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Sense & Nonsense 
Healthy Choices About Alcohol, 
Drugs and Gambling 

A Sneak Peek at Sense and Nonsense 

Sense and Nonsense is a curriculum resource to educate 
children in grades 4 ,5  and 6 about issues around alcohol and 
drug use as well as gambling. Each manual is grade specific 
and designed to help teachers present factual information 
about drugs like medications, caffeine, tobacco products, and 
alcohol as well as lifestyle choices and information on 
gambling so that students will be able to make sound 
decisions about their use of these products in the present 
and future. Take a quick look at what we have to offer. 

Grade 
-- 

At this grade level children will develop an 
understanding of commonly-used drugs, such as 
medications and caffeine, and an understanding of the 
purpose of drugs in our lives. They will learn the 
difference between prescription and non-prescription 
drugs and how to use these drugs safely with adult 
supervision. An overview of caffeine is provided. 
Findy, they will explore some risks of drug use. 

Students are introduced to the concept of gambling 
and how it involves aspects of risk and uncertain 
outcomes. Students are encouraged to compare 
gambling with other activities that promote 
enjoyment and healthy lifestyle choices. They examine 
the decision-making process and how their own and 
others' decisions are interrelated. Students then focus 
on how gambling can affect individuals and 
relationships and conclude with a project designed to 
demonstrate respect. 

Healthy Choices About Alcohol, Drugs and Gambling 



Grade 5 
- 

At this grade level students begin with an exploration of 
reasons for drug use. I t  is followed by an in-depth look a t  
smoking. Topics include the effects and consequences of 
smoking, and smoking as a dependency. Students conclude 
with a look at advertising and its uses. 

Students examine how people and events influence decisions 
and attitudes and focus on the concepts of competition and 
cooperation to look at reasons people gamble. They examine 
the effects and impact of gambling and gain an increased 
understanding of relationships and the positive and negative 
effects of actions on self and others. Students examine the 
advertising used to promote gambling and how it can affect 
them. 

Grade 6 
After identifying personal views on alcohol, students will 
explore why people use alcohol, and the influences of 
advertising on alcohol purchase and consumption. They will 
also learn about how alcohol affects the body, and develop an 
understanding of alcohol abuse and dependency. 

Students examine how they manage their personal and 
financial resources. They discuss situations that involve 
conflicting points of view and examine how harmful 
involvement in gambling affects family members and friends. 
They are asked to focus on their personal interests and 
abilities, then discuss the difference between use and abuse 
as it relates to gambling. They develop a problem-solving 
model and an action plan for making healthy choices. 



Sense and Nonsense 
Resource Evaluation Form 
Now that you have had a chance to review and use 
Sense and Nonsense, AADAC would like to hear 
from you. You, the resource user, are the key to 
the success of this program. Your suggestions and 
comments will be taken into consideration during 
future revision and development of the resource. 

Send to: 
AADAC 
Provincial Resource Services 
200,10909 Jasper Avenue 
Edmonton AB T5J 3M9 

Option 
Fax to: (403) 422-5237 

How did you first learn about this resource? 
school library 
a professional association 
Alberta Education 
public media 
another teacher 
AADAC consultant 
other (please specify) 

2. How did you get a copy to use? 

3. How well does the resource ... 
. . . meet curriculum requirements? 

not at  all C] reasonably well very well 
...p rovide adequate support to fulfill the stated 
teaching objectives? 

not a t  all reasonably well very well 
. ..provide age-appropriate, addictions-related 
content? 

not a t  all reasonably well very well 

4. How useful did you find . . . 
. . .the background information 

very useful somewhat useful not useful 
... the philosophy and content ideas 

very useful somewhat useful not useful 
. ..the participant activities 

very useful somewhat useful not useful 
... the parent-assisted activities 

very useful somewhat useful not useful 

5. Did you find the resource (check as many as 
apply): 
easy to use 
relevant to your students 
worthwhile and useful 

[7 well-balanced 
good enough to recommend to others 
Comments 

6. Specify changes that you feel would improve 
the resource. If possible, indicate page 
numbers and the changes you would like to 
see. (If more space is needed, please use an 
additional page.) 

7. Are there other alcoholldruglgambling-related 
issues for which you feel a resource kit would 
be helpful? 
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Grade 4 Resource 

About This Resource 

This teaching resource is intended to increase and encourage 
student awareness and understanding of issues around 
alcohol and drug uselabuse as well as lifestyle choices 
associated with gambling. 

This teaching resource addresses selected objectives in 
Alberta Education's Program of Studies for Health, Grade 4. 
I t  includes teaching suggestions and student and teacher 
resources that provide information about alcohol and drug 
uselabuse and gambling. 

The content in this resource is organized in the following 
way: 

Part I: Alcohol and Drug Abuse 

Section 4.1: Drugs: What Are They? What Do They Do? 

Section 4.2: Prescription and Non-prescription Drugs 

Section 4.3: Drugs Can Be Helpful and Harmful: Caffeine is 
One Example 

Section 4.4: Any Drug Can Be Risky 

Part 11: Gambling and Lifestyle Choices 

Section 4.1: Gambling: What Does It Mean? 

Section 4.2: Types of Gambling: Licensed and Informal 
Gambling 

Section 4.3: Gambling Can Be Helpful and Harmful 

Section 4.4: Gambling Can Be Risky 

Part 111: Brain Ticklers 

Games and Puzzles that Reinforce the Vocabulary Associated 

with Alcohol and Drug Use as Well as Gambling 
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Each section contains the following: 

An overview of teaching and learning suggestions 

Menu of activities 

Health objectives and learner expectations 

Time and material requirements 

Teaching and learning suggestions 

Additional content for teachers 

Note: Some sections contain additional information which 
provides you with a useful perspective on the content. These 
sections are intended for teachers only; they provide 
background information to enhance your understanding and 
comfort level in answering questions. 

Teaching aids, such as handouts and transparencies. 

Additional sources of information and a glossary of terms are 
located a t  the end of the resource. 

The activities can be followed in the suggested 
sequence; however, it is recommended that you make 
choices about the activities in ways that best meet the 
needs of your individual students. The activities in 
this resource can provide a complete unit for teachers 
to follow. Activities can also be integrated into 
existing units, or used to supplement your lesson 
plans. 



AADAC 
Sense and Nonsense 
Table of Contents 

Teaching with the Sense and Nonsense Resources 

Sense and Nonsense: Fit with the Grade 4 and the Alberta Education Health 
Cuniculllm 

Adult Involvement 

Before You Start 

Tips for Teachers on Dependent Behaviors 

How to Help 

Checklist and Planning Guide 

Part I:Alcohol and Drug Abuse 

Section 4.1 : Drugs: What Are They? What Do They Do? 

Overview 

Activity 4.1.1: What Is a Drug? 
Students learn the definition of a drug and are introduced to the concept that 
many commonly-used substances can be considered drugs. 

Activity 4.1.2: Effects of Drugs 
Students look at how drugs can affect the way their body works. 

Activity 4.1.3: Why Do People Use Drugs? 
Students explore four reasons for drug use. 

Additional Content for Teachers 

Student Resources and Transparencies 

Section 4.2: Prescription and Non-prescription Drugs 

Overview 

Activity 4.2.1: Prescription Drugs 
Students examine the differences between prescription and non-prescription 
drugs. 
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Activity 4.2.2: Non-prescription or Over-the-counter Drugs 
Students identify non-prescription drug products and examine alternative 
treatments for common ailments. 

Activity 4.2.3: Check the Label 
Students will learn how to read the labels of prescription and non-prescription 
drugs. 

Activity 4.2.4: Drug Cautions, Hazards and Side Effects 
Students examine the cautions of drug use and the potential side effects of both 
prescription and non-prescription drugs. 

Activity 4.2.5: All Drugs Can Be Dangerous: Safety Rules 
Students generate a list of rules for drug safety. 

Activity 4.2.6: Drugs in the Home 
With the help of an adult, students can apply what they have learned to the drug 
products used in their homes. 

Activity 4.2.7: My Medication Record 
With the help of an adult, students will develop a record of the medicines they are 
using. 

Additional Content for Teachers 

Student Resources and Transparencies 

Section 4.3: Drugs Can Be Helpful and Harmful: Caffeine is One Example 

Overview 

Activity 4.3.1: Caffeine Helps and Hinders 
Students learn that even relatively "safe" drugs, like the caffeine in coffee, can 
produce harmful effects if used indiscriminately. 

Additional Content for Teachers 

Student Resources and Transparencies 

Section 4.4:Any Drug Can Be Risky 

Overview 

Activity 4.4.1: It's a Risky Business 
Students examine the factors that can cause the effects of drugs to vary from 
person to person. 

Student Resource 



Part ll: Gambling and Lifestyle Choices 

Section 4.1: GamblingWhat Does It Mean? 

Overview 

Activity 4.1.1: What Am I Involved In? 

Activity 4.1.2: What Is Gambling? 

Student Resources and Transparencies 

Section 4.2:Types of Gambling: Licensed and Informal Gambling 

Overview 

Activity 4.2.1: Making Independent Decisions 

Activity 4.2.2: Choice and Chance 

Activity 4.2.3: What Is the Difference? Licensed and Informal Gambling 

Additional Content for Teachers 

Student Resources and Transparencies 

Section 4.3: Gambling Can Be Helpful and Harmful 

Overview 

Activity 4.3.1: Appreciating Contributions 

Activity 4.3.2: Taking Responsibility 

Additional Content for Teachers 

Activity 4.3.3: Depending on Ourselves and Others 

Student Resources and Transparencies 

Section 4.4: Gambling Can Be Risky 

Overview 

Activity 4.4.1: Positive Lifestyle Choices 

Student Resources and Transparencies 
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Part I I I: Brain Ticklers 

Brain Tickler 4-1: Crossword 

Brain Tickler 4-2: Picturary 

Brain Tickler 4-3: Word Scramble 

Additional References and Resources 

Glossary of Terms 



Teaching with the 
Sense and Nonsense Resources 

An incredible number of words have been used to describe information that implies choices. These 
words reflect a variety of connotations that range from half-truths to pure nonsense. One of the critical 
life skills that students must develop is an ability to sort out what they can believe and what they 
should simply toss into a large garbage can in the back of their minds. 

The ability to distinguish sense from nonsense is particularly important when it comes to assessing 
information that affects lifestyle and health. In the areas of drug information, children and young 
adults are constantly bombarded, either directly or indirectly, by opinions and sales pitches on drugs. 
This also holds true for the proliferation of advertisements, and both implicit and explicit messages 
about the rewards of licensed gambling. Among the most prolific advertisers are those who promote 
beverage alcohol and non-prescription medications. In addition, some of the strongest opinions and sales 
pitches for alcohol, cigarettes, caffeine, pharmaceuticals, illegal drugs, and gambling come from the 
child's friends and family. These opinions are often expressed at a time when children are beginning to 
form their own personal views on these topics - a time when they are particularly susceptible to 
influence. 

The addition of a component on gambling resulted from what was learned about adolescent gambling 
and informal wagering. There is a significant amount of gambling taking place among adolescents, 
much of it informal wagering, which these adolescents do not view as gambling. Prevention efforts are 
important in making young people aware that some activities can be considered gambling, and helping 
them to see that there are potential risks related to these types of lifestyle choices. Although gambling 
is not explicitly part of the Alberta Education Health curriculum, the activities provided in the 
gambling component fit into areas that deal with lifestyle choices. 

The Sense and Nonsense resources are developed to help students critically analyze the information 
they receive from a variety of sources. This resource will help grade 4 students to distinguish sense 
from nonsense when it comes to information and messages about alcohol, drugs, gambling and lifestyle 
choices. 

The Sense and Nonsense resources target this group for several reasons. Children in this age group are 
curious observers of drug use. They either observe it directly or are exposed through the media. They 
are affected by messages that influence choices they make about activities, and which also affect the 
decisions they are starting to make about what they value. Developmentally these children are entering 
into a key transitional stage. Increasingly they are making their own choices and strengthening bonds 
with peers. Attachment to the family changes as the child begins to explore the world outside the 
family, increasingly striving for independence. In addition, the transition in adolescence to junior high 
school is especially important in preventing alcohol and drug abuse, as it is an age and time associated 
with the onset of drinking and drug use. 

This is where Sense and Nonsense fits in. It is a series of prevention resources for grades 4 to 6 
designed to strengthen students' ability to make informed decisions and reduce their vulnerability when 
faced with choices about alcohol and drug use and gambling activities. 
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Why is prevention critical for children at this age? Most children are not yet engaged in this behavior, 
yet are exposed to others who are. This exposure can come through television, older children, siblings, 
parents, or other adults with whom they are in contact. It therefore is a topic of heightened interest and 
relevance to them. Their stance on issues relating to alcohol and drug use and gambling is likely to 
change as they move from concrete to more abstract thought. They start to learn that decisions are no 
longer black and white but involve different factors and points of view. 

Students need practice in sorting through the information they are exposed to as well as their thoughts, 
feelings and experiences. They need to develop problem-solving and decision-making skills that help 
them to deal with the increasingly complex situations in which they may find themselves. 

Most children begin to experiment around the ages of 12 to 13. Research has shown that the longer they 
delay experimentation with various substances and activities, the lower the risk of developing problems. 
Intervention through education and information before substance use or gambling start is a critical 
prevention factor. 

Prevention is all about trying to reduce the risks and enhance protection against problems. Children 
who have had a chance to develop strong interpersonal and decision-making skills, who have been given 
accurate and meaningful information, and who have had a chance to grapple with their own beliefs, 
values and experiences in a supportive environment are much better equipped to avoid serious 
problems in the future. 

Your ability to provide the kind of open and supportive environment needed for a frank discussion of 
these issues can immensely influence the lives of children. One of the most powerful predictors of 
resiliency in children and future well-being in adulthood is the establishment of a close bond with a t  
least one other human being, usually an adult, who can provide caring and support. We call these 
people "key influencers." They include parents, extended family members, a best friend, family friends, 
parents of friends, coaches and teachers. Key influencers are important because they strengthen 
protective factors by increasing knowledge, motivation, desire and skills of young people. 

You, in combination with this resource, can make a big difference in the future of the young people in 
your classroom. 

The materials in this teacher resource have been developed by AADAC, the Alberta Alcohol and Drug 
Abuse Commission. The information and concepts in this package lay the groundwork for further 
exploration using resources developed by AADAC for junior and senior high school students. 



Sense and Nonsense: 
Fit with the 
Grade 4 and the 
Alberta Education 
Health Curriculum 

Sense and Nonsense is directly related to the content areas 
in Alberta Education's Elementary Health Curriculum. This 
resource meets the instructional objectives outlined below: 

Part I:Alcohol and Drug Abuse 

Section 4.1 Drugs: What Are They? What Do They Do? 

HEALTH OBJECTIVE CORRELATION 

Theme 4: Body Knowledge and Care 
D. Diseases and Drugs 

Prescription and Non-prescription Drugs: is able to 
differentiate between prescription and non-prescription 
drugs 

Harmful Effects of Drugs: understands the reasons why 
people use drugs for non-medical purposes 

CONTENT FOCUS 

Students learn the definition of a drug and are introduced 
to the concept that many commonly-used substances can 
be considered drugs. They are asked to consider how 
drugs can affect the way their body works. 

Students are asked to explore four reasons for drug use 
and use this context to consider the different purposes for 
drugs. 
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Section 4.2 Prescription and Non-prescription Drugs 

HEALTH OBlECTlVE CORRELATION 

Theme 4: Body Knowledge and Care 
D. Diseases and Drugs 

Prescription and Non-prescription Drugs: is able to 
differentiate between prescription and non-prescription 
drugs 

Types of Drugs: lists types of prescription and non- 
prescription drugs 

CONTENT FOCUS 

Students learn how to read the labels of prescription and 

non-prescription drugs. They then examine the cautions 
of drug use and the potential side effects of both 
prescription and non-prescription drugs. 

Students are asked to identify non-prescription drug 

products and examine alternative treatments for common 
ailments. They look at the differences between 
prescription and non-prescription drugs. 

A list of drug safety rules are developed; students then 
apply what they have learned to the drug products used 
in their homes. Students are asked to develop a record of 
the medicines they use. 

Section 4.3 Drugs Can Be Helpful and Harmful: 
Caffeine is One Example 

HEALTH OBJECTIVE CORRELATION 

Theme 4: Body Knowledge and Care 
D. Diseases and Drugs 

Harmful Effects of Drugs: recognizes that commonly-used 

beverages and foods contain caffeine and understands the 
effects of caffeine 

CONTENT FOCUS 

Students learn that even relatively "safe" drugs, like the 

caffeine in coffee, can produce harmful effects if used 
indiscriminately. 



Section 4.4 Any Drug Can Be  Risky 

HEALTH OBlECTlVE CORRELATION 

Theme 4: Body Knowledge and Care 
D. Diseases and Drugs 

Harmful Effects of Drugs: understands the reasons why 
people use drugs for non-medical purposes 

CONTENT FOCUS 

Students examine the factors that can cause the effects of 
drugs to vary from person to person. 

Part II: Gambling and Lifestyle Choices 

Section 4.1 Gambling: What Does It Mean? 
--- 

HEALTH OBJECTIVE CORRELATION 

Theme 3: Life Careers 
A. Self-understanding 

Personal Interests and Abilities: recognizes the 
importance of sharing time and talents with others 

CONTENT FOCUS 

Students are asked to look at their talents and abilities, 
as well as the activities that they are involved in. They 
look at the difference between organized and 
unstructured time and activities, such as leisure time at 
home and organized sports. 

Students are introduced to the concept of gambling, and 
how different kinds of activities can be considered forms 
of gambling. 
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Section 4.2 Types of Gambling: Licensed and Informal 
Gambling 

HEALTH OBJECTIVE CORRELATION 

Theme 3: Life Careers 
A. Self-understanding 

Personal Interests and Abilities: recognizes the 

importance of sharing time and talents with others 

B. Life Careers 

The World of Work: demonstrates a desire to work for 
personal satisfaction and independence 

CONTENT FOCUS 

Students are introduced to the concepts and processes 
involved in making independent decisions. These 
decisions are related to the concept of independent 
responsibilities that students have. 

Students examine how decisions can be made about 
spending money. This is related to money received from 
chores or jobs that students may have. 

The concepts of licensed and informal gambling are 
introduced and discussed with students. 



Section 4.3 Gambling Can Be Helpful and Harmful 

HEALTH OBlECTlVE CORRELATION 

Theme 1: Self-awareness and Acceptance 
D. Responsibility to the World 

Developing Relationships: recognizes the effects of one's 
actions on others; respects the feelings, rights and 
property of others 

Personal Accountability: accepts responsibility for one's 
own actions 

Theme 3: Life Careers 
B. Life Careers 

The World of Work: recognizes that people must depend 
on other individuals, businesses and communities for 
their basic needs; demonstrates a desire to work for 
personal satisfaction and independence 

CONTENT FOCUS 

Students look at how their decisions can affect others; 
and how others' decisions can affect them. 

Students examine relationships around them, and how 
their actions affect others. 

Students focus on the helpful and harmful effects of 
gambling. 

Healthy Choices About Alcohol, Drugs and Gambling 



Section 4.4 Gambling Can Be Risky 

HEALTH OBlECTlVE CORRELATION 

Theme 3: Life Careers 
A. Self-understanding 

Relating to Others: appreciates and respects individual 
differences and the dignity and worth of every individual 

CONTENT FOCUS 

Students look at how gambling can affect individuals 
(behaviors) and their relationships with others: family, 
friends, community. 

Students work on a project designed to demonstrate 
respect for others, respect for engaging in a variety of 
activities, as well as the value of the decision-making 
process. 



Adult Involvement 

Some activities in this teaching resource are designed for 
students to do with parents, guardians or other adults. You 
should consider that not all students will feel comfortable 
completing this work with parents as the topics could be of a 
sensitive nature within the family and that not all parents 
would be willing to assist the children. Whenever assigning 
an activity that asks students to involve their parents, 
provide them with an alternative. Let them know that they 
have the choice of completing such activities with another 
adult such as a grandparent, aunt or uncle, adult friend, or a 
member of the school staff. Make sure that students 
understand whether you are asking them to involve other 
children from their peer group, older students or adults in 
the activity. 

The purpose of these adult-assisted activities is to involve 
parents, guardians or other adults in the children's learning 
experiences and to reinforce the attitudes that their children 
are forming toward alcohol and drug use and lifestyle choices 
and gambling. Adult-assisted activities include a suggested 
note to the parent/guardian/other adult that describes the 
details, content and purpose of the activity. 

For your convenience a letter of permission has been 
designed to distribute to the child's parentlguardian prior to 
presenting each part of Sense and Nonsense. It gives a brief 
overview of the learning objectives and content that students 
will be dealing with in the alcohol and drug use and 
gambling components of this unit. 
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Dear 

As part of the health curriculum I will be presenting a unit 
on drug awareness. As you are aware, young people have 
many choices and decisions to make that will have a lasting 
impact on their lives. The choices they make will be 
influenced by family members, peers, the media and the 
information they have available to them. One of the 
decisions your child will someday have to make will be about 
drug use. 

In the upcoming weeks the focus of our health classes will be 
drugs. Drugs are substances, other than food, which are 
taken to change the way the body or the mind functions. The 
focus will be on legal commonly-used drugs such as 
pharmaceuticals, tobacco products, caffeine and alcohol. 

The content of the grade four unit consists of: 
What Is a Drug ? What Are the Effects of Drugs? 
What Are Prescription and Non-prescription Drugs? 
Drugs Can Be Helpful and Harmful: Caffeine is One 

Example 
Drugs Can Be Risky 

As a result of completing this unit your child will learn some 
facts about drugs and explore some of the consequences of 
drug use. 

I understand that you and your family have personal views 
about this topic and respect this. I am presenting this unit 
so that your child will be able to make the best informed 
decisions for herselflhimself. 

I welcome your feedback. Please call me a t  

Sincerely, 



Dear 

As part of the health curriculum, I will be presenting a unit 
on lifestyle choices and gambling. As you are aware, young 
people have many choices and decisions to make that will 
have a lasting impact on their lives. The choices they will 
make will be influenced by family members, peers, the 
media and the information they have available to them. 
Some of these decisions may involve activities associated 
with gambling. 

In the next few weeks, we will be focusing on gambling and 
lifestyle choices. Gambling is the act of risking money or 
something else of value on an event or activity of uncertain 
outcome. We will be asking students to think about what 
gambling is, how it can have both positive and negative 
effects, and when it  can become a problem. 

The content of the grade four unit consists of: 
Gambling: What Does It Mean? 
Qpes of Gambling: Licensed and Informal Gambling 
Gambling Can Be Helpful and Harmful 
Gambling Can Be Risky 

I understand that you and your family have personal views 
about this topic and respect this. I am presenting this unit 
so that your child will be able to make the best informed 
decisions for herhimself. 

I welcome your feedback. Please call me a t  

Sincerely, 
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Before You Start 

The subject matter in this teaching resource may be 
sensitive for some of your students and their parents or 
guardians. It  is important for you to remain open-minded 
and non-judgmental. Remember that different attitudes and 
values may relate to religious, cultural or ethnic 
backgrounds andlor to particular family experiences. 

In your classroom, there may be some students who have a 
greater risk of having to cope with dependency. These 
students may be experiencing problems related to alcohol 
use, drug use or gambling in their homes; other students 
may already be involved in these behaviors. In the course of 
presenting these materials students may feel encouraged to 
come forward and ask for help. 

The following section, Tips for Teachers, provides some 
information that may be helpful if such occasions should 
arise. If you would like further information on these topics, 
or any other aspect of this resource manual, contact your 
local AADAC office, listed under Alberta Alcohol and Drug 
Abuse Commission in the telephone directory. If phoning 
long distance, an AADAC office can be contacted by dialing 
the RITE line number which is listed in your telephone 
directory under Government of Alberta. 



Tips for Teachers on 
Dependent Behaviors 

When teaching or working with pre-teens, you sometimes 
become aware of the problems that affect their lives. These 
can range from abuse issues to the dog eating the homework 
the night before. It is important to realize that each child 
has issues and concerns that are important to himher. 
Points that come up in class or small group discussions must 
be respected for their importance and relevance to each 
individual child. It is important to give students 
opportunities to talk about those issues and concerns they 
feel comfortable sharing with the teacher and/or others in 
the classroom. Students should be encouraged to maintain 
an open and accepting attitude towards each other. 

As a result of using this resource with students, some 
sensitive situations may arise relating to harmful and/or 
dependent behaviors. For example, children may ask for 
help, or say things that suggest harmful use and/or 
dependency of either a personal or familial nature. The 
following sections provide some background information that 
may help you be more comfortable and constructive in your 
responses to these situations. 

Early Drug Users 

Drugs are any substance, other than food, which is taken to 
change the way the body or the mind functions. Factors such 
as peer pressure and curiosity can occasionally prompt pre- 
teens to experiment with alcohol or cigarettes or, less 
frequently, with medications, solvents or illegal drugs. While 
even one incident may pose a risk, any ongoing pattern, such 
as the development of a regular pattern of drug use, 
warrants concern. Cigarettes are clearly addictive, and early 
frequent use often leads to years of harmful use and/or 
dependence. Repeated non-medical use of any other type of 
drug, including alcohol, by this age group suggests a need for 
intervention. 

Children Living with Dependency 

One of the problems sometimes affecting young people is 
drug abuse within the family. Whenever a family member 
abuses drugs, whether it be a parent, child or extended 
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family member, there is an impact on the whole family. For 
students that could mean having to take care of one's own 
basic needs, not being able to invite friends home, having 
one's sleep disrupted in the middle of the night, and living in 
a household of inconsistency and chaos. 

In any classroom, or similar-sized group, you can expect that 
about 5 out of 30 students are being affected by a harmful 
involvement andlor dependency. When people continue using 
a drug because they experience discomfort or distress when 
use is discontinued, or severely reduced, they can be said to 
be drug dependent. A dependency to drugs can be either 
physical or psychological in nature. Psychological 
dependence results when people hold a belief that their 
thoughts, emotions and activities would be less satisfying or 
even impossible without alcohol or the drug. Physical 
dependence occurs when a drug user's body becomes so used 
to alcohol or a particular drug that it can function normally 
only when the alcohol or drug is present. In the absence of 
the alcohol or drug, the user will experience withdrawal. 
Symptoms range from loss of appetite, nausea, anxiety, 
confusion and sweating; to more severe symptoms such as 
convulsions and hallucinations. 

Living in a home with a dependent person is stressful and 
can lead to major traumas as well as a variety of emotional 
and behavioral problems. The influence of dependency is so 
far-reaching that it may be carried into the classroom and 
you may not know it. 

Gambling Dependence 

A recent focus of harmful involvement and dependent 
behavior is gambling. Gambling is the act of risking money, 
property or something else of value on an event or activity of 
uncertain outcome. Like all other dependent behaviors the 
effects of gambling are far-reaching in the family. 

Dependency in a family is often kept secret from other 
people. Even within the family, the dependency may not be 
confronted openly. Many conflicting emotions and feelings 
are often associated with dependency, and the need to protect 
the family from the consequences of disclosure make it 
extremely hard for young people to discuss their experiences 
with others. Should a child share information of this nature 
with you it is important to realize that the child is probably 
taking a very large risk. 



How to Help 

The following suggestions may help you deal with your 
students' concerns about their drug or gambling practices 
and those of their family members: 

If a student begins to relate a personal or family experience 
in the classroom, which could indicate a problem behavior or 
dependency, be prepared to bring the conversation back to a 
more general context. Follow up with the student at  a later 
time on a one-to-one basis. 

Show the student that you are willing to listen. Find a 
private space free of distractions. This will let the child know 
that shehe is important enough to have your undivided 
attention. 

Try to be open-minded and non-judgmental about what he or 
she is saying. 

Motivate the student to accept help. The student needs to 
hear statements such as: 

''7 will help you." 
"I will help you get help." 
"I recognize that you're concerned." 
''7 believe you." 
'You cannot solve your parent's problems, that is not your 
job." 
"Thank you for telling me. I know it must be very hard for 
you." 

Whenever possible, accompany the child to further 
assistance. 

Know your limitations. Get an assessment of the problem 
from a skilled professional. I t  is not your responsibility to 
assess and treat dependence-related problems, but you can 
support these students by referring them to other 
professionals. 

Make yourself available to the student. Let h i d e r  know 
you are there to listen and help, even if helshe is getting help 
from someone else. 

By showing the student that you are concerned you are 
letting h i d e r  know that helshe is important. Knowing that 
someone cares is very important to these children. 
Remember that an adult role model who believes that the 
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child can succeed can help himlher be more resilient. Having 
a caring, supportive person is a factor which helps prevent 
children from experimenting, and later developing 
dependencies themselves. 

Maintain the students confidentiality. If during the process 

of your conversation you begin to think that you need to 
inform other professionals, inform the student of that 
possibility. Say something like: "I may need to get someone's 
help with this, like the school counsellor. What do you think 
about that?" Debrief any concerns that the student may 
have. Assure the student that you will try to maintain 
confidentiality and will only share information if you feel 
that you need help to respond or if the student is in a 
situation of possible harm. 

Remember possible resources, such as: 

School counsellors and psychologists 

M A C  ofices 



Sense and Nonsense 
Checklist and 
Planning Guide 

This checklist and guide is provided for teachers 
and class observers to help in analysis of the 
lesson(s). A record of impressions and ideas for 
improvements will help you adapt the materials to 
suit your personal teaching style. 

1. Complete the information for as many 
activities as you feel are necessary. 

Section 

A, Getting the message across 

Students: 

Received accurate information relating to 
why people are attracted to drugs (tobacco, 
alcohol, etc.) and what risks are involved. 
The simplistic "drugs are badn point-of-view 
was avoided. 

Received a realistic perspective that they 
will be able to apply when they are older. As 
a result, alcohol and drug use may be seen 
in a more responsible manner in the future. 

Were comfortable discussing these topics in 
the classroom. 

Comments 

-- 

Changes to make i t  work better: 

B. Check the process 

U activity(ies) engaging 

time allotments appropriate 

students given opportunity to express 
opinions 

review needed 

supplementary materials needed 

possibilities for integration with other 
subjects 

Comments 

Changes to make it work better: 

C. Sort it out - useful or not 
. . . background information 

very useful somewhat useful not useful 
. . . student worksheets 

very useful somewhat useful not useful 
. . . overhead transparencies 
0 very useful somewhat useful not useful 

. . . parent-assisted activities 
very useful somewhat useful not useful 

Comments 

Changes to make i t  work better: 
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Lesson Plans 

Note to Teachers 

Many students will have questions as a result of these 
activities. Consider having students record their questions 
on a piece of paper and place them in a "Do You Know?" or 
'What About?" box or similar container. This can be kept in a 
low traffic area of the classroom so that the students can 
discreetly leave their questions. Use the questions to help 
you plan activities and guide the content of your lessons. 

You may also wish to consider having students start a 
"Learning Log" to track their work and responses to 
activities in this unit. The learning log can contain 
worksheets, assignments, written responses to discussion 
questions and visual information. A "Journal" can be a 
separate notebook that is used to record feelings and 
emotional responses to the topics and content discussed. 
Teachers should ensure that students know their journals 
will be kept private, and try to establish a safe atmosphere 
for students to write and share their personal perspectives. 

If journals or learning logs have been initiated with 
students, they should be continued. Teachers can choose to 
have students use these on a regular basis, and should 
continue to respond to students. 

"Group Folders" can be used as a method of having students 
maintain a file of their group activities. These folders can 
contain work in progress, group evaluationlassessment 
activities, group processing activities and feedback. It is 
important, as with the journal, to respond to group responses 
on a regular basis. 

Some of the activities used in this section may be sensitive 
for some students. It is extremely important to be aware of 
your students' reaction to some of the activities. If it appears 
that a student is uncomfortable sharing information with the 
class or as an individual response, use your discretion in 
continuing with the activity. 



Part 1:Alcohol and Drug 
Abuse 

Section 4.1 Drugs: What Are They? What Do They Do? 

HEALTH OBlECTlVE CORRELATION 

Theme 4: Body Knowledge and Care 
D. Diseases and Drugs 

Prescription and Non-prescription Drugs: is able to 
differentiate between prescription and non-prescription 

drugs 

Harmful Effects of Drugs: understands the reasons why 
people use drugs for non-medical purposes 

CONTENT FOCUS 

Students learn the definition of a drug and are introduced 
to the concept that many commonly-used substances can 
be considered drugs. They are asked to consider how 
drugs can affect the way their body works. 

Students are asked to explore four reasons for drug use 
and use this context to consider the different purposes for 
drugs. 

Section 4.1 Drugs - What Are They? What Do They Do? 

Overview 
- -- - 

A decision to use a drug should be made with the 
understanding that taking any drug entails a risk and that 
the effect a drug will have depends on how it is used. 
Providing children with a basic understanding of drugs, and 
giving them time to think about future situations, will help 
them to make responsible decisions that will avoid risks and 
unnecessary problems. 

This section helps young students become aware of the wide 
range of drugs around them. They learn that the effects of a 
drug may vary, and that effects can be controlled by the way 
a drug is used. Such knowledge will help students to develop 
a respect for drugs and foster a responsible attitude toward 
the decision to use tobacco, alcohol, caffeine, medicines or 
other drugs. 
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A drug is any substance, other than fwd 
which is taken to chance the way the body 
or the mind functions. 

nonsense 

Activity 4.1. I :What Is  a Drug? 

Objectives 

Theme 4: Body Knowledge and Care 
D. Diseases and Drugs 
Prescription and Non-prescription Drugs: is able to 
differentiate between prescription and non-prescription 

d w 3  

Students will: 

describe what a drug is, in their own words; and 

list examples of drugs. 

Time: 60 minutes 

Materials 

Transparency 4-1 
Class set of Student Resource 4-1 
Overhead projector 
Index cards 

Teaching and Learning Suggestions 

Personal Anecdotes, 10 minutes 

Tell students that they will be looking at how people make 
decisions about how to use drugs. Share a personal anecdote 
with the class about a time when you have felt unwell or 
unhealthy. For example, "I remember the last time I had a 
cold (or headache, toothache, sunburn, etc.) and I felt 
(describe how you felt). I decided to (describe what you did; 
this may involve using a medication or using a method such 
as getting lots of rest)." Have students think about instances 
when they have felt unwell with a cold, headache, toothache, 
sunburn, etc. Have them describe how they felt and what 
they andlor their parents did to help themselves feel better. 
Have them share their personal anecdotes with a partner. 

Discuss how people use different solutions to deal with times 
when they are not feeling well. Tell students that sometimes 
our decisions may involve taking medication under the 
supervision of adults. Medications are considered to be 
drugs. Ask students to share with their partners what they 
think a drug is. Use Transparency 4-1: What Is a Drug? 
and discuss the definition with students. 



Drug: A drug is any substance, other than food, which is 
taken to change the way the body or the mind functions. 

Data Bank, 25 minutes 

Ask students to work in small groups of three or four to 
brainstorm examples of any substances, other than food, 
which are taken to change the way the body or the mind 
functions. Ask groups to record their examples on blank 
index cards. Students can be asked to think of examples by 
asking them to think of substances found in drug stores, 
doctor's and dentist's offices and hospitals. 

Have each group examine their index cards and try to pair 

each example up with one other. On the back of the index 
card, have students record their reasons for pairing them up. 
Then have students look at the pairs of examples and try to 
group them into larger groups. Ask students to write down 
the reason for their grouping on a separate index card. Then 
have students use the index cards to create their own 
individual lists. 

Tell students that drugs can be described by placing them 

into different categories. These categories often tell us how 
those drugs are used. Ask each group to share their 
categories and examples with the rest of the class. Work with 
the class to develop three broad categories of drugs: 
medicines, invisible drugs and illegal drugs. Students can be 
encouraged to group their examples under categories in the 
following way: 

Medicines (prescription and non-prescription) 
antibiotics (to treat various infections such as ear 
infection) 
pain medications (e.g., for after surgery) 
medicines for high blood pressure, arthritis, etc. 
minor pain medications (e.g., for after surgery) 
stomachache, toothache 
allergy medicines 
cold and cough medicines 
sleeping pills 

Invisible Drugs (caffeine, alcohol, nicotine) 
coffee, tea, cola drinks, chocolate, beer, wine, liquor, 
cigarettes, chewing tobacco, pipe tobacco, snuff 

Illegal Drugs (street drugs) 
marijuana, cocaine, heroin, hallucinogens (e.g., LSD), 
crack 
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Try to get drugs for each category. Do not, however, add 
various forms of illegal drugs or inhalants to the students' 
list (see Note to Teachers below). 

Add any substances not suggested to fill up the chart and to 
demonstrate the variety of products that can contain drugs. 

Class Discussion, 15 minutes 

Ask students to think about where they see examples of 
products that contain drugs on television. Give students an  
opportunity to share examples of commercials or shows 
where they have seen examples of products containing drugs. 
Have students use Student Resource 4-1: Name That 
Drug to match the products represented with the name of 
the drug present in each. Ask students to discuss the 
following questions: 

How can television try to influence us about the use of 
drugs? 

In what other ways can we be influenced to use drugs? 

Journal, 10 minutes 

Have students think about how we can be influenced to use 
drugs, and what some of the alternatives are. Have them 
reflect on the choices they can make when considering 
whether or not to use drugs. 

Note to Teachers 

Occasionally children in this age group will suggest solvent 
"sniffing." If your students mention substances such as 
gasoline, "Pam," glue or other inhalants, acknowledge that 
these items are considered drugs when people inhale them to 
change the way the body or the mind functions. You may 
choose to discuss this category of drugs, particularly if you 
know that the children in your community are using them. 
Otherwise, you may choose to present this material with 
caution. These products are available to all children and can 
be very dangerous. Such discussions may encourage children, 
who are not already aware of their use, to experiment. 

If a student shows an unusual level of familiarity with 
certain types of drugs, it may be an indication of use or 
abuse by the student or their family or associates. Refer to 
the section, Tips for Teachers (p. 25) for information on 
dealing with this situation. 



Dependmg on the drug you take, it can 
one or many parts of your body 

Many drugs aRect the brain. The brain is 
the mntml center of your body. 

Activity 4.1.2: Effects of Drugs 

Objectives 

Theme 4: Body Knowledge and Care 
D. Diseases and Drugs 

* Harmful Effects of Drugs: understands the reasons people 
use drugs for non-medical purposes 

Students will: 

describe the effects of drugs; and 

describe the conditions that would cause the effects of drugs 

to vary. 

Time: 40 minutes 

Materials 

Transparencies 4-2, 4-3, and 4-4 
Overhead projector 
Chart paper - optional 
Masking tape 

Teaching and Learning Suggestions 

Class Discussion, 10 minutes 

Write the word "change" on the chalkboard. Ask students to 
think of examples of things they do or eat that change the 
way they feel. For example, drinking a cold glass of water 
when you are hot can make you feel cooler; eating too much 
can make you feel ill; etc. Review the definition of a drug and 
ask students to share what they think these substances do to 
our bodies. 

Show Transparency 4-2: Drugs Cause Changes in Your 
Body. Tell students that drugs cause changes in the way the 
body operates. Depending on how the drug works, these 
changes may affect the skin, the stomach, or how the heart 
works. Many drugs will affect the brain. Drugs which are not 
considered medicines, such as caffeine, tobacco, and alcohol, 
will also change the way the body works. 

Chalkboard Share, 10 minutes 

Write the following points in four columns on the chalkboard 

or on chart paper to explain this concept: 
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Medicines cause changes in your body or body organs that 
help you fight disease and feel healthy again. 

Medicines make the body work differently. Sometimes they 
make you sleepy or make a pain go away. Medicines that 
help to reduce pain are called anesthetics and are used 
during operations. They make the person unaware of the 
pain caused by the surgery. 

Other drugs, such as caffeine, alcohol and tobacco are not 
medicines but they also cause changes in the way your body 
works and the way you think, feel and/or act. 

These changes occur only while the drug is working in your 
body. Once you stop taking the drug, and after the effect 
wears off, your body returns to normal. 

Have students work in groups of three or four and use the 
examples they worked with in Activity 4.1.1 to create 
sentences about each drug. Have each group appoint a 
recorder to write their sentences under the appropriate 
sentence on the board. 

Game, 10 minutes 

Tell students that they are going to play a short game to help 
them think about the kinds of changes drugs can cause. 
Select an area that is free from obstacles. The area should 
have an obvious 5- to 10-metre straight line, or make a 
straight line on the floor with masking tape. 

Give students the following instructions: 

a. Walk along the straight line. 

b. Turn in circles until you feel dizzy. 

c. Try to walk along the line again. 

Ask students to keep the following questions in mind as they 
do the activity: 

What happened the second time you tried to walk the line? 

How had the way your body normally worked changed? 

Caution 

This activity can get out of hand when a whole class is doing 
it at once. Some children may get sick from spinning. Others 
like being dizzy and will spin indefinitely. 



Tnnspp~rrncy 4.1: 
D l u ~  Cm Chmm the wq 
You Fed m d  Act 

It all depends on: 
1. The drug 

-do- 

-rrp 
- orher drugs 
-sped of t&ng 

2. The person 
- srprienn- how o h  you drink i n d  how 

f-I you drink 
- mmd -how you 1-1 
-health 
- a 5  
-gender 
-size 

3. The setting 
-place 
-time 
- c0mp.ny 
- fmd - hwr mvrh y d v a  entsn 

SENSE-K rn 

Children can be given the option of observing, rather than 
participating, or you may wish to use one or two children as 
examples while the rest of the class observes. 

Debrief the game by asking students to answer the following 
questions: 

How many times did you spin around to get dizzy? Was it the 
same for everyone? 

Did some people walk better than others when they were 
dizzy? 

Do you think you might do better or worse on another day? 
Why? 

Were you scared you would fall? 

Discuss Transparency 4-3: Drugs Can Change the Way 
You Feel and Act with the class. State that drugs can 
change the way the body or the mind functions. The changes 
that occur depend on: 

1. The drug 

- dose 

- type 

- other drugs 

- speed of taking 

2. The person 

- experience - how often you drink and how fast you drink 

- mood - how you feel 

- health 

- age 

- gender 

- size 

3. The setting 

- place 

- time 

- company 

- food - how much you've eaten 
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Tmlp-ncy 4-4: 
You Can Control 

the kind of dmg you take . how much of the drug you take 

when you take the drug 

how oRen you take the drug 

Once you have taken a dmg, you cannot 
contrnl its effects 

Ask the students to describe what happens to them after 
they spin themselves around or go on a spinning ride at  an 
amusement park. Explain that once you stop spinning, the 
dizziness quickly goes away. But when you take a drug that 
affects you, you do not have that kind of control. The effects 
of the drug do not stop until the drug wears off, over a period 
of time. Discuss Transparency 4-4: You Can Control with 
the class using the following points: 

You can control: 
the kind of drug you take; 
how much of the drug you take; 
when you take the drug; and 
how often you take the drug. 

Once a drug has been taken, you cannot control the drug's 
effects. It will continue to work in your body until the body 
breaks it down and removes it. For example, if you take a 
drug that makes you dizzy, you will continue to feel dizzy 
until the drug wears off. Taking this kind of drug may 
prevent you from going skating, for example, because you 
may get hurt, or you may hurt someone else. 

Journal, 10 minutes 

Have students think about the changes that can occur when 
drugs are used. Ask them to think of examples of different 
kinds of effects that drugs can have on the body. 
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Activity 4.1.3: Why Do People Use Drugs? 

Objectives 

Theme 4: Body Knowledge and Care 
D. Diseases and Drugs 
Harml l  Effects of Drugs: understands the reasons people 
use drugs for non-medical purposes 

Students will: 

identify why people use drugs; and 

identify drug use in their lives. 

Time: 45 minutes 

Materials 

Transparency 4-5 
Poster paper 
Markers or colored pencils 
Overhead projector 

Teaching and Learning Suggestions 

Think, Pair, Share, 15 minutes 

Read the following scenario to the class: 
Aaron and his brother often went to the playground together 
and often played with an older group of friends. One day 
they offered Aaron and his brother a cigarette. Aaron's 
brother didn't want anything to do with smoking, but Aaron 
was curious. He also felt like doing something different than 
his brother, and showing him that he was growing up. Aaron 
also knew how dangerous smoking is. What were some of the 
things that were influencing Aaron's decision? 

Ask students to think about things that influence them when 
they make a decision like the one that Aaron had to make. 
Have them write their ideas down in their notebooks. You 
may wish to start students by suggesting a couple of the 
following influences: curiosity, influence of an older friend, 
the need to feel different, wanting to be like the other kids, 
pressure from friends, etc. 

Have students share their ideas with a partner. Then have 
each pair join another to make a larger group of four. Have 
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Transparen7 4-5: 
Drugs Are Used for One of Thew Rsuonr I 

to prwent disease 

tn fight disease 

to help the body function 

each group discuss the reasons they wrote in their 
notebooks. 

Tell students that many people use some type of drug. Have 
each group share and discuss times when they have used 
drugs. Explain that there are several reasons for people 
using drugs. Discuss Transparency 4-5: Drugs Are Used 
for One of These Reasons with the class. 

In general, drugs are used for one of these reasons 
to prevent disease 
to fight disease 
to help the body function 
to change the way one feels 

Use the following points to explain this concept: 

Immunizations are given, especially to small children, to 
help prevent illnesses like smallpox, diphtheria, whooping 
cough, tetanus, polio, measles and mumps. These are 
illnesses that caused many deaths in the past, but we now 
have vaccines which help children build antibodies against 
diseases and prevent death. 

To fight off diseases we use antibiotics, sulpha drugs and 
medicine such as cough and cold remedies. 

Some people need drugs to help their body in its daily 
functioning. Drugs developed to help people with diabetes, 
heart disease and asthma help people live normal lives. 
These people are dependent upon drugs for their survival. 

Another use of drugs is to change the way people feel. Adults 
sometimes use drugs like alcohol to make themselves feel 
better during celebrations and other occasions. When people 
rely upon drugs to change their moods it is not healthy. 

Other drugs that change our moods are nicotine products 
like cigarettes and cigars, or caffeine products such as coffee, 
tea, chocolate and cola beverages. 

Group Murals, 20 minutes 

Have students work in their groups to create a small poster- 
size mural to represent various settings in which they, or 
people they know, use drugs to help and improve their lives. 
For example, getting a local anesthetic at  the dentist; getting 
immunized as an infant; using an inhaler for asthma. 
Display the murals after they are completed and have each 
group view the others' murals. 



Journal, 10 minutes 

Ask each student to reflect on the various uses of drugs in 
the lives of those in the classroom. Have them consider how 
people have valid reasons for using drugs and some drugs 
improve people's lives. 

Additional Content for Teachers 

Inhalants 

Note 

The following information should be given to students with 
caution as it may increase the likelihood of experimentation. 
This information should only be discussed when you feel you 
have a student or group that is using inhalants. 

Solvent inhalation is the deliberate breathing in of gases of 
various substances. The inhaled vapors contain chemicals 
that affect the brain. The practice is known by a variety of 
names such as solvent abuse, solvent inhalation, huffing and 
sniffing. 

The most common inhalants are readily available to anyone. 
Various forms include: model airplane glues, nail polish 
removers, White-Out or other correction fluids, paints, 
varnish thinners, lighter fluids, cleaning fluids, gasoline, 
anti-freeze and aerosol sprays. 

In general, inhalants act as a central nervous system 
depressant, much like alcohol or anesthetics. The impairing 
effects of inhalants are usually more pronounced, and there 
is a greater loss of control. The effects of solvent inhalation 
are quicker than alcohol and last from 15 to 45 minutes. 

Signs of habitual use include: chronic nosebleeds; increased 
salivation and spitting; nose and mouth sores; dry throat; 
bloodshot eyes; the smell of solvents on clothing, breath, and 
hair; appetite loss; and decreased energy or motivation. 
Chronic inhalant users risk irritation or damage to the 
nerves and nervous system, kidneys, lungs or other body 
tissues. Sudden Sniffing Death can occur when the user is 
startled or engages in strenuous activity while intoxicated. 
Further hazards of sniffing, which result from impairment, 
include suffocation as well as accidents and burns. Injuries 
can result from the explosion of these highly volatile 
ingredients. 
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The chronic use of inhalants can aggravate an already- 
existing emotional disorder. Regular sniffing may set a 
pattern for alcohol dependency or other forms of drug abuse. 

The most typical inhalant users are children or adolescents. 
Health Canada surveys report that use of glue or solvents 
ranged from 1.3% to 6.6% of the students surveyed. The low 
cost and easy availability of the substances combined with 
the low-profile nature of the activity contribute to initial use. 
Availability in the classroom can be reduced by storing 
solvents (such as markers) and glues in areas which are 
inaccessible to the students. In addition, use these products 
only in well-ventilated areas. 

It is not a good idea to stimulate an interest in these 
products. They are easily available and they are dangerous. 
When children are not already aware of their use, such 
discussions may encourage experimentation. 



Student Resource 4- 1 : Name That Drug 

A1 these products contain drugs. Match each drawing with the drug it contains. Some 
of the drugs may be used more than once. 

MEDICINE ALCOHOL CAFFEINE NICOTINE 



Transparency 4- 1 : 
b '  - 

What I s  a Drug? c .  3 

e = A drug is any substance, other than food, rg I 
r, 2 

which is taken to change the way the body f= I 

or the mind functions. 



Transparency 4-2: 
Drugs Cause Changes in Your Body 

Depending on the drug you take, it can 
affect one or many parts of your body. 

Many drugs affect the brain. The brain is 
the control center of your body. 



Transparency 4-3: 
Drugs Can Change the Way 
You Feel and Act 

It all depends on: 
1. The drug 

- dose 

- type 
- other drugs 
- speed of taking 

2. The person 
- experience - how often you drink and how 

fast you drink 
- mood - how you feel 
- health 
- age 
- gender 
- size 

3. The setting 
- place 
- time 
- company 
- food - how much you've eaten 



Transparency 4-4: 
You Can Control 

the kind of drug you take 

how much of the drug you take 

when you take the drug 

how often you take the drug 

Once you have taken a drug, you cannot 
control its effects. 



Transparency 4-5: 
Drugs Are Used for One of These Reasons 

to  prevent disease 

to  fight disease 

to help the body function 

to change the way one feels 



Section 4.2 Prescription and Non-prescription Drugs 

HEALTH OBJECTIVE CORRELATION 

Theme 4: Body Knowledge and Care 
D. Diseases and Drugs 

Prescription and Non-prescription Drugs: is able to 
differentiate between prescription and non-prescription 
drugs 

Types of Drugs: lists types of prescription and non- 
prescription drugs 

CONTENT FOCUS 

Students learn how to read the labels of prescription and 
non-prescription drugs. They then examine the cautions 
of drug use and the potential side effects of both 
prescription and non-prescription drugs. 

Students are asked to identify non-prescription drug 
products and examine alternative treatments for common 
ailments. They look at the differences between 
prescription and non-prescription drugs. 

A list of drug safety rules are developed; students then 
apply what they have learned to the drug products used 
in their homes. Students are asked to develop a record of 
the medicines they use. 

Section 4.2 Prescription and Non-prescription Drugs 

Overview 
This section will increase the students' knowledge of drugs 
and reinforce the concepts they learned in Section 4.1. 

This section also includes activities that are designed for 
students to complete with the assistance of their parents, 
guardians or other adults. The purpose of the activities is to: 

involve parentslguardians in their children's learning 
experiences; 

reinforce the positive attitudes students are forming on 
proper drug use; 

inform parentslguardians about the information their 
children are receiving regarding drug-related issues. 
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Note to Teachers 

Some students may be reluctant to complete activities with 
their parents or guardians. When presenting the assignment 
give students an alternative by saying, "If you do not feel 
comfortable completing this activity with your parent you 
have the option of asking an adult friend, such as a relative, 
to help you." 



T h n s p n n q  4.6: 
math PnrcAptlon Dmpl 

Ragription drugs are medicines that are 
taken only: 

when a d&r or dentist orders 
(preaeritea) them; 

for a specific reason; 

for a spgific person; 

when a speeialb-trained person, 
eelled a pharmacist, prepares them. 

Activity 4.2.1 : Prescription Drugs 

Objectives 

Theme 4: Body Knowledge and Care 
D. Diseases and Drugs 
Prescription and Non-prescription Drugs: is able to 
differentiate between prescription and non-prescription 

drugs 

Types of Drugs: lists types of prescription and non- 
prescription drugs 

Students will: 

define a prescription drug; and 

describe the difference between prescription and non- 
prescription drugs. 

Time: 40 minutes 

Materials 

Transparency 4-6 
Class set of Student Resource 4-2 
Sample medicine containers or labels 
Overhead projector 

Teaching and Learning Suggestions 

Role Play, 10 minutes 

Have students work in small groups to create a short skit 
that describes the last time they or someone they know went 
to the doctor because they had an ear infection, a bad cut or 
a broken bone. Have students base their role play scenarios 
on these questions: 

What was the problem? 

Did the doctor order any medicine? 

What did the medicine do? 

Where did they get the medicine? 

Have each group present their role play scenario to another 
group. Discuss Transparency 4-6: What Are Prescription 
Drugs? with students. 
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Prescription drugs are medicines that are taken only: 

when a doctor or dentist orders (prescribes) them; 

for a specific reason; 

for a specific person; 

when a specially trained person, called a pharmacist, 
prepares them. 

To emphasize these points, show the students a label from an 
empty medicine container. Ask: 

who ordered (prescribed) the medicine? 

what are the directions for the drug's use? 

who was the medicine prescribed for? 

what pharmacy prepared the medicine? 

Mini-simulation, 15 minutes 

Have the students work in their groups and use Student 
Resource 4-2: Prescription Drugs: Just What the 
Doctor Ordered to make up a mock prescription for a 
particular medicine. Students may be assigned roles such as 
the pharmacist and patients. If students do not know the 
names of prescription drugs, you may have them make them 
up or provide a few examples for them to use. Get several 
students to read their prescriptions to the class. 

If possible, have a pharmacist come in to speak to the class 
about the procedures for dealing with prescription medicines. 

Sample Drug Label: 

427-7030 London Drugs 

6427703 CH Dr. Brown 

Simons, Carolyn 89/06/05 

Take 1 tablet 3 times a day with meals. 

INDOCID 25 mg No refills 

Class Discussion, 5 minutes 

Have students think about other types of drugs they are 

aware of besides prescription drugs. Briefly discuss what 
these drugs are called (non-prescription or over-the-counter) 
and have students discuss names of some non-prescription 
drugs. 



Definition, 10 minutes 

Have students create verbal or visual definitions for 
prescription and non-prescription drugs in their notebooks. 
Have them explain the difference between prescription and 
non-prescription drugs. 



Non-prearription druga are d w  produets 
that are displayed on the shelves at 
supermarkets, department stores or dtug 
Stom. 

Hundreds of nan-prescription druga are 
available to treat many conditions. 

Anyone can buy non-premiption drugs. 

You do not have to nee a doctor first. 
Beesuse you take them off the shelf and 
pay for them at the check*ut counter, 
non-preecriptian druga are often called 
"over-thearuntef W. 

Activity 4.2.2: Non-prescription or 
Ove~the-counter Drugs 

Objectives 

Theme 4: Body Knowledge and Care 
D. Diseases and Drugs 
Prescription and Non-prescription Drugs: is able to 
differentiate between prescription and non-prescription 

drugs 

Types of Drugs: lists types of prescription and non- 
prescription drugs 

Students will: 

describe non-prescription or over-the-counter drugs; and 

examine alternatives to using non-prescription drugs. 

Time: 35 minutes 

Materials 

Transparency 4-7 
Class set of Student Resource 4-3 
Overhead projector 

Teaching and Learning Suggestions 

Class Discussion, 5 minutes 

Ask students to share examples of beneficial drugs contained 
in medicines. Ask students to consider how they help people 
who are ill to feel better and to regain their good health. 
While these are good reasons to use medicines, medicines 
can also have risks. 

Ask the students to describe situations where someone might 
use a medicine. Ask: 

Do people always get their medicines from a doctor? 

If not from a doctor, where do people get them? 

Discuss Transparency 4-7: What Are Non-prescription 
Drugs? and have students define "over-the-counter" or "non- 
prescription" drugs. 



Team Consultation, 20 minutes 

Divide the class into groups of 3 to 4 students. On the board, 
write some examples of "over-the-counter drugs" such as 
cough medicines, preparations for stomach upsets, headaches 
or toothaches, allergy medications. 

Give each group member Student Resource 4-3: What Is 
Used? Tell each group that they cannot record their 
responses to the questions until they have checked to see if 
all group members understand and agree on the response. 
When there is agreement, then students can record their 
responses. 

Have each group list non-prescription or over-the-counter 
drug products for the conditions listed on the handout. Get 
them to name as many as they can. Have them fill in 
Column A only. Allow 3 to 5 minutes. Go over the list with 
the students. You may want to make a master list of all their 
suggestions. 

Ask the students if they can think of other ways to deal with 
these situations. Have the groups use the same process to 
brainstorm and record their ideas under Column B on the 
handout. Allow 3 to 5 minutes. 

With the class, review the lists and introduce the idea of 
using drugs only when necessary. Specifically discuss the 
items on their worksheets that do not usually require drug 
use, e.g., to fall asleep, for headaches, to improve nutrition 
and to stay awake. 

Note to Teachers 

The objective of this exercise is to have students think about 
situations when a drug might be used, and decide whether it 
is sensible to use the drug. In some situations, such as 
toothaches, fever or travel sickness, it is sensible to use a 
drug. In other cases, such as to lose weight or to stay awake, 
using a drug is not usually a sensible solution. 

This exercise is an opportunity to reinforce the concept of 
using the right drug for a particular condition, using drugs 
in moderation and looking at alternatives to drug use. 
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Suggested Answers to  Student Resource 4-3 

To fall asleep 

Non-prescription drugs: Nytolm, Sleep-eze Dm, Sominexm, 
Sedicinm 

Alternatives: drink hot milk, listen to soothing music, read a 
book 

To stay awake 

Non-prescription drugs: wake-ups, other products containing 
concentrations of caffeine 

Alternatives: get enough rest, do mild exercise, distract 
yourself with a change of activity, take a 15-minute nap to 
rejuvenate yourself 

For nutrition 

Non-prescription drugs: multi-vitamin supplements 

Alternatives: eat a balanced diet, eat regular meals, follow 
Canada's Food Guide 

For a headache 

Non-prescription drugs: Anacinm, Excedrinm, Panadolm, 
Tylenolm, Aspirinm, Tempram, Bufferinm 

Alternatives: try to relax, take a nap, massage your head 
and neck, get away from the cause of the headache, e.g., get 
out of the sun, get away from the noise 

For a fever 

Non-prescription drugs: AnacinTM, Excedrinm, Panadolm, 
Tylenolm, Aspirinm, Tempram, Bufferinm 

Alternatives: stay in bed and rest, keep warm, take cool 
baths, drink water 

For an upset stomach 

Non-prescription drugs: Pepto-Bismolm, Maaloxm, Enom, 
Tummsm, Diavolm, Mylantam 

Alternatives: lie down for a while, sip ginger ale 

For travel sickness 

Non-prescription drugs: Gravolm, Travel Tabsm 

Alternatives: sit in the front seat, focus your eyes at  the 
scenery ahead 



For a cold 

Non-prescription drugs: Actifed*, DristanTM, BenylinTM, 
Contac C*, Dimetapp*, Triaminicm 

Alternatives: rest until you are better, take steamy baths, 
use a vaporizer, drink water 

For a toothache 

Non-prescription drugs: OrajelTM, Ambesol* 

Alternatives: see a dentist, practice good dental hygiene 

For mosquito bites 

Non-prescription drugs: SolarcaineTM, Calamine lotionTM 

Alternatives: try not to scratch, apply baking soda paste, 
apply wrapped ice cube 

Journal, 10 minutes 

Have students consider that many over-the-counter drugs 
are used for different situations. Some are not very effective 
and some are not helpful at all. Ask students to write about 
how taking a drug when there is little or no benefit is an 
unnecessary risk. 
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Activity 4.2.3: Check the Label 

Objectives 

Theme 4: Body Knowledge and Care 
D. Diseases and Drugs 
Prescription arid Non-prescription Drugs: is able to 
differentiate between prescription and non-prescription 
drugs 

Students will: 

recognize the difference between a prescription and non- 
prescription drug label; and 

read the directions on a medicine container. 

Time: 30 minutes 

Materials 

Transparency 4-8 and 4-9 
Class set of Student Resources 4-4 and 4-5 
Overhead projector 

Teaching and Learning Suggestions 

Pairs Check Detectives, 25 minutes 

Tell students that they will be working with a partner to look 
at how to ensure medicine is used properly. Place students in 
groups of four with two pairs in each group. 

Explain to the students that whenever one uses medication 
it is critical that the medicine is taken safely. One of the keys 
to safety is knowing how to use the medicine correctly. Ask 
the students how they could figure out how to use the drugs 
safely. After hearing their suggestions let them know that 
every prescription and non-prescription container has a label 
to provide the user with directions for safe use. Before taking 
any medicine the user must read and understand the label. 
This activity will demonstrate what one needs to look for. 

Discuss Transparency 4-8: What's On a Prescription 
Label? with students. Tell the students that this is a label 
from a prescription order. At first glance the labels are very 
confusing, but a closer look will take the mystery away. 
Identify the various parts of the label to the students. 



Prescription Label: 

Family Pharmacy Pharmacy name 
1418 Broadway Address 
674-8352 Telephone number 

RX#6030305 Dr.B.Bones Prescription number/ 
Doctor's name 

Scott Kelly Patient's name 

Take ONE capsule three Directions for use 
times daily until finished. 

NOVAMOXIN 250MG Medication name 
Medication dosage 

21 CAP Amount of medication in container 
Form of medication 

MAK 20/02/96 Pharmacist's initials 
Date prescription was filled 

Distribute Student Resource 4-4: Prescription Labels to 
each pair. One partner works on the worksheet while the 
other student acts as a coach to watch and help if necessary. 
When the student has completed the worksheet, the coach 
checks for hislher partner's agreement. If the partners don't 
agree on the answer they can consult the other pair in their 
group. If the pairs cannot agree on the answer they can ask 
for help from the teacher. After the students have completed 
the worksheet review the answers. 

Student Resource 4-4 Answers 

Using the prescription label sample answer the following 
questions. 

1. What is the name of the medication? Novamoxin 

2. What is the patient's name? Scott Kelly 

3. Who was the doctor that ordered this prescription? Dr. B. 
Bones 

4. What are the name, address and phone number of the 
pharmacy where the medication was purchased? Family 
Pharmacy 1418 Broadway 674-8352 

5. What is the prescription number? RX#6030305 

6. What are the initials of the pharmacist and on what date 
did the pharmacist fill the prescription? MAK 20/02/96 

Healthy Choices About Alcohol, Drugs and Gambling 



children's pain and fever. 

Dosage: Administer single dose 
orally, according to age as listed 
below, every four hours. 
Do not exceed 5 times daily for a 
maximum of 5 days. 

Age (Years) Maximum single dose 
Under 2 years . . . . Only as 
directed by Doctor 
2 to under 6 15 ml 
6 to under 12 25 ml 

Each 5 ml dosage contains 
80 mg acetaminophen 
Non-medicinal ingredients - 
See insert for details 

Keep out of reach of children 

LOT 7T5K643 

E X .  AUl98 

Dosage 

Ingredients 

Caution 

Lot number 

Expiry date 

7. How should the patient take this medication? Take one 
capsule three times a day until finished. 

8. What is the strength of the medication? 250MG 

9. Is this medication a pill, liquid, capsule or ointment? 
capsule 

10. How much medicine was in the container? 21 capsules 

Discuss Transparency 4-9: What's On a Non- 
prescription Label? with students. Again, identify the 
parts of the label for the students. 

Non-prescription Label: 

Cool Down Brand name 

Acetaminophen Oral Solution Type of Product 

For relief of children's fever Medical purpose 
and pain 

Roper's Canada Inc. Manufacturer 

80 mg.15 ml. Syrup Amount of medicine in the container 
Medication form 

Purpose: to quickly relieve Directions for use 



Distribute Student Resource 4-5: Non-prescription 
Labels and have the students switch roles to follow the 
same process in completing the worksheet. After the 
worksheets have been completed review the answers. 

Student Resource 4-5 Answers 

Using the non-prescription label sample, answer the 
following questions about that label. 

1. What is the brand name of the medication? Cool Down 

2. This is an oral medication which means it enters the 
body through the mouth. What forms could the medicine 
take? Pill, liquid, capsule 

What form is this medication? Liquid (syrup) 

3. What is the main ingredient in this medication? 
acetaminophen 

4. Can this medication be used for an upset stomach? No 

5. What symptoms would the patient have if this 
medication is to be used correctly? Fever and 
accompanying pain 

6. What is the maximum dosage for an 8-year-old? 25 ml 

How often could the patient take a single dosage in one 
day? 5 times 

7. How much medicine is in this container? 80 mg.15 ml 

8. Are there specific warnings on this container? Yes 

What are they? Keep out of reach of children 

9. ARer what date would it not be safe to use this 
medication? August/98 

10. What is the name of the manufacturer? Roper's Canada 
Inc. 

Small Group Discussion, 5 minutes 

Have students work together in their groups to generate a 
list of reasons for the importance of following the label 
directions and other safety rules (especially, adult 
supervision) when using medication. If a person has any 
questions about a medication after reading the label, the 
individual should consult the pharmacist or physician. 
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Activity 4.2.4: Drug Cautions, Hazards 
and Side Effects 

Objectives 

Theme 4: Body Knowledge and Care 
D. Diseases and Drugs 
Prescription and Non-prescription Drugs: is able to 
differentiate between prescription and non-prescription 
drugs 

Types of Drugs: lists types of prescription and non- 
prescription drugs 

Students will: 

define a drug side effect; and 

list several drug cautions and possible side effects. 

Time: 35 minutes 

Materials 

Four-inch squares of various colored paper 
Six poster-sized (16" x 20") pieces of card stock 
Glue 
Thumbtacks 

Teaching and Learning Suggestions 

Class Discussion, 10 minutes 

Ask the students what they think the word "caution" means. 

The term caution implies a warning, an urge to be careful 
and to not take chances. For example, "You must use caution 
when you cross the street." 

State that drugs often have cautions on their containers. 
Have the students work with a small group of three or four 
to brainstorm a list of drug cautions. Use a "chalkboard 
sharen to have a student from each group act as a runner 
and simultaneously record group ideas on the board as they 
are generated. 



The list should include cautions such as: 

take only with water 

take after eating 

not to be taken by children under 2 

for external use only 

may cause drowsiness 

keep out of reach of children 

Ask the students what the term "side effect" means. Explain 
that a side effect is something that happens as a result of 
something else. In the case of medicines, side effects are 
undesirable reactions to a drug. For example, taking cough 
syrup sometimes makes you sleepy. 

State that non-prescription drugs (over-the-counter drugs) 
have possible side effects written on the package. Have the 
students work in their groups to brainstorm a list of possible 
side effects of non-prescription drugs and record these on the 
board. 

The list should include side effects such as: 

vomiting 

allergic reaction 

drowsiness 

Group Collage, 15 minutes 

Have the class form small groups of 5 to 6 students. 
Distribute colored squares of paper, glue and a poster board 
to each group. Have the students write a drug caution label 
or a drug side effect on each square. These squares are then 
glued onto the posterboard, collage-style. Mount the 
completed posters on the bulletin board or classroom wall. 

Journal, 10 minutes 

Have students think about why it is important to think 
ahead of time about cautions and side effects when making a 
decision about using medicine or other drugs. Ask students 
to consider how this kind of thinking is important to the 
decision-making process. 
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Activity 4.2.5:All Drugs Can Be Dangerous: 
Safety Rules 

Objectives 

Theme 4: Body* Knowledge and Care 
D. Diseases and Drugs 
Types of Drugs: lists types of prescription and non- 
prescription drugs 

Students will: 

identify safe ways for handling and taking medicines. 

Time: 30 minutes 

Materials 

Art paper 
Paints or colored markers 

Teaching and Learning Suggestions 

Stand Up and Share, 5 minutes 

Have all students stand and think about a safety rule that 
they know. Ask students to share their rule out loud. Once 
they have shared their example, ask them to sit down. Tell 
students if someone else uses the example they were 
thinking of they can also sit down. Prompt students with 
some ideas: bicycle safety, driver safety, home safety rules 
and so forth. 

Ask "Why do we need safety rules?" State that because drugs 
can also be dangerous, they must be treated with respect and 
used safely. 

Class Discussion, 10 minutes 

Have the students brainstorm a list of drug safety rules. 
Review their list of rules and suggest any important points 
that the class may have missed. Use the following list as a 
guide. Write the list on the board. 



Drug Safety Rules 

Use drugs only when necessary. 

Only take drugs that your parents, your doctor or your 
dentist gives you. Do not take drugs from strangers or 
friends. 

Always read and carefully follow the directions on the 
label or the drug information sheet provided by the 
pharmacist. 

Always keep medicines in their original containers. Ask 
the pharmacist for a child-proof lid if small children live 
in the house. 

Do not take medicine in  front of little children. They may 
think it is candy. 

Take unused or expired medicines to your pharmacist for 
disposal. 

Never share your medicines with anyone else. 

Never take different drugs at the same time, except on 
the advice of your doctor or pharmacist. 

Never give or take medicines in the dark. 

10. Never take medicine from an unlabeled container. If you 
don't know what it is, throw it out. 

11. Check the label, including the expiry date, every time you 
use a medicine. 

12. If you forget to take your medication do not double your 
next dose. Phone your doctor or pharmacist for directions. 

Mini-project, 15 minutes 

Have students think of a way that they could share their 
knowledge of safety rules at  home. Suggest a poster, mini- 
mobile, advertisement, certificate, etc. Distribute art paper 
and paints or colored markers. Have each student design a 
project that illustrates drug safety rules. Suggest they take it 
home to share with their family members. 
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Activity 4.2.6: Drugs in the Home 

Objectives 

Theme 4: Body Knowledge and Care 
D. Diseases and Drugs 
Prescription and Non-prescription Drugs: is able to 
differentiate between prescription and non-prescription 
drugs 

Types of Drugs: lists types of prescription and non- 
prescription drugs 

Students will: 

discuss the information they have learned with others; and 

identify the drug products commonly used in their homes. 

Time: 30 minutes 

Materials 

Class set of Student Resource 4-3 
Class set of helper letter 

Teaching and Learning Suggestions 

Survey, 10 minutes (and additional time outside of 
class time) 

Tell students that they will be using Student Resource 4-3: 

What Is Used? again, but this time as a survey with an 
adult. Ask students to consider why it is important to talk 
with adults about the use of medicine. Distribute Student 
Resource 4-3 with attached explanatory note to the helper 
(parents, guardians, or other adult). 

Have the students show the worksheet to their helper 
(parents, guardians or another adult). Remember to inform 
students that if they would prefer to complete the activity 
with an adult other than their parent that this is an option. 
For each condition, have the student: 

Ask their helper to assist them to think up alternatives to 
using a drug. 

Ask their helper to help them look at the labels on the 
medicines or other drugs in their home. 



Discuss the instructions for use on each, and what could 
happen if the instructions are not followed. They may have 
to ask a pharmacist for this information. 

Show their helper the drug safety rules activity completed in 
the previous lesson. 

Making Comparisons, 10 minutes 

Have students compare the answers they filled in with their 
helpers with those completed in class in the earlier activity. 
Ask students to share what additional information they 
learned from talking to an adult. 

Journal, 10 minutes 

After a reasonable time has been allowed for children to 
gather this information, have students complete the 
following sentence in their journals: 

After completing this activity I learned that 

Sample Note to Helper 

Dear Helper: 

Recently our class has been studying a unit on drugs and 
how drugs can affect the way the body operates. 

Please review the attached handout with your child, and 
discuss some possible alternatives to using drugs. To 
reinforce the concept that drugs should be used cautiously, 
examine some of the labels on the drug products used in your 
home together. For safety's sake, be sure to do this activity 
with the child to reinforce the ideas that using medicine 
requires your supervision. Stress the importance of always 
reading the product label before using a drug product. 

By performing these activities together, you will help the 
child to develop a responsible attitude toward drug use. 

Thank you for y o u  cooperation. 

Yours truly, 

Name and telephone number 
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Activity 4.2.7: My Medication Record 

Objectives 

Theme 4: Body Knowledge and Care 
D. Diseases and Drugs 
Types of Drugs: lists types of prescription and non- 
prescription drugs 

Students will: 

identify, and record, the drugs they are using; and 

share the information they are learning with others. 

Time: 10 minutes 

Materials 

Class set of Student Resource 4-6 
Class set of helper letter 

Teaching and Learning Suggestions 

Personal Survey, 15 minutes (and additional time 
outside of class time) 

Tell students they will be looking at the medications they 
have recently taken or currently take. Distribute Student 
Resource 4-6: My Medication Record with attached 
explanatory note to the helper (parents, guardians, or other 
adult). 

Have the students complete the worksheet with their helper 
(parents, guardians, or other adult). Remember to inform 
students that if they would prefer to complete the activity 
with an adult other than their parent that this is an option. 
The family can keep the document so that they can have a 
written record of the child's medical needs. 

Source: Knowledge is the lg& medicine - Resource Kit & 
Planning Guide. Produced by: Pharmaceutical 
Manufacturers of Canada, 1995. 

Journal, 10 minutes 

Ask students to reflect on how prescription and non- 
prescription medicine should be used responsibly and safely. 



Sample Note to Helper 

Dear Helper: 

Recently our class has been studying a unit on drugs and 
how drugs can affect the way the body works. 

An important part of using medication safely is knowing 
your present medication needs and using your medications 
appropriately. As you know, drugs need to be taken with 
caution. Your child has been given a medication record to 
keep track of the medications, both prescription and non- 
prescription, that shehe is currently using. For safety's sake, 
be sure to do this activity with your child as it reinforces the 
idea that using medicine must be done with caution and it 
requires adult supervision. Stress the importance of always 
reading the product label before using a drug product. 

By performing these activities together, you will help this 
child to develop a responsible attitude toward drug use. 

This record can be used by you to present to your doctor, or 
pharmacist, whenever a new medication is being prescribed. 
Having knowledge of all the prescription and non- 
prescription treatments your child is using will help your 
medical team in providing treatments that are compatible 
and safe. 

Sincerely, 

Name 
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Additional Content forTeachers 
You may want to incorporate several community programs to 
reinforce the concepts of this section. 

The third week of November is dedicated to "National 
Addictions Awareness Week." During this time various 
Canadian organizations sponsor special community 
activities, such as Sober Walks, to educate people about 
addictions and promote living an  addiction-free lifestyle. For 
information on events in your community, or for ideas on 
how your class can celebrate the week, contact your local 
AADAC office. 

Probably the safest way to dispose of drugs is to participate 
in EnviRx, a program sponsored by the Alberta 
Pharmaceutical Association. This is a year-round program in 
which you can take any unused medications, needles, and 
syringes to your local pharmacy for disposal. The discarded 
medical supplies are collected on a regular basis and 
destroyed. Having students design a letter to be taken home 
to their parents, describing the program, is a great way to 
get students participating in drug safety. Many pharmacies 
also offer patient education services on safe use and effects of 
drugs. 

Check your community calendar or consult local agencies for 
other opportunities to reinforce the learning in this section. 



Student Resource 4-2: Prescription Drugs: Just What the Doctor Ordered 

You be the pharmacist. Make sure you fill in all the blanks. 

Pharmacy 

Address 

Telephone 

Prescription number 

Date prescription filled 

Name of drug 

How much 

How to use 

Patient's name 

Doctor's name 

DRUG CAUTION! 



Student Resource 4-3: What Is Used? 

1. In Column A, name an over-the-counter or non-prescription drug that is available - - - 
for each of the following conditions. 

Decide whether using a drug is a sensible way to deal with the condition. 

2. In Column B, name the things that could be done instead of taking a drug. 

A B 
Condition non-prescription drug instead of taking a drug, you cou 

to fall asleep 

to stay awake 

for nutrition 

for a headache 

for a fever 

for an upset stomach 

for travel sickness 

for a cold 

for a toothache 

for mosquito bites 



Student Resource 4-4: Prescription Labels 
- 

Using the prescription label sample answer the following questions. 

1. What is the name of the medication? 

2. What is the patient's name? 

3. Who was the doctor that ordered this prescription? 

4. What are the name, address and phone number of the pharmacy where the 
medication was purchased? 

5. What is the prescription number? 

6. What are the initials of the pharmacist and on what date did the pharmacist fill 
the prescription? 

7. How should the patient take this medication? 

8. What is the strength of the medication? 

9. Is this medication a pill, liquid, capsule or ointment? 

10.How much medicine was in the container? 



Student Resource 4-5: Non-~rescri~tion Labels 
--- - -  - - - ~  ~ - ~p - -- 

Using the non-prescription label sample, answer the following questions. 

1. What is the brand name of the medication? 

2. This is an  oral medication which means i t  enters the body through the mouth. 
What forms could the medicine take? 

What form is this medication? 

3. What is the main ingredient in this medication? 

4. Can this medication be used for an upset stomach? 

5. What symptoms would the patient have if this medication is to be used correctly? 

6. What is the maximum dosage for an 8-year-old? 

How often could the patient take a single dosage in one day? 

7. How much medicine is in this container? 

8. Are there specific warnings on this container? 

What are they? 

9. After what date would it not be safe to use this medication? 

10. What is the name of the manufacturer? 



Student Resource 4-6: My Medication Record 

Name: In case of emergency contact: 

Address: Name: 

Phone Number: Address: 

Health Card Number: Phone Number: 

Doctor's Name: Relationship: 

Doctor's Phone Number: 

Pharmacy Name: 

Pharmacy Phone Number: 

Check off any of the following to which you are allergic: 

Penicillin Morphine 0 Peanuts 

ASA Sulpha drugs Other: 

0 Codeine Insect bites Other: 

Keep a record of the prescription and non-prescription medicines that you are using. . 
Date NAME, DOSE, DIRECTIONS REASON 

Source: Knowledge is the best medicine - Resource Kit & Planning Guide. Produced 
by: Pharmaceutical Manufacturers of Canada, 1995. 



Transparency 4-6: 
What Are Prescription Drugs? 

Prescription drugs are medicines that are 
taken only: 

when a doctor or dentist orders 
(prescribes) them; 

for a specific reason; 

for a specific person; 

when a specially-trained person, 
called a pharmacist, prepares them. 



Transparency 4-7: 
What Are Non-prescription Drugs? 

Non-prescription drugs are drug products 
that are displayed on the shelves at 
supermarkets, department stores or drug 
stores. 

Hundreds of non-prescription drugs are 
available to treat many conditions. 

Anyone can buy non-prescription drugs. 

You do not have to  see a doctor first. 

Because you take them off the shelf and 
pay for them at the check-out counter, 
non-prescription drugs are often called 
"over-the-counter" drugs. 



Transparency 4-8: 
What's on a Prescri~tion Label? 

Family Pharmacy 

1418 Broadway 

674-8352 

Scott Kelly 

Take ONE capsule three 

times daily until finished. 

NOVAMOXIN 250MG 

21 CAP 

MAK 20102196 

Pharmacy name 

Address 

Telephone number 

Prescription number 

Doctor's name 

Patient's name 

Directions for use 

Medication name 

Medication dosage 

Amount of medication i n  

container 

Form of medication 

Pharmacist's initials 

Date prescription was filled 



Transparency 4-9: 
What's on a Non-prescription Label? 

Cool Down 
Acetaminophen Oral Solution 

For relief of children's fever 
and pain 

Roper's Canada Inc. 

80 mg.15 ml. Syrup 

Purpose: to quickly relieve 
children's pain and fever. 

Dosage: Administer single dose orally, according to age as 
listed below, every four hours. Do not exceed 5 times daily 
for a maximum of 5 days. 

Age (Years) Maximum single dose 
Under 2 years . . . . Only as directed by Doctor 
2 to under 6 15 ml 
6 to under 12 25 ml 

Each 5 ml dosage contains 80 mg acetaminop 
medicinal ingredients - See insert for details 

Keep out of reach of children 

LOT 7T5K643 

EXP AU198 

lhen Non- 



Section 4.3 Drugs Can Be Helpful and Harmful: Caffeine 
is One Example 

HEALTH OBJECTIVE CORRELATION 

Theme 4: Body. Knowledge and Care 
D. Diseases and Drugs 

Harmful Effects of Drugs: recognizes that commonly-used 
beverages and foods contain caffeine and understands the 
effects of caffeine 

CONTENT FOCUS 

Students learn that even relatively "safe" drugs, like the 
caffeine in coffee, can produce harmful effects if used 
indiscriminately. 

Section 4.3 Drugs Can Be Helpful and Harmful: Caffeine 
Is One Example 

Overview 
In our society, some drugs are so commonplace that they are 
not considered drugs at  all. Caffeine is one such drug. 
Caffeine is found in a variety of drug products such as 
headache and pain relievers, weight control pills, wake-up 
pills and cold remedies, and in a variety of beverages 
including coffee, tea and cola. Chocolate also contains 
caffeine. 

In this section, coffee is used to illustrate the effects of the 
drug caffeine. Most children are familiar with coffee. Coffee 
is a seemingly-harmless product, yet we can use coffee to 
illustrate that all drugs (even the apparently "safe ones") 
have risks associated with their use and that the effects of 
all drugs depend on how people use them. 

Note: It is important to acknowledge that some students' 
families may not use caffeine a t  all, for health or religious 
reasons. 



Activity 4.3.1 : Caffeine Helps and Hinders 

Objectives 

Theme 4: Body Knowledge and Care 
D. Diseases and Drugs 
Harmful Effects of Drugs: recognizes that commonly-used 
beverages and foods contain caffeine and understands the 
effects of caffeine 

Students will: 

identify when a drug can be harmful; and 

discuss why using any drug, even the "safe" ones, can involve 
risks. 

Time: 50 minutes 

Materials 

Class set of Student Resources 4-7 and 4-8 

Note to Teachers 

This short activity and discussion can be easily integrated 
into a language arts class. 

Teaching and Learning Suggestions 

A Day in the Life, 15 minutes 

Have students think about a typical day in their lives. What 
do they do when they get up in the morning? What do they 
have to eat and drink throughout the day? Have students 
use Student Resource 4-7: A Day in the Life to 
storyboard a typical day, showing some of their activities and 
what they eat and drink during the day. 

Ask how many students have ever had a cup of coffee. Next, 
ask if they knew they were taking a drug when they drank 
coffee. 

Explain that caffeine, the drug found in coffee, is a common 
drug. Caffeine speeds up the body, that is, it acts as a 
stimulant. Ask students if they know that caffeine is present 
in other products. List some other products on the 
chalkboard that contain caffeine, e.g., cola soft drinks, 
chocolate, tea. Ask students to look at their storyboards and 
see if they use products that contain caffeine. 
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Feeling 

7 1  
Thinking w 

Storytelling, 15 minutes 

Tell the students that you will read them a story that will 
help them to understand how just drinking coffee can cause 
problems if it is used in certain ways. Ask the children to 
follow along as.you read the story and see if they can spot 
where and when coffee is being used in a healthy fashion 
and when it is not. Distribute Student Resource 4-8: A 
Day in the Life of Charlie Coffee Cup. 

Read the following story to the students. As you read the 
story you will see asterisks in the text. These will be used in 
the next activity and can be ignored for now. 

Follow That Cup 

It's a beautiful morning in (name of town). The sun is coming 
up and there are signs of early morning life. Charlie the 
Coffee Cup is also waking up. He's sitting on the counter in 
his usual place, and the sun, peeking through the window, 
makes the kitchen nice and bright. It's hard for Charlie to 
open his eyes. He opens first one eye and then the other. 
After a few tries, he is finally able to keep both eyes open. 
Charlie feels lazy in the morning and doesn't pay much 
attention as the humans shuffle into the kitchen." 

Pretty soon the coffee is ready, and Charlie's working day 
begins. The first cup of coffee in the morning is always 
special. After the first cup, Charlie feels perky and more like 
working. Charlie knows that first cup makes his human feel 
good too. He remembers one horrible day last month when 
his human forgot to buy coffee. Everyone certainly got off to 
a bad start that morning! 

This morning is one of those days where Charlie's human 
doesn't have to go to work, and Charlie knows he is going to 
be busier than usual. Sure enough, he is barely empty when 
the second cup is poured. The second cup doesn't go down as 
fast because his human is busy reading the newspaper. 
Charlie likes this time, and he enjoys reading the Peanuts 
comic strip." 

Charlie hasn't been back on the counter for very long when 
the doorbell rings, and the humans from next door come into 
the kitchen. Charlie is busy again. He is filled up once and 
once again. Charlie is starting to feel a little edgy and is glad 
when the coffee pot is empty. The humans go out into the 
garden but soon they are back and another pot of coffee is 
made. Charlie's human fills him up once more. "Poor me," 

Enonsense 



thinks Charlie. "My insides are getting sore." To make 
matters worse, Charlie's human is now behaving nervously. 
When the screen door slams, Charlie is nearly dropped on 
the floor. Coffee spills over the rim and Charlie's face is all 
wet. The human is fidgeting and shaking him. Thank 
goodness it's almost lunchtime." 

During lunch, Charlie hears his human talking about having 
drunk too much coffee in the morning. Charlie hopes he 
doesn't have to work this afternoon - not that he is lazy or 
anything like that! However, Charlie's human decides to 
have a half a cup after his lunch. Charlie figures he can 
handle that. But the other human forgets and fills Charlie 
right to the brim. The rest of the afternoon is a hectic one for 
Charlie. He always seems to have coffee spilt all over him. 
He even has to sit on the table for two hours holding cold 
coffee that makes him shiver. Charlie's human doesn't even 
notice that he's drinking cold coffee." 

Finally, it is suppertime, and Charlie knows his working day 
is coming to an end. He breathes a sigh of relief after his 
human drinks his after-dinner coffee. "My last time today," 
thinks Charlie." 

Charlie is extremely happy to be back in his resting spot on 
the counter. He has had a real workout today. Charlie is 
having trouble settling down for the night. He is just about 
to doze off when his human lifts him off the counter. "Oh no," 
thinks Charlie, "not again." The human fills him up with 
coffee and takes him into the living room. There is a good 
movie on TV and after awhile Charlie doesn't mind being on 
the job again. It is late when Charlie is finally put down for 
the night. Even though Charlie is tired, he just can't fall 
asleep." 

Charlie is sitting in the dark, with his eyes wide open, when 
his human walks into the kitchen. His human gets a drink of 
water, looks in the fridge and mumbles something about not 
being able to sleep. "Isn't it strange," thinks Charlie, "that 
we are both so much alike.'' 

Review the story a second time using the suggestions below. 

Stop at the appropriate places in the story - those marked 
with an asterisk (*) - to talk about what has happened. At 
each stage, have the children write down on Student 
Resource 4-8, how Charlie is feeling or what he's thinking. 
Ask the class, "What are some problems with the way 
Charlie's human is using coffee?" Bring out these points by 
asking: 
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- How much is too much? 

As little as two cups of strong coffee a day can make some 
people feel grouchy and tired. Six cups a day is too much for 
most people. This much coffee can produce nervousness, 
sleeplessness, headache, stomach upset, dizziness or other 
harmful effects that range from extreme tiredness to 
restlessness. 

- How often is too often? 

Drinking large amounts of coffee every day can make the 
body become accustomed to the caffeine. Then, when caffeine 
is not present, the body will feel uncomfortable or even ill. 

- When is it a good time to drink coffee? When is it not a 

good time? 

Because caffeine is a stimulant, it is not a good idea to drink 
coffee in the evening because it interferes with falling asleep. 
In the story, Charlie's human will probably feel tired in the 
morning, and may need a cup or two of coffee to get going. 
This situation establishes a pattern of use that can be 
harmful and lead to problems. 

Creative Writing, 20 minutes 

Have students write their own versions of "Follow that cup* 
in which Charlie's human practises healthful habits 
throughout the day. Students may be encouraged to have 
Charlie used with other beverages that do not contain 
caffeine, such as juices or water. 



Additional Content for Teachers 

Caffeine - Facts and Effects 

What is caffeine? 

Caffeine is a bitter white substance found in coffee beans, 
tea leaves, cocoa beans and kola nuts. The most widely-used 
and accepted drug in Canada, caffeine is a stimulant that 
speeds up the central nervous system. 

What products contain caffeine? 

Coffee, tea, cocoa, chocolate and some cola drinks contain 
caffeine. It is also an ingredient in over-the-counter stay- 
awake pills and in certain headache and cold medicines. 

How much caffeine am I using? 

The amount of caffeine you get in a cup of coffee depends on 
the kind of beans and the amount of coffee used, the way the 
coffee has been prepared and the size of the serving. 

Percolated coffee contains less caffeine than filtered coffee. 
Instant coffee contains even less. 

Tea leaves have a slightly higher level of caffeine than do 
coffee beans, but generally you consume less caffeine by 
drinking tea because less tea is used in the preparation. 

The following are typical doses of caffeine in products you 
may use regularly. 

cup of brewedlpercolated coffee: 74 mg 
cup of instant coffee: 66 mg 
cup of decaffeinated coffee: about 1 mg 
cup of tea: 27 mg 
soft drink containing caffeine (280 ml): 35 mg 
chocolate bar (50 g): 20 mg 
cup of hot cocoa: 2-20 mg 
headache and cold remedies: 30-50 mg 
stay-awake pills: 100-250 mg 

Why is caffeine so popular? 

About nine out of ten Canadian adults consume caffeine, 
mainly in the form of coffee and tea. For many of us, these 
beverages not only help satisfy our need for liquids, they 
have also become associated with certain activities and times 
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of the day. They may signal a time to relax or mark the end 
of a satisfying meal. 

You may choose these caffeine products for their stimulating 
effects. A cup of coffee or tea in the morning can give you a 
boost and make you feel alert. Later in the day, the caffeine 
in coffee or tea can make you feel less tired and help you 
stay at a task longer. 

As part of certain medications, caffeine can also relieve some 
headaches. 

Many people think that the caffeine in coffee sobers you up 
when you've had too much to drink. It does not. Alcohol is 
broken down by your liver at a fixed rate. This means that 
the liver works steadily, at a fixed rate, and there are no 
quick sobering-up techniques. Your liver can only break down 
alcohol at a certain speed. Your liver can handle one regular 
drink (highball, cocktail, wine or regular beer) in one hour. If 
you drink more than that in an hour, the excess alcohol 
remains in the blood, waiting to be broken down by the liver. 
Caffeine may make you feel more wide awake, but only time 
makes you sober again. 

How do I know when I've had too much caffeine? 

Too much caffeine can give you a headache, upset your 
stomach, make you nervous and dizzy and leave you unable 
to sleep. Some people feel these effects from relatively small 
amounts of caffeine. 

Is caffeine dangerous? Should I worry about the 
amount I use? 

Moderate amounts of caffeine, up to about 300 mg a day or 
the equivalent of 3-4 average cups of coffee, will rarely harm 
an otherwise healthy adult. Caffeine is quickly absorbed and 
then passed through your body. 

A low dose of caffeine slightly increases your heart rate and 
blood pressure. It also increases your rate of breathing and 
the production of urine and stomach acid. 

A very high daily dose of caffeine (about 10 average cups of 
coffee or 1,000 mg or more) can produce rapid and irregular 
heart rate, extreme agitation and tremors. 

If you regularly drink more than 6-8 cups of coffee, or your 
daily dose of caffeine from a combination of caffeine- 
containing products is higher than 600 mg, you may 



experience insomnia, anxiety, restlessness, depression, 
stomach irritation, and rapid, irregular heartbeat. 

Drinking coffee or tea during or after meals decreases iron 
absorption. 

Calcium levels are also lowered by coffee consumption. 

Some recent studies have found that heavy caffeine use can 
lead to women having problems becoming pregnant and may 
pose health risks for the mother and baby. Although caffeine 
has not been proven to cause birth defects, pregnant women 
are advised to consume as little of it as possible to reduce 
possible risks to their health and that of their babies. 

Since small amounts of caffeine have a greater effect on 
children because of their body size, it is a good idea to be 
aware of how much caffeine your children consume in 
chocolate products and soft drinks. 

What happens if I stop using products that 
contain caffeine? 

If you have been drinking more than 3 to 4 cups of coffee or 
strong tea a day, you may be physically and psychologically 
dependent on caffeine. 

When you abruptly stop using all caffeine products, you may 
feel irritable and tired or experience a severe headache. 
These symptoms are relieved when you take caffeine again. 
They will also gradually disappear if you stop using caffeine 
for several days. 

What can I do to reduce the effects of caffeine? 

The first step is to be aware of how much caffeine you use. If 
the amount you consume now makes you nervous, restless or 
unable to sleep at night, try cutting back. 

Take your coffee and tea with milk or cream to protect your 
stomach from the increased acid caused by caffeine. If you 
are bothered by caffeine, switch to decaffeinated coffee or 
caffeine-free tea, or other beverages (remember that this 
does not include soft drinks as they may include caffeine). 

For more information on caffeine, contact AADAC. The 
number is listed in  your local telephone directory, under 
Alberta Alcohol and Drug Abuse Commission. You can obtain 
the pamphlet ABCs of Caffeine a t  your local AADAC office. 
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Student Resource 4-7: A Day in the Life 

nonsense 





Section 4.4 Any Drug Can Be Risky 

HEALTH OBJECTIVE CORRELATION 

Theme 4: Body Knowledge and Care 
D. Diseases and Drugs 

Harmful Effects of Drugs: understands the reasons why 
people use drugs for non-medical purposes 

CONTENT FOCUS 

Students examine the factors that can cause the effects of 
drugs to vary from person to person. 

Section 4.4 Any Drug Can Be Risky 

Overview 
This section reviews the ideas presented in the previous 
sections. It emphasizes that the effects of a drug depend on 
how it is used. This understanding forms the basis for 
building a respect for the risks involved with drug use and 
for developing a responsible attitude toward drug-taking 
decisions. 



Activity 4.4. I: It's a Risky Business 

Objectives 

Theme 4: Body Knowledge and Care 
D. Diseases and Drugs 
Harmful Effects of Drugs: understands the reasons why 
people use drugs for non-medical purposes 

Students will: 

identify factors that determine the effects a drug can have on 
the body; and 

recognize that the effects of a drug can vary depending on 
the person, the situation and the drug combination. 

Time: 50 minutes 

Materials 

Class set of Student Resource 4-9 
Art paper 
Paints or colored markers 
Chart paper - optional 

Teaching and Learning Suggestions 

Paired Review, 5 minutes 

Write the following sentence on the chalkboard. Ask students 
to list the three general factors that influence your body's 
reaction to a drug. 

What happens to your body when you take a drug 
depends on: 

the drug 

the person 

the setting 

Have students work with a partner to add specific 
information to their list. Start students off with some of the 
following points: 

the drug - dose, type, other drugs, speed of taking 

the person - experience - how often you drink, how fast 
you drink, how you feel, health, age, gender, size 

the setting - place, company, time, food 
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Guided Reading and Discussion, 15 minutes 

Provide each student with Student Resource 4-9: It's a 
Risky Business. State that the story is intended to 
illustrate the proper use of drugs as well as the above factors 
that can determine the effects a drug can have. Read the 
story, "It's a Risky Business," to the class. As you read, have 
the students mark on their copy the points at which poor 
decisions are made. 

Work with the class to consider the cause-and-effect 
relationships in the story. Create two columns on the 
chalkboard or on chart paper. On one side, have students list 
the points that they identified as poor decisions. Using the 
following information, guide students to list the following 
points about drug effects. 

All of the characters took something to change the way they 
were feeling. A drug is any substance, other than food, which 
is taken to change the way the body or mind functions. 

Elephant took some medication (drugs) to make himself feel 
better. 

You take a risk when you take more than one drug at a time. 
Some drugs should not be taken at the same time as others, 
because they can change the intended effects or can cause 
unpredictable effects. 

Elephant checked carefully to make sure he was taking the 
right medicines and using the right amount. But he did not 
check to see if it was all right to take both medicines 
together. He should have checked with a pharmacist. 

Drug effects can vary, depending on the drug, the person and 
the setting. 

Elephant is a much bigger and much different animal than 
Snake. Snake took too much medicine for his size. The more 
of a drug you take, the greater the chance that you will have 
problems. 

Snake should not take any medicine without first checking 
the directions that state the correct amount for his size and 
condition. (He doesn't even have a trunk!) 

Only the proper amount of a drug can help you. Too much of 
a drug may make you sick or even cause death. 

Drugs can cause problems if you take them in certain 
situations. 



Flamingo took drugs that made her dizzy and sleepy. In this 
situation, taking drugs was dangerous because she was 
trying to  drive a vehicle. 

Taking medicines you do not need will not prevent you from 
getting sick. 

I t  may be a long while before our rock stars finally get on the 
road. 

Group Picture Book, 30 minutes 

Have students work in their groups to design and create an 
illustrated short picture book titled: It's a Risky Business: 
The Sequel. Ask students to consider what happens to the 
characters in the story after they have discussed what they 
learned from their experiences. 
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Student Resource 4-9: It's a Risky Business 

As you read, mark the poor decisions that Elephant, Snake or Flamingo made. 

This is a story about Elephant, Snake and Flamingo, also known as "The Group." They 
are the best of friends and rock stars in  the making. 

Recently Elephant, Snake and Flamingo formed a rock band. They were excited because 
they were finally taking their show on the road. 

On the morning they were to leave, Elephant woke up and went to the fridge to get a glass 
of milk. Normally he would eat his breakfast and then have a fun day with his friends. 
That day, however, he did not feel like doing anything. His head hurt, his ears hurt and 
even his trunk hurt. He was also covered with big purple spots. He was very upset! 

He had to get better quickly. So Elephant went to his medicine cabinet and found what he 
needed. T h o  green capsules for his headache and earache, one teaspoon of trunk pain 
reliever and a bottle ofpowerful skin medication. Elephant was quite concerned about 
taking so much medicine. He read the instructions two times just to make sure he was 
doing the right things. He took his medicines and then went to lie down. 

As luck would have it, Snake also woke up feeling poorly. His head hurt, his body hurt 
and he was covered i n  many more spots than usual. Some of his spots were even purple. 
He slithered over to Elephant's house to ask for advice. 

Elephant told Snake that he woke up feeling the same way, but since he took some 
medicines he was feeling a little better He showed Snake the medicines. Snake thought 
what was good enough for his friend Elephant would also be fine for him. So before 
Elephant could say another word, Snake opened his mouth and popped in  everything 
Elephant had taken. 

Just then, Flamingo arrived. She was horrified to see both of her friends covered i n  
purple spots and feeling miserable. Elephant calmed her down by telling her that he was 
feeling much better since he had taken his medicine. Some of his spots were already 
fading. He invited his friends to come back later and went to take a nap. Snake said 
good-bye and slowly slithered home. Instead of feeling better, he was beginning to feel 
worse. 

While waiting for her friends to recover, Flamingo decided to go and get the van ready for 
their tour: While she was working, Flamingo began to worry that she might get sick too. 
Purple spots would look dreadful on her gorgeous pink feathers. Right then she decided 
that prevention was the best course of action. 

She drove straight to the drug store and bought the same medicines that Elephant and 
Snake had taken. She rushed home and took a full dose. "There," she thought, '7 won't 
get sick now." Then Flamingo began to feel a little dizzy. She figured it was because she 
hadn't eaten breakfast yet. She decided to go downtown to pick up a burger and buy some 
gas for the van. 



At  noon, Elephant woke up and stretched. He ran to the mirror to look at himself He was 
relieved to see that he was as handsome as ever and that the spots hardly showed at all. 
Elephant prepared a big lunch. His friends, Snake and Flamingo, would be here any 
minute. He was so excited. Tho hours passed, and Snake and Flamingo did not arrive for 
lunch. 

Elephant decided he should go see what was keeping them. 

Snake was still lying in  his bed. He felt worse than evel: Elephant hardly recognized him. 
Snake had lost all his spots, even the ones he was born with. Elephant took h im to the 
hospital emergency ward, and rushed off to tell Flamingo the bad news. 

When he got to Flamingo's house, he found her i n  a terrible state. She complained that 
she was feeling dizzy and very sleepy. But worst of all, on her way home from the burger 
hut, she almost fell asleep while she was driving. As a result, she scraped the side of their 
beautiful touring van against a tree. 

Would The Group ever get to go on tour? 

What went wrong? 





Part 11: Gambling and 
Lifestyle Choices 

Section 4.1 Gambling: What Does It Mean? 

HEALTH OBlECTlVE CORRELATION 

Theme 3: Life Careers 
A. Self-understanding 

Personal Interests and Abilities: recognizes the 
importance of sharing time and talents with others 

CONTENT FOCUS 

Students are asked to look at their talents and abilities, 
as well as the activities that they are involved in. They 
look at the difference between organized and 
unstructured time and activities, such as leisure time at 
home and organized sports. 

Students are introduced to the concept of gambling, and 
how different kinds of activities can be considered forms 
of gambling. 

Section 4.1 Gambling: What Does It Mean? 

Overview 
Involvement in a variety of activities often helps young 
people to realize their interests, talents, abilities and 
strengths. Sharing those activities and talents also helps 
them to develop interests in other areas and pride in their 
accomplishments. 

In this section, students are introduced to the concept of 
gambling. They are asked to think about what gambling is 
and how it involves aspects of risk and uncertain outcomes. 
They are encouraged to compare gambling with activities 
that provide known outcomes and enjoyment. 

This section helps students to share their interests and 
abilities, and realize that active involvement in a variety of 
activities provides outcomes that promote enjoyment and 
healthy lifestyle choices. 
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Activity 4.1. I :What A m  I Involved In? 

Objectives 

Theme 3: Life Careers 
A. Self-understanding 
Personal Interests and Abilities: recognizes the importance of 
sharing time and talents with others 

Students will: 

understand how involvement in a variety of activities is 
healthy and enjoyable; 

develop a plan for sharing a talent, skill or ability; and 

recognize the value of sharing their talents, skills and 
abilities with others. 

Time: 115 minutes 

Materials 

Class set of Student Resources 4-1 and 4-2 
Chart paper 

Teaching and Learning Suggestions 

Brainstorming, 15 minutes 

Ask students to brainstorm the kinds of activities they are 
involved in, using Student Resource 4-1: Brainstorm. 
Students can be asked to record their ideas individually, or 
as a class on the chalkboard. Discuss the range of activities 
recorded with the class. Ask students to think about why 
they do these types of activities, how they feel when they're 
involved in these activities and how they get enjoyment out 
of being active. 

Cooperative Carousel, 40 minutes 

Divide the class into six groups of 4 to 5 students. Have 
students think about categories for the types of activities 
they've brainstormed, and list these categories on the board. 
Examples may include school activities, sports, play 
activities, activities with friends, games, or lessons (such as 
music). Provide each group of students with a large sheet of 
chart paper. Assign each group a category. 
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Have each group list as many activities as they can think of 
under their category on their chart. Then have each group 
rotate through the other charts and add any additional ideas 
that they can think of under each of the categories. Post the 
charts around the room after each group has had a chance to 
contribute to each of the charts. Discuss the range of 
activities and involvements reflected on the charts with the 
class. 

Ask students to discuss how activities can be organized (such 
as playing on a team, taking piano lessons) or unstructured 
(such as playing a game with family members or playing 
outside with friends). Students can also be asked to consider 
the positive aspects of both types of activities. 

Teaching a Mini-lesson, 60 minutes 

Have students work individually to plan a mini-lesson that 
shares and teaches a talent or skill that they have to the 
other students in their group. Have each student use 
Student Resource 4-2: Planning to Share to develop a 
plan for sharing their ideas with others in their group. Ask 
students to think of sharing things such as how to build 
models, play a board game, do a dance step, draw a cartoon, 
play a musical instrument, etc. 

Set aside time in class for each individual group member to 
share their talent or skill with the members in their group. 
Have each group discuss how they felt about sharing by 
answering the following questions: 

How did you feel when you were teaching the other 
members of your group about your talent or skill? 

How did you feel when you were listening to other group 
members share their talents with you? 

Who else do you think you could share these talents with? 

Why do you think it is important to share your skills and 
talents with others? 
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Activity 4.1.2: What Is Gambling? 

Objectives 

Theme 3: Life Careers 
A. Self-understanding 
Personal Interests and Abilities: recognizes the importance of 
sharing time and talents with others 

Students will: 

understand how activities can lead to both positive and 
negative behaviors; 

recognize that money can be associated with activities; 

understand the concept of risk; and 

understand what gambling is. 

Time: 55 minutes 

Materials 

Transparencies 4-1 and 4-2 
Overhead projector 

Teaching and Learning Suggestions 

Class Discussion, 15 minutes 

Write the word "Activities" on the board. Have students 
discuss how activities can lead to both positive and negative 
behaviors. For example, students may be asked to discuss 
how playing a board game with a group of friends can be fun, 
but could also cause disagreements. Students may come up 
with a number of examples that they wish to share. It is 
important to be sensitive to those students who are not 
willing to share examples with the class. 

Tell students that sometimes activities can involve money or 
other things of value. Ask them to record in their notebooks 
or learning logs any examples that they might have of 
activities that require money or other things of value. 
Students will typically record those activities that require an 
investment before they can be done; for example, piano 
lessons are paid for, sports equipment needs to be bought, 
etc. 
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Transparency 4- 1: 

A drug is any substance, other. 
which is taken to change the WI 
or the mind functions. 

Transparency 4-2: 

Depending on the drug you take, 
affect one or many parts of your I 
Many drugs affect the brain. Th 
the control center of your body. 1 

Beside each activity, have students write down what they 
expect to get for the money invested in an activity. For 
example, piano lessons give them the skill and ability to play 
the piano; sports equipment allows them to play a game 
safely and properly. Students can also be asked to write 
down the positive feelings that are also an  outcome of 
investing in these kinds of activities. 

Ask students to consider whether any of these activities 
involve any risk. Have students share their own perceptions 
of what a risk is. 

Visual Definitions, 30 minutes 

Tell students that activities that involve risking money or 
other things of value, but have an uncertain outcome, are 
called gambling. Students may wish to contribute examples 
of gambling activities that they are aware of. Have students 
work with a partner to develop and record their own 
definition of gambling in their notebooks or learning logs. 

Use Transparency 4-1: What Is Gambling? and 
4-2: Gambling Can Involve ... to expand on and share a 
definition of gambling with the class. Have students each use 
a blank sheet of paper to create their own visual definition of 
gambling. 

Journal, 10 minutes 

Ask students to reflect on the types of activities they are 
involved in and the positive outcomes that result from their 
involvement in these activities. 



Think of as many activities as you can that you are involved in. Use the thought 
balloons below to help you get started . . . . 

What I do in other places.. . 



Student Resource 4-2: Planning to Share 

Answer the following questions to help you decide how you will share your special 
skills, talents or abilities with your group: 

1. What special skill, talent or ability would you like to share with your group 
members? 

2. Write down how you can explain your skill, talent or ability to your group. 

3. Write down any special things you will need to bring to show your group members 
while you are sharing your skill, talent or ability. 

4. What is one important idea that you want your group to know about your skill, 
talent or ability? 



Transparency 4- 1 : 
What I s  Gamblinn? 

Gambling is the act of risking money or  
something else of value on an event or  
activitv of uncertain outcome. 



Transparency 4-2: 
Gambling Can Involve . . . 
For many people, gambling is something 
they do occasionally, as a way of enjoying 
themselves or having fun. Gambling 
activities can include: 

buying a lottery ticket 

betting a few dollars on a sports game 

playing bingo 

When the game is finished, they go on to  
do other activities that don't involve 
gambling. 



Section 4.2 Types of Gambling: Licensed and 
Informal Gambling 

HEALTH OBJECTIVE CORRELATION 

Theme 3: Life Careers 
A. Self-understanding 

Personal Interests and Abilities: recognizes the 
importance of sharing time and talents with others 

B. Life Careers 

The World of Work: demonstrates a desire to work for 
personal satisfaction and independence 

CONTENT FOCUS 

Students are introduced to the concepts and processes 
involved in making independent decisions. These 
decisions are related to the concept of independent 
responsibilities that students have. 

Students examine how decisions can be made about 
spending money. This is related to money received from 
chores or jobs that students may have. 

The concepts of licensed and informal gambling are 
introduced and discussed with students. 

Section 4.2 Types of Gambling: Licensed and 
Informal Gambling 

Overview 
This section will introduce students to decision-making in 
the context of taking on responsibilities and developing 
independence. Students will be guided through a decision- 
making model that helps them make choices about their 
responsibilities and actions. 

Students will also be asked to examine how decisions can be 
made in a similar way about spending money. They will look 
at the consequences of spending money on things that they 
value, or on risking money on outcomes that are uncertain. 
These decisions can then be linked back to the concept of 
gambling. Students will be asked to look at how gambling 
can include both licensed and informal games and events. 

; About Alcohol, Drugs and Gambling 



Activity 4.2.1 : Making Independent 
Decisions 

Objectives 

Theme 3: Life Careers 
B. Life Careers 
The World of Work: demonstrates a desire to work for 
personal satisfaction and independence 

Students will: 

understand the concepts of independence and 
responsibilities; and 

develop a decision-making model. 

Time: 95 minutes 

Materials 

Class set of Student Resource 4-3 
Transparency 4-3 
Overhead projector 

Teaching and Learning Suggestions 

Web, 25 minutes 

Ask students to work individually and create a "Me" web 
that shows 'what they do on a daily or weekly basis to help 
others around them. Students can be encouraged to include 
things that they do to help friends, family members, 
neighbors and community members. 

Have students highlight those ideas on their web that they 
think represent their responsibilities. Ask students to share 
some of the ideas they've recorded on their webs. Ask 
students to contribute their ideas to a class definition of 
responsibilities. 

Story telling, 25 minutes 

Ask students to discuss how the things they do can help 
them to become independent. Have students work with a 
partner to write a short story around one of the ideas in 
their webs that represents the concept of independence. Each 
pair can be asked to read their story aloud to another pair in 
the class. 
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Have students use a "Stand Up and Share" strategy to share 
how they feel about being independent: 

Ask the entire class to stand up. 

Tell students that you will ask for volunteers to orally 
share one of their ideas with the rest of the class. Once a 
student has shared an idea, (s)he can sit down. 

If another student has shared an idea that others were 
thinking of, they can sit down as well. 

Students can be asked to record their feelings about being 
independent in their journals. 

Decision-making Model, 45 minutes 

Provide students with Student Resource 4-3: Making 
Decisions. Have students work with a partner, or in a triad 
or small group, to answer the questions. 

Have students continue to work with their groups to develop 
a flow chart that represents the decision-making process. 
Ask each group to choose one of the scenarios on 
Transparency 4-3: Decisions, Decisions to add to their 
decision-making flow chart. 

Have each group present their decision-making flow chart 
and scenario to the rest of the class. Ask each group to listen 
to the other presentations, then discuss the following 
questions in their groups: 

Why do you think it is helpful to follow a decision-making 
process when you are faced with a decision? 

How did you feel about the decision your group made 
about your scenario? 

Did you think it was helpful to discuss the decision- 
making process with your group? 

What kinds of decisions do we often have to make about 
the responsibilities that we have? 

Healthy Choic 
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Activity 4.2.2: Choice and Chance 

Objectives 

Theme 3: Life Careers 
A. Self-understanding 
Personal Interests and Abilities: recognizes the importance of 
sharing time and talents with others 

B. Life Careers 
The World of Work: demonstrates a desire to work for 
personal satisfaction and independence 

Students will: 

review their understanding of the concepts of needs and 
wants; 

understand how decisions can be made about the way money 
is spent; and 

demonstrate an appreciation for the work that they do in 
school andlor at home. 

Time: 80 minutes 

Materials 

Class set of Student Resource 4-4 
Poster paper and art supplies 

Teaching and Learning Suggestions 

Daily Itinerary, 25 minutes 

Ask students to think about a typical day in their lives. Have 
them create a schedule or itinerary of a typical day. Ask the 
students the following two questions: 

What are the things you think you need to carry out the 
activities and responsibilities in your day? 

What are some of the things you would want to have, to 
enjoy the activities in your day? 

Then have students use their itineraries and Student 
Resource 4-4: Needs and Wants to create a chart that lists 
their needs on one side and their wants on the other. 

Have students discuss how we satisfy our needs and wants. 
Lead students to discuss how we often satisfy needs and 
wants by working for them in the context of home and school 



Healthy Choices About I 

responsibilities. For example, taking on responsibilities 
around home helps everyone in the family meet their needs 
and wants. Helping others in the classroom helps everyone 
meet their needs and wants. 

Class Discussion, 10 minutes 

Discuss with students the idea that we also satisfy our needs 
and wants by paying for things. We use money to buy things 
that are important to us. When we buy these things, we are 
obtaining something of value in exchange for the money we 
spend. It is important to keep this discussion in the context 
of money as a way of paying for things that we need or want; 
it is not meant to imply value judgments on the different 
ways that people or families choose to spend money. 

Tell the class that money can be spent when we don't always 
know what we will receive in return. Reinforce the definition 
of gambling introduced previously by reminding students 
that gambling refers to the act of risking money or 
something else of value on an event or activity of uncertain 
outcome. Tell the class that when people gamble by doing 
something like buying a lottery ticket or betting money on a 
game or sports event, they don't know whether they will get 
anything in return. 

Journal, 15 minutes 

Have students record in their journals how they spend any 
money that they receive from chores or allowances. Ask them 
to consider questions such as the following: 

How does it feel when you can buy something for yourself 
or others with your own money? 

Do you like to be able to make your own decisions about 
spending money sometimes? 

How important to you are the things that you can buy 
with money you've earned? 

Advertisement, 30 minutes 

Using the poster paper and art supplies, have students 
create an advertisement that promotes the things that they 
can do to help others through work they can do either at  
school or at  home. Tell students that they can advertise 
things such as one of their special talents or abilities, a chore 
that they would be able to do on a regular basis, or 
something that they might help a neighbor or community 
with. 

4lcohol, Drugs and Gambling 



Activity 4.2.3: What Is  the Difference? 
Licensed and Informal Gambling 

Objectives 

Theme 3: Life Careers 
B. Life Careers 
The World of Work: demonstrates a desire to work for 
personal satisfaction and independence 

Students will: 

understand the concepts of informal and licensed gambling. 

Time: 25 minutes 

Materials 

Transparency 4-4 
Overhead projector 

Teaching and Learning Suggestions 

Class Discussion, 15 minutes 

Use Transparency 4-4: Licensed and Informal 
Gambling to discuss the difference between the two forms of 
gambling with students. Have students review their 
understanding of the definition of gambling while they are 
discussing the examples. Ask them to identify where the 
risks are, how the outcome is unknown in each activity, and 
what can happen to the money gambled on these events. 

Journal, 10 minutes 

Ask students to consider what they have learned about 
gambling and compare it as an activity to other things that 
people can do for personal satisfaction. Ask them to reflect on 
the activities they are involved in that give them personal 
satisfaction. 



Additional Content for Teachers 
Gambling is an extremely popular recreational pastime in 
Alberta. A 1994 study reported that 93% of Alberta adults 
gamble. The vast majority of Albertans who participate in 
these licensed gambling activities do so responsibly; they do 
it for fun, entertainment or social reasons without 
experiencing serious negative consequences. The Alberta 
government and the Alberta citizenry also benefit from this 
gambling participation as the proceeds are directed toward 
charitable groups and initiatives aimed at enhancing 
Albertans' quality of life. The results of the study, reported in 
Gambling and Problem Gambling in  Alberta (January 1994), 
also indicate there are real social, financial and health 
concerns associated with excessive gambling. 

Licensed gambling has been in place for a number of years in 
Alberta. In the past decade the licensed gambling 
infrastructure in Alberta has expanded even more to include 
new gambling formats and broadened gambling regulations. 
Public acceptance of gambling is reflected in many parts of 
society. For example, in a newspaper a person could see point 
spreads and betting lines; bingo, lottery, casino and travel-to- 
Nevada ads; stock reports; promotional contests and 
giveaways that are akin to gambling; and stories about 
lottery winners. Most of these items are available on a daily 
basis. 

Additional information on adolescent gambling is available 
in an AADAC study released in May 1996. The results of the 
study, reported in Adolescent Gambling and Problem 
Gambling in Alberta, indicate there is a significant amount 
of informal wagering taking place among adolescents. It also 
reveals that 8% of Alberta teens are experiencing problems 
because of their gambling, and another 15% are a t  risk for 
problems. 



Student Resource 4-3: Making Decisions 

Decision-making is something that we do every day. But even when we don't think 
about it, making a decision involves a number of steps. Look a t  the steps in the 
decision-making process listed below and answer the questions that follow: 

1. Identify the question that represents the decision you have to make 

2. Make sure you understand the question 

3. Look at  the alternatives or choices you have 

4. Identify the positive and negative consequences of each alternative or choice 

5. Make a decision 

6. Take action 

7. Evaluate your decision and action 

Discussion Questions 

Why do you think it is important to think about and 
understand what the question is? 

Do you think a question always involves making choices? 
Why is it important to identify those choices? 

How can identifying the positive and negative consequences 
help you to make a decision? 

When is the best time to take action? 

Why is it important to look again at the decision you made 
and evaluate the action you took? 



Student Resource 4-4: Needs and Wants 

NEEDS WANTS 



Transparency 4-3: 
Decisions. Decisions 

Scenarios: 

Jenny's mom has asked her to take out the trash. She 
knows that tomorrow is trash pick-up day and there is 
not much time before she has to go to bed. But she is 
right in the middle of a Nintendo game and she has 
reached a level that she has never played before. She also 
knows that she can't save the game and return to it later. 

Jameel is in the middle of a game of Pogs with his friends 
during his lunch break at school. Stephen is calling him 
because he needs help with a math problem that he 
needs to complete before the lunch break is over. Jameel 
and Stephen are homework buddies. 

Andrea is talking with her friends at the end of the 
school day about a problem one of them is having. She 
has to pick up her younger brother at his classroom door 
before they go home. She knows that he can often wander 
off, but she doesn't want to leave her friends. 



Transparency 4-4: 
Licensed and Informal Gambling 

Licensed gambling includes gambling activities that 
are regulated by some level of government such as: 

lotteries (including draws and scratch tickets) 

sports lotteries 

video lottery terminals 

coin slot machines 

casinos 

bingos 

raffles 

pull-ticket s 

horse racing 

Informal gambling includes activities in which people 
bet among themselves on such things as: 

who will win a sports game 
who will win at a game of cards 

flipping pogs for keeps 

pitching pennies 
flipping baseball or hockey cards for keeps 



Section 4.3 Gambling Can Be Helpful and Harmful 

HEALTH OBlECTlVE CORRELATION 

Theme 1: Self-awareness and Acceptance 
D. Responsibility to the World 

Developing Relationships: recognizes the effects of one's 
actions on others; respects the feelings, rights and 
property of others 

Personal Accountability: accepts responsibility for one's 
own actions 

Theme 3: Life Careers 
B. Life Careers 

The World of Work: recognizes that people must depend 
on other individuals, businesses and communities for 
their basic needs; demonstrates a desire to work for 
personal satisfaction and independence 

CONTENT FOCUS 

Students look at how their decisions can affect others and 
how others' decisions can affect them. 

Students examine relationships around them, and how 
their actions affect others. 

Students focus on the helpful and harmful effects of 
gambling. 



Healthy Choices Aboul 

This section starts with a focus on attitudes towards others 
and the contributions made to families, school and 
community. It  focuses on how people depend on other people 
and how, therefore, our decisions affect each other. 

Students also examine how they can l e a n  things from the 
different experiences that they have, and that many 
situations have both positive and negative effects. This is 
related to gambling and students are asked to think about 
the positive and negative effects that gambling may have. 
They are asked to consider ways of showing responsibility 
and accountability for their actions. 

C - 
This section asks students to consider that we all need to 
depend on each other to meet our needs, but that they can 
also depend on themselves to meet some of their needs. They 
then compare the positive effects of their activities to the 

i 31 
effects of gambling. 
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Activity 4.3.1 : Appreciating Contributions 

Objectives 

Theme 1: Self-awareness and Acceptance 
D. Responsibility to the World 
Developing Relationships: recognizes the effects of one's 
actions on others; respects the feelings, rights and property 
of others 

Students will: 

understand the ways in which people work together in 
families, school and community; and 

demonstrate how we can appreciate and respect the 
contributions of others. 

Time: 180 minutes 

Materials 

Class set of Student Resource 4-5 
Selection of art supplies and audio and video equipment, as 
available 

Teaching and Learning Suggestions 

Questionnaire, 60 minutes 

Have students develop a questionnaire that they would use 
to interview students from another class andlor grade level. 
Ask students to generate questions for the questionnaire 
using the following as examples: 

What are some things that people in our school and 
community do to help each other? 

How do these things have an effect on other people? Can 
our actions help other people? Can our actions harm other 
people? 

How can we help each other appreciate the contributions 
of others? 

How can we improve the ways we help each other? 

Have students complete the interviews, compile the results 
of their questionnaires, and develop an action plan based on 
one area of the survey that reflects how students can 
contribute to their school or community. If time permits, 



have students carry out the action plan and assess its 
success. 

Project, 60 minutes 

Have students plan a way to celebrate the contributions that 

people make to the school andlor community by researching 
and developing a project such as: 

a display or hallway bulletin board that celebrates 
accomplishments and contributions 

the front page of a newspaper that includes articles, 

interviews, pictures, etc. 

a video or audio broadcast 

RBsumB, 45 minutes 

Give students Student Resource 4-5: Creating a 
RBsumB. Have students compile information on their 
accomplishments and involvements and create a mini- 
rbum6. Have students focus on those activities, 
involvements and accomplishments that have positive effects 
on the people around them. 

Ask students to share their r6sum6 with a partner. Have 
each student write a short letter to their partner explaining 
what they liked about the other's r6sum6. 

Journal, 15 minutes 

Have students complete a journal entry that focuses back on 

the decision-making process. Ask students to consider how 
their decisions have an impact on other people by thinking 
about questions such as the following: 

Healthy Choice 

How can your decisions have a positive effect on other 

people, such as classmates, people in the school, family 
members, community members? 

How can decisions sometimes have a negative impact on 
others? 

s About Alcohol, Drugs and Gambling 



Activity 4.3.2: Taking Responsibility 

Objectives 

Theme 1: Self-awareness and Acceptance 
D. Responsibility to the World 
Personal Accountability: accepts responsibility for one's own 
actions 

Students will: 

understand how things can be learned from different 
experiences; 

understand how gambling can have positive and negative 
effects on people; and 

consider ways to show responsibility and accountability for 
their actions. 

Time: 85 minutes 

Materials 

Class set of Student Resource 4-6 
Poster paper and art supplies 
Transparency 4-4 (from Section 4.2.3) 
Overhead projector 
Chart paper - optional 

Teaching and Learning Suggestions 

Experience Posters, 25 minutes 

Ask students to think about an  example of a situation in 
which a decision had to be made. Students can be asked to 
think of something they, or people they know, have 
experienced. Provide students with examples such as 
activities they have been involved in or an event that they 
saw. Ask students to think about things such as interactions 
with friends or family members, sports events, etc. Have 
them create a poster to represent this experience. 

Three-step Interview, 45 minutes 

Have students form groups of four and explain that they will 
be interviewing each other about their experiences by using 
a three-step interview. In the first step students are paired 
off within the group with one being the interviewer and the 
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other the interviewee. In the second step, ask the students to 
switch roles. Ask students to interview their partner using 
the Student Resource 4-6: Interview. 

In the third step of the interview, ask the students in the 
group to share what they have learned. Have each group 
discuss the interviews focusing on the similarities and 
differences they found in the experiences they described and 
how we can learn from different experiences. 

Think-Pair-Share, 15 minutes 

Discuss with the class that gambling can have positive and 
negative effects on people. Review the types of activities that 
are categorized as gambling activities. Use Transparency 
4-4: Licensed and Informal Gambling to ask students to 
generate ideas on the possible effects that gambling can 
have. Record students' ideas on the chalkboard or chart 
paper. 

Ask students to use a think-pair-share strategy to consider 
their responses to the following discussion questions: 

How can you make responsible decisions about the kinds 
of activities you involve yourself in? 

Why is it important to consider positive and negative 
effects of your actions and decisions? 

What does it mean to "take responsibility for your 
actions"? 

What kinds of effects could you consider if you were asked 
to make decisions that involve gambling? 

Have students respond individually to those questions first. 
Then ask them to share their responses with a partner. 
Lastly have the whole class discuss the questions. 

Additional Content for Teachers 

Adult Gambling 

Gambling in Alberta provides recreational entertainment for 
the citizenry, significant financial returns both to charities 
and government, and employment to thousands of Albertans. 
While the great majority of Albertans gamble for enjoyment 
and entertainment and are able to keep their gambling 
activities in perspective, problem gambling can lead to 
serious personal and familial difficulties for some Albertans. 

y Choices About Alcohol, Drugs and Gambling m 



For many people, gambling is something they do 
occasionally, as a form of recreation. They buy a lottery 
ticket, bet a few dollars on a horse, or drop a loonie into a 
machine. When the event or game is over, they go on to other 
non-gambling activities. 

A study called Gambling and Problem Gambling in Alberta, 
January 1994, published these findings: 

88% of the adult population gamble responsibly; that is, they 
gamble for entertainment, recreation or social reasons and 
have never experienced problems related to their gambling. 

7% of adult Albertans have never participated in any form of 
gambling in their lifetime. 

Albertans are most likely to say they gamble for 
entertainment or fun (79%), to win money (72%), to support 
worthy causes (71%) and for excitement or as a challenge 
(60%). 

For some people, however, gambling becomes a problem, and 
the problem can range from minor to quite serious. It  could 
be as simple as gambling a little more often than intended, 
or spending a little more money than intended - maybe 
making it hard for them to pay bills or make other scheduled 
payments. 

It could also be more serious than that. I t  could mean that 
some of these people spend a lot more time and money than 
they can afford on gambling, and it has a negative effect in 
other areas of their life. 

Some of the negative effects experienced by problem 
gamblers include: 

Spends large amounts of time gambling. 

This allows little time for family, friends or hobbies. 

Begins to place larger, more frequent bets. 

Larger bets are necessary to get the same level of 
excitement. 

Has growing debts. 

The person with a gambling problem is secretive or 
defensive about money, and may borrow money from 
family members or Fiends. 



Refuses to explain behavior, or lies about it. 

The person with a gambling problem may be away from 
home or work for long periods of  time, or may make a n  
unusually high number ofpersonal telephone calls. 

Prefers gambling to special family occasions. 

The problem gambler may arrive late or miss family events 
such as birthdays, school activities and family gatherings. 

The main direct beneficiaries of regulated gambling in 
Alberta include: 

Individual charities and religious organizations 

To be considered charitable, organizations must exist 
primarily for public service or community benefit. 
Membership in the organization must be voluntary, and 
the executive of the organization must be chosen from its 
voluntary base. Activities should benefit the community at 
large, rather than the self-interest of the membership, and 
should be structured on a not-for-profit basis. Groups 
meeting these criteria are eligible to apply for licenses to 
conduct and manage gaming events. Gambling revenue 
has become vital to the overall operation of many 
charities; it stabilizes their budgets and allows them to 
provide their programs and services. 

Individual citizens and communities 

Many Albertans enjoy participating in the wide range of 
gaming activities that are available throughout the 
province. In addition, individuals and communities benefit 
from the Government of Alberta's allocation of lottery 
funds to a number of foundations, organizations and 
programs that each have their own specific mandates. 
These hnding organizations are, in turn, responsible for 
channeling lottery assistance back to Albertans, often for 
volunteer-driven initiatives operated at the community 
level. For example, in one year, more than 2,500 grants 
totaling over $115 million in lotteries assistance were 
provided to culture and arts groups, libraries, museums, 
sport and athletic events, wildlife and conservation 
projects, education, health care and wellness initiatives, 
seniors groups, recreation, tourism historical resources, 
and agricultural fairs and exhibitions. 
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Major exhibitions and fairs 

These events are often involved in all three facets of 
licensed gambling, which makes them partially dependent 
on gambling funds for their operations. They are allowed 
to share in gambling proceeds because they are mandated 
to make a contribution to agricultural development in the 
province, including staging annual summer festivals that 
celebrate the culture of the local community. For 
promoting these objectives, the fairs and exhibitions can 
apply for gambling licenses, derive proceeds from lotteries, 
and profit from horse racing since they own and operate 
the major horse racing venues in the province. 

Private business and equine industry 

Gambling creates thousands of jobs in the province, plus 
there are economic spin-offs for the equine industry, and 
for those who manufacture and sell lottery products, 
service gambling machines, and for the hotel and tourism 
sector who are aided by the video lottery terminals and 
teletheatre wagering in their establishments. Taken 
altogether, legal gambling constitutes a substantial 
industry in the province. 

Provincial government 

Gambling-derived funds help boost the economy, keep 
taxes down and provide general betterments for the 
public-at-large. 

Adolescent Gambling 

In May 1996 the Alberta Alcohol and Drug Abuse 
Commission (AADAC) published the results of a study 
reported in Adolescent Gambling and Problem Gambling in 
Alberta. 

This study revealed that informal wagering among 
adolescents is common, and 8% of Alberta teens are 
experiencing some level of problem because of their 
gambling. For adolescent problem gamblers, gambling w 
conspicuous activity in the home and many teens had early 
gambling experience. 

The concern is that the teens are establishing patterns of 
behavior that could carry over into adulthood when they 
have greater income, access to credit and entry to gambling 
establishments. 
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Activity 4.3.3: Depending on Ourselves and 
Others 

Objectives 

Theme 3: Life Careers 
B. Life Careers 
The World of Work: recognizes that people must depend on 
other individuals, businesses and communities for their basic 
needs; demonstrates a desire to work for personal 
satisfaction and independence 

Students will: 

understand the relationships that allow people to meet their 

needs; 

outline ideas for activities and involvements that meet 

different needs; and 

compare those activities to the concept of gambling. 

Time: 120 minutes 

Materials 

Class set of Student Resources 4-7 and 4-8 
Transparency 4-5 
Overhead projector 
Mural paper and art supplies 

Teaching and Learning Suggestions 

Group Mural, 50 minutes 

Divide students into small groups of four or five. Explai 
them that they will be creating a group mural, but that each 
of them will have a specific role within their group. The 
mural will help them focus on looking at how people depend 
on each other to meet their needs. Explain that there are 
many areas that represent ways to meet the needs that we 
have, but they will be focusing on the following: 

food 
clothing 
shelter 
health care 
education 
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Clothing 

Shelter 

Health Care 

Education 
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Use Transparency 4-5: Meeting Needs to share these 
categories with students. Have each group take 
responsibility for one of these categories. Give each group 
member a different color felt pen and ask them to contribute 
to the mural using their color felt. 

Ask each group to brainstorm occupations and activities that 
relate to their category and represent them on the mural. 
Share the murals with the class. 

Mind Map, 25 minutes 

Distribute Student Resource 4-7: Relationships to each 
student. Have each student use the murals as a source of 
information to develop a mind map that illustrates ways that 
we meet our needs and how these needs relate to each other. 
Students may be asked to focus on one place or occupation 
which meets a need. For example, students may focus on a 
hospital which meets health care needs, but is linked to food 
and shelter needs (food for patients and the hospital building 
as shelter). 

Occupation Chart, 45 minutes 

Have students use Student Resource 4-8: Looking at an 
Occupation to choose one of the areas from the murals and 
develop an occupation chart. In the first column, have each 
student list the types of skills and knowledge that they think 
a person would have, to work in that occupation. In the 
second column of the chart, have students list some of the 
activities they are involved in now that require the same 
kinds of skills and knowledge. 

Have students examine their charts and discuss how the 
activities and interests they have now meet different needs. 
Ask students to think about how those needs are met 
through becoming involved in an occupation. Have students 
discuss the following questions: 

How are these needs similar to or different from the needs 
outlined in the group murals? 

How do these needs compare to gambling and the effects 
of gambling? 



Activities I am involved in: 

Special abilities I have: 

My accomplishments: 



Student Resource 4-6: Interview 

What kind of situation, activity or event were you involved in? 

Was there a decision that you had to make? If there was, what was the decision? 

Who did you interact with in this situation, activity or event? 

Was there anything you learned from others involved in this situation, activity or 
event? What did you learn? 

Why do you think it is valuable to learn from others? 

How do you think we can use our experiences to learn? 





Student Resource 4-8: Looking at an Occupation 

Occupation: 

Skills and knowledge 
needed in this occupation 

Activities I do now that involve 
these skills and knowledge 





Section 4.4 

Section 4.4 

Gambling Can Be Risky 

HEALTH OBJECTIVE CORRELATION 

Theme 3: Life Careers 
A. Self-understanding 

Relating to Others: appreciates and respects individual 
differences and the dignity and worth of every individual 

CONTENT FOCUS 

Students look at how gambling can affect individuals 
(behaviors) and their relationships with others: family, 
friends, community. 

Students work on a project designed to demonstrate 
respect for others, respect for engaging in a variety of 
activities, as well as the value of the decision-making 
process. 

Gambling Can Be Risky 

Overview 
- -- - - 

This section begins with a focus on the student as an 
individual, and has students examine how external and 
internal factors can influence the choices they make about 
activities and involvements. It then asks students to look at 
how others are affected by internal and external influences 
as well. This leads into a discussion of gambling, and how it 
can have an impact on the individual as well as family, 
friends and the community. 

Students are then asked to design and develop a project that 
completes the unit and has them make connections between 
healthy lifestyles and their own decision-making. 
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Activity 4.4.1 : Positive Lifestyle Choices 

Objectives 

Theme 3: Life Careers 
A. Self-understanding 
Relating to Others: appreciates and respects individual 
differences and the dignity and worth of every individual 

Students will: 

understand how there are external and internal forces that 
influence how we view ourselves and others; 

understand how gambling can affect individuals, family, 
friends and communities; and 

demonstrate respect for themselves and others. 

Time: 140 minutes 

Materials 

Class set of Student Resources 4-9 to 4-11 
File folders 
Art supplies 

Teaching and Learning Suggestions 

Personal Definitions, 25 minutes 

Distribute Student Resource 4-9: Defining Myself. Have 
students use the resource to write a definition of themselves 
that incorporates information from the activities that they 
have done in the previous lessons. 

Ask students to look up a definition of external and internal 
in a dictionary. Discuss the definitions with the class, asking 
students to contribute examples. Have the students think 
about the external and internal influences that affect their 
lifestyles. Ask them to consider things such as activities the 
whole family likes to be involved in, activities that the school 
requires them to do, personal enjoyment, personal challenge, 
etc. Have them record their examples on the student 
resource. 

Ask students to discuss how some of those external and 
internal factors can influence other people around them, 
such as family, friends and their community. For example, 
school activities affect the whole school; activities they enjoy 
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may encourage them to share these with others; activities 
they see others doing in the community may influence them 
to join in; etc. 

Discuss with students how gambling also can have an impact 
on individuals, family members, friends and the community. 
Review the positive and negative effects of gambling with 
students as well as the concept of risk. Ask students to 
consider what they think the risks of gambling are as they 
relate to individuals, family members, friends and the 
community. 

Group Project, 100 minutes 

Have students work in small groups of 4 to 5. Ask each 
group to consider what they have learned about lifestyle 
choices and gambling. Have each group record their ideas in 
a group folder. 

Tell each group that they will be given a choice of project 
ideas to work on. Distribute Student Resource 4-10: 
Group Project Ideas. They will use the student resource to 
design their projects and then create them as a group. The 
project should focus on a message that promotes a positive 
lifestyle choice. Have each group work together to complete 
the project. Roles such as materials manager, checker, group 
discussion leader, and group folder monitor can be assigned 
to students in groups. All group notes and project work 
should be kept in the group folder. 

Journal, 15 minutes 

Have students use Student Resource 4-11: What I Have 
Learned to think and write about what they have learned 
about positive lifestyle choices. 
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Student Resource 4-9: Defining Myself ?z m 1  

Name: 

Definition: 



Student Resource 4- 10: Group Project Ideas 

Choose from the following ideas or use one of your own to complete your group project: 

Mural 

Poster 

TV advertisement 

Radio advertisement 

Mobile 

Diorama 

Billboard advertisement 

Front page of a newspaper 



t 3  
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Student Resource 4- 1 I :What I Have Learned C. 3 

List five things you learned from this unit that you did not know before. C. 3 
c. 2 
C ,  2 

List three things you would like to find out more about. 

List one thing that you now appreciate about the value of making positive lifestyle 
choices. 

List all of the thi ed in this unit of study. 



Part Ill: Brain Ticklers 

Overview 
The activities in this section have been designed to help the 
students reflect on the material that is presented throughout 
this manual in a fun, non-threatening way. 



Brain Tickler 4.1 : Crossword 

Time: 20 minutes 

Materials 

Class set of Brain Tickler 4-1 

Teaching and Learning Suggestions 

Distribute copies of Brain Tickler 4-1 (pages 143 and 144). 
Students are to complete the crossword. The puzzle consists 
of words and concepts which the students learned in the 
unit, or they relate to drug use and gambling in general. 

After students have completed the crossword puzzle 
review the answers. 

Healthy Choices About Alcohol, Drugs and Gambling 



Brain Tickler 4. I :Answer Key 
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Brain Tickler 4.2: Picturary 

Time: 20 minutes 

Materials 

Labeled cards, prepared in advance (Brain Tickler 4-2) 
Chalk and chalkboard, or flipchart, paper and marker 
Timer (optional) 

Teaching and Learning Suggestions 

Divide the class into groups of 7-10 students. Each group will 
need a section of the chalkboard or flipchart. Prepare a set of 
cards (see Brain Tickler 4-2, page 145) for each group. 

Each group selects one person, as the illustrator, the person 
who will draw the first word. Have the illustrator select one 
card. Do not share the card with the group. Allow the 
illustrator five seconds to review the term on the card. 

A timer can be used to keep the group on task. Turn on a 
timer and the illustrator can begin to draw the term 
identified on the card. He/she may not use verbal, non-verbal 
or alphabetic symbols to communicate to the group. While 
the illustrator sketches, the group tries to identify the 
picture/term that is being drawn. When the term has been 
identified or the timer has rung, the group can move on to 
the next term. 

Change the illustrator and continue until you have worked 
through the terms. 

For a variation of this game, have the students submit their 
own terms. Not only does this give the students ownership of 
the game but it will challenge the students to recall what 
they have learned. It would probably be a good idea to 
review the submissions before they are entered in the game. 
This way you can discard duplicate or inappropriate terms. 



Brain Tickler 4.3: Word Scramble 

Time: 10 minutes 

Materials 

Class set of Brain Tickler 4-3 

Teaching and Learning Suggestions 

Distribute copies of Brain Tickler 4-3 (page 146). Working 
independently, students are to reorganize the letters to spell 
words they learned in the unit. 

After the students have completed the worksheet, review the 
answers with them. 

Brain Tickler 4.3: Answer Key 
N E S I D O I C  DECISION 

O H L C O A L  ALCOHOL 

T I C A N D E O M I  MEDICATION 

T I N C O N I E  NICOTINE 

M N O F I A R L  I N F O R W  

M L A B E G  GAMBLE 

C Y A M H A P R  PHARMACY 

D L I N E C S E  LICENSED 

N F E E F I C A  CAFFEINE 

P P I O I S C R N R E T  PRESCRIPTION 

U R D G  DRUG 

K R I S  RISK 



Brain Tickler 4- 1 : Crossword 

Challenge yourself and have fun at the same time. This crossword puzzle contains 
some of the terms and concepts that you have learned while completing your units on 
alcohol and drug use and gambling. Don't let your guard down, though, as there may 
be a few clues that relate to your health in general. Just  fill in the answer to the 
corresponding clue, going either across or down, and before you know it you'll be done. 



Across 
2. Taking two drugs at once could result in side 
4. Risking something of value 
5. A doctor can order this 
8. It's made from a ground bean 

14. Some drugs are bought over-the- 
15. Read it before taking your medicine 
16. Liquor 
17. Cigarettes contain it 
18. A chemical found in cigarettes 
19. The people play 

Down 
1. A spoonful of sugar helps this go down 
3. Your brain's job 
6. They have many damaging side effects on parts of your body such as your lungs 

and heart 
7. A segment of a play, or the way you behave 
9. Drugs affect the way you . . . 

10. They change the way your body works 
11. A guide as to how to do something 
12. Participate in a variety of different 
13. You eat apples to stay . . . 
15. Found in a drugstore or supermarket 



Brain Tickler 4-2: Picturary 

BODY 

STOMACH ACHE 

TOOTH ACHE 

CIGARETTE 

LOTTERY TICKET 

LABEL 

SLEEP 

HORSE RACING 

MONEY 

HEADACHE 

ALCOHOL 

SODA POP 

CAUTION 

THERMOMETER 

PILLS 

COUGH 

FRIENDSHIP 

COFFEE 

DOCTOR 

SPORTING EVENTS 

CHILD-PROOF LID 



Brain Tickler 4-3: Word Scramble 
- - 

Someone has spilled the beans and the words are out. Take a few minutes to help 
clean up this mess. The letters, when correctly organized, will spell words related to 
the unit you are currently studying. 

N E S I D O I C  

O H L C O A L  

T I C A N D E O M I  

T I N C O N I E  

M N O F I A R L  

M L A B E G  

C Y A M H A P R  

D L I N E C S E  

N F E E F I C A  

P P I O I S C R N R E T  

U R D G  

K R I S  



Additional References 
and Resources 

Quick Facts contains general information in a 
question/answer format on a broad spectrum of addictions 
issues. This booklet may help you to answer student 
questions. 

The booklet is produced by M A C  and can be obtained, free 
of charge, by contacting your local M A C  office. 

Gambling and Problem Gambling in Alberta, Final Report 
(January 1994), and Adolescent Gambling and Problem 
Gambling in Alberta, Final Report (May 1996), contain the 
results of studies on gambling and problem gambling in 
Alberta and are available through your M A C  office. 

1-800-665-9676 is the Gambling Help Line, a 24-hour toll- 
free service that offers crisis counselling, information on 
treatment services, and referral. 

Gambling Through the Eyes of Our Children is a video and 
accompanying report available through the AADAC library 
in Edmonton. The video was created through a study that 
incorporated children's poster art and interviews with 
individuals and agency representatives discussing their 
experiences with and opinions about gambling. The resource 
addresses four components central to the effective prevention 
and management of problem gambling: prior experience with 
gambling (Experience); knowledge of what gambling is 
(Knowledge); misconceptions about gambling (Myth); and 
acknowledgment of their minimum social responsibilities 
(Balance). 

Straight Facts About Drugs and Drug Abuse contains 
answers to some of the more common questions about drugs 
and drug abuse. It can be obtained, free of charge, by 
contacting your local AADAC office. 

Tobacco Use Cessation Programs: An Inventory of Self-Help 
and Group Programs is produced by Health Canada and it 
contains descriptions of stop-smoking programs throughout 
Canada. It is available from the Publications Unit of Health 
Canada. Telephone (613) 954-5995 or Fax (613) 941-5366. 

Smoke-Free Class of 2000 is a teaching resource, for grades 4 
through 9, with a focus on smoking education and 
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prevention. It is published by the Alberta Lung Association. 
Contact the Project Manager, Smoke-Free Class of 2000, 
Alberta Lung Association, Box 4500, Edmonton, AB 
T6E 6K2. Call toll-free 1-800-931-9111 in Alberta. 
Note: A resource for grade 10 will be available in the fall of 
1997, grade 11 resource in 1998, and a grade 12 resource in 
1999. 

Heart and Stroke Lifelines is a newsletter which addresses 
smoking issues. To receive a copy contact the Public 
Information Director, Heart and Stroke Foundation of 
Alberta & NWT, 1825 Park Road SE, Calgary, AB T2G 3Y6 

The Canadian Cancer Society has a number of resources 
available which address healthy lifestyle choices and 
smoking prevention issues. Contact the Alberta & NWT 
Division Office at: 
2424 - 4th Street SW, 2nd Floor, 
Calgary, Alberta 
T2S 2T4 
Telephone (403) 228-4487 
Fax (403) 228-4506 

Contact local community resources such as the following for 
any additional information, resources, andfor guest speakers: 

AADAC (Alberta Alcohol and Drug Abuse Commission) 
offices 

School and community libraries 

Professional medical associations (pharmacists, dentists, 
doctors, nurses) 

Provincial and federal health departments 



Glossary of Terms 

Dependence 

Some people use alcohol or drugs because they have become 
physically or psychologically dependent on them. When 
people continue using a certain drug because they experience 
discomfort or distress when use is discontinued or severely 
reduced, they can be said to be drug-dependent. 

Source: Straight Facts. 

Any substance, other than food, which is taken to change the 
way the body or the mind functions. 

Source: Straight Facts. 

Drug Problem 

Alcohol and other drug problems exist when an individual's 
use of a substance results in continued negative 
consequences. Consequences may be of a physical, 
psychological or social nature 

Source: AADAC Information Series. 

Fixed Rate 

The metabolism rate of alcohol is constant with time 
regardless of the concentration of alcohol in  the blood. 

Source: Medical /Physiological Effects of Alcohol. 

Gambling 

The act of risking money, property or something of value on 
an activity of which the outcome is not certain. 

Source: Dr. Gany Smith, University of Alberta. 

Physical Dependence 

Occurs when a drug user's body becomes so used to alcohol 
or a particular drug that it can function normally only when 
the alcohol or drug is present. In the absence of the alcohol 
or drug, the user will experience withdrawal. 

Source: AADAC Information Series. 
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Psychological Dependence 

Results when a person holds a belief that hisher thoughts, 
emotions and activities would be less satisfymg or even 
impossible without alcohol or the drug. 

Source: AADAC Information Series. 

Resiliency 

The ability to readily recover or rebound from adversity. 
Resiliency is born out of the balance between what are 
known to be risk factors and protective factors. 

Source: AADAC Developments, Volume 15, Issue 4, JuneIJuly 
1995. 

Secondhand Smoke 

The smoke exhaled by smokers and the smoke that escapes 
into the air from burning cigarettes. 

Other names: Environmental tobacco smoke (ETS), 
sidestream smoke 

Source: Heart and Stroke Lifelines by the Heart and Stroke 
Foundation of Alberta and NWT. 

Tolerance 

With regular use over time, the body adapts to the presence 
of alcohol or another drug. As a result, the user needs more 
and more of the drug to get the same effect. Tolerance 
increases the risk of overdose in two ways: with some drugs 
the body may not develop tolerance to all of the effects of the 
drug; and, if the drug user has not taken the drug in a long 
time, the expected tolerance may decrease and the usual 
dose may be enough to cause an overdose. 

Source: AADAC Information Series. 

Withdrawal 

The adjustment by the body to the removal of alcohol or 
another drug. 

Source: AADAC Information Series. 
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