfied with life and become positive contributors to society. 

Need for Elementary Research 

S e w n  and Torabi (1984) believe that it is important for younger children to be 

involved in guidance programs, and given information to assist them in learning healthy 

lifestyles at an early age as more and more children are experiencing negative life events 

without any resources to cope with them. Yamamota et al. (1987) have studied the 

prevalence of stress with children. They found that the negative impact of life events on 

adolescents and younger children parallels their effects on adults. The more negative life 

events experienced, the more stress-related and psychophysiological symptoms 

encountered. Comprehensive guidance programs can assist children in coping with stress. 

Hiebert (1 99 1) reports that the prevalence of stress in children has been supported in 

research from comparison studies of children's stress to adult stress. In fact, in a study of 

adolescents and coI1ege students, chronic anxiety scores were higher in adolescents than 

the norms for college students (Allen & Hiebert. 199 1). Another study observed that 

children were 20 times more likely than adults to report 5 or more significant events as 
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stressors. Children, may then be actually experiencing more stress, anxiety and 

negative life events that what has been believed in the past (that children are having the 

time of their lives). Therefore, increasing the coping strategies of children may be the 

best way to combat the stressors routinely experienced while growing up in North 

America, 

The potential for comprehensive guidance programs to address these concerns is 

clear. For example Hiebert (1991) suggests that children can increase their coping 

resources by learning fiom other people, or fiom institutions that can assist in dealing 

with the situation. Unfortunately, little instruction on stress management has been taught 

to elementary school students. Training is necessary for children to help them alter the 

stressors (if possible) and to apply appropriate coping resources (Hiebert, 199 1). 

In a similar vein, Kolbe (1985) suggests that the best way to improve cognitive or 

academic performance of students is through school-based intervention which is designed 

to reduce stress-related behaviours as well as the negative effects of decreased sleep, and 

poor nutritional diets. He is of the opinion that school health programs need to be 

integrated with the community to increase the magnitude of targeted health and education 

outcomes of students. Well-planned school health education and guidance programs 

improve student understanding about the principles of individual and societal health, and 

thus leave children better prepared to face difficult decisions about personal behaviors 

that influence their health (Kolbe, 1985). 

Bergin et al. (1 990) report that developmental guidance programs have been 

largely endorsed. Developmental guidance consists of classroom activities designed to 

provide students with the skills, concepts, and understanding required to proceed through 
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developmental stages necessary for growth (Gysbers, 1995). A number of states in the 

U.S.A. have developed models for comprehensive kindergarten to grade I2 guidance 

programs in schools and elementary counselling programs. Nufrio (1 988) also described 

the need for elementary school counselling because children are growing up in an era 

where many problems may seriously effect them. Elementary school guidance 

counsellors are typically teachers who work closely with children and will have a 

predominant effect on helping children discuss problems and learn how to solve problems 

on their own. However, there is little research demonstrating the effectiveness of 

developmental programs with younger children in North American literature. 

One study considered the comprehensive guidance program of Oklahoma 

elementary and junior high students. Research found that students reported the guidance 

program provided them with assistance such as identifying their personal feelings, 

sharing with others, talking about their accomplishments, solving problems, and listening 

to and following verbal directions (Bergin et al., 1 990). The counselling program for the 

primary grades was noted as being the most beneficial by the Oklahoma school principal, 

and that emphasis here may prevent school problems from occurring for these students 

during their middle school years. 

Gysbers (1998) stated recently that ". . . high quality guidance must begin in the 

early years of schools and continue throughout the school years.. ." (p.46). Since one of 

the significant goals of CGPs is to assist students in acquiring competencies to handle 

current "here and now" issues that affect their growth and development, comprehensive 

guidance programs are best activated immediately to put students at an advantage for 

preparing them to make the next life choices (Gysbers, 1998). Once CGPs are in place, 
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school-age children and adolescents will be stronger, better educated, and more 

psychologically prepared for the chalIenges they will face in the global economy of the 

future (Defriese et al., 1990). More complete and viable research concluding the positive 

effects of developmental guidance programs for elementary school children is necessary 

for htwe support of comprehensive programs. 

Elementary school children demonstrate a variety of academic, psycho/social, 

emotional, attitudinal, behavioral, health and developmental needs that require important 

attention. Effective and efficient CGPs which begin with children fiom their early years 

and follow them throughout their development to high school are best equipped to meet 

those student needs. CGPs are comprehensive, developmental, competency-based, and 

involve a team approach in the delivery of guidance services to fulfil the goals of a 

whole-school-whole-person curriculum. CGPs have shown effectiveness at the junior 

high and senior high school levels and are more recently identieing possible successfid 

results with younger students (Gerler, 1989, Gysbers et al., 1997; St. Clair, 1989). More 

work needs to be done with elementary students to produce definitive research illustrating 

the benefits of CGPs. Concrete research of CGPs at the elementary level will help 

illustrate the need to start CGPs with younger students and thus give evidence to 

implement CGPs from the students' first experience of school to graduation. 

Student, Parent, School Personnel Perceptions of Student Needs 

A common perception in society at large is that parents know best for their 

children. Parents are believed to be aware of their children's needs and this knowledge 

should influence school programming. The opposing view is that we need to listen to the 

voices of students, as children are aware of their own needs (Diachuk et al., 1995). More 



recently, students are taking primary role in school programming. Teachers ask 

students which library books to order, and children are even part of the planning 

committees (Diachuk et al., 1995). It is important for the steering committee members of 

CGPs to be aware of the different views and mindful of it in their program planning. 

Need to Meet the Needs o f  Students 

Researchers state that when health and guidance issues are chosen by the students, 

not the guidance counsel~ors, an increase in health-enhancing activities concerning 

psychological and social health occur (Allensworth, 1994; Arboreluis & Bremberg, 

1988). Conducting a needs assessment is a way of involving students in setting goals and 

priorities for the guidance program (Rimmer & Burt, 1980). Trust and Dooley-Dickey 

(1993) also concur that student involvement may tie young students to maintaining an 

interest in school and thus, increase their potential in later life. A needs assessment also 

provides a solid base to build a comprehensive and developmental guidance program. 

By involving students directly at the needs assessment level of guidance 

programming, adolescents have more of a vested interest to participation in the school 

guidance program. Guidance and counselling programs can help individuals develop 

healthy self-images, students face the fkture with more hope and realism, and become 

more knowledgeable about educational and work options. In turn, they are typically more 

satisfied with life and become positive contributors in society (Gysbers, 1995). This is 

often the sought afier goal of an effective comprehensive guidance program for students 

today. 
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Adult Versus Student Percentions of Needs 

Previous research by Hiebert and Collins (1 994) found that school administrators 

as well as teachers, and parents ranked student needs in a much different order than the 

students themselves. The results fiom three Canadian junior high schools identified the 

number one need of students as "their b e " ,  this was supported by an overwhelming 

47% of the student population. The adults perceived the number one need of students as 

"low self-esteem" while rating "their future" as a student need with only 19% support of 

the adult population. 

Other Canadian studies found similar results where the top needs of junior and 

senior high school students identified coping with the future, decision-making, including 

problem-solving, and generally coping with problems (Collins & Hiebert, 1995: Hiebert, 

Collins, & Cairns. 1994). Adult perceptions of senior high school student needs were 

again dramatically different and statistically significant as students saw emotionallmental 

health instructional services as important needs and adults ranked these needs as less 

important (Collins & Hiebert, 1995). Collins (1 998) reported a statistically significant 

difference in expressed needs of senior high school students as compared to the school 

personnel of five different senior high schools. She determined that parents and teachers 

tend to be more reactive and problem focused in their assessment of adolescents needs 

whereas adolescent students are more fbture focused and proactive. 

In summary. significant differences exist between student and adult groups 

concerning the expressed needs of students at the junior high and senior high school 

levels. Criticisms of guidance programs providing more of what adults think students 

need rather than following the expressed needs of students, may in fact be true. Many 
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educators insist that ". . . unless students are actively involved in the program planning 

process, it is unlikely that they will make optimum use of resultant program initiatives." 

(Collins, 1 998, p.iii). It is important for educators, parents and members of the 

community to address the changing needs of students and to take a more accountable 

position, which focuses on the expressed needs of students. 

The Current Study 

The Student Needs Assessment Project was initiated in the spring of 1998 to 

extend earlier research supporting the benefits of comprehensive guidance programs with 

junior and senior high students. The focus of this particular initiative is to identify and 

examine the needs of elementary school children for which there is no existing Canadian 

research. 

The following study includes conducting a thorough needs assessment with upper 

elementary school age children in hopes of achieving results for an accurate and effective 

guidance program that will assist the health and guidance needs of young children today 

and is based on what the students say they need. Conducting such a needs assessment will 

identi@ the expressed needs of elementary students, and potentially provide encouraging 

research demonstrating the benefits of CGPs being implemented at an earlier age. 

Implications from this study may strengthen and follow the previous research conducted 

at the junior and senior high school levels, and demonstrate that elementary students also 

require sequential and developmental guidance needs that are addressed with a 

comprehensive guidance program at the elementary school level. 

Specific research questions that will be addressed in this thesis are: 

1) What are the comprehensive guidance and counselling needs of elementary students? 
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2) What are the differences in reported needs between the different demographic 

subsets of the sample? 

3) What are the similarities and differences between the perceptions of students, parents, 

and school personnel? 



Chapter I11 

METHODOLOGY 

This chapter begins with a description of the sample used in this study and 

displays the demographic subsets in two tables. A section on dependent measures 

outlining the questionnaire development, instrument description and scoring and data 

reduction follows. The chapter concludes with the procedure section and details the 

questionnaire administration and reliability of the instrument. 

Sample 

The school chosen for this project was a dynamic southwest school, composed of 

kindergarten to grade nine students. It contained both English and French-Immersion 

programs and services families from the middle to upper socio-economic community. 

The principal of the school was tremendously supportive of the needs assessment project 

and had knowledge and experience with a similar study conducted at a junior high school 

the previcus year. 

The participants for this study consisted of 52 students in grades four to six, 19 

schooI personnel, and 5 1 parents. The elementary student sample represents 

approximately two thirds of the elementary student population, see Table 1. A very high 

rate of return by the parents of these students occurred, as 98% of the elementary parents 

completed the questionnaire. Most of the parents who took part in the swvey were 

mothers, 7 1 % while 29% of the parents were fathers. All school personnel, including 

support staff and administration were also invited to participate. The school personnel 

sample represents approximately 40% of the school staff. Of the 19 school personnei that 

completed the survey, 17 were teachers and only two were support staff see Table 2. 



Table 1 . Elementary Student Demographics: Grade by Gender 

Gender 

C rade Male Female Total 

4 5 9.6 9 17.3 14 26.9 

5 7 13.5 13 25.0 20 38.5 

6 9 17.3 7 13.5 16 30.8 

Not indicated I 1.9 1 1.9 2 3 -8 

Total 22 42.3 30 57.7 52 100 

Table 2. School Personnel Demographics: Gender by Role 

Gender 

School Personnel Male Female Total 

Instructional staff 6 3 1.6 10 52.6 16 84 -2 

Support staff 0 2 10.5 - 3 10.5 

Unknown 1 5.3 1 5.3 1 5 -3 

Total 7 36.9 13 68.4 19 100 

The sample of elementary students had few demographic differences. The first 

language of the elementary students was predominately English at 96%. As well 

approximately 90% of the students indicated they had lived in Canada all their life. 

Similarly, almost all (98%) of the sample stated they presently live with their parents. 

The firture plans of the elementary students was also asked in the student needs 

survey. Some demographic differences occurred here. About 50% indicated they planned 

on attending university, about 7% were interested in college or technical school, while 

20% were unsure of their future plans. 



Table 3 .  Elementary Students: Gender by Age, Language, Living Situation, 

Citizenship, and Future Plans 

Gender 

Variable Male Female Total 

Not indicated 

Total 22 42.3 3 0 57.7 52 100 

Language 

English 

Spanish 

Total 

Living Situation 

Parents 2 1 40.4 30 57.7 5 1 98.1 

Foster parent or group 1 1.9 - - I 1 -9 

placement 

Total -- 3 7 42.3 30 57.7 32 1 00 

Citizenship 

Lived in Canada 19 36.53 28 53.9 47 90.43 

All my life 

Lived in Canada 1 1.92 4 7.65 

6- 10 years 

Lived in Canada - 1 1.92 I 1 -92 

Less than 6 years 
. . 

Total 
-- - - -  - - -  - - - - - - - - 

Future Plans 

University 14 26.88 13 25.0 27 

College/Tech School 1 1 -92 3 5.74 4 7.66 

Apprenticenraining - I 1.92 I 1.92 

Job - - 
Unsure 7 13.5 13 25.0 20 38.54 



Dependent Measures 

Questionnaire Development 

The instrument used in this study was adapted from the "Health Needs Survey" 

developed by Collins (I 993). From a thorough literature review Collins (1 993) generated 

a number of potential items. The items then were grouped into categories according to the 

comprehensive school health model. Three core components emerged as important areas 

of the Comprehensive School Health model and have been apparent in the literature since 

the early 1900s (Allensworth & Kolbe, 1987). These core components are Services 

provided by the school, Instruction and/or skills provided at the school, and the school 

Environment. The questionnaire was revised and reworked several times using a Deiphi 

process to tailor the instrument to the specific school being surveyed. The resulting 

instrument was used in six replicated studies and demonstrated a stable factor structure 

and adequate reliability with high school students (Collins, 1993; Hiebert et al., 1994). 

The Collins (1 993) student '-Health Needs Survey'' was modified by Kemeny 

(1997) so that it was more suitable for a junior high school population and more inclusive 

of guidance-related needs. Further modification to the "Student Needs Survey" was done 

in the current study to address the particular needs of elementary students. 

The instrument used in this study was then revised by a steering committee 

composed of students, parents, teachers, and university researchers. Each item of the 

questionnaire was examined by the members of the steering committee, and considered 

the following points: What questions are difficult to understand? How can we modify the 

questions to be more clear? How can the language used in the items be altered to reflect 

the age, grade, gender and learning development of students of this school? How are the 

questions relevant for the school?, and What additional items could be added in the 
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survey? Revisions were done over t 3,2-hour meetings, refining the elementary, parent, 

school personnel and junior high school surveys until they were ready to be pilot tested. 

Another adaptation of the student needs survey was employed to tailor the items 

to reflect an upper elementary student level, grades four to six. The same steering 

committee examined the instrument and modified it so that it could be pilot tested with a 

small sample of elementary students. After pilot testing, the items were refined to reflect 

feedback from the pilot group. 

Instrument Description 

The "Student Needs Survey" asks participants to rate each item on a 5-point 

Likert scale ranging from "strongly disagree" to "strongly agree", see Appendix A. Three 

parallel forms of the questionnaire were created to service the elementary students, a 

second for the parents, and a third for the staff. The items were the same for each 

questionnaire only slightly different wording was used to personalize the questions for 

either the student or the adult. The students answered questions from the perspective of 

"me personally", the parents answered according to their perception of the needs of "my 

son or daughter", and the school personnel answered " the students I work with" 

respectively. See Appendix A for a copy of the survey instrument. 

The answers are recorded on an optical scoring sheet. Anonymity is ensured, as 

the participant's name is not entered on the scantron sheet. To compare responses 

between students and adults all answer sheets are imprinted with matched pairs of 

random ID numbers. 

The final questionnaire contains three sections, addressing needs in the following 

areas, each with several categorical subscales. The items come under these sections: 



Services Needed 
Physical well-being 
Counselling 
Sexuality 
FarniIy/home life 
School performance 

Instruction or Skills Needed 
Health promotion 
Physical well-being 
MentaYemotional health 
Sexuality 
interpersonal relationships 
Safety and accident prevention 

Environmental Changes 
School building and grounds 
School atmosphere: invoIvement with other students 
School atmosphere: involvement with teachers and staff 
Issues outside of school. 

Scoring and Data Reduction 

Scoring of the questionnaire uses the 5-point Likert scale to rate each question 

item in the following series. Strongly agree = 4, agree = 3, no opinion = 2, disagree = 1. 

and strongly disagree = 0. Values of the 5-point Likert scale were assigned to specifL 

mean scores to indicate significant student needs. Mean scores with a value of 3.5 or 

higher are principle student needs. Mean scores of 2.5 to 3.49 signifL student needs that 

are worth noting. Mean scores of 1.5 to 2.49 indicate student needs that are basically in 

the middle, and mean scores below 1.49 are needs that are currently being met. The no 

opinion response selection was placed at the far right of the response section rather than 

in between the agree and strongly disagree responses for each question response in the 

questionnaire. The questionnaire was deliberately set up this way to ensure that students 

were making a conscious choice in selecting the no opinion response rather than choosing 

a neutral or unsure response. 
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The mean score for each of the 16 subscales is calculated for each participant- 

Using the mean score, rather than the total score, allows for easy comparison of scores 

across different subscales that contain diEferent numbers of items. Therefore, it is possible 

to determine the relative importance of each category of need in the 16 subscales as well 

as  the relative importance of each individual need tapped by the questionnaire (Kemeny, 

1997). 

Subscale scores are also measured to identifjf specific need areas of elementary 

students. Subscales consist of groups of like items, i-e.: services: counselling, contains 

question items describing certain counselling services. Similarly to specific question 

items, mean scores of subscale scores with a value of 2.5 or higher are considered 

important student needs. 

Procedure 

Each parent was given a cover letter explaining the purposes of the project. and 

outlined the time needed to complete the survey. A consent form was included for each 

student's parent or guardian to sign. See Appendix B. The student's parents and all 

school personnel were asked to fill out an adult swvey. Students without consent forms 

were not allowed to take part in the study. 

Questionnaire Administration 

Students completed the survey in the first period in their homeroom on the 

scheduled date. Each student was given a package containing a "Student Needs Survey", 

a parent version of the student needs survey, and four answer sheets. The students were 

instructed to take the "Student Needs Survey'' and two answer sheets out of the envelope 

and to leave the parent survey and remaining answer sheets in the envelope. The length of 

the instrument required two answer sheets. After the questionnaire was finished, each 
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student was instructed to take the parent package home for one of their parents to 

complete the study. An envelope with a staff survey and two answer sheets were given to 

the school personnel and later returned to a box in the school office. Parents who did not 

wish to participate were asked to return the questionnaire to the school as soon as 

possible. Parents, and school personnel were given 1 week to complete the adult 

questionnaire and return it in the sealed envelope to the school. 

Reliability 

A reliability trial was conducted with the junior high instrument. Reliability 

measures for the modified Comprehensive Student Needs Assessment Survey took place 

2 weeks after the h l l  study. Test-retest reliability analysis produced correlation 

coefficients ranging from 0.79 to 0.94 (mean of 0.87) for each of the 16 subscales. These 

Kronbach alpha correlation coefficients demonstrated adequate test-retest reliability. 

Unfortunately, current samples were not large enough to conduct factor analyses to 

confirm the factor structure. 

Because of the parallel nature of the current survey to the previous instrument, 

validity measures would likely be the same as in the "Health Needs Survey" instrument 

as a similar participatory process of students, parents, teachers and university researchers 

served on the steering committee to refine the Student Needs Assessment Survey. The 

goal of the steering committee was to ensure the survey items were reflective of the 

particular needs of the southwest elementary junior high school. 



Chapter N 

RESULTS 

This chapter discusses descriptive and infaential analysis of the needs assessment 

questionnaire. The chapter begins by detailing the descriptive analysis and addresses the 

first research question. Next, the inferential analysis is discussed by looking at the second 

research question. The chapter conciudes with supplementary analysis addressing the 

third research question. 

Descri~tive Statistics: research question # 1 

What are the guidance-related needs of elementary students? 

The specific expressed needs of elementary students are illustrated in Appendix C 

in rank order Erom the highest student need to  the lowest student need. Mean scores of  

needs have been scored on a 5-point scale indicating the frequency of  significant student 

needs. In order to distinguish the needs that are seen as important by elementary students, 

a cut-off point was determined based on the values assigned to the 5-point Likert scale. 

The scale values are 4= strongly agree, 3=agree, 2=no opinion, 1 =disagree, and 

O=strongly disagree. Mean scores with a value then of 3.5 or  higher are considered 

principle student needs. A mean score of 2.5 to  3.49 signify student needs that are seen as 

important as students either agreed or strongly agreed with the need item. Needs with 

mean scores of 1 -5 to 2.49 indicate student needs that are in the middle, and mean scores 

below 1.5 are needs that are currently being met. 

Needs that the elementary students have indicated as  the top 20 priority 

needs are listed in rank order in Figure 1. 



The first two listed needs have a mean score of higher than 3 -5 which indicates 

having a better washroom, and learning about first aid as extremely important student 

needs. It is important to note that 4 of the top 20 needs are environmental needs regarding 

the school building and grounds, and 2 of  the top 20 are instructional needs focusing on 

health promotion. The needs in the School Building and Grounds area were speciticdly 

better washrooms, a cleaner school building, better temperature control, less litter, more 

outside furniture, and less damage to the school. Health promotion instructional needs 

were learning about first aid and how to apply first aid to minor injuries. 

Rank 

1 

2 

3 

4 

5 

6 

7 

1 8 

9 

10 

1 I 

12 

13 

I4 

15 

16 

17 

18 

19 

20 

Figure 1. Top 

Items 

Better washmoms 

Learn about fim aid 

Longer lunch break 

Cleaner building 

Mid morning break 

Teacher same trealmcnt 

Interest in careers 

Outdoor survival skills 

Temperam control 

Infortnation abut  AlcohoUdrugdsmddng 

Less litter 

Microwave at lunch 

First aid for minor injurics 
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In addition to the environmental and instructional needs, elementary students 

needs focused on educational o r  sociaVemotiona1 interests such as information on 

careers; information on alcohol, drugs, and smoking; less bullying; less fighting; more 

outdoor survival skills; and more respect for individual differences. Other needs centered 

around the school timetable such as: incorporating a longer lunch break, a mid-morning 

break, having a microwave available at lunchtime, more field trips, and more extra- 

cumcular activities available at school. 

Items with a mean scores below 1.5 indicating needs that were already being met, 

were having enough money, adults trained as parents, understanding English, 

understanding schooIwork, help with learning disabilities, talking about weight problems, 

and alcohol, drugs and gambling problems. See Figure 2. The frequency level o f  low 

mean scores of these items are below the mean score of 1 -5 suggesting that the above 

needs are already being met for the sampled elementary school students. Thus, students 

do not see these needs as important. 

The subscale scores of elementary student needs demonstrate a strong interest in 

adding a number of varied services. The specific types of services with high mean scores 

I t cm 
Fcwcr cxpamtions 
Enough money 

Eff- of alcohol, drugs, and gambling 
Hclp with lcarning diff~cultics 
Understand schoolwork 
Talk about my weight 
Understand English 
Adults trained as parents 

Mean 
1.48 
1 -46 

1.41 
1.38 
1.35 
1.21 
1.2 1 
1.15 

Figure 2. Low Elementary Student Needs: Question items and means 
Note: Mean score is out of 4. 
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from elementary students were: fhmily and home life services, sexuality services, school 

performance senices, and counselling services and noted as important need areas. In 

addition, environmental needs such as those uutside the school were noted as important 

student needs. Instnrdional needs Ii ke classroom instruction on sexuality, and 

mentallemotional health were recognized as important needs by elementary students. All 

of these subscales had mean scores of 2.5 or higher, see Figure 3. 

Sld  nwiation 
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1.17 
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-76 
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Figure 3. Elementary Student Subscakr: means and 
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Note: Mean score is out of 4. 
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Inferential Analysis: research auestion #2 

What are the differences in reported needs between the diffment demographic subsets of 

the sample? 

This question was addressed using a 2(gender) by 3@ade) multivariate analysis 

of variance (MANOVA) with the I6 subscales as dependent measures. The main effect 

for grade was not significant, F(16,32) = 0.38, = 0.44 indicating no reliable differences. 

The main effect for gender also was not significant, E (1 6,27) = 0.63, p = 0.49 indicating 

no reliable differences between boys and girls. The gender by grade interaction effect 

aIso was not significant, E (3354) = 0.37, p = 0.39. No reliable differences occurred in 

the gender by grade interaction. As no significant differences were found between grade 

and gender of the elementary students, school programming can be generalized between 

grades 4 to 6, and boys and girls can be grouped together. See Table 1 for a comparison 

of mean scores and standard deviations between gender and grades of the elementary 

students. 
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Table 4. Mean Subscaie Scores for Elementary Student Needs (standard deviations in 
parenthesis). 

Subscales Grade 4 GraQ 5 Grade6 
male fcmaie male female male female 

Senices: 2.40 2.62 2.36 2.52 2.60 2.15 
Physical well-being (0.67) (0.48) (0.65) (0.71) (0.56) (1.16) 

Scrviccs: Counselling 3.05 2.60 2.5 1 2.88 2.91 2.4 1 
(0.5 1) (0.48) (0.73) (0.67) (0.87) (1.03) 

SCMCCS: Sexuality 3 .OO 3.37 2.24 2.69 3.37 2.75 
(1.72) (1.20) (0.69) (1-17) (1-43) (1.02) 

Scrviccs: Family and 3.18 3 -47 2.95 3 -50 3.67 2.75 
home life (1.07) (0.63) (0.99) (0.91) (0.65) (1.02) 

Scrviccs: School 2.85 2.42 2.76 2.87 3.01 2.52 
PC rformance (0.67) (0.61) (0.89) (0.86) (0.76) (0.48) 

Instruction: Health 2.70 2.39 1.64 2.19 2.22 2.07 
Promotion (1.44) (0.74) (1.11) (0.80) (0.91) (0.53) 

Instruction: Physical 2-48 2.51 2- 14 2.3 1 2.56 2.36 
wcll-being (1.17) (0.92) (0.60) (0.87) (1.23) (0.57) 

Instruction: McntaV 2.89 2.82 1.94 2.83 3 -03 2.54 
Emotional hcalth (0.80) (0.68) (0.62) (1.02) (0.59) (0.7 1 ) 

Instnrction: Safety & 1.83 1.98 1-82 2.13 2.08 1.86 
accident prcvcntion (0.70) (0.64) (0.28) (1.15) (0.53) (0.86) 

Instruction: Sexuality 3.60 2.56 2.14 2.54 2.56 3.43 
(1.95) (1.13) (1.46) (1.66) (1.12) (1.40) 

Instruction: 2.73 2.36 1.94 2.57 2.70 2.5 1 
lntcrpcrsonalrclations (1.09) (0.49) (0.62) (0.70) (0.33) (0.97) 

Instruction: Academic 2.30 2.10 2.22 2.52 2.62 2.42 
ski 11s (0.52) (0.50) (0.90) (0.83) ( 0 . W  (0.61) 

Environment: School 2.15 2.06 1.78 1-78 2.73 1.82 
building & grounds (0.45) (0.70) (0.72) (0.57) (0.40) (0.51) 

Environment: 2.1 1 2.29 1 -86 1.88 2.60 2.42 
Involvcmcnt with other (0.51) (0.73) (0.65) (0.34) (0.38) (0.65) 
students 

Environment: 2.09 2-50 2.03 2.40 2.49 2.5 1 
lnvolvcment with (0.55) (0.68) (0.33) (0.65) (0.44) (0.85) 
tcachcrs and staff 

Environmcnl: 3.24 3.19 3.17 3.21 3 -64 2.98 
Outside of school (0.80) (0.52) (1.00) (0.97) (1.00) (0.74) 
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In order to identify fkther differences between the differmt demographic subsets. 

conducting a MANOVA on each demographic variable is required. Only, one of the 

demographic variables, students future plans, had sufficient numbers of students to 

conduct a MANOVA. In order to enswe there were no empty cells in the design, it was 

necessary to collapse apprenticeshipitraining and collegdtechnical school. This resulted 

in 3 levels of h t w e  plans: university bound students and other post secondary (college 

bound and apprenticeship bound) students. A 2(gender) by 3(future plans) MANOVA 

was performed with the 16 subdes as the dependent measures. The main effect for 

gender was not significant, E(16,29) = 38, p = 0.24. The main effect found for future 

plans was not significant, F(32,58) = 0.38, p= 0.3 5. The gender and future plans 

interaction effect also was not significant, i?(32,58) = .40, p= 0.33. Ideally, it would have 

been desirable to do several MANOVAS with all of the demographic subsets to detect 

demographic differences. Unfortunately, most of the demographic variables had 

insuficient numbers within the categories to perform a MANOVA. 

Inferential analvsis: research question #3 

What are the similarities and differences between the perceptions of students, parents, 

and school personnel? 

This question was addressed in two ways. A multivariate analysis of variance was 

performed with the three groups on the 16 subscale scores. This was followed by a 

comparison of item frequency and mean scores for the three groups of students, parents, 

and schoot personnel. See Table 3. Please note that caution should be exercised when 

interpreting the school personnel data. Because 3 teachers only taught elementary 

students it was not possible to protect teacher anonymity and separate these 3 teachers 
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fiom the rest of the school staff Therefore the teacher data is derived fiom the whole 

school staff. Some of the school s t a i n t e r ac t  only with elementary students, others 

however, interact with elementary students only part of  the time. 

In the group MANOVA, the main effect for group was significant, E: (3 2,184) = 

8.3 6,  e = €0.0 1 . Therefore, reliable differences occurred between the students, parents, 

and school personnel on certain subscales. Follow up univariate tests indicated significant 

differences on  10 subscales. See Table 2-  Post hoc analysis using the Scheffe method 

identified several significant pair-wise differences between students, parents, and school 

personnel, see Figure 4. 

1 

Parents to School S M  

(0.0 1 ) 

(0.0 1) 

(0.35) 

(0.0 1) 

(0.01) 

(0.0 1) 

(0.0 1 ) 

(0.46) 

(0.5 1) 

(0.01) 

Students to School S M  

(0.01) 

(0.0 1) 

(0.18) 

(0.04) 

(0.93) 

(0.10) 

(0.73) 

(0.01) 

(0.0 1) 

(0.0 I) 

Subscalcs 

Scnices: Family and 
home life 

S c n i a :  School 
PC do rmancc 
Instruction: H a l  th 
promotion 

Instruction: Physical 
well-bcing 

Instruction: 
MentaVcmotional health 

Instruction: Safety & 
accidcnt prcvcntion 

Instruction: 
I ntcrpcrsonai 
relationships 

Environment: School 
building & grounds 

Environment: 
Involvcmcnt with othcr 
students 

Environment: Outsidc of 

between students, 

Studcnts to hcnts 

(0.02) 

(0.90) 

(0.02) 

(0.0 1) 

(0.13) 

(0.0 1) 

(0.0 1) 

(0.01) 

(0.0 1) 

(0.03) 

parents and school staff. 
Note: Only 10 of the possible subscales depict differences between the three 
groups. . 

Significant differences 
school 
Figure 4. Results o f  post-hoe analysis: 
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Table 5 .  Group Comparison: Mean scores, standard deviation, DF, F and p values 

Variables 

Serviccs:Physical well-being 

Group 
Parents StaK 
2:65 2.34 
(0.65) (0.76) 

Scnics: Family and home life 

Services: School pcrfonnancc 

Instruction : Hcalth promotion 

Instruction: Physical well-being 

Instruction: Mental/Emotional 
Hcalth 

Instruction: Safkty & accident 
prevention 

Insuuction: intcrpctsonal 
Relationships 

Instruction: Acadcmic skills 

Environment: School building & 2. I0 2.63 
grounds (0.63) (0.72) (0.58) 

Environment: Involverncnt with 2- l8 2.35 2.96 
OLhcr stu&nts 

(0.59) (0.77) (0.78) 

Environment: Involvcmcnt with 2-38 2.30 2.52 
teachers and slafT (0.6 1) (0 -66) (0.55) 

Environrncnt: Outside of school -29 1.31 264  
(0.85) (0-90) (0.70) 
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It is important to note that more differences exist between students and teachers, 

as 8 of the 10 subscales depict differences. More similarities exist between teachers and 

parents, as 6 of the 10 subscales indicate significant differences between the adults. 

Comparisons between students and parents are somewhat in the middle, as 7 of the 10 

su bscales illustrate significant differences. 

As noted previously, there are distinct differences and similarities between 

students, parents, and school personnel when comparing the 16 subscales. Examining 

where those differences exist can be detected by comparing the mean score of question 

items between the three groups. See Figure 5. for the mean scores of  the top 20 question 

items. 

The highest items identified by elementary-aged students' deal with the structure 

of the school day and the school physical plant. These items do not even make the top 20 

list as identified by their parents. Students also want more information about educational 

and career planning, and on this their parents are in close agreement. Elementary-aged 

students also are concerned about gaining their independence, dealing with peer pressure, 

and being treated fairly by teachers. Most of these items are seen as being of secondary 

importance by their patents and school staff. Some similarity exists between students and 

school personnel on the condition of the school physical plant regarding temperature 

control and air quality. However, there are only six items common to two of the three 

groups, and only one item common to  d l  three groups, namely first aid for minor injuries. 

It is clear that the ranking and the content of  the lists depict more differences than 

similarities. Such data give evidence that current guidance programs should listen to the 

voices of children when planning special programs in schools. 



Studeats 
Barerwashrooms 

(3 -76) 
Learn about first aid 

(3 -52) 
Longer I d  beak 

(3.49) 
Cleaner building 

(3-37) 
Mid morning brcak 

(3.35) 
Teacher treated all students the 

same (3.33) 
Info ahout carcers 

(3.3 1) 
Outdoor survival skiIls 

(3.3 1) 
Temberatute control 

(3.29) 
Info about alcohol, drugs, 

smoking (3.23) 

Less littcr 
(3.20) 

Microwave at luncb 
(3.16) 

first aidfor minor injuries 
(3.15) 

More friendliness between 
students (3.14) 

Outsi& furniture 
(3.14) 

HcIp stopping physical or 
emotional ahse (3.13) 

How to stand up for self and not 
be a follower (3.12) 

Morc interesting classes 
(3.12) 

More ficld trips 
(3.12) 

Lcss damage to school 
(3.12) 

Figure 5. Responses from 
Items common to students and one adult group of the top ten are underlined. 
Items common to students and one adult group of the top 20 are in Ittzi~cs. 
Note: Mean score is out of 4. 
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(3.6 1) 

Teachers fceling less stressed 
(3.59) 

Avoid catching Xectious 
dkas2s (3.53) 

How to my no to p r e ~ ~ u r e  from 
fieads (3.53) 

Infoabwtcafeers 
(3.24) 

Learn about safety around cars 
(3.22) 

How ro /eel good about myser/ 
(3.20) 

What 10 do if someone touches 
private perts (3.20) 

How to acce@ m e  who are 
different than them (3.20) 

Howtostopsexualabuseor 
sexual assault (3.18) 
Learn street sruarts 

(3.18) 
How to accept their appmmce 

(3.16) 
How to be a bettcr Listener 

(3.16) 
How to deal with anger 

(3.12) 
How to lalk to their family and 

friends (3.1 2) 

Students, Parents and StafE 

Healthyrrrlinghabits 
(3 -47) 

risk of fatal d i m  
(3.47) 
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physical hcalth (3.47) 
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Question items and means 



Chapter V 

DISCUSSION 

This chapter examines the results of the study and focuses on implications for the 

future. The chapter begins by summarizing the findings fiom the study. Second an 

interpretation of the results is offered linking the results of this study to previous 

research. Implications for program development follow with suggestions for firture 

programming for the school used in this study. Next, strengths and limitations of the 

study are discussed. Then, the chapter closes with suggestions for fbture research and 

final conclusions of this project. 

Summary of Findings 

According to the results reported in chapter four, elementary students are clear 

about which services, instructional, and environmental needs they see taking priority. The 

top needs were fiom the areas of Environment and Instruction. Students are primarily 

concerned about the school building and grounds, specifically the upkeep of their school. 

They also are interested in health promotion, namely first aid for minor injuries. In 

addition, elementary students are keenly aware of educational needs and 

mentaVemotiona1 needs. Understanding how to prevent abuse and resolve conflicts are 

examples of some of the mental/emotional health needs elementary students identi@ as 

high priority. They also want less bullying and more friendliness between students. These 

findings are similar to needs expressed by junior high school students in previous 

Canadian research (Collins, 1998; Kemeny, 1997). Information about careers was listed 

as the seventh highest priority need by students and is particularly noteworthy as it 

confirms the idea that young children want to learn about careers and jobs (Gysbers, 
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1995). In summary, the important needs identified by the students are comprised of 

educational needs, health promotion needs, and mentdemotional needs. 

Elementary students also identified a number of needs as not being important. 

These items had a mean score below 1.5, signifying that these needs were already being 

adequately provided for by parents/guardian or school staff. These needs are comprised 

of family and home life concerns, specifically having enough money in the home and 

adults practicing good parenting skills. Other concerns were health related, namely, 

talking about their weight and understanding the affects of alcohol, drugs, and gambling. 

The remainder of the needs centered around education such as: the ability to read, the 

ability to understand English, receiving fewer expectations from teachers, and gaining 

help with learning difficulties. 

Implications for Program Development 

Given the above areas of guidance-related needs expressed by elementary 

students, it is clear that more counselling services. health promotion instruction, and 

environmental issues need to be addressed. Young children want specific resources to 

help them with difficult situations, inform them about first aid, and how to take care of 

their school. Addressing these needs most likely will reduce the stress student's 

experience at school and enable them to concentrate on other areas, such as academics. 

These findings corroborate research done with older students. For example Gerler (1 989) 

found with junior and senior high school students, guidance and counselling interventions 

in the affective, behavioral, and interpersonal domains of student's lives largely 

contribute to academic achievement in a positive way. Further, research by Comell, 

Turner, and Mason (1 985) showed that additional classroom hours of instruction on the 
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specific practice of health and guidance-related areas produced a significant attitude 

change in students, which then influenced their behavior. Since elementary students are 

requesting more classroom instruction in health promotion, the implementation of such a 

program may in fact shift their attitudes and behavioral practices. 

Many of the priority needs expressed by this sample of elementary students are 

similar to those needs reported by junior and senior high school students (Kemeny, 1997; 

Collins, 1998). These data suggest that it might be usehl to begin CGPs at an earlier age. 

For example: students reported mentaVemotiona1 needs, educational needs, and career- 

related needs. If all of these needs are addressed early, guidance programs can serve to 

better prepare students earlier in an effort to avoid stressful experiences. 

Elementary students also listed careers in the top 10 needs. If an introductory 

career program was developed and implemented for students. it may afso have a positive 

impact on academic success. Gysbers (1 995) noted increased academic success as one of 

the benefits of adding career education to the curriculum. Introducing young children to 

the varied career and job possibilities may provide them with a more clear career 

direction, increasing relevance of academic subjects, thus improving their current 

academic performance. Gysbers (1995) has also found that when students face the future 

with more hope and realism, and become more knowledgeable about their educational 

and work options, they are usually more satisfied with life and become more positive 

contributors to society. Conceivably, such effects may occur with elementary students by 

introducing them to potential career and work options. 

One striking observation of the identified top students needs were the diverse 

nature of needs. Elementary students reported, for example: that the top needs came fiom 
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the three different sections of the questionnaire, namely, services, instruction, and 

environment. All of the subscales had some items above the cut-off point of 2.5. This 

means that if the school is to do an effective job at addressing the student needs a 

comprehensive approach must be employed. A comprehensive approach also will need to 

be coordinated to avoid overlap and duplication. Thus, the guidelines for CGPs offered 

by Diachuk et al. ( I  995) will be particularly usell .  

Results fiom chapter four addressing research question #2 found no statistically 

significant differences between grades 4, 5, and 6 students, or between boys and girls 

within the sample. As well, no reliable differences occurred with any of the different 

demographic variables. Since no statistically significant differences were found with 

grade. gender, or grade by gender interactions in the elementary student sample, guidance 

programming will be less complicated than it might otherwise be. Elementary boys and 

girls from grades of 4, 5, and 6 can be grouped together for most guidance-related 

programming. This will simplifjr program devetopment as no gender distinctions or grade 

levels need to be addressed. 

Some programs to address guidance-related needs of elementary students may 

include a career and job unit that introduces students to the multitude of jobs, and careers 

available throughout the world. Other programs may be focused on the school physical 

plant and involve tasks such as cleaning up the school hallways. painting the washrooms. 

and raising money for more outside fhmiture and sandboxes. Another guidance-related 

program may center around social skills, specifically learning how to get along with other 

students fiom different cultures, learning how to stop abuse or assault, and how to 

prevent bullying fiom occurring between students in the school. All of the these potential 
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programs can be developed in the school with boys and girls from differing elementary 

grades in mind. 

The results of research question #3 identified strong differences among parents, 

school personnel, and elementary students regarding their service, instructional, and 

environmental needs. In general, adults perceive the needs of elementary students to be 

quite different than what the students identi@ as important needs. Parents and school 

personnel discern instructional needs concerning physical well-being, health promotion, 

interpersonal relationships and safety and accident prevention as top priority needs. 

While students emphasize the importance of mental/emotional health needs, counselling 

services and environmental needs regarding the school physical plant. Although some 

similarities do exist between parents and students, and school personnel and students, the 

differences are great. 

Strengths and Limitations of the Study 

One of the strengths of this study was the thorough manner in which the 

questionnaire development was approached. As pointed out in the methodology section, a 

series of meetings were held at the school, whereby members of the steering committee 

discussed at length the validity of each question of the survey instrument. The instrument 

was modified, reworked, and refined several times to ensure suitability for an elementary 

school population. The draft instrument was then pilot tested with a sample of students. 

After the pilot test, W e r  revisions, and changes were incorporated into the 

questionnaire from the feedback of the pilot students. The members of the steering 

committee fiuther scrutinized every item one last time to before it was finalized. 



54 
In addition, a test-retest reliability trial was completed with a small sample of 

students 2 weeks af3er the fill study. The results indicated that the survey instrument 

demonstrated strong test-retest reliability. Therefore, the questionnaire used in this study 

was created in a detailed process and included many steps to ensure a comprehensive 

development. As well, the questionnaire demonstrated respectable reliability, which 

fh-ther demonstrates the strength of the instrument. 

Another strength of this study stems from the collaborative approach used by the 

steering committee. This collaborative approach worked so well because of the many 

committed and visionary people who stood as equal participants in the steering 

committee. The students, parents, teachers. and school administrators met faithfully week 

after week to discuss the instrument development and shared their opinions about every 

detail of the needs assessment project. Without such strong commitment, interest in 

young children, a team vision, and continued support, there is no doubt that the strength 

of this project would have suffered and therefore the usehlness of the results. 

One of the limitations of this study is the small sample size. The school used in 

this study was chosen because of the keen interest of the principal. Working with the 

school principal in conducting research is imperative to coordinate data coltection. 

Unfortunately, only one class each of grades 4, 5, and 6 were able to be included in the 

sample. Ideally, it would have been desirable to work with a larger school where many 

elementary classes exist in order to obtain a larger sample size. 

As well, the small sample size precluded follow-up analysis with the demographic 

variables. For example, there were low numbers of students from differing cultures, very 

few differences between children living with guardians other than their parents, and most 
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of the children were born and raised in Canada. Possibly, a larger sample of students 

from a different geographical area within the city would have identified a more diverse 

sample. Therefore, generalizability of the results of this study to elementary students in 

differing cities or provinces within Canada is limited. 

Another limitation is the length of the questionnaire. Some of the feedback fiom 

students, parents, and school persomet was that the questionnaire was too long, Some 

students were fatigued afier answering most of the survey and had to take breaks to 

ensure full concentration for the remaining items. The questionnaire was lengthy due to 

the thorough development process. The steering committee wanted to maintain ail of the 

appropriate needs so that children could clearly identi@ needs fiom a broad range as 

possible. Future revisions of the instrument will make every attempt to reduce any 

unnecessary question items while still including all of the items that are considered 

important. 

Directions for Future Research 

Replication studies with elementary students will add to the research in this area. 

In order to improve studies for hture research it would be advantageous to use a larger 

sample size with equal proportions of boys and girls, as well as representation from 

varied cultures, first languages, and living situations. This way. distinct demographic 

variables could be included in the analysis to increase the possibility of generalizing 

results to other elementary students fiom different geographic regions. 

Future research in this area should also strive to include a well-distributed sample 

of school personnel and parents. Including more elementary teachers who interact on a 

daily basis with the students may in fact produce less disparity between perceived student 



needs. More male parents completing the survey may also change the results of 

perceived needs of elementary students. Typically, when research is conducted with 

parents, more mothers seem to participate than fathers. Equal gender distribution may 

produce more accurate results of both parents' viewpoints, rather than just the female 

perspective. 

Conclusions 

Chapter 1 of this thesis began by depicting the broad range of stressors that 

children and adolescents face in society today. The results of this study indicate that 

children in elementary grades are already experiencing needs that are related to those 

potential areas of stress. Schools that implement comprehensive guidance programs 

aimed at addressing those needs will provide students with skills to reduce the likelihood 

of experiencing undue stress when they encounter those situations in the future. Thus, in 

some respects. CGPs aimed at meeting the expressed needs of students can be seen as 

preventative stress control. 

The Comprehensive Needs Assessment Project endeavored to identi@ the "whole 

person" needs of elementary students. Many of the important needs identified in this 

study focused on mental/emotional needs, instructional, and environmental needs of 

young children. Elementary students also identified counselling services in the top 

priority of needs. Acknowledging all of the expressed needs of elementary students is 

imperative to assist students in achieving success at school. The next step is developing 

guidance-related programs to address these needs. Previous research has found that 

addressing sociaVemotiona1 and psychological needs of young children likely will 

increase their potential for academic success (Gysbers, 1995). Therefore, creating 
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guidance-related, instructional and environmental programs to address their top priority 

needs, will potentially decrease the stress students face thereby increasing their potential 

for academic success. 

Gysbers (1 995) and other researchers also have demonstrated that CGPs are best 

approached in a collaborative, bottom-up fashion, whereby students have a primary role 

in identifying their needs and contributing to program development initiatives (Come11 et 

al., 1985; Gysbers, 1995). It is imperative to listen to the voices of children rather than 

attempting to guess their guidance-related needs. This project used the bottom-up 

approach and asked grades 4,5, and 6 students what needs they perceived as important. 

The results from this study can then be used to create guidance-related programs that 

accurately reflect the identified needs of the sampled elementary students. 

It is also very important to include parents and school personnel when designing 

and deveIoping guidance-related programs. Although many differences were found 

between students. parents, and school staff? of the perceived needs of elementary students, 

the end goal is common: Providing a safe learning environment that better prepares 

students tbr their fbture endeavors. When parents and school personnel recognize what 

students need, they can work together to develop programs to meet those needs. In fact, 

the key stakeholders in a successfbl CGPs are the students' parents, school 

administrators, teachers, and community members that interact directly with the children. 

Working collaboratively with a common vision is an effective way to meet the needs of 

students in an effort prepare them for life. 

The results of this study speak to the utility of early-intervention. The identified 

needs of the elementary students compare closely to the needs expressed by junior and 
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senior high school students in previous Canadian studies. The student sample identified 

needs that are currently being addressed at junior and senior high school levels (Collins, 

1998; Kemeny, 1997). The similarity of elementary and junior high school needs gives 

rationale to start implementing CGPs at the elementary level. Earlier introduction to 

sociaUemotional, psychological, environmental and instructional needs will expose young 

students to the tools to work through problems, thus, better preparing them for life. 

Further. if the needs of elementary students are met by CGPs. young children will have 

the opportunity to develop life and learning skills from a very early age. These life and 

learning skills will enable children to be more equipped to deal with conflict, learn how 

to work effectively with different people, take better care of their health, understand 

social concerns, and generaiiy be more productive contributors to society. 
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Appendix A 

Student Needs Survey: Student Form 



Student Needs Survey 
(Grades 4 - 6)  

We would like you to answer the questions in this book so that we know what 
students in this school need. 

This survey is about you, but some of the items might not affect you personally. 
You can skip any questions which you feel uncomfortable answering. 

However, the more questions you answer, the more we will know about what the students 
at this school need. 

The survey is anonymous. 
All answers will be strictly confidential. 

Please fill in the number on the front of your envelope in the space for student number. 
Do not fill in your own name or student id number. 

Instructions: 

1. DO NOT write vour name on this book or the answer sheet. 
2. Read each quesiion carefblly, and fill in the matching circle on the answer sheet that has 

been given to you. 
3. DO NOT write on this book. 
4. Please use an H.B. pencil only. 

Here is an example of how to answer the questions: 

I 
1 Example: If your response to question 1. was B (girl), you would shade in1 
I the B on the answer sheet like this: 1 



Please remember that this survey is anonymous. 
AU answers will be strictly confidential. 

Background Information 
This information will help the school decide if different groups of students have different needs. 

Are you a boy or a girl? 

How old are you? 

What grade are you in? 

What do you plan to do when 
you finish high school? 

What is your first language? 

How Iong have you lived in Canada? 7. 

Who are you currently living with? 

A B i  C ; D 1  E 
University College / 1 Apprenticeship . Job Unsure 

Technical / Job Training ' 
school ' 

A B , C D  E 
English F E h  Chinese ! Punjabi Arab72- 

A B C 
- Spanish Vietnamese Other 

A B ,  C D 
All your More than i 6 to 10 Less than ' 

life 10 years years 5 years 

I A B C 
Parent(s) Other Foster I group ' 

relatives ' placement 
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Read the statement at the beginning of each question. Think about your own personal needs, and fill 
in the matching circle on the answer sheet provided: 

A If you strongly agree 

A. Physical Health 

It is important to me personally for the 
school to provide ... 

9. Someone to talk to about my health 

Rate each item 

10. Special help for students with physical disabilities A B C D I E  
1 1. Someone to talk to about my weight A B C D I E  
12. First aid for small injuries A B C D I E  
13. More intramural sports A B C D I E  
14. More sports programs after school A B C D I E  
15. Eye / hearing testing A B C I 
16. Information about preventing diseases such as 

cancer or heart disease A B C I 
17. Information on how sleep affects my health and 

learning 

18. Information on contagious diseases like the flu, 
colds. chicken pox, measles. and others A B C D l E  

19. Information on how to take proper care of my 
skin. hair. and teeth A B C D I E  

20. Information on how my feelings affect my 
physical health A B C D l E  

21. Information about  how alcohol, drugs, and 
smoking affect my health A B C D I E  

22. Information about how t o  tell when I am getting A B C 
sick I 



B. Seeking Help 

It is important to me personally for the 
school to provide ... 

23. Information about careers I am interested in 

24. Information about getting in touch with, social 
workers, counsellors, or police officers 

25. Help stopping physical or emotional abuse 

26. Help learning how to deal with the death of 
someone I know 

27. Another student to talk to about my problems 

28. An adult to talk with who is not my teacher 

C. Mental / Emotional Health 

It is important to me ersonall to gain the 
following information * or s 

How to deal with bad feelings 

How to feel good about myself 

How to deal with anger 

How to deal with feeling sad 

How to deal with thoughts of hurting myself / 
suicide 

How to find help to deal with my feelings 

How to understand the way feelings affect how I 
act 

How to talk about my feelings more honestly 

How to set goals for myself 

How to stand up for myself 

39. How to accept my appearance 

D. Sexuality 

It is important to me personally to learn 
about ... 

40. Changes in my body and feelings as I grow up 

41. How being a boy or girl is part of my personality 

42. How to say "no" to touching in my private parts 

43. Time to talk alone with a trusted teacher about sex 

44. How to stop sexual abuse or sexual assault 

45. What to do if someone touches me in my private 
Parts 

46. Factual information about sex 



It is important to me personally to learn 
about ... 

47. How to make healthy decisions about sexual 
involvement 

48. The risks involved in prostitution and how to deal 
with pressures to become involved 

E. Familyor Home Life 

It is important to me for the 
school to: 

49. Help me cope with my parents' separation or 
divorce 

50. Help me cope with step-family issues 

51. Help me cope with having part of my family 
living in another place 

52. Help me understand what my parents expect of me 

53. Help me learn how to take care of myself when 
my parents / guardians are not home 

54. Help me in talking to my family about classmates 
and / or other friends 

55. Help me in talking to my parents about sex 

56. Help me deal with alcohol, drug, or gambling 
problems in my family 

F. Interpersonal Relationships 

It is important to me personally to learn: 

57. How to work out problems or conflicts with others 

58. How to build healthy friendships / relationships A 

59. How to talk to my family and friends A 

60. How to be more considerate and respecthl of others A 

61. How to stand up for myself in a group instead of 
being a follower all the time A 

62. How to say "no" when my friends pressure me A 

63. How to feel more accepted by others A 

61. How to be more accepting of people who are 
diRerent than me A 

65. How to deal with unfair treatment because of race A / sex / religion 

66. How to be a better listener A 

67. How to help others deal with their problems A 



It is important to me personally to learn: 

68. How to get along better with members of the 
opposite sex 

69. How to get along better with members of the same 
sex 

70. How to get along better with students fiom other 
grades 

71. How to get along better with parents and other 
adults 

G. Issues Outside of School: 
(Please answer this question in terms of where you live right now! 
For example: with your family, in foster care, in a group home, etc.) 

In my life, the following changes are 
important to me personally: 

72. Enough money in my family for the things we 
need like food, clothing, shelter, etc. 

73. Less conflict where I live A B C D I E  
74. Fewer problems with alcohol, drugs. or gambling A B C D I E  
75. More agreement about the rules in my home A B C D I E  
76. My parents 1 guardian spending more time with A B C 

me D l E  
77. People in my family should spend more time at 

home 

78. Less violence where I live (physical or sexual 
abuse) 

79. Less yelling and put-downs where I live A B C D I E  
80. The adults I live with having more training as 

parents 

81. People feeling less stressed A B C D I E  
82. More caring, support, and respect towards each 

other 

85. Having someone that I could depend upon A B C D I E  

83. More understanding by adults about how many 
things I have to do outside of school A B C D 

84. More privacy for me A B C D  

86. Being allowed to do more things on my own A B C D I E  

E 

E 

87. Fewer expectations placed on me at home A B C D I E  
88. Better relationships with my parent(s) / A B C 

guardian(s) D I E  



89. Better relationships with my brother@) and / or 
sister(s) 

H. Safety and Accident Prevention 

In order to live a safe and accident free life, 
it is important that I personally: 

90. Learn about the law and how it applies to me 

91. Learn to give first aid 

92. Learn about sports safety and safety equipment 

93. Learn about safety in and around cars 

91. Learn outdoor and survival skills 

95. Learn to be safe on the street or in a public place 

96. Learn how to protect my personal privacy, i-e., 
internet, on the phone, at home, etc. 

I. School Performance 

I would do better in school if I.. . 

97. Found my classes more interesting 

98. Found my classes more challenging 

99. Wasn't so hungry at school 

100. Understood my schoot work more easily 

101. Was able to read better 

102. Was given more special classes to help me with 
learning difficulties 

103. Had more access to extra help for L.A., Math, 
etc. 

104. Got into less trouble over my behaviour 

105. Had better study skills (reading, note taking, 
writing tests. etc.) 

106. Had fewer learning problems or difficulties 

107. Worried less about writing tests 

108. Understood English better 

109. Had more field trips 

1 10. Had more guest speakers in my classes 

I1 1. Felt better about how well I did in school 

112. Did my school work more carefully 

113. Felt comfortable telling my teachers when I don't 
understand what I have to do 

114. Understood how the things I learn in school will 
be useful in my future 
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Think about your own personal needs and tell us what you think. 
You can skip uncomfortable questions. 

J. Academic Skills 

I would do better in school i f . .  . 

116. I had a better idea of what my teacher wants me 
to do 

1 17. My teachers told me why homework was 
important 

118. There were fewer distractions in class A B C D I E  
119. I did a betterjob of handing in my assignments 

on time 

120. I got down to work more quickly on my 
assignments 

12 1. I had more resources at school to do my 
schoolwork (i-e., computers, library, atlases, etc.) A B C D I E  

122. I had less trouble getting along with my partners A and completing group projects B C 

123. I was more prepared for tests and quizzes A B C I 
124. I found tests and quizzes less stresshl A B C D I E  
125. I took more interest in my learning A B C D I E  

Please start a new answer sheet for the remaining questions 

DO NOT fill in your name or student number 

Instead 

Please make sure the number from the front of  your envelope 
is in the space for student number 
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Think about your own personal needs and tell us what you think. 
You can skip uncomfortable questions. 

K. School Atmosphere 

The following changes to the school atmosphere 
are important to me personally ... 

1. Less damage to school property 

2. Less garbage and litter scattered around the school 

3. No spitting inside or around the school 

4. Equal opportunities for boys and girls to do things 

5. Less bullying 

6. Less fighting 

7. More acceptance of different racial or cultural 
groups 

8. More respect for the fact that everyone is different 

9. More friendliness towards one another 

10. Sexual harassment dealt with in a better way by 
adults 

11. Crimes like stealing dealt with in a better way 

12. Crimes like destroying other students work dedt 
with in a better way 

13. More control of visitors in the school by staff 

14. Better communication between teachers and 
parents 

15. Teachers feeling less stressed 

16. Better teacher-student relationships 

17. Teachers were more clear about how they wanted 
me to behave 

18. More chances to be involved or active in school 
life (e.g., intramurals, school patrol, leadership, 
etc.) 

19. More understanding by teachers about the 
problems I face outside of school 

20. Students help to make the rules and discuss 
assignments 

2 1. Unfair treatment of students by teachers 
recognized and dealt with in a better way 

22. Clear consequences for not following school rules 



23. Teachers treated all students the same 

The following changes to the school atmosphere 
are important to me personally ... 

24. More understanding by teachers about the amount 
of work I have to do 

25. Extra help available more often 

26, More agreement between teachers, students, and 
parents about school rules 

27. More understanding of disabilities like deahess, 
learning disabilities, etc. 

28. More activities like clubs, games, crafts, sports, 
etc. offered at lunchtime or after school 

L. School Building and Grounds 

The following changes to the school 
environment are important to me personally ... 

29. Being able to use a microwave oven at lunch 

30. Cleaner school building and grounds 

3 1. Better washrooms 

32. Chairs and tables that fit me 
33. More outside sand boxes 

34. Outside fiuniture, e-g., benches, tab[es, etc. 

35. Outside steps to sit on, like in the library 

36. Better temperature control 

37, Better air quality 

38. Better noise control 

39. Better quality lighting 

40. A longer break at lunch time 

31. Better seating in the lunch room 

42. Longer lunch room hours 

43. Less pollution 

44. A mid-morning break between classes 

Thank-you for taking the time to answer these questions! 
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Consent/Cover Letter for Parents/ School Personnel 



Feb. 5,1999 

Dear ParentJGuardian, 

SPEAK YOUR MIND! OSEZ PRENDRE LA PAROLE! 

These slogans can now be seen throughout Elboya school. They have been 
made up by the Elboya Leadership students on behalf of the Elboya Comprehensive 
Student Needs Assessment Project Steering Committee. In accordance with our School 
Improvement Plan goal to increase student voice, a survey has been developed to give 
you and your student a chance to provide us with input regarding the programs, services 
and environmental changes needed at the school. We have engaged the services of a 
University of Calgary research team in the survey development, the compilation and 
reporting of resutts. This is an opportunity for you to express your opinions, as the 
survey will provide us with the information to develop a comprehensive and collaborative 
program addressing Elboya student needs. 

We are requesting consent for one adult parent per household to complete the 
survey to be sent home on February 16,1999. On that same day students in grades 4 to 
9 will be asked to complete the student survey as a part of the same research project. 
Please note that in the next few weeks we will be conducting a similar survey for the 
Eiboya primary students. Your consent is also required for your sonldaughter in order to 
meet the university research standards. Please see the consent guidelines below. 

I the undersigned, hereby give my consent for myself and for my 
sonldaughter , HOUSE # to participate in a research project 
entitled "Elboya ElementaryIJunior High School Comprehensive Student Needs 
Assessment'. I understand that such consent means that myself andlor my child will 
complete a written Student Needs Survey. I understand that participation in this study is 
completely voluntary. I understand that this study will not involve any greater risks than 
those ordinarily occurring in daily life. I understand that the responses will be obtained 
anonymously and kept in strictest confidence. I understand that only group data will be 
reported in any published reports. I understand that if at any time I have questions, I can 
contact Jacqueline Lessard at #777-7760, or Joy Robinson at 238-81 92, andlor Dr. 
Bryan Hiebert at 220-7770 from the University of Calgary. 

YES / NO (Please circle) 
Signature (ParenffGuardian) 

Please return the signed consent form to the homeroom teacher by Wednesday, 
February 1 om 1999. Thank you for your cooperation. 

Sincerely, 

Jacqueline Lessard, Principal 



Appendix C 

Student Responses: Frequency Distribution of Ratings, and Mean Rating Values 



Elboya Elementary -Junior Higb School 
Item Frequencies and Mean 

(Rank Order) 
Elementary Students Survey 









Appendix D 

Parent Responses: Frequency Distribution of Ratings, and Mean Rating Values 



Elboya Elementary Junior High 
ltem Frequencies and Mean 

(Rank Order) 
Elementary Parent's Survey 





Q a  12.1 

Q a  124 
Q a  1 19 

. - -- - -- - 

 ad more resources at school to do their 
schoolwork 
They found tests and quizzes less stressful 
Did a better job handing their assignments 
in on time 

6 

7 
4 

1.98 

1.98 
1.96 

14 

15 
15 

5 

5 
9 

25 

18 
2 1 

1 

6 
2 





- .  -. - 

Qa 108 
Qa 87 
Qa 78 
Qa 99 

3 
1 
1 
3 

'Understood ~ n g l i s h  better 
Fewer expectations place on them at home 
Less violence at home 
Weren't so hungry at school 

13 
9 
12 
8 

I 
I 
1 

14 
19 

19 
16 

1.06 
-96 

13 1 2 0  
19 1 20 

-94 
-88 



Appendix E 

School Personnel Responses: Frequency Distribution of Ratings, and Mean Rating 
Values 



Elboya Elementary Junior High 
Item Frequencies and Mean 

(Rank Order) 
Staff 

- . . - . - -- - 

QB I Be a better listener 7 9 3 3.21 
QB24 Learn to be street smart 4 10 2 2 3.2 1 
QB6J No spitting 1 6  9 1 1 3.18 



ommunicate with fami 





plear idea of teacher expectations l l l 9 l 3 l s I  1 2.33 ] 






