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ABSTRACT 

A Contrastive Examination of the Rhetorical Patterns of Arab Speakers' Arabic 

and ESL Writing 

The focus of the study is to discern a rhetorical pattern for Arabic and to contrast 

the rhetorical differences between the Arabic and the English writing of Arab ESL 

speakers. It uses the discourse matrix and the Rhetorical Structure Theory to analyse a 

typical Arabic paragraph and Arabic and English samples that were written by Arab ESL 

speakers. The study finds that Arab E S L speakers use unique patterns to organize their 

paragraphs that are different from either the typical Arabic or English patterns. This 

study contradicts some previous findings regarding first language transfer and the source 

of rhetorical errors in the writing of Arab ESL speakers. It suggests that the source of 

rhetorical differences is the Arab speakers' lack of awareness of the rhetorical patterns of 

either Arabic or English. 
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Chapter One 

Highlights of the Issue 

1.1 Introduction: 

Cultures have many differences. Visiting a new country, people realize some of 

the different aspects of the culture of that country. The people might look different, they 

might dress differently, and most importantly, they may speak a different language. That 

language may sound different, an indication of a different phonetic system. Its writing 

system may also look different, using different symbols to refer to items and to express 

meaning. A deeper look into that culture may reveal differences in the way that people 

perceive the world, as reported by Hall (1981) in his description of the Aboriginal 

people's understanding of time. A culture's perception of the world and its way of 

thinking can only be observed through the actions of its members as well as their 

linguistic interactions. Without language, thought would only exist in the minds of 

people. Whorf (1956) suggests that language is the tangible representation of people's 

thoughts. He maintains that those thoughts are culture specific due to the absence or 

presence of some concepts in a specific culture. The Aboriginal people did not have the 

concept of the working week in which Sunday is a holiday where people do not go to 

work. Therefore, in a particular town, they continued to go knocking on the store's door 

on Sunday mornings demanding to buy their goods. When they did not get what they 

wanted, they slept at the store's door until the next morning (Hall, 1981). Based on the 

universal rules of logic, however, similarities can also be found in the thought patterns of 
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different people. When people become familiar with a concept that was not a part of their 

culture, they incorporate that concept into the repertoire of concepts of their culture. 

1.2 Writing and Cultural Thought Patterns: 

Writing, which is a linguistic means through which people express their thought, 

is assumed to have culture specific patterns of organization. The first to speak of those 

patterns of organization was Robert Kaplan in his 1966 article, which describes the 

cultural thought patterns of some languages. Our understanding of those thought patterns 

developed into believing that people follow them when they present their thoughts in 

writing. Furthermore, contrastive rhetoric analysts confirm that people transfer those 

patterns when they write in another language. By transferring first language conventions 

and thought patterns into a second language, people appear to apply the rules of their first 

language into the second language. Making a second language conform to the rules of 

the first language produces writing errors in the second language. 

Some of the errors produced in ESL writing are syntactic, lexical, phonological, 

and/or rhetorical. On one hand, some ESL speakers tend to develop a high level of 

competency in communicating in English, thus producing error free communications. 

Their written communication, on the other hand, often continues to have errors, either 

surface structure errors or rhetorical concerns, which negatively influence the 

effectiveness of the ESL written communication. Such written communications are 

found to be ineffective because they use patterns that are not familiar to the native 

speakers of English. 
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1.3 Arab ESL Speakers and Rhetorical Transfer: 

Arab ESL speakers who have demonstrated a high degree of communicative 

competence in English in that they do not produce many linguistic errors continue to 

produce ineffective ESL written communications. It is believed, according to the 

findings of Hall, Whorf and Kaplan, in addition to many other contrastive analysis 

researchers, that the rhetorical development and organization that are manifested in the 

ESL writing of Arabic speakers are those patterns that Arab speakers learn and use in 

Arabic. Those patterns are described by Kaplan in terms of a series of parallel structures 

and by Ostler as relying on the excessive use of coordinated units. 

To most members of the Arabic speaking community, this description of the 

Arabic thought pattern appears to be obscure. As a member of the Arabic speaking 

community, I would describe the rhetorical pattern of Arabic as circular. In this circular 

pattern, writers go around the point without directly stating their opinion or affirming a 

position. This circular pattern is similar to Kaplan's description of the thought pattern of 

Oriental languages. However, further consideration of the circular pattern demonstrates 

that this pattern is mostly used in a certain writing genre: political debates which involve 

governmental criticism. This strategy of going around the point is used to allow for 

numerous interpretations of the text. 
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1.4 Underlying Assumption: 

It is assumed here that, since Arabic and English cultures have followed the 

footsteps of the Greek civilization, whose scholars have laid the foundation for logic, 

rhetoric, and ways of interpreting the world, their thought patterns can have more 

similarities than differences. In spite of the obvious language difference, there can be 

similarities between the thought patterns of Arabic and English cultures. Therefore, 

similarities can be found in the rhetorical organization of Arabic and English text. 

1.5 Purpose of the Study: 

Since both cultures, Arabic and English, could have the same patterns of thinking, 

it would be expected that their members are capable of producing writing that has similar 

patterns of text organization. Many contrastive rhetoric specialists, such as Kaplan 

(1966, 1972), Connor (1996), and others, however, report that most ESL speakers, 

including Arabic speakers, employ different patterns of rhetorical organization than those 

found in their first language when they write in English. Such findings assume the 

presence of differences in the rhetorical patterns of Arabic and English. So far, very little 

information has been found about the rhetorical patterns of Arabic in order to allow for 

meaningful contrastive analysis of the ESL writing of the Arabic speaking community. 

Therefore, the purpose of this study is to: 
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1. Bring to light the rhetorical pattern for the academic Arabic paragraph and 

illuminate the differences and/or the similarities between the patterns of 

Arabic and English paragraphs; 

2. Demonstrate how Arab E S L speakers organize their Arabic paragraphs; 

3. Describe the rhetorical pattern of paragraph organization that Arab 

speakers use in their ESL writing; 

4. Contrast the rhetorical patterns of organization of the Arabic and ESL 

paragraphs of some Arab E S L speakers; and 

5. Shed some light on some of the aspects of the overall quality of the Arabic 

writing of some Arab E S L speakers. 

1.6 Research Outline: 

A broad overview of the literature that relates to issues of contrastive analysis 

with a focus on Arabic as well as the methodologies used in contrastive studies is 

presented in Chapter Two. This chapter also presents a historic overview of the 

development of rhetoric and literacy. Some attention is also paid to literacy issues in the 

Arab world, the multiglosic status of Arabic and its influence on the Arabic writing of the 

Arabic speaking community. The main purpose of this chapter, however, is to 

demonstrate that factors other than first language interference may have forced the 

contrastive uniqueness of the ESL writing of Arab ESL speakers. 
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Chapter Three outlines a description of the step-by-step procedures followed to 

complete this research and the rationale for taking each step. The theoretical framework 

of the qualitative research methodology is presented. Some of the difficulties confronted 

in collecting the data from the participants are outlined, with reference to their possible 

interpretive significance. 

Chapter Four presents a brief historical review of the development of some of the 

models of discourse analysis as well as a review of some of the most commonly used 

models of analysis. Subsequently, a blended model of analysis is chosen and applied to 

an Arabic paragraph in order to discern a rhetorical pattern for Arabic. The rational for 

choosing a blended model is provided, with reference to the shortfalls of using a single 

model of text analysis. Furthermore, some discussion is generated with respect to the 

subjective nature of the analysis and the importance of the bicultural background of the 

researcher. 

The research findings and their interpretive analysis are presented in Chapter 

Five, which contrasts the rhetorical patterns of organization of the sample Arabic and 

E S L paragraphs. Arabic and ESL paragraphs taken from the sample essays written by 

each of the three participants are analysed using the blended model of analysis, which 

combines the Discourse Matrix and the Rhetorical Structure Theory models of analysis. 

The structure of each paragraph is represented in each of the graphical forms typical of 

the two models. 
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Chapter Six provides an interpretive discussion with respect to first language 

transfer, parallelism, and the excessive use of coordination. A discussion on other 

analytical procedures that deal with the overall quality of writing is included in order to 

provide a different perspective on the issues related to general writing concerns for 

Arabic speaking individuals. Those criteria include genre expectations, text cohesion, 

and the definition of an audience. Reference is also made to issues of inter-language 

concerns. 

Finally, Chapter Seven details the conclusions drawn from the study. The 

research questions are briefly answered and the significance of the study is outlined. The 

importance of the findings of this work to the field of teaching ESL is followed by the 

limitations of the study and possible future research ideas. 



8 

Chapter Two 

Review of The Literature 

2.1 Introduction: 

It is not uncommon that Arab English-as-a-Second-Language (ESL) speakers 

have difficulties writing in English, similar to most ESL speakers (Mohan & Lo, 1985; 

Ostler, 1989; & Silva, 1993). Those difficulties are manifested in the form of 

grammatical and rhetorical errors. Although some native speakers of Arabic can develop 

a degree of competency in speaking English without errors, their writing continues to 

have significant contrastive differences. The source of those contrastive differences has 

been attributed to first language transfer. Such findings are based on the assumption that 

Arab E S L speakers are able to write rhetorically sound essays in Arabic. As a result, they 

transfer those rhetorical devices that they have learned in Arabic into their ESL writing. 

Since the underlying assumption for this research suggests that Arabic and English may 

have similar rhetorical patterns, it is important to provide an overview of the current state 

of the Arabic language. This is particularly important in order to provide the rationale for 

conducting this study and to orient the reader to some of the issues that might influence 

the E S L writing of native Arabic speakers. 

The following is an outline of the contrastive rhetoric literature's representation of 

Arabic's rhetorical patterns. Concerns will be raised about the validity of Kaplan's 

claims in his 1966 and 1972 publications, in which he presents that Arabic follows a 
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parallel rhetorical pattern, as well as the research methodologies and the process of data 

collection of other studies. An overview of the current state of Arabic and the concept of 

literacy in the Arabic culture will be provided. Moreover, some information will be 

provided regarding the educational preparation of Arab students with respect to writing. 

The researcher feels that it is important to review the development of rhetoric and its 

connectedness to writing. 

2.2 Contrastive Rhetoric and Arabic: 

Contrastive rhetoric studies that examine the writing of Arab E S L students have 

mainly been concerned with comparing the writing of Arab students with that of Native 

speakers of English (Silva, 1993). Kaplan (1966, 1972, & 1987) was the first to 

investigate the rhetorical differences in the patterns of some languages, including Arabic. 

He claims that Arab students, as well as other E S L students, tend to follow those 

rhetorical patterns they have learned in their first language (LI). Maintaining a parallel 

structure seems to be the predominant pattern used by Arab ESL speakers. Kaplan 

(1972) illustrates four types of parallelism that exist in the King James version of the Old 

Testament. This parallelism, he speculates, must have come from the Semitic languages 

from which the Old Testament was translated. Since English was in its early stages of 

development, it is very likely that parallelism exists in Arabic, which is one of the two 

Semitic languages. 
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In his research, Kaplan uses the Whorfian hypothesis to support his claims. 

Whorf (1956) establishes a relationship between language and culture. He maintains that 

language is used to express the already existing non-linguistic aspects of a culture. This 

relationship between language and culture is also evident in the language's linguistic 

system which influences its people's understanding of the universe. Therefore, culture, 

which creates language, gives the language special linguistic features that can influence 

people's thoughts. However, Whorf further suggests that 

thought... does not depend on Grammar, hut on laws of 
logic or reason which are supposed to he the same for 
all observers of the universe (pp.208). 

The universality of logic suggests that language structures should not create variations in 

the development and presentation of thought. Since expository writing aims at presenting 

a convincing (presumably logical) argument to a reader, it needs to follow the universal 

rules of logic, as suggested by Whorf. Therefore, the syntactic and structural make up of 

a language may not have a direct influence on the thought patterns of that language. In 

turn, it implies that E S L students may not be using a different rhetorical pattern from that 

of English. Rather, the differences in textual expectations might be an indication of the 

presence of other factors that contribute to the lack of proficiency in the ESL writing of 

Arab students (Abuhamdia, 1995). 

Kaplan's study is limited to the analysis of English samples written by Arab 

students who were studying in the United States. Arabic text was not considered for 

analysis in order to provide a comparative description of the rhetorical pattern of Arabic 



11 

without the influence of confounding factors such as a delay in development in writing 

ability in either Arabic or English, a lack of interest in writing, or limited English 

proficiency. Such limitations of the samples have a recognized effect on Kaplan's 

description of rhetorical patterns in general (Mohan & Lo, 1985) and on Arabic in 

particular. He believes that Arabic follows a parallel structure that is characterized by the 

overuse of phrase and sentence coordination. To illustrate the coordination problem, 

Kaplan suggests that an Arab speaker will most likely use coordination to join the 

utterances: "the boy drank the milk" and "the hoy was here". Therefore, an Arab, 

according to Kaplan, will most likely say "the hoy was here, and he drank the milk." 

(Kaplan, 1972). However, Classical Arabic strongly supports the following structures to 

join the two utterances (other forms that use different connecting devices are possible, 

such as: when the boy was here, he drank the milk etc.): 

(a) alwaladu allathy cana huna shariha alhaleeb 
the boy who was here drank the milk, 

(b) alwaladu allathy shariba alhaleeb cana huna 
the boy who drank the milk was here 

(c) Shuriba alhaleeb. 
(Was) drunk the milk (the milk was drunk). 

(d) cana alwaladu huna wa howa allathy sharib alhaleeb 
was the boy here and it was him who drank the milk 

The forms in (a) and (b) correspond to the English variations of such structure. The 

passive voice in (c) is also very similar to that specific structure with the exception that 
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Arabie does not allow room for the identification of the subject, the boy. The structure in 

(d) is used only to emphasize that it was that specific boy who drank the milk and to 

provide the writer with sentence variation. Only this structure may appear to support 

Kaplan's conclusion. Unless the writer specifically means this kind of emphasis, this 

variation is rarely used. The variation provided by Kaplan could be used in colloquial 

Arabic and by very young children whose language and writing abilities are 

underdeveloped. Furthermore, this illustration provides evidence of a contrastive 

difference in which Arabic and English may join two phrases to produce a compound 

phrase. Such illustration limits Kaplan's findings to the sentence level and provides no 

evidence of the way Arabic paragraphs or essays are organized. 

Using examples of coordination from the King James Bible to support the 

argument that coordination comes from Arabic only focuses the attention away from the 

fact that languages are in a constant state of change. Since the 14 th century, when The 

King James was translated and English was in its infancy, the English language has 

endured significant change. This change is supported in Kaplan's argument that English 

no longer support the excessive use of coordination present in The King James. In spite 

of the seemingly rigid nature of Arabic, in that Arabs believe that Arabic is not 

susceptible to change, it has evolved significantly (Elgibali, 1996). This evolution 

involved the adoption of new writing genres from English. For centuries, poetry, letters, 

and speeches (which were delivered orally) were the three writing genres that the Arabs 

used. Only recently, in the late 19 th century, did the essay become an acceptable genre in 
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Arabie writing. This change occurred when newspapers were first introduced in Egypt 

under the British occupation. Borrowing the essay style of writing from English to make 

writing suitable for the newspaper medium suggests that the pattern of that style may also 

have been adopted. The other adaptation in Arabic writing involved the shift from 

writing exclusively rhyming poetry that submits to the sixteen different metres of 

traditional Arabic poetry (ashia'ru almuqaffa) to what is known in Arabic as "free style" 

poetry (ashia'ru alhur). Other writing influences that are related to the diaglosic nature of 

Modern Arabic will be discussed in a following section. 

2.3 Methodologies Used in Contrastive Rhetoric: 

Contrastive rhetoric studies, particularly those that examine rhetorical differences 

between Arabic and English, carry some methodological concerns. An examination of 

those studies points out the convoluted manner in which data were collected. Although 

the studies employ a wide range of research approaches, the same concern can be found 

in most of them: Arabic text is not analysed and the actual rhetorical patterns of Arabic 

were not described. With the exception of Sa'adeddin (1989), who analyses semantic 

translation of Arabic text, and Al-Jabouri (1984), who uses Arabic text, most researchers 

use ESL essays written by Arab students. Establishing a rhetorical pattern for Arabic is 

not Sa'adeddin's main concern. He illustrates the aural modes in Arabic writing, which 

are not appropriate in English essays. Al-Jubouri, however, presents the only study that 

was found which uses Arabic text to demonstrate how Arabic uses repetition to produce 
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rhetorical effects. According to Al-Jubouri, it would appear that repetition is one of the 

characteristics of the rhetorical patterns of Arabic. However, this pattern could be 

specific to journalistic writing, which employs aural modes of development as 

emphasised by Sa'adeddin (1989), since the three samples that Al-Jabouri analysed are 

newspaper articles. Both Al-Jubouri and Sa'adeddin use a single rhetorical approach, 

which lacks the depth of contrastive studies. 

Connor (1996) provides an explicit description of the types of research 

approaches used in contrastive rhetoric studies and an account of some of those who used 

them. 

1. Reflective inquiry "identifies problems and phenomena through observation, 
introspection, and literature review" (Bereiter and Scardamalia, 1983). 
Sample CR (contrastive rhetoric) studies: Kaplan (1972; 1988): Purves (1988); 
Leki (1991 ); Connor (in press). 

2. Quantitative descriptive research "goes beyond case studies and ethnographies to 
isolate systematically the most important variables developed by these studies, to 
define them further, and to quantify them at least roughly, if not with some 
accuracy, and to interrelate them" (Lauer and Asher, 1988, 82). 
Sample CR studies: text analyses by Kaplan (1966); Ostler (1987); Hinds (1987; 
1990); Eggington (1987); Connor (1990a); Crismore et al. (1993) 

3. Prediction and classification studies "determine the strength of a relationship 
between several variables and a single criterion." (Lauer and Asher, 1988, 109) 
Sample CR studies: Re id (1992); Connor (1990a) 

4. Sampling survey "sampling survey research describes a large group, a population, 
of people, compositions English courses, teachers or classrooms, in terms of a 
sample, a smaller part of that group" (Lauer and Asher, 1988, 54). 
Sample CR studies: Liebman (1992). 

5. Case studies and ethnographies "the case study is a type of qualitative descriptive 
research that closely examines the a small number of subjects, and is guided by 
some theory of writing" (Lauer and Asher, 1988, 33) "Ethnographic research, 
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another kind of qualitative descriptive research, examines entire environments, 
looking at subjects in context" (Lauer and Asher, 1988, 39). 
Sample studies (but with no CR hypothesis): Nelson and Murphy (1992); Jhons 
(1991 ); Conner and Kramer (1995); Connor ( 1989). 

6. Experiments (quasi and true). 
Hinds (1984); Eggington (1987); Connor and McCagg (1983) 

Summary of methods of research in contrastive rhetoric (Connor, 1996, p. 156) 

Connor identifies four studies that examine the rhetorical patterns of Arabic. 

Kaplan uses qualitative descriptive research (1966) and reflective inquiry (1972) to arrive 

at almost the same conclusion: that LI writing conventions interfere with L2 writing 

because the ESL samples show an excessive use of coordination. Ostler's (1987) 

qualitative descriptive study validates Kaplan's claim that Arabic's rhetoric follows a 

parallel structure characterized with the overuse of coordination. Liebman (1992) 

conducts a sample survey to contrast the educational preparation of Arabic and Japanese 

students. 

Other contrastive studies involving Arabic were found in the literature. Yorkey's 

(1977) reflective inquiry study describes some aspects of Arabic's phonology and syntax. 

He also provides some pedagogical directions to deal with such differences. Bar-Lev 

(1986) conducts a quasi-experimental study. He attempts to test Kaplan's contrastive 

theory by analysing the retold stories of a given text. Sa'adeddin's (1989) study of the 

aural modes of text development in the Arabic style of writing, in which he analyses the 

English semantic translation of an Arabic newspaper article, is another reflective inquiry 
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study. Reid's (1992) prediction and classification study provides a computer analysis of 

English text written by native and non-native speakers of English to test the cohesion 

devices in English discourse. Al-Jubouri (1984) presents a reflective inquiry study that 

outlines devices of repetition in Arabic and how they can produce rhetorical effects 

2.4 Data Used in Studies Involving Arabic: 

The data that Kaplan (1966) and Ostler (1987) examine involve English text 

written by ESL writers. The analysis of E S L text can reflect the ways different ESL 

learners organize their English essays. Inferences about LI may not be a true 

representation of that language's rhetorical patterns. Mohan and Lo (1985) argue that an 

English speaker is unlikely to accept inferences made about English by a Chinese 

researcher analysing essays written by English speakers in Mandarin. In Mandarin, 

however, one might accept Kaplan's claim since they follow a well-established pattern of 

essay organization in China - the Eight-Legged Essay (ba-gu wen). However, Mohan 

and Lo dismiss the ba-gu wen as the standard Chinese rhetorical pattern, again casting 

doubt on Kaplan's claim of cross language rhetorical transfer. The sum of these issues 

points clearly to the need to analyse L I text in order to establish a standard rhetorical 

pattern for a language as part of the methodology of contrastive rhetorical study. Since 

the literature in both Arabic and English does not reveal any studies that outline a 

standard rhetorical pattern of Arabic, analysing Arabic text is important in order to verify 

hypotheses about LI transfer of rhetorical patterns. 
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Bar-Lev (1986) and Sa'adeddin (1989) rely on translated text to study the rhetoric 

of Arabic and Semitic languages. Sa'adeddin translates Arabic text into English. The 

English translation is examined to compare the aural style of writing in Arabic vs. the 

visual style of English. On the other hand, Bar-Lev translates English text into Arabic, 

among other languages. The Arabic text is then read and audiotaped. Subjects were 

asked to listen to the audiotapes and then retell the story in English. The retold stories 

constitute the data which Bar-Lev analyses. As a result of this convoluted method of 

obtaining data, Bar-Lev contradicts Kaplan's description of Semitic languages' rhetoric. 

He claims that Semitic languages are characterized with "fluidity" or "flattering" in 

sentence connection rather than with a hierarchal clause-connection. Neither Bar-Lev nor 

Sa'adeddin account for the effects of translation on the text that constitutes their data. 

2.5 Arabic's Rhetorical Pattern: 

The literature does not reveal a defined rhetorical pattern for Arabic. Reference to 

Arabic's rhetorical pattern, found in Kaplan's work (1966 & 1972), refers to the parallel 

structure of Semitic languages in general, characterized by the overuse of coordination. 

Kaplan's findings were not supported with research from Arabic linguistics. As 

mentioned earlier, support for Kaplan's findings was drawn from the E S L compositions 

of his subjects and the Whorfian hypothesis provides the theoretical framework for his 

studies. 
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Other researchers have also noted the coordination phenomenon associated with 

Arabic writing. Ostler (1987) detects an excessive use of coordination in the 

compositions of her Arab ESL students. Sa'adeddin (1989) claims that Arabic uses an 

aural style of writing vs. the visual pattern of English. Bar-Lev (1986) maintains that 

Semitic languages, Arabic and Hebrew, are characterized with "fluidity" of expression. 

Al-Jubouri (1984) describes the devices of repetition and how they affect rhetorical 

development in Arabic text. And Yorkey (1977) points out the excessive use of the "wa" 

(and) as the main text connector in Arabic. A l l these studies suggest that some Arab 

writers employ unique patterns of text organizing that may rely on the use of excessive 

coordination, aural language patterns, limited cohesive devices, and/or fluidly expressive 

language. 

2.6 Arab Students' Educational Preparation: 

It is common for even advanced ESL learners to have difficulties writing in 

English. Silva (1993) reports that their composing processes in L2 writing appear to be 

less effective, more laborious, and generally more difficult. (The comparison is made 

between the writing processes of E S L speaker and native English speakers.) While Arab 

ESL writers, like all ESL writers, demonstrate a number of mechanical errors in spelling 

and grammar, Ostler (1987) maintains that even errorless essays by ESL speakers sound 

foreign. Ostler does not provide an explanation of what she means by this "foreignness," 

but it is safe to assume that it means that the text would not be assumed to have been 
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written by a native speaker of English, despite being error free. Since Ostler's goal was 

to validate Kaplan's theory of contrastive rhetoric, it could be inferred that the 

foreignness refers to the transfer of L I rhetorical patterns. Kaplan's claim suggests that 

ESL writers prefer to use the patterns familiar to them and learned in their first language. 

Not surprisingly, there is little accessible information regarding the educational 

preparation of Arab students with respect to writing instruction. In a self-reporting study, 

Liebman (1992) finds that Arab students expressed knowledge of the introduction-body-

conclusion essay format. However, she attributes this knowledge to their exposure to 

writing instruction in English during their study in the United States. Her research is not 

directly focused on an Arabic approach to the teaching of writing. Since the essay, as a 

writing genre, was adopted into Arabic writing from English, it could be assumed that the 

introduction-body-conclusion format is the standard essay format in Arabic. 

In a study of writers' competence, Nassr (1995) examines the expository writing 

of grade five elementary students. The study involves 1116 boys and girls who had spent 

one month in grade five. The 1116 students were students in a school district in Jordan, 

which has exclusively Arabic schools. This study shows that 53% of the students had 

scored higher than 80% at the primary level skills, which are expected of a student in 

grades one and two. At the intermediate level, grade three, 36% of the students had 

scored more than 80% on the test, while only 25% had scored more than 80% at the 

advanced level, grade four. The researcher attributes the low scores to the teachers' 

inadequate use of the holistic approach to teaching as well as to limiting Arabic writing 
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instruction to only one period a week. Attention to writing is only available during such 

classes and is not extended to writing in other subjects. Teachers' lack of knowledge of 

the required writing skills and the lost sense of direction from the board of education in 

Jordan does not allow the students to learn those essential skills. Nassr also points out 

the ramifications of such results on the students' ability to write when they move to 

higher grades. Since the sample group has moved from division one to division two, they 

will not be able to develop competencies that are necessary for higher level writing skills, 

thus, creating a domino effect. 

At the post secondary level, a somewhat similar situation prevails. Parkinson 

(1996) reports on the teacher and other Arabic language experts' preparation at the 

University of Cairo. He finds that lectures are delivered in a non-standard form of 

Arabic, that lecturers use colloquial Arabic to deliver their lectures, while the students are 

expected to provide written assignments using Classical Arabic. University professors 

lecture to hundreds of students in each lecture and that does not allow them to provide 

proper feedback to their students with respect to their writing. Parkinson (1996) 

maintains that the only feedback that the students receive is their grade at the end of the 

year. Hardly any feedback is delivered to allow the students to improve their writing 

skills. Students who are majoring in other disciplines suffer more from the lack of 

writing training. Parkinson indicates that educated Arabs "cannot" or "do not" normally 

resort to using Standard Arabic when they speak, a generalization that can be extended to 

writing as well. 
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It appears that Arab students demonstrate some knowledge of the general essay 

format. However, their primary level expository skills are generally underdeveloped. The 

majority of students seem to perform at lower grade levels throughout their primary 

education. At the post secondary level, writing skills continue to receive minimum 

attention from lecturers due to the huge class sizes. Therefore, it could be assumed that 

Arab students continue to demonstrate a lower level of writing competency in Arabic. 

2.7 The Concept of Literacy: 

Literacy is usually viewed in terms of its perceived opposition to illiteracy. A 

person who is illiterate cannot interpret any written message, while a literate person can 

communicate and interpret written messages. This understanding suggests that a literate 

person should be able to interpret written symbols from all languages (Charnley & Jones, 

1979), an unrealistic notion. Arabic does not seem to adopt the same oppositional 

relationship. No word exists in Arabic that directly refers to literacy. Ummiyyah, 

illiteracy, indicates the person's inability to interpret written language. Ummiyy (an 

illiterate person) is a person who cannot read or write, according to two Arabic 

dictionaries (Al-munjid fi al-lughah wa Ala'alam and Al-mua ium Al-wajeez). The 

closest words to literate/literacy in Arabic are Muthaqaflthaqafah and muta'alim. 

According to the Arabic dictionaries, muthaqafh a person who is disciplined in terms of 

conduct and has knowledge in the sciences, literature, and art. Thaqafah is the body of 

knowledge in the sciences, art, and literature. These words have no reference to the 
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ability to write or read. Muta'alim, (a person who understands) derives from the word 

a'alima (knew) which means to comprehend. The meaning of the adjective muta'alim 

has evolved to describe a person who attended and graduated from school, which implies 

the person's ability to read and write. Writing here refers to the person's ability to 

transcribe sound; it is not an indication of his/her ability to compose text. In short, a 

person who is muta'alim is not muthaqaf. A person who is muthaqaf simply knows more 

about the sciences and may not be able to read and write, while a person who is 

muta alim can read and write but may not have much knowledge in the sciences. 

For Arabs, however, writing is limited to its superficial meaning: the act of 

transcribing sound. On the other hand, composition is a higher function of writing and is 

not a part of literacy because it requires high-level intellect and knowledge of the subject 

matter. Generally, literacy for Arabs may be limited to reading. When the person is able 

to interpret written symbols, it is assumed that s/he is able to write, that is to transcribe 

verbal messages into symbols. Clearly, reading does not necessarily imply 

comprehension nor does writing imply the ability to compose a meaningful message. 

The understanding of literacy has changed throughout history. Hagell and Tudge 

(1998) stress its dynamic and culturally specific nature, which can change from one 

individual to another. They confirm that literacy in medieval times involved the ability to 

speak Latin. The modern understanding of literacy refers to the individual's ability to use 

graphic symbols to represent spoken language and employ basic reading skills to respond 

to actual reading tasks (Hagel & Tudge, 1998). For Arabs, perhaps due to the high level 
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of illiteracy in some Arab countries, the meaning of literacy has not changed. It 

continues to indicate the person's ability to transcribe sound. 

2.8 Rhetoric and Writing: 

The study of Eurasian rhetoric goes as far back as the Greek Civilization. 

Aristotle was among the first to systematically study rhetoric. He defines rhetoric as "the 

faculty of discovering the available means of persuasion in a given case" (Murphy, 1998 

p. 77), in which the writer/speaker provides a statement and then proves it. Murphy 

(1998) reports that, in his rhetoric, Aristotle uses topics, which are the strategies that the 

writer employs to present personal knowledge. Each topic is also an argument that 

creates enthymemes. Aristotle provides twenty-two examples of topics. These include 

definition and motives of action, consequences of action and parts of a subject, cause and 

effect and meanings of words. An enthymeme is a logical construct that compares two 

propositions to produce a third. This third proposition, or conclusion, is usually not 

provided by the writer/speaker. The reader/hearer is expected to find that conclusion on 

his/her own. Thus, Aristotelian rhetoric gives more responsibility to the readers to arrive 

at their own conclusions after being presented with a "line of argument". 

The Roman rhetorical system suggests that the development of discourse proceeds 

through five stages to be studied separately or as a whole. Those stages include: (1) 

Invention, planning to make the argument convincing, (2) Arrangement, the ordering and 

distribution of the argument, (3) Style, which refers to the word choice that will support 
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the argument, (4) Memory, the retention of the argument, the words and the arrangement 

and (5) Delivery, the regulation of voice, gesture, and countenance (Murphy, 1998). The 

delivery stage is similar to the Aristotlean rhetoric in that it talks only about spoken 

discourse. The delivery of written discourse requires different strategies. Murphy (1998) 

defines rhetoric as "the study of the means for producing future discourse". It explains 

how writers find, organize, and present ideas to an audience. This process is a two-way 

interaction between the writer and the audience. It involves what writers do to create text 

and what the audience does in understanding it (Murphy, 1998). Writers need to find 

ways to include the affective aspect of delivery that is readily available to a speaker. For 

writers to find the right approach to reach out to an audience, they need to research their 

audience to learn something about their background and their interest in reading their 

writing. 

Murphy (1998) reports that writing instruction (during the Roman times) was 

concerned with the study of theory, imitation and practice. In colonial times, writing 

instruction, for young children, was concerned with transcription and penmanship. 

Although it was useful for the locals to learn the vernacular languages, more attention 

was given to teaching the classical languages in order to prepare students for college. At 

the college level, students were concerned with the study of the classical rhetoric of 

Aristotle, Cicero, and Quintilian, which produces an effect on an audience. However, the 

emphasis was on the style and delivery rather than on invention, while the teaching of 

rhetoric involved significant memorization and recitation (Nelson & Calfee, 1998). 
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In the eighteenth century, more attention was given to composition and literary 

criticism than rhetoric. George Campbell and Hugh Blair modified the rhetoric of 

Aristotle, Cicero and Quintilian to make it more consistent with the new development in 

psychological theory. Campbell focussed on the relationship between ideas and their 

function in communication, while Blair was concerned with taste. Generally, eighteenth 

century rhetoric gave more attention to arrangement and style, the author's presentation 

of material, and little attention to the invention of material. Students were taught the 

principles of rhetoric by analysing text written by respected writers who demonstrate the 

principles of rhetoric in their writing (Nelson & Calfee, 1998). This approach to rhetoric 

continued until the end of the nineteenth century when composition instruction was 

introduced to deal with the unsatisfactory quality of college students' writing. This 

instruction usually concentrated on mechanical correctness of writing and grammar with 

no attention to analysis of audiences and how to adapt to them (Nelson & Calfee, 1998). 

Changes in writing instruction during Colonial times also affected secondary 

school instruction. Nelson and Calfee (1998) point out that secondary school writing 

instruction was concerned with grammar. Later in the century, writing instructions 

expanded to include composition, elocution, and literature. Colleges and Universities 

demanded more emphasis on literature and literary analysis. Therefore, secondary 

students were expected to read and understand specific selections of books written by 

experienced writers. They were also trained to write essays about those literary books. 

The twentieth century approach encouraged students to write about their own interests 
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and experiences. In order to address the lower level of students' writing, educational 

institutions changed their focus from teaching rhetoric to teaching the mechanics of 

writing. More attention was given to the study of literature. The emphasis of the study of 

literature was on reading and critiquing the writing of the most prominent writers. The 

teaching of creative writing was limited to essay writing (Monteith, 1992). 

2.9 Overview of Arabic Linguistics: 

The Arabic language is in a complicated state of being. Twenty-one Arab 

countries have many different dialects of Arabic. Elgibali (1996) cites El-Said Badawi's 

classification of the different sociolinguistic levels of the Arabic spoken in Egypt. The 

first distinction is made between Classical and Colloquial Arabic. The former has two 

levels: Classical Arabic of the Heritage (fusshat al-turath) and Modern Standard Arabic 

(MSA) (fusshat al-'asr). The latter has three classifications: High Standard Colloquial, 

used in high discourse ('ammiyyat al-muthaqafin), Middle Standard Colloquial, which is 

used by the educated for everyday topics ('ammiyyat al-mutanauawwirin), and Low 

Standard Colloquial, the everyday language of the uneducated ('ammiyyat al-'ummiyyin). 

Elgibali (1996) refers to pre Islamic Arabic as the untainted form of Arabic. This pure 

form is demonstrated in pre-Islamic poetry and the Diction of the Quran. Modern Arabs 

do not use this pure form and the majority of them can hardy understand most of it. 

Although those sociolinguistic levels of Arabic are specific to Egypt, Elgibali's 

classification can be safely generalized to other Arab countries. Such an assumption is 
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true since Egypt has been the Mecca of knowledge for the other Arab countries. 

Moreover, everyday spoken Arabic has been influenced by French and the Barbaric 

languages in Northern Africa, excluding Egypt, which made it almost incomprehensible 

to most other Arabic speaking nations, and by the Turkish language during the reign of 

the Ottoman Empire in the Arab world. 

Arabs believe that their language should be preserved in its pure form in order for 

them to be able to understand the Koran (Vesteegh, 1996). The natural evolution of 

Arabic did not affect change in its pure form. Instead, it created what is referred to as 

diglossia (Ferguson, 1996). Diglossia describes a language that has one standard form 

that is believed to be pure and correct and other diversions from that standard. Arabic's 

standard form is the Classical language of the heritage. Other forms of Arabic, including 

the dialects of other countries beside Egypt, are only diversions from the standard. The 

versions of Arabic spoken in countries such as Morocco, Algeria, and Libya can be 

incomprehensible to an Egyptian. However, communication in the Modern Standard 

Arabic or the Classical Language of the Heritage (if interlocutors can speak it) is quite 

successful. Accordingly, other linguists view Arabic as multiglossia (Hary, 1996). 

Further, Hary believes that it is impossible to make a clear-cut distinction between the 

different dialects or levels of Arabic's multiglossia. Therefore, he prefers to place Arabic 

speakers on a continuum where most speakers, unless they are language experts, fit 

somewhere in the middle of that continuum. This means that the majority of Arabic 

speakers speak High and Middle Standard Colloquial Arabic. 
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2.10 Arabie in the School and the Community: 

Arabs are aware of the diglossie and multiglossic nature of Arabic. When they 

produce language, either written or spoken, it overwhelmingly falls somewhere between 

Standard Arabic ifussha) and Colloquial Arabic (Parkinson, 1996). Official fussha, 

usually used in news broadcasts and in newspapers, is monitored by experts who edit it to 

meet minimal standards of Modern Standard Arabic. Parkinson (1996) maintains that 

Arabs are exposed to this correct form of their language, both written and spoken, from 

the news. However, journalistic writing is not errorless. Abdelfattah (1996) finds that 

journalistic writing is filled with errors in spelling, grammar, morphology, and, most 

importantly, in the logic and sequencing of ideas. Abdelfattah also claims that the 

influence of journalistic writing on children and young adults surpasses that of the home 

and the school, and this is detrimental to their language development. 

Ferguson's diglossia suggests a superior variety of Arabic which is used only for 

the purposes of writing and highly official communication. This variety is almost never 

used for everyday communication (Ferguson, 1996). Nevertheless, it is the form required 

for written school material. At home, children speak a form of Colloquial Arabic: High, 

Middle, or Low Standard Colloquial. At the same time, as mentioned previously, they 

are exposed to journalistic language, which is not free of errors, and when they go to 

school, they are expected to use Modern Standard Arabic. Therefore, students are 

expected to unlearn their home language and adopt a new variety to which they have 

limited exposure. In addition to the common use of colloquial Arabic in the schools, 
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students do not get enough feedback from teachers. Feedback is given only at the end of 

the year, which does not allow the students to practice writing or speaking the language, 

which results in a low degree of proficiency in both written and spoken Modern Standard 

Arabic (Parkinson, 1996). 

2.11 The Pedagogical Influence on L2 Teaching: 

Kaplan's description of Arabic's (as well as other languages') rhetorical style has 

pedagogical influences on teaching ESL. Grabe and Kaplan (1989) illustrate the 

importance for ESL teachers to be aware of the cultural differences between languages. 

Teachers' need to address the differences between English and the students' L I implies 

the need to adapt their classroom pedagogy to avoid LI interference in the students' 

writing. Inaccurate knowledge of the students' L I writing conventions may result in poor 

teachers' strategies. It might also shift the focus of writing instructors from concentrating 

on the students' lack of ability to write in LI or L2, the lack of understanding of the 

writing conventions in English, lack of interest in writing, or a diminished degree of 

proficiency in English to addressing the differences between the student's LI and 

English. It is believed that Kaplan's description of Arabic is inaccurate due to the 

method of analysis he used in his study and to the unempirical information that he 

provides about Arabic. 

Unlike the Chinese ba-gu wen, Arabic does not seem to have a standard rhetorical 

style that is taught in schools. Liebman's (1992) survey shows that Arab students 



30 

demonstrate knowledge of the traditional -introduction, body, and conclusion- essay 

format. Such knowledge, she speculates, results from the influence of the writing 

instructions her subjects had in English in the United States. Writing instructions in the 

Arab countries remain in need of further investigation in order to find out whether 

common knowledge of Arabic rhetorical patterns are taught to Arab students. This study 

will attempt to find out what rhetorical pattem(s) Arabic writers use when writing in L I . 

2.12 The Rhetoric of Arabic: 

Kaplan (1966) and Ostler (1987) describe the rhetoric of Arabic in terms of a 

series of parallel clauses. Kaplan maintains that this parallel structure is found in The 

King James version of the Bible. As The King James was translated from a Semitic 

language, Hebrew, at an early stage in the development of English, its parallel rhetorical 

pattern should come from that language. The influence of Greek on The King James, the 

other version used by the translators, was ignored. Moreover, no reference was found to 

an Arabic version of the Bible in the 16 th century, when The King James was written. 

Differences in rhetorical patterns between Hebrew and Arabic were not considered by 

Kaplan to support the generalization of his findings to Arabic. Although Arabic and 

Hebrew belong to the same language group, they are different. Thus, the differences 

between the two languages are worthy of investigation. This is an important observation 

because Hebrew was not used as a language of everyday communication for a number of 

centuries. Its use for communication was renewed in 1947 after the establishment of 
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Israel in the Middle East. On the other hand, Arabic continues to be used for 

communication, which implies evolution in a direction different from that of Hebrew. It 

moved from classical Arabic to modern classical Arabic (Yorkey, 1977) and became 

multiglossic (Hary, 1996). Modern Hebrew, however, seems to have been influenced by 

some of the languages of Eastern Europe such as German and Yiddish because a large 

number of the Israeli population have an Eastern European background. Furthermore, 

Ostler (1987) refers to The King James's rhetorical pattern as a pattern of an early stage 

in the development of English rhetoric. Therefore, Kaplan's inferences about Arabic 

rhetoric may not be accurate. 

Ostler (1987) and Yorkey (1977) consider the Koran to have the major influence 

on Arabic rhetoric. However, the Koran is not the written word of God in the literal 

sense assumed by Ostler. Rather, it was delivered orally to Mohammad, which implies 

that it conforms to the rules of aural text development, which are described by 

Sa'adeddin (1989). Many parts of the Koran follow a narrative style with a unique 

pattern found only in the Koran. Although the Koran influenced the Arabic language, 

Muslims are prohibited from attempting to produce text that is similar to the Koran's. 

The Koran's influence on Arabic, however, is limited to preserving its pure form. Muslim 

Arabs emphasize the importance of classical Arabic for the purpose of understanding the 

Koran. They are keen on understanding the surface and hidden meanings of its text, in 

spite of the obsolete nature of some words, unlike Ostler's claim of the unimportance of 
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its meaning to Arabs. Muslims are concerned with understanding the Koran because of 

its importance as a source of legislation in Muslim countries. 

Moreover, the structure of the Koran does not follow an essay or paragraph 

pattern, nor does it conform to any of the traditional sixteen meters of Arabic poetry. 

Individual verses, unless otherwise indicated, could stand alone. A chapter in the Koran 

can cover several topics connected with unique cohesive devises found only in the Koran. 

A n analysis of Koranic text may yield a unique rhetorical pattern that exists only in the 

Koran. 

Kaplan and Ostler's description of the parallel pattern of Arabic is not completely 

unfounded. A parallel structure is mandated by the traditional couplet style of Arabic 

poetry. It employs sixteen different meters called "bihour ashi'r". In this type of poetry, 

each line is divided into two symmetrical halves, which represents a parallel structure. 

However, this style of poetry is being replaced by "free poetry". This free poetry does 

not follow a specific pattern or has any uniform structure. 

2.13 Summary: 

Many factors can contribute to the differences found in the writing of Arab ESL 

students. The multiglossic nature of Arabic may confuse Arab speakers and distort 

consistency in the application of the rhetorical patterns at each level. On the other hand, 

it appears that school programmes lack uniformity and non-standard writing patterns are 

taught, which may result in mixed instruction in writing. These factors might suggest 
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that Arab students do not have a unified understanding of their language's rhetorical 

patterns. In the face of such complexity, Kaplan's assumptions about the transfer of L I 

rhetorical pattern needs to be further investigated. 
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Chapter Three 

Research Design 

3.1 Research Questions: 

This study intends to shed some light on the writing practices of Arab ESL 

speakers. The main concern of the study is to discern a rhetorical pattern for Arabic, 

which will be used as a frame of reference to examine the degree to which Arab speakers 

use this pattern in their Arabic and ESL writing. The following is a list of the research 

questions about how Arab speakers organize their paragraphs: 

• What is the rhetorical pattern for the academic Arabic paragraph 
and how is this pattern different from or similar to the pattern of 
paragraph development in English? 

• What is the rhetorical pattern that Arab speakers use in their 
Arabic paragraphs? 

• What is the rhetorical pattern that Arab speakers use in their ESL 
writing? 

• How different or similar are the organizational patterns for Arabic 
and ESL in the writing of the participants in the research? 

• What is the overall quality of the Arabic writing of the participants 
and how does it compare to their ESL writing? 

3.2 Theoretical Basis for the Research: 

This is a qualitative, descriptive study that aims at discerning a pattern in an 

educational phenomenon, writing in LI and L2, as well as elucidating differences in the 

patterns of different languages. Within the paradigms of research, this study is most 

closely aligned with text analysis and evaluative research (Tesch, 1990). These types of 
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research attempt to determine whether an action, writing, achieves its intended results. 

Through the description and comparison (Tesch, 1990) of writing samples, it illuminates 

the patterns of text development. Most importantly, these branches of qualitative 

research look at exposing results rather than focusing more narrowly on "effects" (Parlett 

and Hamilton in 1972, cited in Tesch, 1990). The identification of patterns leads to the 

discovery of regularities in language situations. 

The two types of qualitative analysis that are used to discover regularities in 

language situations are discourse analysis and ethnography of communication (Tesch, 

1990). Ethnography of communication analysis relies on contextual consideration in the 

interpretation of language situations, mostly in spoken language. The focus of discourse 

analysis is on the text without consideration to other parties who might be involved in the 

discussion. Since writing is not contextual, because it is removed from the original 

situation where events may have occurred, the discourse analysis will be used in this 

study. The analysis process involves breaking down the communication into units that 

can be compared to discover the structure of the interaction. This structure of interaction 

can be presented as a model that can be presented graphically. Discerning a rhetorical 

pattern in written discourse and discovering regularities requires the use of an appropriate 

text analysis model. In this study a blended model that combines the discourse matrix 

analysis and the Rhetorical Structure Theory (RST) will be used to analyse the sample 

paragraphs collected for the study. A detailed account of those methods is presented in 

the following chapter. 
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3.3 Procedure: 

A review of the models of discourse analysis that have the potential of discerning 

a rhetorical pattern for Arabic and explicating contrastive differences between Arabic and 

English's rhetorical patterns revealed that a single model would obscure some of the 

contrastive characteristics between the patterns of the two languages. (Those concerns are 

detailed in Chapter four). Therefore, it was important to find a more comprehensive 

model of analysis. Since such a model was not readily available, a blended model of 

discourse analysis was formed. This model, seen in Chapter Four, combines the 

discourse matrix analysis with the Rhetorical Structure Theory (RST) analysis. The 

former is used to illustrate the coordinate, subordinate, and superordinate relations 

between the T-units of the paragraph. It also demonstrates the flow of the paragraph 

development from a general topic sentence to less general units by placing the units on 

different levels of generality. The latter is used because it has the potential of presenting 

a more comprehensive account of the various relations that hold the T-units together, as 

well as pointing out the structure in which the comprehensive locus of effect, the main 

point, of the paragraph is presented. Both models present the analysis in graphical form, 

which makes cross language comparison more plausible. 

3.3.1 Data Collection: 

In order to evaluate the analytical capability of the framework of analysis to 

address the cross lingual comparative differences, a newspaper article was analysed. The 
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process of analysis of the newspaper article was tedious and did not reveal a pattern for 

the Arabic paragraph (more details are provided in Chapter Four). An Arabic academic 

paragraph was randomly selected from a book on literary criticism (Maqalat fi alshi'ar  

aljahelee. Essays on Pre-Islamic Poetry, by Yousef Elyousef, 1983). The paragraph was 

then used as a means of evaluating the framework chosen for analysing the samples. The 

pattern for the Arabic paragraph that resulted from the analysis was compared to the 

pattern of the basic English paragraph that was outlined by Mackie and Bullock (1990). 

In order to describe the rhetorical patterns that Arab E S L speakers employ in their 

Arabic writing, some Arabic writing samples were needed. In addition, ESL writing 

samples were needed to examine the presence of regularities between the patterns of the 

participants' Arabic and ESL paragraphs. The participants were asked to write a short 

article on one of three topics; smoking, arranged marriages, and the difference between 

living in Canada and their country of origin. It was expected that they keep their writing 

as original as possible. There was a possible risk in having the participants translate their 

Arabic articles into English or visa versa, thus, transferring the pattern of the article that 

was written first into the other. In order to reduce the possibility of this type of textual 

interference, they were asked to write the English paragraph first. The assumption was 

that they might find it easier to write in Arabic and then translate into English. The 

participants were asked write the English article and submit it to the researcher and a 

week later were asked to write the Arabic article. This procedure was followed to allow a 
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period of time between the writing of the two articles. Refer to Appendix B to review the 

instructions given to the participants. 

3.3.2 Participants: 

The participants in the study are adult native Arabic speaking individuals who 

have been living in Canada for a period of less than three years. The importance of 

limiting the number of years the participants have lived in Canada lies in the degree of 

disconnectedness from their L I that they have experienced as a result of living away from 

their language's culture. The longer they have lived in Canada away from their home 

countries, the more their thinking might be influenced by the Canadian/Western way of 

perceiving the world. It is expected that Arabic samples from long term residents of 

Canada may actually be less representative of the predominant patterns of Arabic 

language use. 

Since literacy is associated with educational status, participants were required to 

have completed at least their high school diploma in an Arabic speaking country and 

must have had some formal education in learning English as a second or a foreign 

language (ESL or EFL). This was to ensure an educational standard use of Arabic. After 

finishing high school, it is expected that students will have received some writing 

instructions and developed an understanding of the writing conventions of their language 

including a conscious or unconscious awareness of the preferred rhetorical patterns of 
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that language. Receiving formal education in ESL/EFL is an indication of their ability to 

write in English to a reasonable degree. 

While seventeen people initially agreed to participate in the study, only three were 

able to provide the written samples needed to complete the analysis. The majority of the 

people approached to participate in the study were willing to submit their E S L samples 

but resisted the task of writing in Arabic. A few failed to provide any written material 

but were able to provide their views as readers on writing in Arabic and in ESL. The 

reticence to engage in writing, coupled with the willingness to participate and provide 

personal insight, suggests that the act of writing itself is a daunting task, and that writing 

in Arabic may be the least comfortable of the two. 

Participant number one (PI) is a medical doctor who received his education in an 

Arabic speaking university. He completed a Master's degree in the United States in 

1996. At the time of writing the samples for this study, he was enrolled as an unclassified 

student at the University of Calgary in preparation for seeking admission to the PhD 

programme in the area of public health. This participant received eight years of E F L 

instruction in his formal school years and has completed an intensive E S L course in the 

United States in preparation for his studies in the Master's programme. Most of his 

instruction in medical school was conducted in English in spite of it being received from 

an Arabic university. At the time of completing the writing samples, PI had been living 

in Canada in a region where English is the mainstream language for about 16 months. 
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Participant number two (P2) is a pharmacist who received her university degree 

from an Arabic speaking university. She had been living in Canada for approximately 

one year at the time of writing her samples. She studied E F L for eight years during her 

twelve years of primary education. Since moving to Canada, she has been enrolled in a 

Language Instruction for Newcomers to Canada (LINC) programme. The LINC 

programmes are ESL educational programmes sponsored by Citizenship and Immigration 

Canada, a department of the Canadian Federal Government, and are delivered by some 

community colleges and other not-for-profit immigrant aid organizations. She was 

ranked at the fifth benchmark according to the Canadian Language Benchmarks 

Assessment (CLBA). The C L B A is a task based assessment tool that is used to 

determine the ESL proficiency of newcomers to Canada in terms of a functional 

communicative competence. The Canadian Language Benchmarks (CLB) describes 

twelve levels of competency in speaking, reading, and writing. Since Benchmark five is 

the highest level of instructions provided by the LINC programmes, she had repeated the 

level five course three times in order to continue improving her ability to communicate in 

English. At the time of providing the writing samples, she was still enrolled in the third 

round of instruction in the LINC programme. 

Participant number three (P3) is an engineer who completed his Bachelor of 

Engineering in an Arabic speaking university. French was his foreign language during 

his primary school years. At the time of providing the writing samples, P3 had been 

speaking English for four years and had attended E S L programmes for two years. He had 
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been living in Canada for a period of three years. Currently, he is attending an 

educational programme at the Southern Alberta Institute of Technology to receive 

training as a glazier. 

The participants' backgrounds suggest that they have a good understanding of the 

Arabic language by virtue of being members of the native Arabic speaking population 

and having university level education in Arabic. One would expect that they have 

learned appropriate structural patterns for Arabic written discourse. They also 

demonstrate a reasonable degree of competence in English. They have received E S L 

instruction and were comfortable writing at least simple prose in English. 

3.3.3 Process of Analysis: 

The first step in the analysis process involved translating the Arabic samples into 

English. When translating the samples, an effort was made to reflect the patterns of the 

Arabic samples as well as their unique characteristic. In addition, grammatical, usage, 

and semantic errors were transformed into the translation. Therefore, the errors found in 

the translation of the Arabic samples are made by the participants in their Arabic writing. 

Similar to most discourse analysis methods, the models of analysis described in 

the next section require breaking the text down into units. The unit of analysis is Kellog 

Hunt's T-unit (see next section for details). For the discourse matrix analysis, the 

function of each T-unit as contrast, contradiction, reason, deduction, conclusion, etc. was 

determined. According to Stotsky's classification of the functions of the units, each one 
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was ruled as coordinated, subordinated, or superordinated to the preceding unit. The 

units that are coordinated were placed on the same level of generality on the matrix, 

whether they were adjacent to each other or separated by other units. Then a diagram 

was drafted in accordance with the procedures suggested by the discourse matrix 

analysis. 

As for the RST, the same unit division was maintained. The RST relations that 

hold the T-units together were identified. Depending on the investigator's understanding 

of the text, satellites and nuclei were determined. Using the RST Tools computer 

programme, the units were connected with arrows that indicate the relations, the satellite, 

or the nucleus. The RST Tools generated an RST diagram outlining the relations. 

Finally, some of the satellites were removed in a way that maintained the integrity of the 

main message of the paragraph in order to determine the paragraph's Comprehensive 

locus of effects. 

The analysis process involved describing the patterns found in each sample 

paragraph as well as comparing the patterns found in the Arabic samples to that of the 

typical Arabic pattern. In addition, the patterns of the Arabic paragraphs were compared 

to those patterns found in the ESL ones. The patterns were described and regularities 

were outlined and interpreted. 
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Chapter Four 

A Rhetorical Pattern of Arabic 

In their attempt to describe the rhetorical pattern of Arabic, most researchers 

resort to the analysis of ESL texts that were written by Arab students. Kaplan (1972), 

Ostler (1989), and Bar-Lev (1986) analyse ESL texts. The data that Kaplan and Ostler 

use include E S L essays written by their Arab students who are studying in the US. Bar-

Lev's data is obtained by translating the retold stories of translated English texts. 

Others, like Al-Jubouri (1984), analyse Arabic text, but do not attempt to establish 

rhetorical patterns for Arabic. Similarly, Sa'adeddin (1989) studies a translation of an 

Arabic newspaper article to contrast the aural models of text development in Arabic with 

the visual development of English. While Abuhamdia (1995) in his non-empirical paper 

argues that the rhetorical pattern of coordination in the ESL writing of Arab students does 

not result from L I interference, he does not deny that coordination is a rhetorical device 

in Arabic. He argues that the excessive use of coordination in Arab students' E S L 

writing is similar to native-like development and maturity issues. It would appear that 

researchers interested in ESL text have not established rhetorical patterns for Arabic as 

they exist in Arabic text. Therefore, the parallel structure described by Kaplan (1966, 

1972) remains the only known rhetorical pattern for Arabic. 

This chapter presents an overview of the most typical approaches to text analysis 

for discerning rhetorical patterns of text organization. Of those models of discourse 
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analyses, a blended model will be used to analyse Arabic text. The blended model 

consists of two structurally based models of text analysis: the discourse matrix (Mackie 

& Bullock, 1990) and the Rhetorical Structure Theory (RST) (Mann, Matthiessen, & 

Thompson, 1992). They are applied to an Arabic paragraph to discern the impact of each 

model on the interpretive conclusions about relational structures as well as to establish a 

rhetorical pattern for an academic Arabic paragraph. 

4.1 A Historical Reference to Models of Discourse Analyses: 

In 1966, Kaplan used the general inductive and deductive paragraph format as a 

model of analysis for the purpose of discerning a rhetorical pattern for the paragraph. He 

attempted to use the same model as a means to show the contrastive differences between 

ESL paragraphs that were written by people from different linguistic backgrounds. 

Kaplan's attempt was followed by Pitkin's, who developed the discourse bloc analysis in 

1969. Building on the hierarchical structure of the sentence and following the footsteps 

of Christenson, Pitkin (1969) proposes that the paragraph is also hierarchically organized. 

The hierarchy of the paragraph consists of smaller parts known as discourse blocs, which 

are connected by bloc modifiers. In 1970 Hunt (cited in Mackie & Bullock, 1990) 

introduced the T-unit analysis in order to better define the components of the paragraph. 

Coe (1988) used the concept of the T-unit to demonstrate the discourse matrix of the 

paragraph. Mackie and Bullock (1990) demonstrate how this model of paragraph 

analysis can be used to elucidate contrastive differences in paragraph development. More 
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recently, Mann (1990) developed another structural model of text analysis, Rhetorical 

Structure Theory (RST). This model was originally developed in order to enable 

computers to have authoring ability. It was proven, however, to describe the rhetorical 

structure of text. 

4.2 The Discourse Bloc Analysis: 

Pitkin's discourse blocs model (1969), which evolved from the work of 

Christensen on the hierarchical organization of the paragraph, promotes the functional 

relationships between the different units of discourse. These discourse blocs are not 

limited to the traditional rhetorical sentence and are connected in a hierarchy. They 

extend to include a complete idea, which could be expressed in a series of two or more 

sentences. The functional relationships between the discourse units, as suggested by 

Pitkin, can be vertical or horizontal. Vertical relations indicate a change in the level of 

generality, while there is no change in generality in horizontal relations. Subordination 

and superordination constitute the vertical relationships while coordination and 

complementation represent the horizontal relationships. Coordinate elements are either 

identical to one another, as in repetition, or equal in generality in relation to a 

superordinate. "Cat" and "dog" are coordinates of the superordinate "pet" (p. 142). 

Complementation, however, represents those elements that are only meaningful in 

relation to each other, as in question and answer, cause and effect, etc. Subordination 

represents the vertical relationship between a general, science, and a less general element, 
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chemistry. The opposite move in generality is called superordination. Furthermore, 

Pitkin asserts that there should be no structural gaps in the paragraph similar to the unity 

found in the structure of words. 

Pitkin borrowed symbols from prosody to develop his notational system. He used 

the iambic metaphor, [ ], to represent subordination and the trochaic, [ ], to signal 

superordination. Coordination is signalled by the pyrrhic, [ ], and complementation is 

r r 
symbolized by the spondaic, [ ] (p. 142). The analysis is presented in a diagram in 

which the discourse blocs are divided by vertical lines. Those lines indicate the basic 

relations of subordination, coordination, superordination, or complementation. 

Perpendicular to the lines that separate the blocs are platforms on which bloc signals are 

noted. The horizontal lines represent the degree of generality of the discourse bloc, the 

higher the line the more inclusive the unit. Following is a paragraph and its discourse 

bloc analysis as presented by Pitkin: 

[ 1 ] Intelligence may be defined as the capacity of an organism to learn to adjust 
successfully to novel and difficult situations. [2A] It involves the ability to 
solve problems [2B] by drawing on past experience. [3] Those who consider 
that animals below man are mere mechanisms place great emphasis on a 
supposed distinction in methods of learning, as between human beings and 
animals (the word animal will be used here to mean the non-human ones). [4] 
In animals learning is by trial and error. [5] When a cat, for example, is 
confined in a latched box that acts as an obstacle preventing it from reaching 
food outside the box, it tries all sorts of measures to solve the problem. [6] It 
claws at various parts of the box, attempts to shake the box to pieces, tries to 
push the door open, and so on. |7] After many such fumbling trials, it 
eventually learns to throw the latch and open the door without fumbling. [8| 
Man, on the other hand, can solve such simple problems almost immediately, 
with a minimum of trial and error. [9A] This "insight learning" is commonly 
supposed to show a qualitative difference between men and animals, [9B] but 
actually some of the higher animals are capable of it. [10] Moreover, man often 
uses the trial and error method, particularly in forming new motor habits such 
as typing or playing golf and in solving mechanical puzzles. [11] Hence it 
would seem that the true measure of intelligence is the capacity to learn, 
regardless of the method involved. 
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Figure 4.1: Discourse Block Analysis of an English Paragraph. 

(Pitkin, 1969, p. 143) 

4.3 The Discourse Unit Analysis: 

Unlike Pitkin, who suggests that the discourse bloc is comprised of a complete 

thought, Kaplan (1972) proposes smaller units of paragraph division. "Discourse units ... 

constitute those units within a discourse bloc" (Kaplan, 1972, p.27) and are in coordinate, 

subordinate or superordinate relationships. The discourse units are "real syntactic units" 

(Kaplan, 1972, p. 69) which are signalled by the typical markers of the sentence, such as 
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capitalization and the period. The units are decided according to their function in the 

text. 

The discourse unit model suggests that the first sentence in a paragraph 

constitutes the first discourse unit which functions as a "prefatory statement" (Kaplan, 

1972, p. 69). This unit also forms a head for succeeding modifiers. In this model, 

subordinate and superordinate modifiers can occur singly while coordinate modifiers 

must always occur in groups of two or more. Discourse units are defined by their 

structural and semantic links. Syntactic features appear to form most bridges between 

units and modifiers. Therefore, a general discourse bloc could have the following items: 

I. Discourse unit I 
Prefatory statement/Topic sentence 

II. Discourse unit 2 
Head 

A. Coordinate modifier 
B. Coordinate modifier 

III. Discourse unit 3 
Head 

I. Subordinate modifier 
a. second level subordinate modifier 

(Kaplan, 1972, p.70). 

Kaplan uses this notational system to illustrate the discourse unit analysis. This outline is 

only a generalized form of a typical paragraph structure since Kaplan (1969, 1972) 

maintains that the general structure of the English paragraph is linear and chooses to 

represent the paragraph by a vertical straight line. He presents this as an outline to 

illustrate the analysis, which leads to the famous analysis representation of rhetorical 

patterns represented below: 
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English Semitic Oriental Romance Russian 

Figure 4.2: symbolic representation of rhetorical patterns. 

(Kaplan, 1966, p. 16) 

4.4 The Discourse Matrix: 

The discourse matrix is concerned with the analysis of text based on each unit's 

level of generality (Coe, 1988, Mackie & Bullock, 1990). Its basic unit of analysis is the 

T-unit, which is described by Kellogg Hunt as "a main clause combined with a 

subordinate clause and non-clausal structures that are attached to or embedded into it" 

(cited in Mackie & Bullock, 1990, p. 70). Relationships between the T-units in the 

discourse matrix are viewed in terms of their levels of generality and are either 

subordinated, coordinated, or superordinated with the preceding units. Coe (1988) cites 

Stotsky's 1983 classification of those relationships of lexical cohesion. Coordination is 

realized through such relations as contrast, contradiction, conjunction, or repetition; 

subordination is realized through definition, example, reason, deduction, explanation, or 

qualification; and superordination is achieved through a comment on, conclusion, or 

generalization. 

The analysis process involves dividing the text into T-units, usually sentences or 

clauses, which are numbered. The numbers given stand for the number of sentences, 
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which are presented in a graphical form with lines going down, up, or on the level to 

represent respectively subordination, superordination, and coordination. The level of 

generality is determined by identifying the relationships between the T-units. Naming 

the relationships involves deciding whether the unit functions as a contradiction, a 

conjunction, a reason, an explanation, a conclusion etc. to the preceding unit. The 

analysis is presented in a matrix that demonstrates the structure of the paragraph. The 

following is the matrix of a typical academic English paragraph 

1. The first reason to value an arts degree is the mental flexibility it 
gives the student. 2. By mental flexibility is meant the ability to 
respond creatively to different needs of different people and of 
changing situations. 3. Arts graduates have done very well in public 
relations. 4. They occupy many editorial positions in publishing and in 
the media. 5. Some of the arts graduates have also done very well in 
sales positions. 6. A l l these kinds of work require recognizing the 
different needs of different audiences. 

Figure 4.3: Matrix of a typical English paragraph 

(Mackie & Bullock, 1990 p. 71) 
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4.5 The Rhetorical Structure Theory (RST): 

RST is a theory of relational structure that expresses the organization of coherent 

text (Mann, Matthiessen, & Thompson, 1992). Although this theory interacts with the 

"holistic and syntactic structure, it does not incorporate genre or syntax structures" 

(Mann, Matthiessen, & Thompson, 1992, p. 41). It suggests that text arrangements can 

sometimes be described in more than one way. This theory emerged from an attempt to 

describe written discourse for the purpose of using it as a template for the development of 

computer programmes with authoring capabilities. It proposes several recurring relations 

that determine relevance between pairs of regions of text. Although the list of relations is 

exhaustive, Mann (RST website) suggests that it is not exclusive. He encourages RST 

investigators to add to the list. 

Mann, Matthiessen, & Thompson (1992) suggest nine assumptions underlying 

RST text analysis. RST regards text as composed of organized functionally significant 

parts, which are combined to create larger sections or whole text; discourse parts must 

have unity and coherence, in which each part contributes to the overall unity of 

discourse, to be recognized as text. Text unity and coherence is achieved through their 

imputed function that contributes to the purpose of the message as intended by the 

author. Text is believed to be hierarchical in the sense that smaller components are 

composed to form the whole text. The hierarchy of text is assumed to be homogeneous, 

referring to the overall pattern of text. The patterns of specific text are identified as RST 
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schémas that are used to organize text at all levels, from whole text to joining two simple 

clauses. 

While RST does not suggest that all structuring is relational, it assumes that 

relational patterns are dominant. Such relational patterns are recurrent semantic 

connections that hold units together. Relations in RST are asymmetrical; one of the pairs 

of text spans is more central (nucleus) than the other (satellite) depending on the 

functional relations between the pairs. Relations can be categorized in terms of the 

effect they produce on the reader based on the writer's purposes or assumptions about the 

reader. RST does not consider the number of relations to be limited to those already 

identified; other relations can be added. 

RST works by identifying the relations between text spans. Text spans are those 

portions of text that have an RST relation or are realized by a text unit. Text units can be 

of any length, although, RST considers the units to be clauses with functional integrity. 

Text spans can be either a nucleus or a satellite. The nucleus is a claim made by the 

writer to influence or cause a change in the reader. The satellite provides support to the 

writer's claim, which will increase the effect of the nucleus on the reader or increase the 

reader's understanding of the nucleus. In some of the relations, such as in contrast, joint, 

list, and sequence relations, there is not a definite nucleus, which makes these relations 

multinuclear. Constraints can be either on the nucleus, the satellite, or both depending on 

the purpose of the writer. 
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RST analysis can be done through the use of a computer programme. The 

programme allows the investigator to segment the text into sentences or RST units. The 

investigator makes appropriate links between the text units based on their relations. 

Consequently, the investigator names the relations. The end result of the analysis is a 

graphical representation of the structure of the text. RST does not propose a uniform 

structure for a particular text. Nor does it imply that there is only one analysis for a 

particular text. The following is a sample analysis that illustrates the final result of an 

RST analysis: 

Preparation 

Scientific 
American, 

October 1972 
1) Lactose and 

Lactase 

2) Lactose is 3) the enzyme 4) For want of 5) In populations 
milk sugar; lactase breaks it lactase most that drink milk 

down. adults cannot the adults have 
digest milk. more lactase, 

perhaps through 
natural selection. 

Figure 4.4: A sample RST analysis. 

RST website 
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4.6 A Blended Model of Analysis: 

To accomplish the purpose of this study, discerning a rhetorical pattern for Arabic 

and comparing it to that found in Arab ESL speaker's Arabic and English writing, it is 

useful to use a model of discourse analysis that leads to identifying a rhetorical pattern 

and to illustrating the rhetorical relationships that hold the text together. Each of the 

models described above is concerned with some aspects of text structure. The discourse 

bloc model intends to demonstrate the hierarchical pattern of the paragraph in which the 

units of discourse are joined together in tight subordinate, coordinate and superordinate 

relationships. Similarly, Kaplan's model demonstrates how the subordination model can 

explain linearity in the English paragraph, which is represented by a vertical straight line. 

The discourse matrix analysis also demonstrates the subordinate relationships in the 

structure of the typical paragraph. The common denominator for these three models is 

that they describe the subordinate relationships in a paragraph. They differ, however, in 

their description of the structure of the typical English paragraph and in identifying the 

unit of analysis. 

In the discourse bloc model, the paragraph has a hierarchical structure. In this 

structure, the discourse blocks are joined together in random subordinate relationships. In 

spite of the randomness of the relations, the paragraph continues to have no gaps between 

the blocs similar to the tight structure of the word (Pitkin, 1969). Although the paragraph 

is considered to be hierarchical, the final result of the analysis does not demonstrate a 

hierarchy in which the paragraph would have a wide base and a narrow top. Pitkin's 
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representation of his paragraph analysis does not support a hierarchical structure. His 

analysis provides a thorough description of the relations between the blocs. Although the 

analysis is thorough, it appears complex and difficult to follow. Aside from the gapless 

structure, it is not clear how using this model can reveal a rhetorical pattern for the 

paragraph since the analyses of two paragraphs presented by Pitkin are significantly 

different. 

Although the discourse unit model assumes the same subordinate relationships 

between its discourse units as those used in the discourse bloc model, it proposes a 

different structure for the paragraph. It suggests that the structure of the paragraph is 

linear, which avoids the complexity of the hierarchical structure. Nevertheless, it does 

not explain how a group of coordinated units, which must occur in groups of two or 

more, can satisfy our understanding of linearity. Instead, it assumes that the English 

paragraph is linear because its units are connected by subordination and coordination. A 

linear structure, as described by Kaplan in a vertical straight line, suggests that all the 

units must be subordinated to the preceding ones, which excludes coordination and 

complementation as possible relations in the structure of the paragraph. Therefore, this 

model also falls short of providing a description of the general structure of the English 

paragraph. 

The discourse matrix, however, suggests a structure that is neither linear nor 

hierarchical; it describes a structure with three levels of generality. The first level of 

generality includes the "topic sentence generalization" (Bullock & Makie, 1990, p. 71). 
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The second level has one unit in subordination to the topic sentence, while the third level 

is comprised of three coordinated units that are subordinated to the unit in level two. The 

last unit of the paragraph is a superordinate to the units on the third level and is at the 

second level of generality. This structure seems to provide a clearer description of the 

typical English paragraph. Having three levels of generality in which the units are 

connected in tight subordinate and coordinate relationships deals with the complexity of 

the hierarchical model and the oversimplification of the linear pattern of development. 

As for the unit of analysis, the discourse bloc model divides the paragraph into 

blocs that comprise complete thoughts, which could include more than one sentence. A 

whole paragraph can be a single discourse bloc since it contains one complete thought. 

This unit of analysis suggests a broader view at text development that includes a whole 

text, such as an essay, a chapter, or a book, rather than considering the units that 

constitute a simple paragraph. The units of the discourse model are syntactic units that 

fall between a capitalization and the terminal period, although Kaplan (1972) uses the 

semicolon to define some units. The unit of analysis that Bullock and Mackie use for the 

their analysis is the T-unit, which is defined by Hunt as "a main clause plus any 

subordinate clause or non-clausal structure that is attached to or embedded in it" (cited in 

Bullock & Mackie, 1990, p. 70). 

It appears that the discourse matrix model better describes the general structure of 

the paragraph. It defines a specific pattern of the basic English paragraph that addresses 

the issue of linearity by providing a three level structure of the paragraph. Although 
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Bullock and Mackie do not claim that the English paragraph is not linear, they describe a 

non-linear pattern. The discourse matrix is a more suited model of discourse analysis 

because it outlines a visual pattern of the typical English paragraph. It is very easy to 

follow this pattern, which makes it a useful tool of text analysis for the purpose of 

discerning a rhetorical pattern for the paragraph and for analysing text for the purpose of 

evaluating and editing the work of ESL students (Bullock & Mackie, 1990). Therefore, 

the discourse matrix is used in this study in order to compare the structural patterns of 

English paragraph to those found in an academic Arabic paragraph and E S L and Arabic 

samples written by Arab ESL speakers. 

The discourse matrix analysis can be criticized, however, for presenting a 

paragraph structure that includes a limited number of units. What Bullock and Mackie 

(1990) describe as the typical pattern of the English paragraph consists of six sentences at 

three levels of generality. It is not clear whether this pattern is restrictive or it allows 

room for variations in paragraph size and number of levels of generality. In academic 

text, paragraphs vary in size; some are limited to one sentence, while others are more 

than the six sentences as suggested in this model. It will be assumed here that a 

paragraph with more than six units continues to have three levels of generality and that 

the first unit has the highest level and the second and last units fall on the second level of 

generality. Those units between the second and last units are all at the third level of 

generality. Therefore, in a paragraph there will be a superordinate/topic sentence 

followed by a subordinate unit supported by a number of coordinated units that are 
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subordinate to the second unit. The last unit of the paragraph is coordinated with the 

second unit and is subordinate to the first unit. 

Another limitation of the discourse matrix is that the text matrix does not account 

for the rhetorical relations between the T-units. It illustrates a visual graph (matrix) of 

the paragraph. However, it does not provide great details about the relations between the 

discourse units, although it names the relations according to Stotsky's classification 

(Bullock & Mackie, 1990) to determine whether the T-units are subordinated or 

coordinated. The visual representation of the structure of the paragraph shows only the 

subordination and coordination of units without naming the relations that hold the units 

together. 

In order to illustrate a visual account of the relations between the units, the RST 

will also be used to analyse the Arabic text and the writing samples provided by the 

participants. The aim of an RST analysis is to describe the relations that hold the text 

units together. It does not suggest a specific pattern for the structure of the paragraph, 

although in their analysis of a fundraising letter, Mann, Matthiessen, & Thompson (1992) 

suggest a pattern for that particular letter in which the main message of the letter is 

sandwiched between satellite units. This pattern obviously describes the structure of the 

whole letter. However, this same pattern is found in Mann's "lactase and lactose" sample 

analysis (see diagram above). In that analysis, units one, two and three are satellites that 

provide background information to unit four. Units four and five form a multinuclear 

span in a contrast relation. Removing unit five which can be deductively understood 



59 

does not affect the integrity of the main message of the paragraph: that people whose 

bodies do not produce lactase cannot digest milk. It is important to note that the relations 

in the RST occur arbitrarily in the text depending on the main purpose of the author. 

Combined, the RST and the discourse matrix will help determine the structural pattern of 

the Arabic text, identify the paragraphs' comprehensive locus of effects (the main 

message) and describe the relations between the units. 

4.7 Choosing the Data: 

A newspaper article was chosen and analysed using the same process that Kaplan 

employed in his analysis and using the RST. The process was very lengthy and did not 

yield a structure that could be called a pattern. The paragraphs in that article are very 

short; several consist of only one sentence. Therefore, a pattern of the paragraph could 

not be established. The article relies on what Sa'adeddin (1989) calls the aural modes of 

text development. Further, the article was political in nature, similar to most newspaper 

material. Since it was written for a local Egyptian newspaper, the author employs unique 

ways to bring forth his argument. He avoids talking about the main issue, which is 

governmental corruption. From a schema or genre point of view, when talking about or 

criticizing the government, the author should be indirect and allow room for multiple 

interpretations of the text. Those interpretations provided numerous variations in 

determining the rhetorical relations. The relation appeared complex and the units were 

related not only to units within the same paragraph, but also to units in other paragraphs. 
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It appears that this is a technique that Arab political writers employ in order to allow for 

multiple interpretations of their articles. 

Due to the difficulties encountered with the analysis of the newspaper article, new 

data was chosen. A paragraph from an academic publication was selected. It is assumed 

that Arab students are more exposed to academic writing than newspaper writing since 

they are expected to learn its patterns in school in order to complete their academic 

assignments. Moreover, journalistic writing is not free of errors in most aspects of 

writing including rhetoric (Abdelfattah, 1996) and relies on the aural style of presenting 

ideas (Sa'adeddin, 1989). In academic writing on the other hand, writers use classical 

Arabic, which is the purist form of Arabic's multiglossia, to present their ideas. 

Therefore, the pattern revealed by analyzing an academic paragraph could be useful in 

shedding some light on the unique patterns of some Arabic paragraphs. 

The following paragraph was selected from a section that argues that the Arabic 

spoken by the people of Mecca became the standard for the rest of the Arab world before 

Islam. The selected paragraph illustrates how combining trade and sharing poetry in 

Mecca helped unify the language spoken by all the Arabs in the pre-Islamic era. 

Following is the Arabic version of the paragraph and its translation: 

«LnualxJj (jjjjuJb jxJÜI JaJj ¿ya (_¡5L¿ jA j] (2),A£-o ¿ya t_ijilb ialfLc. ¿jm j»líu ¿)i 4ÍAj-a fi l^&îj ( 1 ) 

flu 0.I2J j ¿I (4).<J*^J> j l û a . ^Ic CJIILLA]! (JJLU -laíjll '¿A Jl£-Í¡ ¿yaj (3) .1 . ¡aj (A£-Í) 

i ^ j a J l 4-i..i:L.,i;i AjjLuiiJ ¿ • a á IjláÁuil J J JOJ I sJA ^ « l i ' u ¿¡\ «üüiaJlj ) (5) j <d 1 iajll 

¡jíaxii ]¿¿Ü3>J (JjUâJl ajila Cilla ¿¡¡j (6)9JjLjâll ¿yú (_Jjiill (_>¿iJLsú}l ¿ya lejli .1».JJ ¡jlj ¿aJ j (jl£-a ( jxjjill 
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_4jc.Loia.yi Alb ¡ajL) j ] l JaJJJ j i J ¿ £ ^ Jjl j l l ^Ualuij j ] (7) .Ajla_all I j j l j j i - a ¡jiaxilj Ig ' tKgl C_La__ 

._5_iLva]l u__L__l j j S l l _ j i AJJJJLII 4¿lll JUa. 4JÍ_-__J_VI 

(7) Therefore the building of the market of Ukath near Mecca was not arbitrary, (2) 

Building the market near Mecca was a form of linking the sharing of poetry with trading 

as well as tying them to Mecca, the Arabs' capital. (3) Another form of such connection 

was posting the best poems on the walls of Elka'abah. (4) Having a trade centre that 

combines the sharing of poetry and the trading of goods guarantees the creation of 

linguistic harmony among the tribes (5) (In fact, the organizers of this market made use 

of an important psychological characteristic of the Arabs, their love of poetry) (6) 

although some of those tribes maintained some of the characteristics of their dialects and 

some of their vocabulary. (7) if the great pioneer (Taha Hussien) was able to make a 

connection between the social-economical conditions and the literary awareness, he 

would have been able to know the status of Arabic in the sixth century. 

4.8 The Discourse Matrix Analysis of the Arabic Paragraph: 

The first step of the discourse matrix analysis is to number the T-units, as they 

appear in the text. The paragraph contains seven T-units one of which is embedded 

between brackets within unit (4). The writer does not want that unit to be a part of unit 

(4) because he knows it will jeopardise the paragraph's coherence. Since the author is 

demonstrating awareness of the suitability of this unit elsewhere in the paragraph, it will 

be assumed that such placement of the unit is a reflection of the author's skill and ability 

http://_4jc.Loia.yi


62 

to manipulate text in that manner without affecting the integrity of the message. Such 

embedding gives us permission to move the unit to a different place in the paragraph. In 

order to make the analysis plausible, unit (5) will be placed after unit (1) where it does 

not affect the unity, the coherence, the logical development, and the meaning of the 

paragraph. The number given to this unit will change from (5) to (2) in order to avoid 

confusion in the analysis and the diagram showing the pattern of this paragraph. 

The relations between the T-units of the paragraph demonstrate four levels of 

generality. Unit (1) is at the first level of generality; it functions as a topic sentence for 

the paragraph by orienting the reader to the issue being discussed in the paragraph, which 

is how the trade centre affected the Arabic language in the period before Islam. Unit (2) 

provides a reason for building the trade centre near Mecca: the Arabs' passion for poetry. 

This gives this unit a subordinate relationship to unit (1) and suggests the second level of 

generality. Units (3) and (4) are semantically conjoined and they are deductions to unit 

(2); this creates a coordinate relation between the two units and a subordinate one with 

unit (2). They provide examples of how the Arabs have connected literature to the trade 

centre near Mecca. Unit (5) is a deduction from the information presented in the 

preceding units holding a subordinate relationship. The writer deduces that the link 

between business and literature created the linguistic harmony, which he is arguing 

happened before Islam. This subordination creates a fourth level of generality. Unit (6) 

contradicts unit (5) because it claims that some tribes kept some of their linguistic aspects 

in spite of the linguistic unity created by the trade centre. Unit (7) draws a conclusion 
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about the status of Arabic before Islam. Accordingly, it is superordinate to the previous 

one. However, it may not be at the same level of generality as unit (2), unlike the model 

of the English paragraph as presented by Mackie and Bullock (1990). Rather, it seems to 

include elements from different units in this paragraph, by virtue of presenting a 

summary of the paragraph, with reference to information presented in the remainder of 

the text. It is not at a lower level of generality nor could it be justified at a higher level, 

yet it does not standalone. Following Bullock and Mackie the paragraph's matrix might 

appear as follows: 

Figure 4.5: Discourse matrix of Arabic paragraph. 

The difference between the result of this analysis and the pattern of the English 

paragraph described by Mackie and Bullock (1990) can be attributed to the basic 

structure of their paragraph. The paragraph they used is free of compound structures 

such as embeddings or multi clausal sentences. In the Arabic paragraph, urtits (4), (5), 
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and (6) present a complex structure. Units (4) and (6) are conjoined in a contradictory 

relation and are separated by a comma. They are also separated by unit (5), which was 

placed after unit (1), between brackets in the middle of unit (4). This somewhat complex 

pattern could be found in some English paragraphs. Moreover, paragraphs that have 

different patterns than that presented by Mackie and Bullock could be found. For 

example, the discourse matrix of the paragraph that Kaplan analysed in his "The Anatomy 

of Rhetoric: Prolegomena to a Functional Theory of Rhetoric", by determining the 

subordinate and coordinate relationships between the units, presents a far more complex 

pattern. Most importantly, it does not follow the three level matrix suggested by Mackie 

and Bullock. The first unit in Kaplan's analysis occupies the first level of generality. 

Unit II is subordinate to unit I and is more specific, sitting on the second level of 

generality. Unit-A is a sub-unit to unit II and is coordinated with it. At the same time 

unit III is subordinate to unit II. There are three sub-units attached to unit III, A, B, and 

C. Unit-A is subordinate to unit III and units B and C are coordinated with A. Attached 

to sub-unit C is sub-unit one, in a subordinate relationship. Finally unit-IV follows the 

same pattern as the preceding unit-Ill. It is subordinate to unit-Ill with sub-unit-A 

subordinate to it and units B and C coordinating with A. Once again sub-unit one is 

subordinate to unit C. Clearly, the discourse matrix of this paragraph demonstrates a 

different pattern from that described by Mackie and Bullock. It has four levels of 

generality and does not end with a superordinate unit to the units on the third level. The 

discourse matrix that represents the subordinate and coordinate relationships of the 
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paragraph analysed by Kaplan (1972) (the same paragraph was also analysed by Pitkin 

(1969) using the discourse bloc model) appears in the following diagram: 

(1) The purpose of science is to describe the world in an orderly 
scheme of language which will help us to look ahead. (2A) We want to 
forecast what we can of the future behaviour of the world; (2B) 
particularly we want to forecast how it would behave under several 
alternative actions of our own between which we are usually trying to 
choose. (3) This is a very limited purpose. (4) it has nothing whatever 
to do with bold generalizations about the universal workings of cause 
and effect. (5) it has nothing to do with cause and effect at all, or with 
any other special mechanism. (6) Nothing in this purpose, which is to 
order the world as an aid to decision and action, implies that the order 
must be of one kind rather than another. (7) The order is what we find 
to work, conveniently and constructively. (8) It is not something we 
stipulate; it is not something that we can dogmatise about. (9) It is what 
we find; it is what we find useful. (Pitkin, 1969, p. 145 & Kaplan, 
1972, p. 71). 

1 

II 

III 

A IV 

C B A 

A B C 

1 

1 

Figure 4.6: Discourse matrix of paragraph analysed by Kaplan and Pitkin. 
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4.9 RST Analysis of an Arabic Paragraph: 

Subjecting the same paragraph to the RST analysis reveals the different relations 

that exist between the units of the paragraph. Since units in RST are determined 

arbitrarily, it was decided to maintain the same segmentation of the paragraph. There are 

six RST relations that hold the seven units together: justify, condition, list, interpretation, 

concession, and restatement. 

The purpose of the paragraph is to show that the social-economical needs of the 

Arabs along with their love of poetry influenced their language. This message is found in 

unit 5, which functions as the comprehensive locus of effect of the paragraph. Units 2-4 

are a non-volitional cause for unit 5. They are satellite units that describe a situation, the 

Arabs love of poetry, manifested in going to the Market of Ukath near Mecca, where they 

recited their poems, and their need to go to Mecca for trading that inadvertently caused 

another situation: a nucleus, the linguistic harmony during the pre-Islamic times. Unit 7 

is a restatement of unit 5; it reiterates that the social-economical conditions affected the 

Arabic language before Islam. This unit is the satellite for unit 5. 
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-Justify — 
Therefore the 
building of the 
market of Ukath 
near Mecca was 
not arbitrary, 

(in fact, the 
organizers of the 
trade centre 
capitalized on an 
important 
psychological 
characteristic in 
the Arabs, their 
love of poetry). 

Building the 
market near 
Mecca was a 
form of linking 
the sharing of 
poetry with 
trading as well 
as Mecca, the 
Arabs capital. 

UsL 

JJSL 
Another form of 
such connection 
was posting the 
best poems on 
the walls of 
Elka'abah. 

Having a trade 
centre that 
combines the 
sharing of poetry 
and the trading of 
goods 
guarantees the 
creation of 
linguistic 
harmony among 
the tribes 

although some of 
those tribes 
maintained some 
of the 
characteristics of 
their dialects and 
some of their 
vocabulary. 

if the great pioneer 
(Taha Hussien) 
was able to make 
a connection 
between the 
social-economical 
conditions and the 
literary 
awareness, he 
would have been 
able to know the 
status of Arabic in 
the sixth century. 

Figure 4.7: Diagram of RST analysis of Arabic paragraph. 

Unit-2 is a satellite that is the condition for the nucleus in 3 and 4. The Arabs 

love of poetry was the condition for organizing the poetry trade centre, Ukath, near 

Mecca for the purpose of attracting Arabs to Mecca to trade their goods. Units 2-7 justify 

the claim in unit 1. Although all the other units are a satellite that justifies the claim in 

unit 1, this unit is not the central nucleus of the paragraph. It is a transition that connects 

this whole paragraph to a previous one in the remainder of the text. The list relation 

between 3 and 4 is multi-nuclear, where neither unit is central to the other. Unit-6 

maintains a concession relation to unit-5 by excluding some aspects that the tribes 

maintained, in spite of the harmony that resulted from going to Mecca to trade and share 

poetry. 
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The results of the RST analysis identify the rhetorical pattern of the analysed 

paragraph. The rhetorical pattern of text, according to RST, is defined as "the 

comprehensive locus of effect" (Mann, Matthessen, & Thompson, 1992, pp. 61 & 62). 

The Comprehensive Locus of Effect (CLE) is that part of the text that represents the main 

point of the message. By trimming down some of the satellites without jeopardizing the 

integrity and coherence of the message, the comprehensive locus of effect can be 

identified. From the RST structure of the paragraph, it is apparent that units 2-4 are a 

satellite to the nucleus, unit-5. At the same time, unit-5 is the nucleus to unit-7; units 1 

and 6 can be removed without affecting the coherence of the paragraph. Therefore, the 

comprehensive locus of effect of this paragraph is the structure that includes units 2, 3, 4, 

5, and 7 with the main point in unit-5 supported by preceding and superceding satellites. 

This structure where a nucleus is bordered by satellites on both sides represents the 

unique feature we might associate with a rhetorical pattern of this paragraph from the 

RST perspective. 

4.10 Discussion: 

Each model of analysis has a specific focus in describing the structural pattern of 

the paragraph. The focus of the discourse matrix is on visually demonstrating the 

structure of the paragraph to reflect the subordinate relations that hold the T-units 

together. This focus is practical when using the analysis for the purpose of editing 

student work in which the matrix can function as a guideline to help teachers provide 



69 

quick and effective feedback. For the purpose of discerning a rhetorical pattern, the 

discourse matrix only provides information about the general structure of the paragraph. 

The relations between the units remain obscure. 

The RST, on the other hand, focuses on the relations between the units. It 

suggests a comprehensive list of relations that may be used to connect text spans. Those 

relations are clearly shown in a graph. Although this model was developed for the 

purpose of enabling computers to compose text, it does not directly illustrate a structure 

for the paragraph or an order in which the relations are organized; its text spans are 

arbitrarily organized. However, the RST is a powerful tool that can be used to determine 

the main message of the paragraph known as the Comprehensive Locus of Effect (CLE), 

thus revealing a paragraph structure that is not addressed by other models of analysis. 

4.11 Subjectivity of the Analysis: 

Mann, Matthessen, and Thompson (1992) indicate that the RST analysis is 

subjective. The analyses only reflect the investigator's understanding of the text. It is 

possible that different researchers can produce several analyses of the same text. 

Furthermore, the same researcher can find many variations in the relations, which results 

in multiple analyses. This subjectivity is not exclusive to the RST analysis. The other 

models, the discourse bloc, the discourse unit, and the discourse matrix analyses, are 

subjective. When applied to the same English paragraph, each revealed a slightly 

different pattern although they assume the same subordinate relations between the units. 
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However, the subjectivity of the researcher in this study is useful in validating its 

results. The researcher has a bicultural advantage. His ability to interpret the Arabic text 

is equivalent to a native English speaker's ability to interpret English text. Furthermore, 

his ability to see the patterns in both languages, Arabic and English, provides more 

insight in the interpretation of the text and the results of the analyses. Therefore, the 

analysis will reveal the "true patterns" for Arabic as understood by a native Arabic 

speaker. 

4.12 Caveat: 

It is important to keep in mind that the purpose of analysing the Arabic academic 

paragraph is to examine the usability of the blended model of analysis, described above, 

for discerning a rhetorical pattern for a paragraph. The analysis only reveals the pattern 

of this particular academic paragraph. The revealed pattern does not represent the only 

rhetorical pattern of Arabic. Contrarily, it is possible to find different rhetorical patterns 

of paragraph development in Arabic. In order to provide a description of the Arabic 

academic paragraph, a larger sample of Arabic academic paragraphs needs to be 

analysed. However, the pattern of this paragraph is useful here in providing a basic 

framework for contrasting the sample Arabic and English paragraphs, which were written 

by the participants. Therefore, reference to the Arabic academic paragraph in the 
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following chapters is not a reference to the rhetorical pattern of Arabic. Rather, it refers 

to the pattern of this particular paragraph. 

4.13 Conclusion: 

The discourse matrix analysis of the paragraph analysed by Kaplan is very 

different from the matrix of the typical paragraph presented by Mackie and Bullock. 

Having different structures of two English paragraphs, Kaplan's and Mackie & 

Bullock's, suggests that English writers employ different paragraph structures. Some 

patterns are more complex than others. The pattern suggested by Mackie and Bullock 

might be the basic structure that can be used to help students edit their written work, the 

purpose for which it was designed. Discovering all the structural patterns of English 

paragraphs requires a more involved research that examines a wide range of paragraphs. 

Limiting the discussion to the Arabic paragraph, its structural pattern does not appear to 

be very different from that of the English one. There are some subordinated, coordinated 

and superordinated units that are connected without gaps. It has four levels of generality 

with each unit in the structure connected to adjacent ones. Most importantly, the 

structure of the Arabic paragraph, as revealed by the discourse matrix, does not involve 

an excessive use of coordinated clauses as Ostler claims or a series of equal parallel 

clauses as claimed by Kaplan. It appears that the Arabic paragraph is more similar to the 

Mackie and Bullock pattern than it is to Kaplan's parallel structure of the paragraph. 
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The RST analysis also reveals a pattern similar to the English paragraph. 

The C L E , the gist of the message, is preceded and followed by satellite units that support 

the claim of the writer. Mann, Matthessen, and Thompson's (1992) analysis leads to the 

same pattern. However, they do not claim this pattern to be the Standard English one. 

Applying the blended model of discourse analysis on an academic Arabic 

paragraph helped elucidate the rhetorical pattern of this paragraph. It also demonstrated 

some contrastive similarities and differences between the Arabic academic paragraph and 

the basic English one. It is possible, then, to use this pattern to explicate the contrastive 

differences in the rhetorical patterns of the Arabic and ESL sample collected from the 

participants in this study. 
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Chapter Five 

Results 

This chapter outlines the results of applying the blended discourse model of 

analysis to sample Arabic and English paragraphs, which were written by Arab speakers. 

First, the results of the discourse matrix analysis of the two paragraphs, the Arabic and 

English paragraphs, written by each of the participants are presented. For each paragraph 

there will be a matrix and an explanation of the relations that define the levels of 

generality of each of the T-units. Second, the RST analysis of each of the paragraphs is 

diagrammed and explained showing the comprehensive locus of effect of each paragraph. 

5.1 The Discourse Matrix Analysis: 

The discourse matrix analysis of select paragraphs from the samples collected 

reveals some unique organizational patterns in both the English and the Arabic samples. 

Although variations in the patterns can be expected due to the individuality of writing, 

paragraphs do not follow similar patterns to those of either the English or the Arabic 

paragraphs. The English paragraphs demonstrate neither a hierarchy, similar to Pitkin's 

model, linearity, like Kaplan's model, nor a matrix, as in Bullock and Mackie's model. 

Moreover, the structure of the Arabic paragraphs in the samples is, at best, scattered. 

Many units in the paragraphs are coordinated with the topic sentence. They have such a 

relationship due to their level of generality, which qualifies them as topic sentences that 
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require more elaboration. The following are sample paragraphs and their discourse 

matrix analysis. Paragraphs were selected from the articles supplied by each of the 

participants in the study. A translation of the Arabic paragraph is outlined and analysed. 

Another paragraph that has the same position in the English article such as the first 

paragraph in the article or that deals with the same issues was analysed. 

5.1.1 Discourse Matrix of Arabic Paragraph of PI: 

Participant number one's Arabic article is about smoking. The article consists of 

five visual paragraphs marked by the use of spaces between the period at the end of the 

paragraph and the beginning of the following one. No indentation was noticed at the 

beginning of the paragraphs. (Refer to Appendices D.2 and D.3 to view the full Arabic 

article and its translation respectively). 

The first paragraph of the Arabic sample is about smoking as a habit, the 

consensus about the harmful effects of smoking, and how young people start smoking. 

The second paragraph talks about the gradual deterioration of smokers' health. The third 

one addresses the efforts of governments in dealing with the issue of smoking by passing 

laws to discourage people from smoking, while the problem of second hand smoke is 

presented in the fourth paragraph. The last paragraph points out that all the efforts to 

discourage people from smoking have failed and that governments continue to increase 

their spending on health care to deal with the effects of smoking on the public's health; it 

also mentions the fires that result from smoking. Of the five paragraphs in this article the 
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first one will be analysed. 

Generally speaking, the units of the paragraphs are not separated by punctuation. 

The ideas in each paragraph are presented in long strings of text. These unisentential 

paragraphs are predominant in this article with the exception of using a period after the 

first and second sentences of the article and at the end of each paragraph. In order to 

divide the paragraph into T-units, breaks are placed where text signals mark the 

beginning of new thoughts. The first unit is marked by the period at the end. "also" 

signals the beginning of a new T-unit and functions as a conjunction between units 2 and 

3. The period at the end of unit-3 marks the beginning of unit-4. The conclusion marked 

by "as a result" signals the beginning of unit-5. 

(1) Smoking is considered to be one of the bad habits that everybody 
agrees on its harms. (2) In spite of everybody knowing and being 
convinced of the extent and the size of the health dangers that result 
from smoking many continue to practice this bad habit (3) also many 
start commencing this habit although they see many programmes that 
explain and illuminate the dangers that result from practicing this habit. 
(4) Unfortunately many of those who start smoking are from the sector 
of the young people who start smoking as a form of fooling around and 
having fun and wanting to try and also peer pressure (5) as a result they 
develop a habit that is difficult to get rid of. 

2 3 

4 

5 

Figure 5.1: Discourse matrix of Arabic paragraph by PI. 
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The discourse matrix of this paragraph shows that the first three units have a 

coordinate relationship. Unit-1, the topic sentence, introduces smoking as a bad and 

harmful habit. Unit-2, although it is poorly presented, contradicts with unit-1, which 

creates a coordinate relationship between them. Unit-3 is equally coordinated with units 

one and two. It holds the same contradictory relationship with unit-1 and is an addition 

to unit-2. Units 4 and 5 have a subordinate relationship with units 3 and 4 respectively. 

Unit-4 is subordinate to unit-3 because it provides an example of the people who start 

smoking, referring to young people. Unit-5 is subordinate to unit-4 since it is a deduction 

from unit-4. As a result of those relations, the paragraph has three levels of generality. 

Units 1, 2, and 3 are at the same level of generality. Unit-4, which is subordinate to unit-

3 is at the second level of generality. Similarly, unit-5 is subordinate to unit-4 and has 

the third level of generality. The matrix above presents the structure of this paragraph. 

5.1.2 Discourse Matrix of English Paragraph of PI: 

The English article written by the first participant also consists of five visual 

paragraphs. The paragraphs are defined by the use of periods at the end of each 

paragraph and the use of a space between them. Similar to the Arabic paragraph, no 

indentation was noticed throughout the text. (The article can be found in Appendix D. l ) . 

The first paragraph in the English article written by the same participant consists 

of one T-unit. This T-unit presents three different ideas that are blended together into 

one. Those ideas are: smoking as a bad habit; smoking as the cause for many diseases; 
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and examples of the diseases caused by smoking. Since this paragraph consists of a 

single T-unit, it cannot be presented in a matrix. Therefore, the second paragraph in the 

article will be considered for analysis. 

No one can deny the fact that smoking is a bad habit and causes many 
health problems starting from the simplest thing such as bad smel of the 
breath to more complecated like lung cancer. 

(The first paragraph of the English sample written by participant number one) 
The matrix of the second paragraph in the article is difficult to describe. It 

appears that the first three units constitute an independent matrix from the remainder of 

the paragraph. The matrix for those units has two levels of generality, in which the first 

unit can be described as a topic sentence. The second unit is a generalization from unit-1 

and is superordinate to it. Unit-3 provides additional information about those who start 

smoking and is coordinated with unit-1. Although unit-3 is coordinated with unit-1, it is 

not subordinate to unit-2. Therefore, this segment of the paragraph has two levels of 

generality. Units one and three fall on the first level of generality and unit-2 is more 

general than unit-1 only. 

(1) The majority of the smokers start as a fun (2) then after that it 
becomes like a habit far then diffecult to stop it. (3) Although the clear 
evidence about the damaging effect of smoking on the health, still 
thousands of people start smoking every day. (4) Our challenges 
nowaday is to discourage the people especially the youngs from taking 
up this deadly habit by more health education campagin and 
encourging sound health habits. (5) Many government is taking action 
because of the strong medical evidence regarding smoking related 
problem such as emphysema, cancer and heart diseases by ban the 
selling of siggarets to the below 18 years, increase the tax and prevent 
smoking at the public places. 
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2 

1 3 

4 

5 
Figure 5.2: Discourse matrix of ESL paragraph by PI. 

The second segment of this paragraph addresses a different topic. It deals with 

the action that governments are taking to discourage people from smoking. Unit-4 can be 

classified as a topic sentence that is independent of the previous three units. In spite of 

the diversion in providing examples of some health problems, unit-5 is subordinate to 

unit-4 because it lists examples of actions that some governments have taken. Therefore, 

this segment has two levels of generality. Unit-4 is more general than unit-5 due to the 

subordinate relationship between them. 

The matrixes of the Arabic and English paragraphs for this participant are 

different. It would appear that the units in the Arabic paragraph are connected without 

gaps, similar to the structure found in the academic English and Arabic paragraphs, 

particularly the matrix of the Arabic paragraph. However, this paragraph does not follow 

a known pattern of organization. The three coordinated units may indicate that the 

paragraph has the structure of an inverted pyramid in which the last unit would be at the 
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highest level of generality, perhaps by being a superordinate to the previous units. 

However, the first unit of the paragraph is at the highest level of generality in this 

paragraph, which remains in need of further exploration. The last unit, on the other hand, 

has two functions. It restates the topic sentence, which can be expected in a typical 

academic English and Arabic paragraphs, and provides a deduction from the preceding 

unit, thus dismissing the inverted pyramid assumption. 

Units two and three of the Arabic paragraph are at the same level of generality as 

unit-1. Unit-2 introduces a new topic: that people continue smoking in spite of knowing 

about the dangers of smoking. Both units are related to a common superordinate, the 

effect of smoking on humans, which can be the subject discussed in the article. Instead 

of developing the idea in the topic sentence the writer chooses to introduce a new idea. 

Unit-3, on the other hand, provides additional information to unit-2: young people who 

start smoking in spite of the known dangers of smoking. This coordinate relation, an 

appropriately typical coordination, is represented by adding information to the previous 

unit. The difference between those two coordinate relations is that the coordination 

between units one and two results from presenting a new piece of information that is at 

the same level of generality, while the coordination between units two and three results 

from simple repetition. Although the discourse matrix analysis shows those three units at 

the same level of generality, they lack the appropriate relations that connect them without 

gaps, particularly units one and two. 

The matrix of the English paragraph, which was written by the first participant, 
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clearly shows the gap between the units. Units four and five are independent of the 

previous three ones. They are not connected at any level, rhetorically, semantically, 

functionally or grammatically. This gap requires an end to the idea presented by the first 

three units, which addresses the issue of people starting to smoke. Unit-4 would mark the 

beginning of a new paragraph that addresses the efforts of governments in discouraging 

people from smoking. Moreover, the organization of the first three units is unique. Its 

second unit is superordinate to the topic sentence, unit-1; but unit-3 is not subordinate to 

unit-2. It is only coordinated with unit-1 and has no relation with the immediately 

preceding unit as would be expected in a typical academic paragraph. The gap in this 

structure and the gap in the middle of the paragraph demonstrate an organizational 

pattern that is dissimilar to those patterns found in both the English and Arabic 

paragraphs. 

5.1.3 Discourse Matrix of Arabic Paragraph of P2: 

The following paragraph is one of the nine paragraphs of the Arabic article written by 

the second participant. (Refer to Appendices E.2 and E.3 to view the full Arabic article 

and its translation.) The first sentence gives the impression that the author is attempting 

to discuss smoking as a social issue. However, she quickly shifts, in the same sentence, 

to the issue of the harmful effects of smoking. Following units attempt to explain the 

relationship between smoking and nicotine. The last unit explains that nicotine enters the 

blood stream through the inhalation of cigarette smoke. 
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(1) Smoking is considered to be one of the most dangerous 
things that face our contemporary youth because of its 
poisonous effect on their bodies (2) because smoking 
contains a chemical substance called nicotine. (3) This 
substance has a harmful and very dangerous effect on the 
body, (4) it enters the lung through inhalation and goes 
through the blood stream causing great danger to the 
health of the smoker. 

1 

2 

3 

4 
Figure 5.3: Discourse matrix of Arabic paragraph by P2. 

The units of this paragraph are not marked by proper punctuation. Some are 

joined together into longer units that can be broken down into smaller ones. Those 

smaller units are main clauses embedded into the larger unit. Unit-3, for example, is an 

independent clause that is joined to unit-1 by "because" giving it a causal relationship. 

Overall, the paragraph has four units that can be identified as independent T-units. 

The matrix of this paragraph consists of four levels of generality with each unit 

successively subordinate to the preceding one. Unit-1 is the topic sentence at the first 

level of generality. Subordinate to it, on the second level of generality, is unit-2 since it 

provides a reason for the harmful effects of smoking: the presence of nicotine. On the 
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third level of generality falls unit-3, which explains that nicotine is harmful to people. 

However, this unit is a repetition of unit-1. It restates that smoking is harmful to humans. 

Unit-4 explains how nicotine enters the blood stream, which makes it subordinate to unit-

3. In turn, unit-4 falls on the fourth level of generality. The two subordinate relations that 

create the four levels of generality are causality between units one and two and 

explanation between the following ones. 

5.1.4 Discourse Matrix of English Paragraph of P2: 

A paragraph that addresses the addictive nature of nicotine was found in the 

English article written by participant number two. (The full article is found in Appendix 

E. 1) This paragraph is a shorter version of the Arabic one; it consists of three units. At 

the end of the first unit is a period, which also signals the beginning of unit-2. The 

comma signals the third unit, which is not appropriate punctuation. The third unit 

explains how nicotine enters the body to cause bodily harm. The following is the English 

paragraph, which was written by the second participant, and its discourse matrix. 

( 1 ) Nicotine is highly addictive and dangerous substance. (2) Nicotine 
is a liquid substance found in leaves plant, (3) when the person used 
cigarette. Nicoline is going to enter his lung and his blood stream and 
causes a harmful effect in his body. 
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1 

2 

3 

Figure 5.4: Discourse matrix of ESL paragraph by P2. 

The matrix of this paragraph has three levels of generality. Units one, two and 

three fall on the first, second, and third levels of generality, respectively. Unit-1 is a topic 

sentence followed by the subordinate unit-2 that provides a definition of nicotine. Unit-3 

explains how nicotine enters the body and, therefore, is subordinate to unit-2. 

This participant seems to follow the same pattern of paragraph development in her 

Arabic and English-as-a-Second-Language writing. The units in the paragraph seem to 

decrease in generality on a unit-by-unit basis. Unit-3 in the Arabic paragraph, however, 

interrupts this pattern. Since this unit holds a coordinate relation with unit-1, it creates 

confusion in the paragraph. In the English paragraph, she avoids this confusion by 

removing the first unit, which in essence is a topic sentence for a different paragraph that 

addresses the harms of smoking. The English paragraph exclusively deals with nicotine. 

Although this pattern is significantly different from the patterns of the English and Arabic 

basic academic paragraphs, this participant seems to favour this pattern. 
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5.1.5 Discourse Matrix of Arabic Paragraph of P3: 

This participant wrote compare and contrast Arabic and English articles. The articles 

contrast the differences in life style between Canada and the country from which this 

participant immigrated. The Arabic article (refer to Appendices F.2 and F.3 to view the 

full article and its translation) consists of thirteen short paragraphs that present one or 

more differences between life in the two countries. The following is a translation of one 

of his thirteen Arabic paragraphs; it lists some of those differences: 

(1) In Canada, however, life is very hard although the 
working days are only 5 days a week. (2) People do not visit 
without an appointment and only during the weekend due to 
the pressures of work and lack of time, (3) and no one knows 
when they are going to be asked to leave their jobs. (4) In 
Canada it is normal for the individual to change his job 
every few years to keep up with the labour market. 

1 2 3 4 

Figure 5.5: Discourse matrix of Arabic paragraph by P3. 

It seems impossible to create a matrix that represents the organization of this 

paragraph. It contains four independent units that are not related to each other in 

subordinate relations. Unit-1 is concerned with the hard life in Canada in spite of the 

shorter week, in comparison with the six-day week in the participant's homeland. The 

second unit addressed one of the social differences, visiting times. Unit-3 is concerned 
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with job security. Similarly, unit-4 has a different topic, changing careers to meet the 

demands of the job market. Each unit is a topic sentence that requires more information 

that builds it into a separate paragraph. These units can be thought of as having 

coordinate relations, however, which places them at the same level of generality. These 

units are at the same level of generality because they are subordinate units to a more 

general unit, which is the main topic in the article that deals with the differences between 

living in the two countries. 

5.1.6 Discourse Matrix of English Paragraph of P3: 

The English article written by the same participant (see Appendix F. l ) differs 

from the Arabic one in that it contains well-defined paragraphs with the sentences clearly 

punctuated. It consists of eight paragraphs. The paragraphs contain more units and are 

relatively longer than those of the Arabic article. The following paragraph contains nine 

units as compared to the four units in the Arabic paragraph that addresses some of the 

issues in this one. 

( 1 ) Life in my home country is easy and happy; (2) you do not need to 
work hard to earn your living. (3) There is no pressure. (4) People are 
happy working 6 days a week, visiting each other any time not just at 
weekends. (5) Most people work in the same company and do not 
change their career for the whole life. (6) On the other hand, life in 
Canada is very tough. (7) Even for working 5 days a week, work is 
very hard. (8) There is too much stress and no one knows for how long 
he can keep his job. (9) It is very normal for every one to change his 
career many times. 
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3 4 

Figure 5.6: Discourse matrix of ESL paragraph by P3. 

This paragraph has a unique matrix. It has three independent matrixes. Units one, 

two and three constitute a matrix with two levels of generality. Unit-1 is a prefatory 

statement at the first level of generality. Units two and three are at the second level of 

generality in relation to unit-1. Unit-2 is subordinate to unit-1; it presents an explanation 

to it, and is coordinated with unit-3, which repeats the idea in unit-2. Unit-4 has no 

relation with any other unit in the paragraph and therefore it stands alone. 

A second matrix is found between units one, six, seven and eight. Unit-1 is the 

topic sentence, while unit-6, which is a contrast of unit-1, is coordinated with unit-1 and 

is at the same level of generality. Unit-7 has a coordinate relationship with unit-6 and is 

at the same level of generality. Unit-8 is subordinate to unit-7 because it provides an 

explanation to unit-7; it is at a lower level of generality. 

The third matrix consists of units five and nine. Both units are at the same level 

of generality. Unit-9 is coordinated with unit-5 since they hold a contrast relation. Unit-

5 shows that people in the writer's country maintain their jobs for life, while unit-9 
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indicates that people in Canada tend to change careers regularly. This matrix is 

independent of the other two matrixes since it addresses a different issue. 

The patterns of the English and the Arabic paragraphs written by participant 

number three are obviously dissimilar. The matrix of the Arabic paragraph involves four 

units that carry the same weight. They are not coordinated as a result of containing 

relations such as contrast, contradiction, conjoining, or repetition, according to Stotsky's 

classification of coordinate relations (Bullock & Mackie, 1990). They are rather 

coordinated because they are a list of subordinate units to a more general superordinate. 

Clearly, this pattern is also different from that found in the basic academic Arabic 

paragraph. The units are not connected, which creates gaps in the structure of the 

paragraph. 

Similarly, the English paragraph written by this participant does not follow the 

pattern of either the Arabic or English paragraphs. Its units form three matrixes and an 

independent unit that are not joined by subordinate relations. Gaps are not only found 

between the three matrixes, but also between the units of each matrix. For example, the 

contrast relation between units one and six in the second structure cannot be presented in 

the same paragraph. Unit-6 is at the same level of generality as unit-1 because they are 

subordinate to a unit at a higher level of generality, the differences between living in 

Canada and the writer's homeland. 
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5.2 The RST Analyses: 

The above sample paragraphs were also analyzed using the RST. This analysis 

reveals some differences in the structure of the paragraphs as well as the RST relations 

that exist between their units. Some of the units in the paragraphs have no RST relations. 

A good example of this is the Arabic paragraph written by the third participant. Each of 

the units in this paragraph presents an independent text span with no relations with the 

adjacent units. However, what will be discussed below focuses on defining the 

paragraphs' "Comprehensive Locus of Effects" (CLE). Following are the RST analyses 

and the description of those paragraphs. 

5.2.1 RST of Arabic Paragraph of PI: 

The following RST analysis is of the Arabic paragraph written by participant 

number one. It has four RST relations: concession, restatement, elaboration and non-

volitional result. Unit-2 provides information that is inconsistent with that in unit-1. In 

unit-1 the author considers smoking as a harmful habit, while unit-2 states that people 

continue to smoke regardless to the dangers of smoking of which they are aware. Unit-3 

is a restatement of unit-2 since it repeats the statement about people's awareness of that 

smoking can cause health concerns. This unit, however, begins by listing another group 

of people who are aware of the dangers of smoking, "also many start commencing this 

habit". This creates a multinuclear relation between units two and three, joint relation, 
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which cannot be shown in the diagram because the RST computer programme does not 

allow the presentation of more than one relation between the same two units. Unit-4 

explains that the group of people who start smoking (they are mentioned in unit-3) are 

mostly young people. This explanation creates an elaboration relation between units 

three and four. The part of unit-4 that explains how young people start smoking has an 

elaboration relation with the preceding part in the same unit as well as with unit-3. It 

would have been useful to segment unit-4 into two units to demonstrate the elaboration 

relation between the two segments; however, it was decided to keep the T-unit concept 

consistent for the discourse matrix and the RST analyses. Finally, unit-5 results from the 

information presented in unit-3. Therefore, it has a non-volitional result relation where 

unit-5 is the nucleus. 
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Figure 5.7: RST of Arabic paragraph by PI 

This paragraph has more than one comprehensive locus of effects. One of those 

comprehensive loci of effects is found in units one and five. This indicates that the main 

point of the paragraph could be that smoking is a bad habit that is difficult to give up. 

Another locus of effects is found in units one, two, and three. The main point after 
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cutting out some of the satellites is that smoking is harmful to our health. A third 

comprehensive locus of effects is related to the people who start smoking, which is found 

in unit-4. Although this unit is a satellite to units three and five, it has the weight of a 

nucleus. Those three comprehensive loci of effects are scattered in different parts of the 

paragraphs. 

5.2.2 RST of English Paragraph of PI: 

The RST analysis of the English paragraph written by participant number one 

reveals two RST relations. Unit-1 is a satellite that has a non-volitional result relation 

with unit-2. That is, unit-1 is a situation that caused the result in unit-2. The other RST 

relation found in the paragraph is an elaboration relation between units four and five. 

Unit-5 is the satellite that provides more information about the government's efforts to 

discourage people from smoking. Unit-3 does not seem to have any RST relation with 

the other units in the paragraph. 
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Figure 5.8: RST of ESL paragraph by PI 

After taking out some of the satellites, three comprehensive loci of effects became 

evident. After cutting out units three, four, and five, the main message of the paragraph 

would be "smoking for fun becomes a habit that is difficult to quit". Since unit-3 does 

not have RST relations with the other units in of the paragraph, it has a second 

Comprehensive locus of effects. According to this C L E , the main point of the paragraph 

would be the continuation of smoking in spite of being aware of the dangers of smoking. 

The third C L E is found in units four and five; it deals with the government's efforts in 

discouraging people from smoking. 
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5.2.3 RST of Arabic Paragraph of P2: 

The RST analysis of the Arabic paragraph written by participant number two has 

three RST relations. Unit-2 is a satellite that justifies the claim in unit-1 regarding the 

dangers of smoking. Unit-3 is a satellite that provides more information about the 

statement in unit-2; they have an elaboration relation. Unit-4 is also an elaboration on 

unit-3. The three RST relations in the paragraph are "justify" and two "elaboration" 

relations. The RST structure of this paragraph is presented below. 

Smoking i s 
considered to 
be one of the 
most dangerous because smoking 
things t h a t c o n t a i n s a 
face our chemical 
contemporary substance 
youth because c a l l e d 
of i t s n i c o t i n e , 
poisonous 
e f f e c t on t h e i r 
bodies 

e f f e c t on the 
body, 

This substance 
has a harmful 
and very 
dangerous i t enters the 

lung through 
i n h a l a t i o n and 
goes through 
the blood 
stream causing 
great danger to 
the h e a l t h of 
the smoker . 

Figure 5.9: RST of Arabic paragraph by P2 

Cutting out the extra satellites strongly suggests two CLE's . The first is found in 
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unit-1; it is concerned with smoking as one of the most dangerous issues that face young 

people today. However, removing this unit from the structure reveals the second C L E . 

The information presented in units two, three, and four to inform the reader about 

nicotine constitutes the second C L E . 

5.2.4 RST of English Paragraph of P2: 

The English paragraph of participant number two has two RST relations between 

its three units. Both relations are elaborations in which the satellite provides more 

information about the nucleus. Unit-2 is a satellite that provides more information about 

the addictive nicotine. Unit-3 is a satellite that gives additional information to that 

presented in unit-2; it explains how the liquid nicotine enters the blood stream. 
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N i c o t i n e i s 
h i g h l y 
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s t r e a m and 
causes a 
h a r m f u l e f f e c t 
i n h i s body. 

Figure 5.10: RST of ESL paragraph by P2. 

This paragraph seems to have a single comprehensive locus of effects. Removing 

unit-2 from the structure will not affect the integrity of the paragraph because it provides 

information that aids the reader in understanding the paragraph. Units one and three 

describe nicotine as a dangerous substance that could harm the smoker when it enters 

their blood stream. 

5.2.5 RST of Arabic Paragraph of P3: 

The RST of the Arabic paragraph written by participant number three is unique; it 

does not have any RST relations. The four units of the paragraph stand alone without any 



96 

relations that hold them together as a paragraph. The only relation that could be justified 

is a list relation, which is a multinuclear relation, in which items are listed one after the 

other. The RST structure of this paragraph appears in the following diagram. 

1 

In Canada, 
however, life is 
very hard 
although the 
working days 
are only 5 days 
a week. 

People do not and no one In Canada it is 
visit without an knows when they normal for the 
appointment and are going to be individual to 
only during the asked to leave 

their jobs. weekend due to 
the pressures of 
work and lack of 
time, 

change his job 
every few years 
to keep up with 
the labour 
market. 

Figure 5.11: RST of Arabic Paragraph by P3. 

The paragraph has four comprehensive loci of effects. There are no satellites to be 

removed from the structure to determine the boundaries of each C L E . Since there are no 

RST relations found in the paragraph, the main points in this paragraph are (1) the 

difficult life in Canada; (2) social life and time of visitation; (3) job insecurity; and (4) the 

demands of the labour market on people's careers. 

5.2.6 RST of English Paragraph of P3: 

This paragraph has eight RST relations that connect its nine units together. The 

satellite in unit-2 is an elaboration on the information presented in unit-1, the nucleus. 

Unit-3 is a nucleus that holds a concession relation with unit-6, its satellite. Unit-4 is a 
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satellite to unit-1 because it is an elaboration on how life in the participant's country is 

easy and happy. Concession relationships connect units six and one, eight and three, and 

nine and five. For example unit-1 presents a situation (life... is easy and happy;) and unit 

six presents a situation that is inconsistent with it (.. .life in Canada is very tough). The 

last relation is an elaboration that links units six and seven. Unit-6 is a nucleus that 

presents basic information and unit-7 contains additional information. Those relations 

are outlined in the following diagram. 

There i s 
pressure . 

L i f e 
home co 
i s easy 
happy; 

untry 
nd 

you d 
need 
hard 
your 

to earn 
l i v i n g . 

Most people 
work i n the 
same company 
and do not 
change t h e i r 
career f o r 
the whole 
l i f e . 

People are 
happy 
working 6 
days a week, 
v i s i t i n g 
each other 
any time not just at 
weekends . 

On the ot h e i 
hand, l i f e 
i n Canada i s 
very tough. 

Even f o r 
working 5 
days a week, 
work i s very 
hard. 

There i s too 
much s t r e s s 
and no one 
knows f o r 
how long he 
can keep h i s 
job . 

I t i s very 
normal f o r 
every one to 
change h i s 
career many 
times , 

Figure 5.12: RST of ESL paragraph by P3. 

There are three comprehensive loci of effects in this paragraph. The sub tree 

containing units one, two and four have one C L E ; it is concerned with having an easy life 

in the author's country of origin and not needing to work hard. The second C L E deals 

with the difference between job stability in Canada and the author's country of origin, 

which is found in units five and nine. A third C L E is found in units six and seven, which 
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addresses the issue of life in Canada being difficult in spite of the short working week. 

5.3 Summary: 

The discourse matrix analysis of the selected sample paragraphs show that each 

participant uses unique structural patterns to organize their paragraphs. An exception to 

this claim can be made when comparing the Arabic and the English paragraphs written by 

participant number two. Both paragraphs follow the same pattern in which each unit is at 

a higher level of generality than the following one. However, all the paragraphs have 

gaps between their units. Even in the structure of the paragraphs presented by participant 

number two, which may appear tightly connected together, gaps can be found. 

The RST analysis of the sample paragraphs shows typical RST relations. Some of 

the text spans in the paragraphs do not have any relations. Participant number three's 

Arabic paragraph is a very good example of the absence of RST relations in the 

paragraph, since its units have no RST relations. Moreover, the paragraphs have unique 

comprehensive loci of effects. A l l the paragraphs, the Arabic and English ones, have 

more than a single C L E . A n exception to this finding is found in the English paragraph 

written by participant number two. However, this could be attributed to the shortness of 

the paragraph; it has only three units. 
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Chapter Six 

Discussion 

The analysis of the sample paragraphs revealed some very interesting contrastive 

patterns in both the Arabic and English paragraphs of the Arab E S L speakers who 

participated in this study. Some differences were noted between the patterns of 

paragraph organization of the samples written by the same participant and between those 

patterns and the patterns of the basic Arabic and English paragraphs. In addition to the 

differences in the rhetorical patterns, the surface structure mistakes in the Arabic samples 

seemed to suggest that other factors have affected the overall quality of those samples. 

Therefore, it was essential to evaluate the overall quality of the Arabic samples. Those 

results and the quality of the Arabic samples generated some important points for 

discussion. Below is a discussion of some of those points. 

6.1 Arabic Academic Pattern vs. Typical English Pattern: 

The discourse matrix analysis of the academic Arabic paragraph shows minor 

differences between the pattern of the English paragraph, as presented by Mackie and 

Bullock, and the pattern of the Arabic academic paragraph. The difference is related to 

the number of levels of generality in the paragraph and the number of units on each level. 

The English paragraph suggests three levels of generality with one unit on the first level, 

another two on the second level that must be separated by three units on the third level of 
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generality. It is possible, however, to demonstrate that other English paragraphs, such as 

that analysed by Kaplan (1972), could have many variations in the number of units, 

number of levels of generality, and the number of units on each level of generality. The 

two patterns are similar in an important way; their units are connected without gaps. 

Moreover, RST suggests that the English paragraph has a single Comprehensive 

locus of effects. The RST analysis of the Arabic academic paragraph demonstrates that it 

also has a single C L E . Therefore, the Arabic paragraph employs a similar pattern of 

development to that found in the English paragraph. 

6.2 Interpretation of the Discourse Matrix Analysis: 

The results of the discourse analysis of the sample Arabic and English paragraphs 

suggest that Arab E S L speakers use distinct rhetorical patterns to organize their 

paragraphs. Those rhetorical patterns do not have much resemblance to the patterns of 

the typical Arabic or English paragraphs. Moreover, their Arabic and ESL patterns of 

organization are inconsistent. This inconsistency has implications with respect to LI 

transfer, knowledge of writing conventions in English and Arabic, and the assumption of 

the presence of differences between Arabic and English writing patterns. 

6.2.1 First Language Transfer: 

The results suggest that there was no transfer of the typical Arabic rhetorical 
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patterns into the ESL paragraphs. The discourse matrix analyses show noticeable 

differences between the matrixes of the Arabic and the ESL paragraphs. Paragraphs that 

contain the same information were organized differently. Even in the case of participant 

number two, whose paragraphs were almost identical, the matrixes were different. Some 

of the differences in the paragraph structures involve variations in the number of units to 

express similar ideas, the number of levels of generality, and the connectedness of the 

units. 

The same number of units are in the Arabic and English paragraphs of participant 

number one. The last three units of the Arabic paragraph address the issue of young 

people who start smoking for fun and become addicted to smoking. The E S L paragraph 

of the same participant addresses the same concept in first three units; the other two units 

address governmental efforts to discourage people from smoking. Participant number 

two uses one fewer unit in her English paragraph to address the harms of nicotine. 

Similarly, participant number three uses nine units in his English paragraph to point out 

the differences between living in Canada and his homeland, while his Arabic paragraph 

contains four units. Worth mentioning here is the difference in which participant number 

three organized his Arabic and ESL paragraphs. In the Arabic paragraph, he lists some of 

the characteristics of living in his homeland, while in the English paragraph he 

interchangeably presents one characteristic of living in his homeland and its parallel in 

Canada. 
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The number of levels of generality in both the Arabic and ESL samples seems to 

be arbitrary. This resulted in atypical paragraph organization. The Arabic paragraph of 

participant number three has only one level of generality, while his E S L paragraph has 

several levels. Some of those levels of generality are not connected to other units in the 

paragraph, such as unit-4. The Arabic and E S L paragraphs of participant number two 

have only one unit on each level of generality. The levels of generality in the paragraphs 

of participant number one are also atypical; the Arabic paragraph has three units at the 

first level of generality. This uniqueness in the distribution of the units on different levels 

of generality distorts the information presented in the paragraphs. It was difficult to point 

out the topic sentence in some of the paragraphs. Several of the paragraphs appear to 

have more than one topic sentence. Moreover, some of the coordinated units are mostly 

repetitions of other units in the paragraph. 

It was emphasised by Pitkin (1969) that the paragraph should be free of structural 

gaps. The sample paragraphs, almost exclusively, have gaps between some of their units. 

Some of the gaps are found between units that would appear to be connected. The Arabic 

paragraph of participant number three has four coordinated units that seem to be 

connected by coordination. However, those units appear to be connected because they 

are topic sentences for paragraphs that address the same topic: the characteristics of 

living in Canada. Some of the gaps result from changing the topic of the paragraph. 

Participant number one provides a good example of this change. Units four and five of 

his ESL paragraph address the topic of what governments are doing to deter people from 
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smoking; while the preceding three units discuss the issue of how people start smoking to 

develop a deadly habit. It would appear that the participants are unable to write a 

connected paragraph. 

6.2.2 Knowledge of Writing Conventions: 

The results of the discourse matrix analysis indicate a lack of awareness in the 

writing conventions with respect to paragraph organization in both Arabic and English. It 

is expected that a paragraph should start with a topic sentence (Bullock & Mackie, 1990 

& Pitkin, 1966) or a prefatory statement (Kaplan, 1972) that is followed by subordinated 

and coordinated units that support the claim in the topic sentence. Moreover, coordinated 

units are expected to occur in groups of two or more units, while subordinated units can 

only be presented singly (Kaplan, 1972). The Arabic and ESL paragraphs of participant 

number two include only a cluster of subordinated units without any coordination. The 

Arabic paragraph of participant number one has a cluster of coordinated units followed 

by another of subordinated units. Similarly, the Arabic paragraph of participant number 

three contains only a string of coordinated units without having a superordinate preceding 

or following those units. The participants demonstrate a lack of awareness in the 

organizational conventions of the written paragraph in addition to other conventions, such 

as audience definition, coherence, and cohesion. These concerns will be discussed in a 

later section. 
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6.3 Assumptions About Differences in Rhetorical Patterns: 

Differences in the rhetorical pattern in the sample paragraphs are an indication of 

an assumed difference between the patterns of Arabic and English. In their attempt to 

demonstrate their awareness of such differences, the participants' Arabic and ESL 

paragraphs do not follow the same rhetorical pattern. This assumed difference is evident 

in the Arabic and ESL paragraphs of participant number three. The pattern of his Arabic 

paragraph is completely different from that of his E S L one. The Arabic paragraph has 

units on one level of generality while the E S L one has several levels of generality. In the 

Arabic paragraph is a list of some of the aspects of living in the participant's country of 

origin. The ESL paragraph has one unit describing one of the aspects and another 

describing its equivalent in Canada. Participant number one starts the Arabic paragraph 

by providing three coordinated units that lead to the issue of addiction to smoking; the 

ESL paragraph starts by addressing the same issue. The second participant also 

demonstrates awareness of differences. The only difference she demonstrates is in the 

number of units in her paragraphs. However, her paragraphs appear to follow the same 

pattern, presenting a series of subordinated units. This seemingly consistent pattern can 

be attributed to her lower level of proficiency in the English language. The participants' 

assumptions about the presence of differences between the rhetorical patterns of Arabic 

and English created atypical ESL paragraph patterns. 
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6.4 Interpretations of the RST: 

The RST analysis brings forth three observations. A limited variety of RST 

relations were found in almost all the sample paragraphs. Almost exclusively, the sample 

Arabic and E S L paragraphs have several comprehensive loci of effects. In addition, 

some units do not hold an RST relation with other units in the paragraph. Those 

observations reveal significant assumptions about the writing competence of the 

participants. 

6.4.1 Variety of RST Relations: 

Of the twenty-one classic RST relations, the participants use only five relations 

collectively. Those relations are: concession, elaboration, justify, non-volitional result, 

and restatement. Two of those relations used, justify and restatement, were only used 

once by the participants. The restatement relation is found in the Arabic paragraph of 

participant number one, while the justify relation is found in the Arabic paragraph of 

participant number two. "Non-volitional result" was used once in each of the Arabic and 

E S L paragraphs of participant number one. "Concession" was used four times, three of 

which are found in the ESL paragraph of participant number three; the other is found in 

the Arabic paragraph of participant number one. With the exception of the Arabic 

paragraph of participant number three, all the paragraphs contain elaboration relations. 

The three participants rely heavily on "elaboration" as a rhetorical device. 
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Reliance on one rhetorical device to develop a paragraph could imply that the 

participants have access to a limited number of writing resources. Since the RST 

relations are not commonly known to the average writer, they are subconsciously 

manifested in their writing. Most writers would have learned how to use those relations 

through their experience as readers and probably from the attitudes that they have 

developed about writing from writing classes and from their personal perception of 

effective writing. Such limited use of the RST relations indicates a lack of knowledge of 

the different ways that text can be organized. The participants demonstrate an equal lack 

of knowledge of the different ways of organizing text in both Arabic and English. 

6,4.2 The Comprehensive Locus of Effect: 

As mentioned above, the comprehensive locus of effects refers to the main point 

of the paragraph after trimming out some of its satellites. The RST analysis of typical 

Arabic and English paragraphs indicates that a paragraph should have a single C L E . 

Most of the sample paragraphs contain more than one C L E (see the RST analyses above 

for details). Multi C L E paragraphs appear to be awkward since gaps exist between the 

different comprehensive loci of effects. This is another demonstration of the lack of 

knowledge of the conventions of writing, in this case with reference to presenting one 

idea in each paragraph. This lack of knowledge is equally represented in both the Arabic 

and ESL samples. 
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6.4.3 Unity of the RST Segments: 

Some of the text spans in the paragraphs do not hold appropriate RST relations. 

This indicates that those spans seem to have been fitted in the paragraph randomly. Their 

position in the paragraph cannot be explained. The Arabic paragraph written by 

participant number three is a good example of this random inclusion of text spans. This 

random inclusion of units indicates a lack of understanding of the expectations of the 

reader. According to RST most relations intend to influence the reader in some way. 

The absence of RST relations may mean that the writer does not know what they expect 

the reader to do with their claims. Therefore, not only will the paragraphs lack unity but 

they will also be ineffective. 

6.5 Parallelism: 

Kaplan (1972) describes four types of parallelism. Synonymous parallelism 

refers to the balancing of thought and phrasing of the first part of a statement where the 

two parts are connected by a coordinating conjunction and syntactic parallelism that 

refers to completion of the idea of the first part in the second part. Antithetic parallelism 

refers to emphasizing the idea of the first part in the second part and climactic parallelism 

is concerned with statements that have the idea of the first part completed in the second 

part (Kaplan, 1972, pp. 39 & 40). These four types of parallelism indicate that such 

structures occur only on the sentence level. Kaplan only provides examples of 
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parallelism found in sentences. This means that parallelism is a syntactic rather than a 

rhetorical issue that needs to be addressed from a grammatical point of view. Most of the 

examples Kaplan provides demonstrate a limited use of cohesive devices. Inexperienced 

Arab writers tend to use "wa" (and) to join units that could be joined by other devices. In 

the example provided by Kaplan from the E S L writing of an Arab student, "/ had lived 

among those contemporary Bedouins for a short period of time, and I have learned lots of 

things about them." the use of "and" created synonymous parallelism. Rewriting the 

sentence using "where" would avoid this parallelism. The sentence would sound like 

"For a short period of time, I had lived among those contemporary Bedouins, where I 

learned lots of things about them." Regardless of the connective device used in the 

sentence, from a T-unit perspective, the whole unit would be considered as a single T-

unit. Thus, parallelism would not appear on a discourse matrix. 

Antithesis parallelism can be found between the units of the E S L paragraph of 

participant number three. In that paragraph, the structure presents one statement followed 

by another that contrasts with it. However, the contrasting statements do not directly 

follow the first one. Rather, other units separate them. This separation creates a structure 

that is different from that suggested by Kaplan in which the parallel units are adjacent to 

each other. 

On the other hand, the Arabic paragraph of participant number three does not 

follow the same pattern of parallel structure. Participant number three avoids the use of 

antithesis parallelism in his Arabic paragraph by listing some of the characteristics of 
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living in his own country. The perceived coordination in his Arabic paragraph does not 

present a parallel structure. Other signs of parallelism were not found in the Arabic 

paragraphs of the other two participants. Moreover, the academic Arabic paragraph, 

which was analyzed above, does not seem to contain any of the types of parallelism. 

Therefore, parallelism could not be a rhetorical pattern for Arabic that is preferred by the 

participants. 

Contrary to Kaplan's claims (1966, 1972), the participants do not use the typical 

rhetorical pattern of Arabic in their ESL samples. Instead, they use unique patterns that 

are inconsistent with the typical pattern of the Arabic academic paragraph (which was 

established earlier). Moreover, the patterns they use to organize their English paragraphs 

are different from the patterns they use to organize their own Arabic paragraphs, which is 

also inconsistent with the typical pattern of the Arabic paragraph. According to the 

discourse matrix analysis, their paragraphs do not seem to employ a series of parallel 

structures, as suggested by Kaplan. "Coordinate conjunctions and lists of identical 

grammatical constructs linked by punctuation" (Kaplan, 1972, p. 35), which create 

parallelism, were not evident in the ESL and Arabic paragraphs. The T-units seem to 

have more subordinate than coordinate relations. Coordinated units are coordinated due 

to being equally subordinate to the same general superordinate. Those coordinated units 

should be presented in independent paragraphs. A good example of this structure is the 

Arabic paragraph that was written by the third participant. Each unit in the paragraph 
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constitutes a topic sentence that requires more information to provide the reader with an 

explanation of that unit. Therefore, they should not be in the same paragraph. 

6.6 Coordination: 

Ostler (1989) finds that ESL essays of Arabic speaking individuals are 

characterized with the overuse of coordination. The sample Arabic paragraphs do not 

seem to follow this assumed overuse of coordination. In the case of participant number 

two, there are no coordinated units. It contains four subordinated units: a cluster that is 

contrary to the claims of Kaplan about subordinated units occurring singly and 

coordinated ones aggregated in clusters of two or more units. The Arabic paragraph of 

participant number one has three coordinated units. Similarly, participant number three 

has only coordinated units in his paragraph. The coordination in those two paragraphs 

occurs due to the participants' failure to develop the ideas presented in the coordinated 

units. Instead of following the idea that smoking is a bad habit, participant number one 

introduces another topic statement that deals with people insisting on smoking in spite of 

their awareness of the health concerns that can result from it. Participant number three 

takes the same approach. The topic sentence for his Arabic paragraph indicates that the 

paragraph is going to discuss how life in Canada is hard. However each unit that follows 

this topic sentence introduces a new topic. Unit two, for example, introduces one of the 

social aspects of Canadian living, an independent topic that requires further discussion. 
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The typical academic Arabic paragraph does not allow for this kind of 

coordination. The relations between its units can be repetition, conjoining, contradiction, 

or contrast, the typical coordination relations according to Stotskey's classification of 

relations (Bullock & Mackie, 1990). Coordination in the Arabic samples is not based on 

those relations. It is built on equal weight of the units where each unit can be developed 

into a separate paragraph. This discrepancy suggests that the participants, and probably 

most Arab writers, do not follow the coordination rules of Arabic. 

6.7 The Evaluation of Writing: 

Moving away from the rhetorical structure of the Arabic paragraph and the degree 

to which the participants apply it in their ESL writing to focus on the overall quality of 

writing demonstrates that there are concerns with the quality of the participants' writing 

skills. It is quite common to find errors in the English writing of ESL speakers. 

However, the Arabic samples contained some semantic and syntactic errors. Among 

other errors, the most noticeable syntactic error is the limited use of punctuation. Most 

sentences are connected in long stretches of text. Some of the semantic errors are related 

to the misuse of words and expressions. Participant number one uses the expression 

"...most people start commencing smoking..." which is both syntactically and 

semantically inappropriate. "Start and commence" mean the same thing, in Arabic as well 

as in English. There is a syntactic error because of redundancy and a semantic one 

because of the misuse of the words. Although errors are found in the paragraphs, there 
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seems to be a larger concern. The overall quality of the writing does not seem 

satisfactory. Therefore, an evaluation of some of the aspects of written discourse is 

necessary. 

In evaluating the writing of ESL students, both rhetorical (Kaplan, 1966, 1972; 

Ostler, 1987) and syntactic differences were attributed to LI transfer (Leki, 1992). The 

theory of LI transfer was based on the assumption that ESL students are able to write 

effective and coherent essays in their L I . Research on the syntactic errors of E S L 

students demonstrates that in spite of the presence of similar structures in their L I , 

students continue to make errors in constructing sentences that contain those structures, 

such as in the study of Schachter in 1974, which shows that Arabic and Farsi have the 

same structure of adjective clauses as English, yet Arabic and Farsi speakers continue to 

make errors in constructing adjective clauses in English (cited in Leki, 1992). Therefore, 

the assumption about LI transfer of syntactic errors evolved into attributing those errors 

to the complexity of the English syntax and later to communication strategies (Leki, 

1992). 

6.8 Evaluation Criteria: 

The Canadian Language Benchmarks (CLB) outlines criteria to evaluate the 

English Language Proficiency of ESL speakers. It suggests criteria for twelve 

benchmarks of writing competency. Since the purpose of this paper is to evaluate the 

participants' L I writing abilities, assuming that the participants perform at,the highest 
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level of competency in their L I , the criteria will be taken from benchmark twelve. (The 

CLB also provides evaluative criteria for competence in reading and speaking.) The 

performance conditions of benchmark twelve deal with text clarity, genre, audience, 

coherence, syntactic structures, and discourse structures. 

Since this is an evaluation of the participants' writing ability, as opposed to their 

English language proficiency, the discussion will be limited to the evaluation of the 

syntactic structure of the samples. Similarly, there will be no discussion about discourse 

structure, which is addressed above. Therefore, the discussion will be limited to three of 

the measures of quality in written discourse: genre, coherence, and audience definition. 

6.8.1 Genre Expectations: 

The C L B emphasizes that E S L speakers should conform to the genre expectations 

of a particular text. It lists some of the writing genres and expects the ESL speakers to be 

able to write text that shows the distinctive characteristics of that genre. Genre is defined 

as the type of everyday writing that we produce in order to fulfil a social need (Cooper, 

1999). According to those social needs there have been some classifications of genres. 

Cooper (1999) contrasts Beale's (1987) purpose classification of genres with Moffett's 

(1968) classification, which is based on the immediacy of the subject matter and the 

distance between the writer and the reader. Beale's four categories are deliberative 

(rhetorical), writing that supports an opinion; performative (instrumental), writing that is 

used for the reinforcement of social values; informative (scientific), writing that informs 
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and creates interest in its topic; and reflective/exploratory (poetic), writing that explores 

human experience (Cooper, 1999, p. 40). Moffett also proposes four schémas: recording 

of events, reporting the narrative of events, generalizing what happened, and theorizing 

what will or may happen (Cooper, 1999, p. 41). Since the samples collected are not of 

the narrative type, Beale's classification seems to be more appropriate for the evaluation 

of genre expectations in the Arabic and ESL samples. 

In order to evaluate genre expectations, some criteria are required. Cooper (1999) 

makes a distinction between "all purpose" and "genre specific" criteria to evaluate text. 

His all purpose criteria addresses whether the focus and voice are established early in the 

text and maintained throughout; whether there is effectiveness and clarity of 

organization; whether the writer used examples and details that are relevant to the 

purpose; whether there is proper sentence structure that is varied in length; whether 

considerations are given to the readers (audience identification), and whether writing 

conventions are observed. This list of criteria is too general. Although "all purpose" 

criteria are helpful in assessing text, they do not address variations between texts used for 

specific purposes. For example, when determining whether the writer accomplished 

his/her purpose for writing a specific text, more specific criteria would better address this 

aspect of the text. For example, when evaluating an article in which the writer takes a 

position on an issue, it is important to identify whether or not the writer has clearly 

asserted a position (Cooper, 1999). 
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Of the four "genre specific" criteria that Cooper defines, only criteria that 

evaluates text in which the writer is taking a position on an issue will be listed. In "taking 

a position" genre, the writer 

• Asserts a clear position on the issue; 
• Gives specific reasons for holding the position; 
• Supports each reason with personal experience, examples, statistics or by 

quoting authorities; 
• Provides readers with new, surprising ways to think about the issue; 
• Shows an understanding of opposing views; 
• Anticipates readers 'objections and questions; and 
• Sequences the argument in a step-by-step way (Cooper, 1999, p. 31). 

The reason for choosing this specific writing genre is that the participants in this 

study were asked to write an article in which they take a position on an issue. As 

previously discussed, they wrote about their opinion on smoking, arranged marriage, and 

whether they think their life in Canada is different from their life in their countries of 

original. 

Looking at the Arabic articles, it becomes clear that the participants do not pay 

attention to genre expectations. They do not assert a position on the issue they are 

discussing. In the Arabic articles of participants number one and two, who wrote about 

their opinion on smoking, it was not clear whether they wrote in the deliberative, 

performative, or informative genres. Some parts of their paragraphs give the impression 

that the article is informative as can be seen in the paragraph that talks about nicotine in 

the Arabic article of participant number two and the paragraph that addresses how people 

start smoking in the first paragraph of the Arabic article of participant number one. Most 
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of the Arabic article of participant number one, the last three paragraphs, appears to be of 

the performative type. It talks about smoking as a social phenomenon with which the 

government has so far failed to deal. Similarly participant number two attempts to write 

a performative article. Paragraph number four in her Arabic article deals with smoking 

as a social issue. However, she does not further pursue this concern. The participants 

were asked to write a deliberate article in which they present their opinion on smoking. 

The articles do not seem to present a clear point of view on the subject. The writers may 

have assumed that the reader knows their position on the subject and proceeded to present 

that stand. 

Participant number three, on the other hand, appears to have written a narrative 

article. This can be seen in his second paragraph, in which he talks about personal 

experience. The article does not present a clear stand on the subject of differences in the 

life styles of two countries. No preference for either can be sensed throughout the article. 

The article is neither performative nor deliberative. However, it is possible that the writer 

attempted to write an informative article, but failed to provide the appropriate format or 

details that are expected in this writing genre. 

The E S L articles of the three participants have the same genre format as their 

Arabic articles. The writing genre in which the participants wrote is not clear. 

Participant number one takes a similar approach in writing his ESL article to the one he 

uses in his Arabic article. He does not write a deliberate article in which he takes a stand 

on the issue. His position on the issue of smoking is not clear. He only talks about of 
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some the health concerns that result from smoking as well as the government's attempt to 

deter people from smoking. The article is not performative because the article does not 

fully deal with smoking as a social issue. It also fails to follow the informative genre 

expectations because it does not provide appropriate details. 

Participant number two appears to be writing in the performative genre. Her first 

paragraph indicates that she is attempting to address the social issue of female smokers. 

The second paragraph gives the impression that the article relies on the use of informative 

genre. It sets the tone for an informative article that will talk about the scientific facts 

about smoking by indicating that it will describe the components of smoking. It appears 

that most of the paragraphs in the article follow this genre but do not have the appropriate 

organization required in a scientific article. The deliberative genre required for writing 

this article was not followed. The author does not take a stand to express her opinion. 

Participant number three depends on the narrative genre to give the reader an idea 

about some of the differences between his homeland and Canada. Nowhere in the article 

does he take a stand on his preference. Therefore, he fails to write in the deliberative 

genre. He does not address a social issue, which is of the performative genre. His 

narrative attempts to provide information of a non-scientific nature, which falls under the 

informative genre. 

Since the participants do not seem to assert a clear position on the issues they 

present, support for their claims is not presented. They do not provide reasons for 

holding (in this case, not holding) a position on the issue nor do they address the other 
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points of view. Furthermore, their argument is weak because they do not present the 

information in a step-by-step fashion. 

6.8.2 Text Cohesion: 

Cohesion in writing refers to the semantic relations that connect text units to 

preceding ones (Halliday & Hasan, 1976). According to Halliday and Hasan (1976) 

cohesive relations are not structural in the sense that smaller units are functionally 

connected to form larger ones. Cohesive relations link a unit/sentence with preceding 

ones through semantic relations in which a part of the sentence, "the présupposée" refers 

to an item, "the presupposed", in a previous sentence (Halliday & Hasan, 1976). Items 

can commonly be interpreted by referring to another element within the text. Sometimes 

the interpreting element is not found in the text; it lies in the situation. Cohesion in 

English discourse can be realized through five devices: reference, substitution, ellipsis, 

conjunction, and lexical cohesion (Halliday & Hasan, 1976). 

It would be difficult to discuss the use of the cohesive devices throughout all the 

samples. However, it would be sufficient, due to the limitations of space in this study, to 

make general comments about the cohesion of the text. Participant number one uses the 

reference device in his Arabic paragraph, "Smoking is considered to be one of the bad 

habits that everybody agrees on its harms." In this sentence "its" refers to "smoking". 

However, he does not use this cohesive device in the following sentences. He uses "this 

bad habit" several times in the same sentence. Similar examples can be found in the 
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samples of the other two participants, particularly participant number three, whose Arabic 

paragraph contains a list of disconnected sentences. A lack of cohesion was 

demonstrated in the discourse matrixes of the Arabic and English paragraphs. Cohesion 

gaps were found in almost every paragraph. Furthermore, the RST analysis demonstrates 

that the paragraphs have multiple CLE's . Those comprehensive loci of effects give a 

sense of disconnectedness of thought. 

6.8.3 Identifying Audience: 

Ryder, Lei, and Roen (1999) suggest three kinds of writer-audience situations. 

First, there is the monadic, where the writer is writing to express him/herself. No one 

else needs to be involved. The second is the dyadic, where the writer writes to a specific 

audience/person. This is the most important kind of persuasion because of the 

relationship between the author and the reader. Triadic is the situation where the author 

is one of two opponents before an audience. The opponents are not trying to persuade 

each other; rather, each is trying to persuade a third party. After determining the writer 

audience situation, writers need to invoke their audience. They can invoke their audience 

through the use of "naming moves, context moves, strategy moves, and response moves" 

(Ryder, Lei, & Roen, 1999). Naming moves involve using particular pronouns such as 

"you", "we" or "the members of Context moves rely on providing information that 

the reader already knows. For example, to discuss a place in a town with its residents, the 

writer needs to name that place with which the residents are familiar. Drawing on the 
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readers' attributes refers to strategy moves to invoke an audience. Finally, in response 

moves, the writer draws on readers' concerns that could be explained, rebutted, 

concealed, or accommodated (Ryder, Lei, & Roen, 1999, pp. 57 - 59). 

In both the Arabic and E S L articles, the participants tend to use the monadic type 

of writer-audience situation. They were expected to write argumentative articles to 

express their point of view on the subjects. This type of persuasive writing requires 

dyadic or triadic situations, particularly the dyadic type because they were not expected 

to debate the issues. The three participants fail to name their audience. In the case of 

participants one and two, the audience could be a current smoker, those who are thinking 

about starting to smoke, government agents, and the general public. However, they do 

not address anyone in particular. Participant number three does not appear to address any 

audience besides himself. When he talks about his home country, he assumes that the 

reader knows his country of origin. Nowhere in the article does he mention the name of 

his country or the kind of system being implemented there. Other information that might 

prepare the reader for the elements of comparison was not provided. Therefore, they all 

fail to use the naming and context moves to invoke their audiences. 

With respect to the strategic and the response moves, the participants do not use 

appropriate tactics to invoke their audiences. In the articles of PI and P2, the participants 

do not draw on the characteristics of their intended audience to teach them about smoking 

or to deter them from starting to smoke. Similarly, P3 does not refer to the characteristics 

of his audience to contrast the two countries to show why he prefers one to the other. PI 
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and P2 do not consider the readers' concerns about smoking; rather they try to present 

their own concerns without providing evidence to support those concerns. P3 does not 

even attempt to address either his the audience's concerns. He only lists some of the 

differences between the two countries. 

6.9 Inter-language: 

The attribution of errors in L2 to LI transfer is known as interlanguage (Selinker, 

1992 & Tarone, 1989). However, as demonstrated by Schachter in 1974, some errors 

occur in spite of the presence of similar structures or concepts in the L I (Leki, 1992). The 

study of interlanguage is concerned with the syntactic and lexical errors that occur in the 

L2. However, people are expected to have mastered the syntactic and semantic 

conventions of their L I ; an English speaker is not expected to make grammatical errors 

when speaking English. This is because language would have been acquired throughout 

the life of the individual. Writing, on the other hand, is an academic skill that is leaned 

later in life when the person attends school. Therefore, variations in the degree to which 

people learn how to write can be expected. 

It has been established, so far, that the Arabic samples of the participants do not 

follow the typical pattern of the Arabic academic paragraph. Although the pattern of the 

academic Arabic paragraph resembles the pattern of the basic English paragraph (as 

discussed earlier), the sample ESL paragraphs do not follow that Arabic pattern. This 

indicates that those participants may not have learned to write in the rhetorical pattern of 
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Arabie. Therefore, the patterns that are found in their ESL paragraphs are heuristic 

patterns that do not conform to the patterns of either language. 



123 

Chapter Seven 

Conclusion 

Some interesting findings about the typical rhetorical pattern of Arabic and its 

importance in influencing the English writing of Arab speakers have been reported. 

Those findings may provide the fields of contrastive rhetoric, discourse analysis, and ESL 

teaching with a new perspective on the source of the rhetorical differences and writing 

problems that are displayed by Arab ESL learners. At least these findings provide 

insightful answers to the questions asked at the beginning of the thesis; each particular 

question is briefly discussed below. The answers to the research questions are followed 

by some comments on the significance of the study as well as its limitations. As a result 

of the limitations of the study, additional research questions that are worthy of further 

investigations are listed below. 

7.1 Research Questions and Hypothesis: 

What is the rhetorical pattern for the academic Arabic paragraph and how is this 

pattern different from or similar to the pattern of paragraph development in English? 

The rhetorical pattern of Arabic appears to be similar to the pattern of the basic academic 

paragraph in English as described by Bullock and Mackie. The units of the paragraph are 

either coordinated or subordinated to preceding ones. Some minor variations in the 

matrix were found which were attributed to differences in the number of units in the 
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paragraph and probably to the purpose of the author. The most important similarities are 

related to the absence of gaps between the units, the single Comprehensive locus of 

effect, and the sandwiching of the main message between supporting units, known as 

satellites in the RST. 

What is the rhetorical pattern that Arab speakers use in their Arabic paragraphs? 

The patterns found in the Arabic samples are inconsistent with the patterns of either 

Arabic or English paragraphs. Gaps are found between the units, several CLE's were 

found in a single paragraph, and the message was not embedded between supporting 

units. Most importantly, the patterns that are found in the Arabic paragraphs are also 

inconsistent with those described by other researchers. They do not follow Kaplan's 

parallel structure; the units are not made up of grammatical constructs that are linked by 

punctuation or coordinate conjunctions. Excessive use of coordination, as suggested by 

Ostler, was not noticed in the samples. Instead, some of the samples contain only 

subordinated units. Coordinated units are coordinated because they are topic sentences 

listed one after the other without further elaboration on the issues they attempt to address. 

What is the rhetorical pattern that Arab speakers use in their ESL writing? It was 

evident from the discourse matrix and RST analyses that the participants did not adhere 

to the patterns of the typical Arabic or English paragraphs. Their English writing, similar 

to their writing in Arabic, was characterized by the disconnectedness of the units and the 

use of multi comprehensive loci of effects. There were gaps in the structure without a 

defined purpose for the paragraph. 
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How different or similar are the organizational patterns for Arabic and ESL in 

the writing of the participants in the research? It is evident from the analyses that there 

are differences in the organization of the units between the Arabic and ESL paragraphs. 

This indicates that the participants assume that there are differences between the 

rhetorical patterns of Arabic and English. They attempt to show the differences by 

changing the pattern in which they wrote their English paragraphs. Therefore, their 

Arabic paragraphs have dissimilar patterns to both Arabic and English; so did their E S L 

paragraphs. It has to be said, however, that the differences between the Arabic and 

English samples were in some cases, such as in the case of P2, too small to suggest 

significant differences between the patterns of the two languages. In other samples, such 

as P3's, the differences were too great, which may indicate significant differences in the 

organizational patterns of Arabic and ESL paragraphs. 

What is the overall quality of the Arabic writing of the participants and how does 

it compare to their ESL writing? The overall evaluation of the quality of writing in the 

Arabic and E S L samples is very poor. Not only is the organization of the text different 

from the typical patterns of either language; but the quality and effectiveness of the 

samples is also below the standard. The Arabic and ESL paragraphs do not seem to be 

addressing a particular audience; an audience was not defined using the appropriate ways 

of defining an audience. The paragraphs seem to jump from one idea to another even 

within the same paragraph, creating gaps between the units. Those gaps create a lack of 

cohesion in both the paragraphs and the articles. Moreover, the participants miss the 
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point in attempting to write in the deliberative genre. Therefore, it can be safely assumed 

that the participants have an underdeveloped ability to write in their L I and they manifest 

their underdeveloped skills in their E S L writing. 

7.2 Significance of the Study: 

The study is significant in two important ways. First, this is the first time for such 

a study to be conducted. As mentioned earlier, previous work has focused on the analysis 

of either ESL or Arabic text only. The purpose of those studies that involve the analysis 

of Arabic text was not to discern a rhetorical pattern for Arabic (see chapter two). They 

were also unilingual; there was no reference to contrastive differences between Arabic's 

patterns and ESL patterns. The purpose of this study, however, was to distinguish a 

rhetorical pattern for Arabic, find out how this pattern is used by Arab speakers in their 

Arabic writing, and compare that pattern to the one they use in their English writing. 

Second, the study extends our thinking about the source of rhetorical differences 

between the ESL writing of Arabic speakers and native speakers of English. In the field 

of interlanguage/error analysis, syntactic errors are no longer being attributed to L I 

transfer; the new trend suggests, as mentioned earlier, that those errors are the result of 

the complexity of the English language. Having demonstrated that some Arabs do not 

apply the typical rhetorical pattern of their language to their Arabic writing, this study 

directs us to extend our thinking beyond the rut of L I interference. 
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7.2.1 Implications of These Findings for ESL Pedagogy: 

The findings of this study provide strong evidence that the difficulties that Arabic 

speaking ESL learners face when they are writing in ESL result from their lack of ability 

to write in Arabic. This is in spite of their high standard of academic achievement; many 

Arab E S L speakers who study in English speaking universities are high achieving science 

students such as engineers and doctors. It would be helpful for ESL teachers to assume 

that their Arabic speaking students cannot write. This should influence their approach in 

instructing those students and accomplish more effective results. They could prepare 

material to improve the students' writing ability rather than getting them to unlearn the 

assumed patterns and writing habits of Arabic. 

7.3 Limitations of the Study: 

The limitations of the study are related to concerns about the samples, the 

participants, and the model of discourse analysis. The sample size is too small to allow 

for a generalization of the findings to all Arab students. Most certainly, analysing one 

academic Arabic paragraph is not reflective of all the patterns that can be found in 

Arabic. Other writing genres, for example, could be relying on rhetorical patterns that 

are more prominent in the Arabic language than the pattern established for Arabic in this 

study. The Arabic and ESL samples collected from the participants are also limited. 

Therefore, the findings of the study can only be reflective of how those particular 
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individuals organize their paragraphs and their ability to write in either language. 

Although generalization can be made about the writing of most Arabs, it is difficult to 

support that generalization with such a small sample. 

The study has some limitations with respect to the participants. Similar to the size 

of the writing sample, the size of the participant sample is very limited. A larger 

participant sample would possibly allow for the generalization of the findings to all Arab 

speakers. In addition, the participants' background is in science; they are a physician, an 

engineer, and a pharmacist. Since people who work in these types of careers tend to be 

exposed to factual writing, they might be attempting to write in a genre that is not 

familiar to them. Therefore, the results of the analysis can only indicate contrastive 

differences in the writing of this particular group. 

The other issue that is not discussed in spite of its importance is a cultural one. 

The study does not establish the culture's perception of the connection between 

intellectual acumen and writing skills. This issue could have significant implications on 

how writing can be taught to Arab E S L learners. If the culture does not perceive that 

writing can also reflect intellectual acumen, educators could be dealing with student 

motivation rather than L I transfer. 

The models of analysis chosen pose more limitation on the study. The framework 

is made up of discourse models that are designed to discern patterns in unilingual texts, 

although the discourse matrix was used to demonstrate contrastive differences in the 

writing of ESL students. A specific model that is designed to analyse multilingual text in 
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order to contrast organizational patterns was not found. However, adapting the models 

appears to be the next best model to having an originally designed model for discerning a 

pattern for a language and outlining contrastive differences. 

7.4 Future Research: 

Future studies should involve a wide scale evaluation of the Arabic educational 

system, which would clarify what is being taught to Arab students and how it is affecting 

the quality of their writing. Reviewing Arabic literature revealed no information about 

the quality of academic writing or qualitative measures for the evaluation of student 

writing. Surveying some of the Arabic language curricula revealed no consideration of 

writing instruction, nor of what is being taught and how. 

Some studies could focus on the differences in genre expectations of the different 

writing genres of Arabic. The participants in this study did not show any awareness of 

such expectations. 

A wider scale study which analyses a large number of text samples from different 

genres can be helpful in determining the differences or similarities between writing in 

Arabic and English in order to be able to help improve educational material to suit the 

educational needs of Arabic students. 

Finally, an action research project, in which a group of Arab students are taught to 

write in English with the assumption that they are beginning writers rather than Arabic 

writers whose writing is ineffective because they are transferring their writing skills from 
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Arabie into English. This research could study the effectiveness of the methods used and 

the degree and speed in which students improve their ESL writing skills. 
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APPENDIX A. 

CONCENT FORM 

Research Consent Form - University of Calgary 

Research Project: A Contrastive Examination of the Rhetorical Patterns of Arab Speakers' Arabic and ESL Writing. 

Investigator: Hatem Hammad. a graduate student at the University of Calgary. 
This consent form is only part of the process of informed consent. It should give you the basic idea of what the 
research project is about and what your participation will involve. If you would like more detail about 
something mentioned here, or information not included here, you should feel free to ask. Please take time to 
read this carefully and to understand any accompanying information. 

Purpose of the Research Project 
This research is designed to gather information about your knowledge about writing in Arabic and 

English. Specifically, the research attempts to find out the kind of instructions you have had in high school or 
any Arabic post secondary institution you attended with respect to writing and/or academic preparation. The 
results of this study will illuminate the degree of your academic preparation with respect to writing. It also aims 
at validating whether ESL writing concerns are the result of first language interference or is a reflection of ESL 
speakers ability to use writing as a medium of communication. It may provide some suggestions for improving 
the writing instructions delivered to Arab ESL speakers to enhance their ability to write in English. 

Experimental Procedures 
Information required for this study will be obtained through semi-structured interviews. You will be 

asked specific questions about your experience with writing in high school. Possible questions could include: 
what kind of topics you were required to write about? What kind of instructions did the teachers give you before 
you started writing? The interview will be audio-taped for convenience. All your answers will be kept 
confidential and your name will never be released to anyone other than the interviewer. 

Participation Requirements 
To participate in this survey, you are asked to respond to some interview questions. You may be 

required to write two essays; one in Arabic and the other in English. The interview will take approximately 30-
45 minutes of your time. You may choose to only participate in the interview part of the study, but your essays 
will be critical to its completion. 

Confidentiality Procedures 
All the information gathered will be treated in accordance with the Freedom of Information and 

Privacy Act. Your name will never be released to anyone other than the investigator and the tapes will be 
destroyed after being transcribed. Transcriptions will be kept for possible use in the future. Personal 
information provided in the interview will not be transcribed to further protect your anonymity. The only 
personal information that might be included in the study relates to age, gender, educational background, 
number of years living in an English speaking country, and number of years speaking and learning English. 

Publication of Results 
The information you provide will be used to generate a research report for fulfillment of a Graduate 

Degree in ESL Education at the University of Calgary as well as generating journal articles to be published in 
language and education journals. A copy of the final report will be available for your review at the University of 
Calgary's Library. You may ask the investigator for a loan of his personal copy. 
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Your signature on this form indicates that you have understood to your satisfaction the information regarding 
your participation in the research project and agree to participate as a subject. In no way does this waive your 
legal rights nor release the investigator or involved institution from their legal and professional responsibilities. 
You are free to withdraw from the study at any time (the conditions and procedures for withdrawal should be 
made available to you). Your continued participation should be as informed as your initial consent, so you 
should feel free to ask for clarification of new information throughout your participation. If you have further 
questions concerning matters related to this research, please contact: Hatem Hammad at: 

(403) 255-0598 or via Email at hhammad(â>sprint.ca 
If you have any questions concerning your participation in this project, you may also contact my supervisor Dr. 
David Watt at: 

(403) 220-7353 or via Email at dwatt(5)ucalgarv.ca or Patricia Evans, 
research services, at: 

(403) 220-3782 or via Email at plevans(5>ucalgarv.ca 

Name (please print) 

Signature 
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APPENDIX B. 

INSTRUCTIONS TO THE PARTICIPANTS 

Dear respondent, 

I am conducting a study to write a thesis to obtain a Master's degree from the 
University of Calgary. The thesis is about writing in English as a Second Language 
(ESL). I want to compare the organisational and stylistic patterns of Arabic and English 
writing of Arab students in order to find out the patterns that Arab writers use to organize 
their Arabic and English paragraphs. 

This study has two parts. The first requires the respondents to write a short essay 
first in English and then in Arabic, no translation is allowed. It is expected that you write 
the English version a week before the Arabic one. I would also request that you answer 
interview questions regarding your high school education. 

You could write about one of the following topics: 

• Smoking, its benefits, its dangers, your opinion and why you think that 
way. 

• Arranged marriages. 

• Your life in Canada and how it is different from your life in your 
country. 

• You can write on any other topic of your choice. 

Second component of the research: 

Please, write about the same topic you wrote about in the first exercise. It is important 
that you do not translate the English version of your writing into Arabic or the Arabic 
version into English. I need to find out the differences between your Arabic and English. 

Please avoid translation as much as you can because you will contaminate the integrity of 
your writing. That is, the translated version of your writing will look fragmented and 
lacks coherence and does not flow. It is recommended that you keep your writing as 
original as possible and write as best as you can. 
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APPENDIX C. 

DEMOGRAPHIC INFORMATION OF PARTICIPANTS 

Subject Chosen: 

Country of origin: . 

Educational background: . 

Number of years in Canada: 

Number of years have been speaking English: 

Number of years studying English: . 

Gender: Male Female 

Are you currently attending school? Yes No 

If yes, which school programme and what are you taking? 

If not, where do you work, and what do you do? 

What kind of work did you do in your country? 

In your work, are you expected to write reports and other documents? Yes No 

In your country of origin, were you expected to write reports in Arabic? Yes No 
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APPENDIX D . l 

E S L S A M P L E , PARTICIPANT N U M B E R ONE 

No one can deny the fact that smoking is a bad habit and causes many health problems 
starting from the simplest thing such as bad smel of the breath to more complecated like 
lung cancer. 

The majority of the smokers start as a fun then after that it becomes like a habit far then 
diffecult to stop it. Although the clear evidence about the damaging effect of smoking on 
the health, still thousands of people start smoking every day. Our challenges nowaday is 
to discourage the people especially the youngs from taking up this deadly habit by more 
health education campagin and encourging sound health habits. Many government is 
taking action because of the strong medical evidence regarding smoking related problem 
such as emphysema, cancer and heart diseases by ban the selling of siggarets to the below 
18 years, increase the tax and prevent smoking at the public places. 

Alot of people considered the smoking is a form of enjoyment. So they smoke while they 
eat and drink in restureants and bars. They will have taken away the rights of the non-
smokers to eat and drink in a clean and smoke-free environment. Passive smoking is a big 
public health issue which affects the lives of thousands. So many laws and rules put in 
action aimed to ban smoking to protect the non-smokers from the hazards of passive 
smoking. 

Also smoking cost the government and the people huge increasing medical cost in the 
form of increase doctor consultations and sickness absence which lead to the lost of 
productivity. 

Despite all the efforts done to fight this habit still many start to practice it while they 

know the harmful effect of it. It is kind of behaviour seems strange for me need really 

conscentrated study when the people know the hazards and insist to practice it. 
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APPENDIX D.2 

ARABIC S A M P L E , PARTICIPANT N U M B E R ONE 
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APPENDIX D.3 

T R A N S L A T I O N OF A R A B I C S A M P L E , PARTICIPANT ONE 

Smoking is considered to be one of the bad habits that everybody agrees on its harms. In 
spite of everybody knowing and being convinced of the extent and the size of the health 
dangers that result from smoking, many continue to practice this bad habit also many 
start commencing this habit although they see many programmes that explain and 
illuminate the dangers that result from practicing this habit. Unfortunately many of those 
who start smoking are from the sector of the young people who start smoking as a form of 
fooling around and having fun and wanting to try and also peer pressure as a result they 
develop a habit that is difficult to get rid of. 

The invisible effects that result from smoking to smokers in the first few years make them 
careless and unaware of the size of harm that will fall on them in the future. Except that 
chronic smokers who practice this habit for years begin to see the symptoms and the 
effects of the health dangers that result from smoking such as difficulties in breathing and 
coughing and appetite loss and weakening health or more than that such as weakening of 
the function of the lung and heart disease and the nervous system. Therefore, they start 
exerting efforts and many attempts to quit smoking, but many fail in doing that. 

Governments and countries work hard after they became aware of this danger which 
threatens the health and started passing laws and regulations that contribute to the 
stopping and reduction of the harmful effects if we were optimistic we can say that it 
helps in preventing smoking some examples of these laws is banning smoking in public 
places and prohibiting the sale of cigarettes to those who are less than eighteen years of 
age also adding higher taxes on many kinds of tobacco. 

In spite of that there is many segment of the people non-smokers are subjected to the 
health dangers that result from smoking by force and against their will and that is by 
being among smokers and that is what is called second hand smoking where we are 
subjected to the effects of smoking without being smokers and as a result of those reasons 
many restaurants and other similar places had to isolate the smokers in a corner to 
separate them from the non-smokers or more that that where some of those places 
advertise and warn that smoking is not allowed in this place. 

In the end and in spite of all that became clear of the many confirming and calculated 
indicators of the harmful effects of this bad habits all the efforts are unable to stop the 
spread of this harm and many governments still pay a high price for that in the form of 
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increased cost of the health services and also missing work due to the health symptoms 
that result from smoking or as we see now the worst thing the fires that result from 
smoking which affect us environmentally and financially. 
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APPENDIX E . l 

E S L S A M P L E , PARTICIPANT TWO 

Smoking is the widely used by young people boys and girls, in recent years teenage girls 
are more smoking than boys because they believe if they smoke cigarette they will look 
like a mature person, and some think that if they smoke they will lost their appetite and so 
loss their weight to have a wanderful body, but in fact they don't know the harmful effect 
of smoking. 

At first we will talk about the compenents of cigarette, there are nicotine, tar, and some 
other chemical Substances. 

Nicotine is highly addictive and dangerous substance. Nicotine is a liquid substance 
found in leaves plant, when the person used cigarette, Nicoline is going to enter his lung 
and his blood stream and causes a harmful effect in his body. 

The harmful effect of nicotine it will lead to cancer in different parts of the body like lung 
cancers, lips cancer, larynx and tungue cancer, also cigarette causes heart disease. 

If we red some reports about effect of smoking we will find over than 1,000 people die 
each day. 

Smoking has a harmful effect on the pregnant woman because the chemical material 
which is present in cigarette can cross the placenta and enter the fetus blood stream, the 
amount of oxygen enter the fetus is reduced and risk of miscarrage increase also risk of 
premature delivery or low weight infant and some times there are a high chance of infant 
heart, lung disease. 

Some people who are not smoking but they sitting with the smoking people they thought 
that there are no risk on their health, but they are wrong, because from a different 
research on these people they found that they are suffering from the effect of smoking as 
the smokers them selves, because the air in the room is full of smoke and so inter their 
lung and blood stream giving them its harmful effect. 

Some people think that if they shewed the cigarette or if they smoke pipe or cigar the 
effect of nicotine will be low but they are wrong, they have the same effect of cigarette. 

my advice to all girls and boys is stop smoking to avoid the harmful effect and have a 
healthy body. 
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A R A B I C SAMPLE, PARTICIPANT TWO 
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TRANSLATION OF A R A B I C S A M P L E , PARTICIPANT TWO 

Smoking this flamboyant name in the world of the youth. 

Most people men and women and teenagers consider the cigarette to be magical 
(glamorous) especially the teenagers because they wrongly believe in manhood and 
youth and femininity when they smoke. 

Some others smoke because they think that the cigarette takes their worries away or 
solves the problems that they face and he consequently does not know that he is getting 
himself into a larger problem and leads to the deterioration of his health condition. 

Smoking is considered to be one of the most dangerous things that face our contemporary 
youth because of its poisonous effect on their bodies because smoking contains a 
chemical substance called nicotine. This substance has a harmful and very dangerous 
effect on the body, it enters the lung through inhalation and goes through the blood 
stream causing great danger to the health of the smoker. 

Smoking leads to many diseases of which are lung, tongue, and oesophagus cancer and 
heart disease and hardening of the arteries and smoking has a very harmful effect on the 
pregnant woman and the fetus because the nicotine passes through to the fetus via the 
placenta into the blood stream causing miscarriage in some cases, or premature birth, 
and in severe cases causes fetal heart disease. 

Therefore, pregnant women must stay away from smoking for her and her baby's 
protection. 

There are some misconceptions among smokers that they believe that when they smoke a 
cigarette with a filter or when they smoke a pipe or the water-pipe it reduces the effect of 
smoking on their health but contrary to that the harm is still present because the smoker 
in this case did not get enough nicotine and therefore he will try to increase the number 
of times he smokes to get enough nicotine that his body needs which subjects his body to 
the same poisonous effect of the cigarette without a filter or othemise. 

In addition the presence of a non-smoker in a place crowded with smokers exposes him to 
the same health dangers that the smokers suffer from because he breathes air that is 
polluted with smoke. 
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There are very many reports about cases of cancer resulting from smoking and about the 
number of people who die daily from smoking and these reports when we read we are 
shocked and surprised, although there is as increased health education and the mental 
understanding those reports are in constant increase. Therefore, we ask the government 
to increase awareness through pamphlets and siminars on television and radio and all 
the means of education about the dangers of smoking and the diseased it causes to 
people. 



148 

APPENDIX F . l 

ESL S A M P L E , PARTICIPANT THREE 

Different life 
People are not satisfied with what they have and always looking for better life, that is 
why they are moving around the world looking for more money, power, or good future. 
As for me, I moved to Canada looking for good future for my children. It was very hard 
for me to leave my home and start a new life. However, we believe that our children are 
our hearts walking on the earth; we have to do anything to offer a real future for them 
here in Canada. 

Life in my home country is easy and happy; you do not need to work hard to earn your 
living. There is no pressure. People are happy working 6 days a week, visiting each other 
any time not just at weekends. Most people work in the same company and do not change 
their career for the whole life. On the other hand, life in Canada is very tough. Even for 
working 5 days a week, work is very hard. There is too much stress and no one knows for 
how long he can keep his job. It is very normal for every one to change his career many 
times. 

In my home, if some one has some difficulties, he wil l get help from his family, friends, 
and even employers whereas no one can give help here in Canada. 

Government in my home is not responsible for offering jobs to young people who have 
no job. It does not give any help to seniors who usually are getting help from their 
relatives, whereas in Canada, government is responsible for helping young people 
learning careers and finding new jobs by offering many programs. It is also responsible 
for offering a good life for seniors who were working very hard in the past. 

Canada support families that raising children and protect women who can be abused by 
their husbands, whereas women and children almost do not have any right in my country. 

Relationships between man and woman is not easy because we do not have common in 
law in my country, the only way is getting married. 

We have very nice weather and we can work the whole year if we have a job, when most 
jobs will close few months each year here because of the cold weather. 

As a result, Canada is the best for raising children, for a better life where you can take as 
much as you can give. 
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A R A B I C SAMPLE, PARTICIPANT THREE 
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TRANSLATION OF A R A B I C S A M P L E , PARTICIPANT THREE 

People all over the world are not satisfied with what God gave them, they are always 
looking for the better. Thus, people immigrate to new land whose resources have not 
been used up yet in search of a better life or wanting more money and status in the 
community. 

As for me, I immigrated to Canada in search of a better future for my children. 

Moving to a new country and a new life was very difficult, I usually do not adapt with 
new circumstances fast but I had a goal in front of me I had to accomplish and that is 
searching for better life and a brighter future for my children who are my expensive 
treasure. 

Life in my home country was very pleasant there is no need for hard work to earn a living 
and there are no work stresses, everybody works 6 days a week and visit each other in 
any day and enjoy every moment of their life. 

Most workers work in the same occupation and the same company all their life and do 
not need to change their careers every few years. 

In Canada, however, life is very hard although the working days are only 5 days a week. 
People do not visit without an appointment and only during the weekend due to the 
pressures of work and lack of time, and no one knows when they are going to be asked to 
leave their jobs. In Canada it is normal for the individual to change his job every few 
years to keep up with the labour market. 

In my home country if someone has some difficulties his friends, relatives and even his 
employer help him and stand by him to overcome this difficulty, while in Canada the 
person cannot find any one to support him in difficulties. 

In my home country, the government does not have the responsibility of helping young 
people find employment opportunity. It is also not responsible for caring for the elderly 
it is the responsibility of their children. While in Canada the government is directly 
responsible for helping young people find employment it opens programmes to teach the 
careers that are in demand in the job market. Also the government looks after the elderly 
to secure for them life with dignity because they contributed to building this country in 
the past. 
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In Canada the government helps families raise their children financially and also 
protects the women who are subjected to harm by their husbands. While in my country 
there is no help in raising children or fighting for women s rights. 

In my country there is no common life between a man and a woman without marriage like 
it is in Canada. Marriage is the sure solution to any relationship between a man and a 
woman. 
The weather in my country is mild and warm in the winter. Everybody works year round 
without stopping since there is not such cold weather as in Canada which disables work 
for several months of the year. 

A quick conclusion for what is above. I find that life in Canada in spite of its difficulty 
remains better to raise children and ensure a bright future for them. 

In Canada the individual can harvest what he plants and can get the result of his work 
and struggle. 




