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ABSTRACT

The purpose of this study was to investigate the
question 6f a possible value-differential between students
and teachefs in an urban school setting. More specifically,
the sample included grade eight teachers and their students
from four junior high schools in the Calgary Public School
System. Two of the schools represented lower socio-
economic areas and the other two higher socio-economic
areas. Both respondent groups were administered the same
value scale in an effort to obtain the required data.

An analysls of the data revealed that there was
no significant value-differential between students and
teachers in the higher socio~-economic schools in any of the
categories tested. However, in the lower soclo-economic
.schools when the total group of teachers was compared to
the tota} group of students a tendency towards a value-
differential was indicated. Further,'when female students
from these schools were compared on value preference with
male‘éeache?s, older teachers, and less experienced teachers
significant value-differentials were found.

The results of this study indicated that it was
appropriate to make the following recommendations:

1. It might be advantageous to investigate the

areas of studentéteaeher rapport, student
attendance rates, student retention rates,
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and theAstudents"general academic achievement
in relation to the value-differential between
students and teachers in the lower socio-
economic districts in the Calgary Public
School Systemn.

An inveétigation to determine the relationship
between‘female students and their teachers in
the 1owér socio-economic schools could be most
beneficigl.

An identification of the specific values held
by teachers and students could prove most

enlightening.
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CHAPTER I
INTRODUCTION

Jean Loulse Moore in her study of the value-
orientations of four groups of adolescents in the city of
Calgary, derived the following as one of the implications.
of her investigation.

"The school as personified by administrators

and teachers, tends to emphasize middle-class values
which may not be compatible with those of the
students. In order to develop each student's

potential, then, it may be necessary to utilize 1
or at least consider the students' value orientations."

I. THE PROBLEM

‘vThe purpbsewof thls study was ténihvestigate the
question 6ffa possible value-differential between teachers
and students in an urban school setting. More specifically
the problem was:

'1. to assess the value preference of teaéhers in
lower sbcib—economic and highef soclo-economic
schools. |

2. to assess the value preference of their students.

3. to compare the findings in an effort to
determine the degree of value-differential
thigh may exist between the teacher and the

student.



The:questions this study attempted‘to answer

were: -

1+« Is there a difference between the values held
by teachers in lower socio-economic schools
and the values held by their students?

2, 1Is there a difference between the values held
by teachers in higher socio~economic schools
and the values held by their students?

3. ‘Is there a relationship between a student's

| sex and the degree of value-differential which
may exist between the student and the teacher?

k. Is there a relationship between a teacher's
age, sex, teaching eXperience, and the degree
of value»differential which may exist between

the teacher and the student?
II. RATIONALE BEHIND THE STUDY

ﬂMuch of the\research dealing with urban education
l1s concerned with a growing gap between students and
teaohers;‘ It has become apprarent to the investigator,
through his personal experlence and’ reading, that this
problem is centered in lower soclo-economic communities.
The nature of the 1arge urban center is such that schools
tend to serve a specific community, and as g result, the
students are rather homogeneous 1n their educational and

' cultural background. This applies particularly to



elementary and junior high schools Wheré the use of the
neighborhood school is predominant, with the result that
these schools frequently serve a specific socia1’ciass.
Each éocial class has its own expéctations for,
and a set of values as to, the role of education. Students
‘representing each socialrclass bring pérticular values,
reflective of their s§c1a1 class, to tﬁe educational
setting.2 A great percentage of teachers, on the other
hand, either have middle-class values or eventually adopt

3

middle-class values” and in many cases aré trained at
university by professors with similar values. Many
authors feel that our whole educational system is bound
to a middle-class value system.l1L Most teaéhérs, as a
result, are in a better position to work with students
from middlé—olass communities but find the lower socio-
economic student extremely difficult to teach.5 In the
latter case, the frusfration, lack of success, énd strained
relations between teacher and student, may be, in part, a
result of the lack of'knowledge and understanding on fhe
part of the teacher concerning the expectations, attitudes,
and values held by the student. Nevertheless; as was
pointed out earlier, a difference in the values held by
the teacher and the student appears to be the basis fdr
the gap.6 In summary thens

1. There appears to be a gap between teachers

and’ students.



‘2. This gap appears to be greatest in the lower
socio~economic communities.

3. A review of the literature reveals that this
gap is likely related to a difference in the
values held by teachers and students.

With the above as the rationale, an investigation

into this area was carried out using values as the index

of measurement;
III. NEED FOR THE STUDY

This study was confined to the gfade'eight
teachers and students in four junior high schools within
the Calgar& Public School System. Its findings may very
well be only applicable to the four junlor high schools
tested. However, the résumé of fhe literature points
out that the gap between teachers and students 1s common
to many schools and school systems.

It is hoped that the insights gained through the
investigation of the value preference of teachers and
students, particularly in lower socio-ecohomic areas,
will be used by educators when they are evaluating theilr
effectiveness in the following areas:

i. Teaching Methods. The setting of objectives,

the selection of materials and content, the
attitude toward the student and the approach

to discipline,rcould all be adjusted to



better suit the lower socio-economic student.

2. In-Service énd Orientation Programs. After
teachers have been selected or apply to feach
in the lower socio-écdﬁomic community, in-
service and/or orientation programs could be
provided to give the teachers background
information about their district.

3. Teacher Selection and Placement. A policy could
be devel&ped for selecting teachers for the
lower socid-economic schools who demonstrate an
interest in, and have thercharacteristics re-
guired to teach in, that type of community.

L, Teacher Education. Teacher training programs
could include specific courées for teachers
interested in teaching lower socio-economic.
students.

In summary, the possible alterations suggested .
above in the areas of teaching methods, in-service and
orientation programs, teacher selection and placement,
and teacher education, should result in a better
educational setting for the teacher and the lower socio-

economic student.
IV. DEPFINITION OF TERMS

Values

The survey of the literature revealed a number of



definitions for the‘term "yalue". Louis E. Rath's
definition appears to be representative of the opinions
expressed and for the purpose of this study;:the invest-
igator accepted that definition.
"?ersons have experience; thej ETOoW

and learn. Out of experience may come

certain general guldes to behavior. These

guldes tend to give direction to life and may

be called values. Our values show what we
tend to do with ocur limited time and energy."7

Value-Differential

For the purﬁose of this study the term "value~
differential" was defined as the degree of agreement and
disagreemént by teachers and students in regards to the
thirty items contained in John P. Clark and Eugene P.
Wenninger's 8 value scale. The scale included Robin
Williams' fifteen major values,9 Walter -B. Miller's
six lower-class vécal ooncerns,10 and Albert K. Cohen's

nine middle-class standards.11

Teacher

For the purpose of this étudy, the term "teacher"
included persons employed by the Calgary Public School
System at the Jjunior high school level, who came in
contact with grade eight students within the educational

settinge.

Junior High School

For the purpose of this study, the term "junior



high school" refered.to any school in the Calgary Public
School System with grades seven, eight, and hine

éxclusively.

Higher Soclo~Economic Schools

For the purpose of this study, "higher socio~-
economic schools" were identified by the occupational
status of the sﬁudent respondent's father as determined
by the Blishen Occupational Class Scale.12 (For procedure

see page 47 )

Lower Socio-Economic Schools

For -the purpose of this study, "lower socio-
economictschools" were identified by the occupational
status of the student respondent's fatherzasrdetermined
by the Blishen bocupational Class Scale.IBV(For procedure

see page 47 )

- Higher Socio-Economic Students

For the purpose of this study, "higher socio-
economic students" were those students attending the
schools identified as higher socio-economic. (For

procedure see page 47 )

Lower Socio-Economic Students
For the purpose of this study, "lower socio~
economic students" were those students attending the

schools identified as lower socio-economic. (For



procedure

see page 47 )
V. DELIMITATIONS OF THE STUDY

This study was arbitrarily confined to four
junior high schools within the Calgary Public
School Sysfem. Two of the schools were
selected from hiéher socio~economic areas and
two from lower socio-economic areas as deter-
mined by the student respondents'! fathers'
occupations. (See Blishen Occupational Class
Scale, Appendix B)

The study was confined to a survey of the
grade eilght students and the teachers of
these stu@énts to ascertain value-differential.
It is recognized that there are many indices
such as student achievement, student atten-
dance rates, student drop-out rates, teacher
mobility rate, and teacher ohéracterisﬁics,
which can be used to ascertain if there is a.
gap between the téacher aﬂd the student.
ﬂowever, for the purpose of this study, &alues
was the index used.

Values are important to this study in that
fhey were used as the vehicle for investiga-
ting the stated problem but no attempt was

made to identify the values of a particular



category.

The description of the related literature was

limited

concern

8.

to the three areas which are of major

"to the investigation. They are:

Values, in a general sense, and a
‘comparison between Canadian and
United States values.

Occupation as a determinant of social
class and social class as a source

of wvalues.

The teacher and the disadvantaged

student.

VI. LIMITATIONS OF THE STUDY

The implications and concliusions which can be

drawn from the investigation were limited

by several factors, among which are the

following:

t= Y

The conclusions and implications

made were limited in the extent

of thelr general applicability
‘because the study wasjconfined to
‘the grade eight teachers and students
of four Junior high schools within

the Calgary Public School System.
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The number of teacher and student
respondents contained in the sample
1imited'the extent of any general
application of results to areas other
than the one in which the study took
place.

It was recognized by the investigator,
that in studies where questionnaires

are used, certain factors are beyond
his.bontrol. Foremost among these is
that there is no way of knowing if the
participants responded honestly to all
items contained in the questionnaire.
Finally, it was recognized by the invest-
igator, that Clark and Wenninger's

value scale has not been uséd extensively
and that the validity of the instrument
may have limited the findings which

emanated from this study.
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CHAPTER II
s s
RESUME OF THE RELATED LITERATURE AND RESEARCH
INTRODUCTION

When we think of the school in theﬁcommunity today
we cannot help but th;nk of the problems for education
which have developed in large urban centers.

"One major problem is increased socio-
economic and racial segregation of the population.
As the_ total population of a megalopolis grows,
the slum left around the central business district
becomes thicker. This ls a result not only of
the growth in total population but also of the
concentration of lower-class people in areas of
poorest housing, which are usually older parts of
the city...Thus the ever growing total population
divides 1itself into a lower-class conglomerate
at the centre, with successively high socio-economic
groups at greater distances and the upper-middle 1
class and the upper class largely in the suburbs."

The survey of the literature pointed out that
these problems are more prominent in the larger urban
areas such as Chicago, but Harry N. Rivlin indicated that
it would not be long before all urban areas would have
these problems.‘

"At present, the problems are most acute in the
big city, especially in the inner city. But our
population is so mobile and social movements show
little respect for city limits that the problems
now so prominent in the inner city will soon become
problems of almost all American education."

The 1list of major United States' cities which

12
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have spécial pfograms for the disadvantaged student is most
extensive. It includes such cities as Cincinnati,
Tucsbn, San Diego, San Francisco, Cleveland, New York,
St. Louis, Washington, Philadelphia, Indianapolis, and
Chicago. The city of Chicago has nine ma jor projects
functioning at the présent time covering grades one
throughrtwelve. (See Table I) The purposes of these
projects range from value sharing in the elementary
school area to the counselling of drop-outs in high
school.

The problem of educating the disadvantaged chi;d
is not restricted to the United States. In Hemilton,
Ontario, there has been a realization that some adjustment
in their abproaoh to education must be made if the children
from certain sections of the inner city are to receive 2a
fruitful education. Their progrémris entitled the E.N.O.C.
Program} "£E,N.0.C. 18 the name that has been attached
to the special compensatory programme being offered in
four Hamilton elementary schools serving students whom we
consider to be environmentally handicapped. The wofd is
derived from the first letter of the words Educational
Needs of the Older City."3 Originally the study was
undertaken to compare the students from grades four and
six of a junior elementary school in a middle-class
district, which was a relatively new area, with similar

students from two schools in a slum area. The results



Name of Project

SPECIAL

Purpose

TABLE I
CHICAGO PROJECTSY

Age Group Served

Board of Education
Personnel Involved

The Doolittle
Project

Value Sharing

‘Elementary
Parents

District Superintendent
Principal

Project Director
Selected Staff

Chicago Project:

Total Involvement

11-13; 14-17

District Superintendent

Great Cities School in Disadvantaged 17-21 Principal
Improvement Program Community Parents Selected Stafr
: Social Worker
Urban Youth: Counseling Youth Principals
Double C Employment 16-21 Counsellors
Double E Training Teachers
Double T
Counseling and Early Elementary District Superintendent
School Placement Registration Principal
Teacher
Clerk
Back-to-school Home Contact EBlementary Principals
Program in August High School Attendance Officers
Parents

High School
Orientation Day

Introduction to
High School
Program and
Facilities

High School 9R's
New Students
Parents

- Principal

Selected Staff“

Manpower Program

Job Training

Adults and Youth
16-21

Teachers

President's Program
to Prevent Drop-Quts

Counseling of
Drop-outs early i
September

High School
n

Principals
Counsellors
Div. Teachers

Impact

Attack on Attendance Elementary
and Chronic Truancy

District Superintendent
Principals
Selected Staff

ua
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of this study showed that "between school districts there
was a great variation in the educatlonal env1ronment and
the atmosphere for learning. To offer the Same programme
to all schools, therefore, was to guarantee certain failure
to many st@dents. Equality of educational oppdrtunity
demanded fhat;there be different programmes in different

5

schools," Gdrdon E. Price, Director of Education for the
city of Hamllton, stressed that'aﬁy success that is
achieved will be related primarily to the quallty and
attitudes of the starf.

In‘the city of Calgary, there also appears to be
some‘concefn about the educative process éf the students
in 1owerrsociofeconomic areas. The staff and administration
of Ramsey Eleméntary School, which is operated by the
Calgary Public School System, and is located in what is
generally considered to be g lower socio-economic area of
the city, have devised "The Ramsey School Prdject". One
of the objectives of this Plan is - to allow released time
from the classroom during the school day so that teachers
are free tormeet and plan for better instruction. The
students are taken by volunteers during this‘time period
and offergd a number éf cultupally enriching programs.

The following quotation serves as an excellent
conclusion. It also serves és a solid stepping stone to

the remaining survey of the literature which has covered

the areas: of values, occupation and soclal class, and the

%
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teacher and the disadvantaged student.

"It is common knowledge that much of public
education is in the hands of educators who come
from various strata of the middle-class segment
of society. We believe that this fact poses a
problem for the process of education in socially
disadvantaged areas. These differences between
the prior subcultural experiences of the teacher
and those of his students serve to produce
conflicts in the areas of attitudes, va%ues, and
desired social and academic behaviors."

I. VALUES

The research into the area of values concentrated
on values in a general sense. The articles and texts
written by some of the ma jor theorists have been reviewed
and a number of defiﬁitions for the term value have been
outlined. The relationship between Canadian and United
State's values has been discussed in an effort to develop
a point of view as to their congruency.

The survey of the literature disclosed a number
of definitions for the term value. Talcott Parsons
regards "...values as the generalized principles from
which more specific rules and evaluations can be derived."7
Cs C. Anderson in his article "The Origin and Modification
of Values" said..."Values are usually defined as
conceptions of the desirable, or...the sort of objects,
conditions or events which are reinforcing to man either
immediately or in the long run."8 Louis E. Raths9 on the

other hand, feels that 1t 1s ilmpossible to achieve some

agreement as to the definition of wvalues but continues on
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to state that the only area of congruency appeafs to be
that values represent something important to human
existence. He does, however, venture his own definition:

"Persons have experiences; they grow
and learn. Out of experiences may cone
certain general guides to behavior. These
guides tend to give direction to life and
may be called values. Our values show what WT
tend to do with our limited time and energy." 0

Raths qualifies his definition by stating that for some-

thing -to be a value it must be based on three processes:
"Choosing: . freely

. from alternatives

. after thoughtful consideration of

the consequences of each alternative

cherishing, being happy with choice

willing to affirm the choice

publicly

doing something with the choice

repeatedly, in some pattern of
life."?

1

2

3
Prizing: 4

5
Acting: 6

7
The foregoing processes collectively define

valuing with the results of the valuing process being
what are termed as values. The process is actually used
by Raths as a strategy for helping students develop their
own values. He feels his value classification theory is
excellent for the disadvantaged student in helping him
clarify his values.

In the text, American Society, Robin M. Williams

Jr. defined the term value as something that "...refers
to any aspect of a situation, event, or object that is
invested with a preferential interest as being 'good',

'bad ', 'desirable', and the 1ike."12 Again the author
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qualified his definition by circumscribing the boundaries
of the term value.

"What are experienced by individuals as values

have these qualities:

(1) They have a conceptual element - they are more

than pure sensations, emotions, reflexes, or so-

called needs. Values are abstractions drawn from

the flux of the individual's immediate experience.

(2) They are effectively charged: they represent

actual or potential emotional mobilization.

(3) Values are not the concrete goals of action,

but rather the criteria by which goals are chosen.

(4) Values are imgortant not 'trivial' or of

slight- concern. "l

Williams discussed three classes of values;

cultural values, social values, and ethical or moral -
values. Linton's treatment of all shared‘vélués as being
cultural values was adhered to by Williams.lu Social
values are thought to be values that are shared by a
nuﬁber of individuals and are "regarded as matters of
collective welfare by an effective consensus of .the
group."15‘ The two classes of values discussed above are
not.necessarily the séme as the values that are designated
as ethical or moral values. The third class of values
involves "...relatively systematic ideas of the good as
apart from sheer interest, desirability, or expediency."16
The author is content to accept Clyde Kluckhohn's theory,
that values are effective conceptions of the desirable.
That 1s conceptions "...of the desirable qualities of

objects, behavior, or social structures and systems."17

Values emerge from the experience of people evaluating
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that whichrthey desire and from this one can conclude that
values ére found in the relationship betwéen people and the
things wﬁich are of concern to them.

Williams also polinted out that the action of
choosing becomes important if people are to decide on the
desirable from a number of alternafives which appear as sa
result of thelr relationship with the objects around them.18
The process of choosing may, then, cause certain values to
be more important to some individuals than to others. An
ihdividual’s patternror grouping of value choices can be
derived from a numbér of sources. These sources are:
observatiop of spdntaneous behavior, testimony of witnesses,
and self reporting. The following is a 1list of procedures
or technigues which can be employed when identifying an
individual's value choices:

1. observation of the directions of interests.

2. focusing directly on what people say their

ﬁalues are.

3,. observation of the reward - pﬁnishment system
of a group or society and noticing what
behavior is rewarded and praised, or censured
‘and punished.

The major difficulty is using choice as an index of values
lies in the vast number of wvalue choices an individual

JJust make.
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"Yet we do have evidence that cultural stand-
ardization so defines and limits choices that we
can expect to find in any given group or social
system a regularity of choices in recurrent
situations that uﬁ%gr systematic study reveal a
pattern of value.

Williams continued by discussing dominant and
subordinate values which are derived from a group or a
_ social system as a whole. He maintained that values can
be ordered by the use of certain criteria.zo Values
should be subjected to the following four concrete tests.
The extensiveness of the value In the total activity of
the éooial system should be tested. Also, the duration of
time that the value has been imporiant to a group is a
key to its acceptance. 1In conjunction with the preceeding
criteria, the intensity with which the value is sought or
maintained by members within the group indicates how
important that value 1s for that particular group.
Finally, the prestige of the value carriers give an
indication of the value's worth to a social system or
society.

Williams used the above criteria when selecting
his fifteen major values which he postulates cover the
gambit of the American value system. This list includes
the following values: Achlevement and Success, Activity
and Work, Moral Orientation, Humanitarian Mores,

Efficiency and Practicality, Progress, Material Comfort,

Equality, Freedom, External Conformity, Science and
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Secular Rationality, Nationalism - Patriotism, Democracy,
Individual Personality, and Racism and Reiated Group~
Superiority Themes. The foregoing are discussed in great

detall by the author in his text American Society.21

Williams went into much detail in an effort to
related these major values to American Society. However,
he did qualify his value theory by stating, "Of course,
'American Values' are not values necessarily exclusive
to or even peculiar to, the United States."22

Another prominent theorist in this area is
Florence Rockwood Kluckhohn. Kluckhohn in conjunction
with FPred L. Strodbeck dealt with the theory of value

orientation in the text, Variations in Value-Orientations.

Both authors in this case attacked the question of values
by identifying what they call value-orientations.
"Value-orientations are complex but definitely
patterned (rank-ordered) principles, resulting
from the transactional interplay of three
analytically distinguishable elements of the
evaluative process - the cognitive, the affective,
and the directive element - which give order and
direction to the ever-flowing stream of human
acts and thoughts as these re%ate to the solution
of 'common human' problems."2
FPive value-orientations were identified and within each
are three values. One of these values is a donminant
value while the other two are variant. The value of
Kluckhohn's theory is that a value system or pattern can
be identified for particular oultures.zu (See Table I1I1)

A number of value studies have been carried out
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THE FIVE VALUE ORIENTATIONS AND
THE RANGE OF VARIATIONS
POSTULATED FOR EACH*#¥

22

Orientation Postulated Range of Variation
Human Nature BEvil Good
Man-nature Subjugation | Harmony-with- Mastery-

to-nature nature over-

nature
Time Past Present Future
Activity Being Being-in- Doing
Becoming

Relational Linealilty Collaterality Individualism

## Adapted from Florence Rockwood
Strodbeck, Variations in Value
Illinois: Row, Peterson and Co., 1961), Dp. 4.

Kluckhohn and Fred L.

Orientations,

(Evanston,
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in Canada using Kluckﬂohn's Value-Orientation Scale. of
these, the studies by Parry, Moore, and Kitchen have been
reviewed in relation to this thesis. Hubert William
Kitchen25 investigated the relationships between the
value-orientations of grade nine puplls in Newfoundland
and the characteristics of their primary and secondary
groups. Thls study pointed out the productivity of
examining empirically the intra-cultural variations in
value-orientations. It also suggested that there are
differences in the value-orientations of various groups
of which teachers and administrators should be aware.

26 used Kluckhohn's rational

Robert S. Parry
value-orientations to support the belief that an adolescent
sub-culture exists which can be isolated and examined.

He studied high school students in the city of Calgary.
One of the suggéstions for further study which emerged
from this investigation was that the value-orientations
of teachers and administrators should be éxamined. Jean

27 also used part of Kluckhohn's scale and her study

Moore
also took place in Calgary. She dealt with four groups of
students c§mposed of dropout-returnees, dropouts-tested
but non—fegistered, dropouts, and high school students.
The results of this study indicated there was a difference
in value-orientation between each of the four groupé.

Another area which was vital to this study was

the relationship between Canadian values and United States



24

values. John Pofter in his article "Canadian Character
in the Twentieth Century" analyzed Canadians and pointed
out the values which are euphasized in Canada. Porter
outlined the attempts of a number of authors, including
A, D. Clark, Dennis Wrong, and Kaspar Naegle, to identify
Canadian qualities. ©Porter quoted S. M. Lipset's summary
concerning this situation.

"Canadians, he has concluded, are conservative,
authoritarian, oriented to tradition, hierarchy,
and elitism in the sense of .showing deference to
those in high status. Canadian values have been
shaped by a distinct anti-revolutionary past which
contrasts with the strong egalitarianism of the
United States, with its emphasis on opportunity
and persogglfachievement as the basis of social
rewards." .

The author continued by emphasizing the difficulty in
analyzing the Canadian character because there are two
main cultﬁres in Canada, French and English. These
cultures could be considered as two separate nations.
Also, other European ethnic groups are not encouraged to
adopt Canadian ways because of our emphasis on ethnic
pluralism. Our unstable population growth and the high
rates of immigration and emigration have created
difficulties. Porter also stated that the social sciences
have providedrvery little data on which a Canadian profile
can be drawn. He continued by pointing out that Canadians
are heavy consumers of the United States culture. He

summed up this section by stating "...Canadians may be in

the process of becoming more American, and it could only
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be a matter of time before the American egalitarian
values of the United States would have a permanent effect
on Canadian éonservatism."29 Porter's objective in the
article was to point out'that Canadians value certain
thiﬁgs to a different degree than do the pecplé in the
United States.' He was not saying that Americans and
Canadians haVe different values. This point of view
received support by Seymour Martin Lipset in his article
"Canada and the United States - A Comparative View" by
the following sﬁatement:. |
"Thus, while equality and achievemént
for example, are values emphasized in both
American socleties, in Canada the emphasis
is somewhat less and therefore the contrast
between the nations remains one of degree,"BO
One was able to conclude from the foregoing that
Americans and Canadians do, generally, have the same vaiues,

with the only difference being the degree of preference

exhibited by the two societies.
II. OCCUPATION, SOCIAL CLASS, AND VALUES

Ih this section the résumé of the literature
covered the use of occupation as an index of social class
and sociai class as the source of the values a person may
hold. |

A survey of the literatufe in this area showed
a strong relationship between occupation and social class.
31

Robert J. Havighurst and Bernice L. Neugarten, and
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Patricia Cayo Sexton32 mentioned occupation, education
and income as severél single indiées which can be used

to identify social class. In the article "“The Ethos of
Industrial America", Donald G. McKinley33 quoted a number
of authors who support the idea that occupation can be
most effective in identifying social class. In the study
carried out by Hollingshead and Redlicth social position
was judged on the basis of a large number of details which
were obtained through observation and interviews, The
obtained rankings correlated 0.94 with a combined index of
education; residende, and occupation. When these rankings
‘were then correlated . with each of the variables of the
combination, the results shown in Table ITII were produced.,
"We see occupation to be the most important contributor

to the combination and to be the variable most highly

correlated with placement."35

TABLE III

- JUDGED CLASS CORRELATION 6
WITH INDIVIDUAL VARIABLES 3

Judged Class with Residence .69
Judged Class with Education .78
Judged Class with.Occupation .88

Warner37 gave further evidence as to the

importance of occupation as an index of social class.
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He found thét occupation correlated 0.91 with social
class when determined by evaluated participation.
Evaluated participation took into account prestigé and
patterns of social interaction. When education, source
of income, amount of income, dwelling area, and house type
were combined into an indei, the correlation with the
evaluatgd participation was increased to only 0.97.
Occupation was listed as of central importance in placing
a person in a social‘class in the studies carried out by
Elizabeth Bott, in 1954, and Joseph A. Kahl and James &E.
David, in 1955.38 In fact, both studies concluded that
occupationvwas the most important factor. McKinley adds
further evidence when he states, "...the occupation held.
should be the major basis of class placement ... "7
Gienn D. Norval in his article "Social Strati-
fication" expressed this point of view:
"For example, in the advanced societies,
knowledge and skills are becoming increasingly
important criteria for the allocation of positions

in the occupational structure, which in turn
largely determines the system of social ranking."“o‘

1 in his study of "Religious

Henry Zentner
Affiliations, Social Class and the Aspiration Relation-
ship Among Male High School Students", in ‘the city of
Calgary, used occupation class, as defined by the Biishen
Occupational Class Scale, as his index for'identifying

the social class from which his subjects had come.

The following statement by Egon Ernest Bergel
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added further support to Henry Zentner's point of view.
"Many authors regard occupation as the most reliable
single factor determining social c:lass."u’2

In summary one can say that there is considerable
support to the theslis that occupation and social class are
related and also that occupation is an excellent index for
identifying social class.

The social class from which one comes has been
identified by a number of authors as the spawning ground
for one's values. Havighurst and Neu.gartenLLB féel that
people can be located on the social class scale by
inspecting their habits and values. Hilda Taba and
Deborah ‘E:l]:«:j.nsL“‘L feel there is a relationship between the
social experiences of children and their development.

The authors continue by expressing the opinion that there
are differences between social classes and theée are
demonstrated by the values, behavior patterns, and
aspirations which are exhibited by the members of each
class.

"We know, for example, that low socio-
economic class homes have a limited educational
tradition and hence, that children from these
homes have little 'knog;how' about the school
and its expectations."”

Several of the findings from the study of social
class and ninth grade educational achievement in Calgary

by Thomas E. Linton and Donald F. Swif were summarized

as follows:
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1. ‘Social ciéss and school performance were
‘strongly related.
2. Sons of manual workers had rather a poor
chance of successful academic achievement.
3+ There was evidence of a relationship
between jointal parental income and school
performance within the social classes.
Henry Zentner, as a result of his study of
the religious affiliation, the social class, and the
achlievement-aspiration relationship among male high school
students in the city of Célgary was able to state "...it
1s apparent that social class has a most important bearing
upon the behavior of students."47
Havighurst and Tabal""8 in their "Prairie City Study",
1dentifiea the values assoclated with the middle and lower
soclo-economic classes. Members of the middle~class
value such things as: civic virtue and community
responsibility, cleanliness and neatness, education as a
potentiai'for solving social problems, education as a
preparation period for adulthood, good manners, honesty
in all things, initiative, 1oya1ty; marital fidelity,
responsibility to church, responsibility to family,
self-reliance, sexual morality, and thrift. In contrast,
members of the lower class value the following: honesty,

when friends and neighbors are involved; responsibility,

when friends and neighbors are involved; and 1oya1ty
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when friends and neighbors are involved. They will
overlook or condone stealing and dishonesty, afe less
restrained in sexual activity, view juvenile delinquency
as normal behavior, and feel little compulsion to stay
in school. "In other words, the child born and raised
in a lower-class cultural milieu derives his basic per-
ceptions and values from that milieu."?

Staten W. Webster50 identified the key element
in the socializationsprocess as interaction. Interaction
is the relationship between the growing child and the
persons and groups in his immediate presence, his family,
peer groups, and the immediate community. It is through
this interaction that a person develops many of his
sentiments, attitudes, and wvalues.

In conclusion this résum€ of the literature has
pointed outra relation between occupation and social class
and also that the values one holds are the result of the
social, cultural, and physical environment from Whieh

one comes.
III. THE TEACHER AND THE DISADVANTAGED STUDENT

"In much of the literature concerning the
education of the disadvantaged student, the role of the
51

classroom teacher is central." The teacher is a
crucial factor in the teaching of disadvantaged students.

The teachers' background and attitude directly affect
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their apﬁroach to their job and any success which is |
achieved. ,"Too many teachers believe that an éssignﬁent
to onewof thesé schools is undesirable...a type of
' punishment or anhinifiation ritual that must be survived
if one is to succeed in the city school system."52 The
middle-class backércund and values of the teacher contrast
sharply with those of‘the student. The 1ower-ciass‘
student brings to échool values which many teachers find
unaccepfable and méy not even understand. "Many teachers
from middlé-olass background are shocked:at the impulsive
acts of these children and at the apparent lack of self-
control exhibited."53 "With ninety-five percént of the
teachers in the United States being recruitéd from the
‘middle-class, teachers must be acquainted with the social

n5H

values and mores of lower-class children. Bruno
Bettelheim®5 and Betty LevyS® both stated that the problems
which‘develop in low socio-economic schools are a result .
of the clash of attitudes and values of the teacher and

the student. The author went one step further and pointed
out, "The values, interests,‘goals, experiences, and

even 1énguage of the children are quite different and

often in conflict with the middle-class-oriented school

and its teaohers."57 Alan L. Hanline in his article
"Training the Disadvantaged for Jobs", identified value

differences as a problem area. The author felt this was

the major factor limiting the program at the Clearflield
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Job Core Center.
"Our instructors and management people
expected trainers to measure up to our values,
and ways of seeing and doing things. Success
was what the teacher thought success should be.
Progress was. what the teacher said progress
was to be. Inappropriate behav%or was what the
teacher thought it should be."D
Many authors have identified this area as a
problem by pointing out the need for teacher awareness
of, and kpowledge about, the characteristics, attitudes,
and values of the community in which they are to teach.
"Peachers and school administrators, many
- of whom come from middle income...and small
community origins, must be provided with a
broader knowledge of the special problems and
background of children who live ig congested lower
income sections of large cities." E
John Morland and Robert Ramonda60 agreed that the teacher
must have enough knowledge to enable hinm to accept the
child for what he is and not expect the child to exhibit
middle-class manners, speech, and behavior. Claude M. Ury61
Lewis Munford,62 Edward R. Fagan,63 Robert Lee Doan,64
and Harry Rivlin,65 recognize many teachers' inability
to function successfully in lower-class schools as a
result of their middle-class orientation and suggest
revisions in teacher training, in in-service programs,
and the development of orientation programs.

66 in the article "In Defense

James E. Heald
of Middle Class Values", gave recognition to the point

that there 1s a great divergence in values between the
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teacher and the lower social class student,‘but middle~
ciass values, as such, are not wrong but rather they are
not emcompassing enough. We need not condemn middle-
class values but rather

“._;redognize their lack of inclusiveness

and expand them to the point where the entire
class, including its teachers, can find value

and pleasure in improving the culture, the
education, the morality and the social usefulness
of the deprived, thg7impoverished, the destitute,
and the abandoned."

Tﬁe survey of the literature in relation to the
teacher and the disadvantaged student supports the point-
of-view that, generally, teachers have or eventually adopt
middle—ciass values,‘and as a result of thié 2 gap may

exist between teachers and students in the lower socio-

economic.areas of large cities.
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CHAPTER III
DESIGN OF THE STUDY
INTRODUCTION

This chapter explains the selection of the instrument
and its internal maké—up. The methods used to identify the
socio-economic areaé, to diétribute the instrument, to
collect the instrument, and to process the data are also

discussed.
I. THE INSTRUMENT

The selection and use of John P. Clark and Eugene

P. Wenninger's1

value scale was based on the assumption

that values can be measured and that once measured they

can be used to identify the extent of the value-differential
which may exist between teacher and student. It was

further assumed that the term value could encompass the
areas commonly referred to as goals, vocal concerns, and
standards.

This instrument was originally used by Clark and
Wenninger in their study of the "Goal Orientations and
Illegal Behavior Among Juveniles"2 from four types of
communities or 3001o~economio areas. These four areas

were rural farm, upper urban, lower urban, and industrial

city. Fof the purposes of their study values, goals,

39
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focal concerns and standards were considered as one and
the same. The Duncan "Socio-Economic Index for All
Occupations"3 was uééd to determine the occupationél
profile of each community by assigning index scores to
the occupations of the respondents' fathers.

There were four working hypotheses in their study
of which the following one was of greatest consequence to
the present study, namely, "socio~economic olasses;are
significantly differeht in their general life goals‘
(values)f"+

Three instruments were used to gather the infor-
mation required for their study. One was the value scale
used in the present study, which included thirty items
representing Robin Williams' fifteen major values,5 Walter
B. Miller's six lower class vocal concerns,6 and Albert K,
Cohen's nine middle-class standards.7 This instrument was
used to determine the respondents' goal or valge preference
before Clark and Wenninger moved to the second stage of
their study, which was to determine the.respondents'
opinion concerning his chances of lawfully achieving each
of the thirty values or goals. The sample they used
included students frém the four soclo-economic communities
ranging in grade level from four to twelve.

As far as the present study was concerned the

questionnaire was administered in its original form to azll

the student respondents. However, the following questions
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were altered to make them more applicable to the teachers
answering the questionnaire. :
Question 16}
Beiﬁg éble to stay out of trouble and to handle
any that comes my way... -
altered to:
Being able to geep my head above water and to handle
any problems which may Ccome UPese
Question 18:
Being able to handle myself, being tough...
altered tos o
Looking after myself through the use of physical
force...
Question 23:
Showing I'm good enough to be on my own sometimes...
altered to:
Having the resourcefulness and self-reliance’to
handle ny own‘affairs...
Question 24: .
Learhing how to do the things I will need to know
when I grow uPeee
altered to:
Learning new methods and techniques which will
2llow me to do a better job in the future.
Question 27: |

Raving good mahners and getting along with others...



altered to:
Having the social graces and being able to get
along with my colleagues...
Question 28: |
JKeeping out of fights and rough stuff...
altered to: |

Avoiding physical violence...

The Pilot Study

A pllot study was carried out in an effort to
eliminate any ambigulty which may have existed in the
questionnaire for this particular sample and éommunity.
For this purpose five grade eight teachers and five grade.
elght studént:réspondents were randomly selected from
areas not included in the investigation but repreéentative
of the two soclo-economic areas. the study was concerned
with. Ten graduate students in educational administration
were also asked to answer the questionnaire and add any
criticisms they felt were pertinent. As a result, some
ad justments were made in Part One (the demographic
information) of the questionnaire. However, the general
consensus among the respondents in the pilot study, was
that Part Two (the value scale) was easily understood

and quickly answered.

Beliability

The reliability of the value scale was determined

by the split-half method.8 This method is considered

L2
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appropriate when the testing procedure, the questionnaire,
or the participants can be divided into two halves and

two scores obtained. The scores obtained can then be
oorrelated. The split-half method is a test of the
internal consistency of the value scale.

For the purposes of thils study the Spearman's
coefficient of rank correlation? was the statistical
techrilque employed, because of the non-parametric nature
of the data. The formula used to calculate the Spearman

correlation was:

6442
N(NZ - 1)

Po=1 -

To obtain an estimate of the reliability of the
total scale the half-test correlation was corrected to

the expected full-length value by the use of the

Spearman-Brown prophecy formula.lo This formula is as
follows:
_ 2rs
ry =
rqe + 1

The procedure for this sﬁﬁdy entailed dividing the
participants into two groups and finding the splitfhélf
reliability for these two groups for the thirty items
included iﬂ the value scale. The Spearman's coefficient
of rank correlation was P = .9879. The Spearman-Brown
prophecy formula was then applied and a reliability

score of .9939 was then obtained.
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Validity ¢
John P. Clark and Eugene P. Wennihger's value scale
was located by this investigator in the text "Sociological

Measurement".11

This book contains an inventory of the
most recent and relevant scales and indices. The authors
of this text believe "...the volume does provide the
Investigator with a large body of recent relevant
literature in regards to measurement.".12 They continued
by outlining their method of selecting the various scales:
The analysis was designed to locate those
conceptual areas which have generated the greatest
empirical activity during the period reviewed and
to identify the specific scales and indices that
have been used and cited with greatest f‘requency.“13
Clark and Wenninger, in referring to their
instrument, stated that "...considerable precaution was
"ll“’

taken to insure reiiability and validity and all items
were pre-tested to eliminate ambiguity. The questionnaire
demonstrated the abi}ity to discriminate effectively
between the various soclo-economic classes as far as
_their goal or value orientations were concerned.
"Pherefore, the first hypothesis - that there are
significant differences among soclio-economic classes in

their goal oriéntation - received qualified support by

this data when whole communities are oompared."15
II. SAMPLE

The sample used in this study was an arbitrary

-



SAMPLE AND PERCENTAGE OF BETURNS ACCORDING

TABLE IV

TO SCHOOL AND POSITION OF RESPONDENT

SCHbOL PRINCIPALS TEACHERS r STUDENTS

o No. Returns -~ % No. Returns % No. Returns %
A # 1 1 100 17 17 100 115 98 85.21
B 1 1 100 21 16 76.19 221 194 87.78
C ¥%# 1 1 100 30 28 93.33 207 203 98.06
D #% 1 1 100 11 10 90.09 65 64 98.46
TOTAL L b 100 79 71 89.87 608 559 91.94

* Lower Socio-BEconomic Schools
#% Higher Socio-Economic Schools

Gt
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sample of all the grade eight students, their teachers, and
principals,in four of the fdrty—three junior‘high schools
within the Calgary Public School System. The schools were
seiected on the basis that two of the schools appeared to
be representative of'é lower socio-economic communiéy and
that the other two appeared to represent a higher éooio-
economic area.

Table IV shows that of the four principais included
in the study four or 100 percent of the questionnaires
were returned. Seventy-one of the seventy-nine or
approximately 90 percent of the teachers requnded. Of the
possible six hundred and eight students who were asked to
respond, five hundred and fifty-nine or 92 percent
responded. When analyzing the schools on an individual
basis? the lower attendance rates experienced in the lower
socio-economic areas, as compared to higher soclo-economic
areas, was demonstrated by the fact that the lower socio-
economic schools showed returns of 85 and 88 percent in
contrast to 98 percent for both higher soclo-economic
schools. The foremost factor contributing to incompleted
guestionnaires by students was absenteelism on the day the
value scalé was administered. The lower percentage of
teacher returns in schocl B can probably be attributed to
a lack of interest Dy the administration concerning the
conducting of studies‘in this school. However, the return

was Judged adequate.
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All teacher and principal returns“were considered
usable. Four of the student returns were rejected. In
two cases the respondents checked all four alternatives
for every item on the questionnairg, and in the other
cases, two respondents inadvertently omitted a full page

of items when completing the questionnaire.
III. IDENTIFICATION OF SOCIO-ECONOMIC ABEAS

The two soclo-economic areas this study was

" concerned with were identified in the same manner that

Henry Zentner used in hils study of the "Religious
Affiliation, SocialiClass and the Achievement Aspiration
Relationship Among Male High School Students."16 The
student respondents were asked to give their fathers'
occupations, their mothers' occupations (if working) or
the guardian or foster parents' occupations. The father
was considered the main source of income for the family
except in the following situations:
1. Where the father was not employed but the
- mother was working, the mother was considered
the main source of income for the family.
2. Where the parents were separated or divorced
and the mother was working, the mother was
considered the main source of income for the

family.
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3. Where the student respondent identified a
guardian or foster parents the occupation
of the malin source of income fdr that family
was used for the occupation rating.

A voters' list was used to identify the father's
occupation in the cases where students either did not
know it, forgot to place it 6n the questionnaire, or
failed to give é clear identification of the occupation.

The occupatioﬁs obtained were then assigned a
rating from one to seven depending on what level the
occupation fell on the "Blishen Occupational Class Scale.“17
(See Appendix B) The total rating score for each school
was dividéd by the number of students being tested. The
highest average score ldentified that school as being in
a lower socio-economic area and the lowest average score
identified that school as being in a higher socio-economic
area.

Table V shows the schools involved in the study,
the total number of student respondents for each school,
the total occupation class score for each school, the
average occupation claés score for each schnool, and the
socio~-economic area that each school was ildentified with.
Therefore, for the purposes of this investigation schools
A and B were identified as representing a lower socio-
economic area and schools C and D were identifled as

representing a higher soclo-economic area in the city of



Calgary.

Table VI points out that thirteen respondents were
not used in the process of identifying the two socio-
economic areas. In‘éhree cases the respondent's father
was deceased and the mother was not working and there was
no way of determining an occupation rat@ng. Five
respondents indicated their parents were éeparated or
divorcéd’and the mother was not wérking.r Five respondents
declared_fheir family was on welfare and therefore there
was no way of giving;them an occupation rating. It was
interesting to note’that eight of the thirteen respondents
that could not be uéed, came from the lower 506io—economic
areas and also that all the students who declared their
family to be on welfare were from lower socio-economic

areas.,

IV, ANALYSIS DESIGN

Distribution of the Instrument and Collection of Data
Iﬁitially official permission to operate within the

Calgary Public Schodi'System was recelved from the

Superintendent of Sepondary Schools, Mr. J. W. James.

The four principals who were to be involved in the study

were then sént a'le;ter requesting their co-operation

as well as that of their teachers and their grade eight

students in the completion of this investigation. (See

Appendix C)
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TABLE V
IDENTIFICATION OF SOCIO~ECONOMIC AREAS

Total Total : Average Assigned

SCHOOL Grade 8 Occupation Occupation Socio~
Respondents Class Class Economic
Rated Score Score Area
A 92 500 5.4347 Lower
B 190 958 5.0421 Lower
c 198 505 2.5505 Higher
D 64 140 2.1875 Higher
TABLE VI
BESPONDENTS NOT USED IN IDENTIFICATION
OF SOCIO~ECONOMIC AREA AND REASON
Father Deceased Parents Divorced Respondent
SCHOOL and Mother Not or Separated and Declared
Working Mother Not Family on
. Working Welfare
A ¥ 0 0 L
B #* 2 1 1
C #% 1 L 0
D #* 0 0 0

* Lower Socio-Economic Schools

#¥ Higher Socio~Economic Schools
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VThe instrument and self-addressed envelopes were
then delivered to each principal by the investigator.

The principal distributed the gquestionnaire to the teachers
and grade eight students.

The questionnaire was constructed in such a manner
that each respondent was able to complete it without any
supervision. Eowever, in an effort té receive:  the largest
possible‘percentage of completed questionnaires, grade
elght homeroom teachers administered the questionnaire and
collected the completed instrument from their students.
Principals and grade eight teachers answered the question-
naires individually."The completed questionnaires from all
respondents were collected by the principal of each school

and returned to the investigator.

Treatment of the Data

The purpose of this study was to discover answers
to the four questions stated in Chapter One. To attain
the above_purpose the communities being investigated had
to be identified as either a lower soclo~-economic or a |
higher socio-economic community. The procedure followed
to achieve this Wasroﬁtlined eérlier in this chapter.

In an effort to obtain a complete analysis of the
variousrrespondent groups' value preference, Part Two of the
1nstrum¢nt was analyzed in the following manner:

1. All items were analyzed to obtain a value score



52

for teachers and students in lower and higher
socio-econoﬁic areas.

2.‘ All items were analyzed in an effort to observe
the relationship, if any, between a student's
sex and his value preferencé in lower and
higher socio-economic areas.

3. All items were analyzed in an effort to observe
the relationship, if any, between a teacher's
"sex, age, and teaching experience and his
value preference in lower and higher socio-
economic areas.

L, The value scores for teachers and students
were then compared within the two socio-economic
areas of concern to this study.

Part One of tﬁe questionnaire was analyzed to
supply the informetion needed to .dichotomize the variables
of sex for the student respondents and sex, age, and
teaching experience for the teachers. The variable sex
was dichotomized (male and female) for both respondent
groups. Tﬁe remaining variables of concern, as far as the
teacher respondents were concerned, were dichotomized
into more teachling experience or less, and older teachers
or younger. In all cases the median scores for each of
the variables were‘used for the dichotomy. The median

for teaching experience was 5.5 years and the median for

teacher age was 30.5 years.
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Statistical Design for the FPour Questions

All the statistical tests used were of a non-
parametric nature and therefore it was not necessary to
meet the assumptions‘required by parametric statistics.

The statistical analysis of the data obtained was
based on the seleétion by the respondents of one of four
alternatives for each item of the value scale. (See
Appendix A) Weightings were assigned to eaoh‘alternative,
as is done whenﬂ"Likert Scaling"18 is used. The Likert
type of scale is useful in this case because it enables the
respondent to give differential responses to a number of
statements.

The followingiprocedure was followed when processing .
the data obtained: '

1. The respondents had previously indicated a
prefereénce for each item by checking one of the
four alternatives which were assigned weightings
as follows; Great Importance 1, Some Importance 2,
Little Importance 3, and No Iﬁportance L,

2. To obtain a thorough analysis the weightings
were expanded to cover the range of zero through
nine using the following formula:

Score = (Average Response - 1) x 3
The average response was obtained by dividing
the sum of the usable scale scores by the

number of usable questions.
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3. The median value score was then calculated for

each respondent group and each variable.

The test of significance used was the sign test for
two indepehdent samples.19 This test 1s known as the
median test and it o@mpared the medians of the two
independent samples used in this investigation. The null
hypothesis was thaf ﬁo difference existed between the
medians of the populations from which the samples were
drawn.

This test required the calculation of a joint
median for the two independent samples. Then the number of
respondents for each group which fell above and below this
median were counted énd the totals were placed in a two by
two contingency table. The chi-square test known as Yates's
correction for continuityzo was used to determine whéther
the obse;ved frequencies above the median and the observed
frequencies below the median departed significantly at the

.05 level. The formula used was as follows:

w2 = _N(AD-BC-N/2) 2 '
(A+B) (C+D) (A+C) (B+D)

The foregoing procedure was followed for each test

of significance which was calculated.

The Pour Questions

Question One:

Was there a difference between the values held by
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teachers in lower socio-economic schools and fhe

values held by their students?

The null hypothesis was that there was no difference
in the median value score for teachers in lower socio-
economic schools and ‘the median value score of their

students.

The alternate hypothesis was that there was a difference
in the median value score for teachers in lower socio-
economic schools and the median value score of their

students.

le U1 # Uy

Question Twos

Was there a difference in the values held by
teachers in higher socio-economic schools and the
values held_by their students?

The null hypothesis was that there wés no difference
in the medién value score for teachers in higher socio-
economic schools and the median value score of their
students.

Hys Ug = Uy
The alternate hypothesis was that there was a difference
in the median value score for teachers in higher soclo-

economic schools and the median value score of their

students.
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Question Three:

Was there a relationship between the students' sex
and the degree of value-differential which may
have‘existed Eetween the teacher and the student?
The null hypothesis was that there was no difference
in the median value scores of teachers and students when
the variable of student sex was controlled.
Hys U1 = U2
The alternate hypothesis was that there was a difference

in the medlian value scores of teachers and students when

the variable of student sex was controlled.

Hl: U1 # U2

Question Four:

Was there a relationship between the teachers' sex,
age, teaching experience, and the degree of
yalue—differential which may have existed between
the teacher and the student?
In the process of analyzing question four a null
hypothesis was formulated for each of the three variables.
1. BSex
The null hypothesis was that there was no
difference in the medlan scores of teachers
rand students when the variable of teacher sex

was controlled.
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H:U =U
o 1 2
The alternate hypothesis was that there
was a difference in the median valﬁe scores
of teachers and students when. the variable of

teacher sex was controlled.

H : U U
11742

Age

The null hypothesis was that there was no
difference in the median value scores of .
teachers and students when the variable of
teacher age was controlled.

H,s U, =U

o 1 2
The alternate hypothesis was that there was a
differencq ip the. median value scores of
teachers and students when the variable of

teacher age was controlled.

le U1 # U2

Experience

The null hypothesis was that there was no
difference inithe median value scores of
teachers and students when the variable of

teaching experience was controlled.

;' The alternate hypothesis was that there was a
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differenée in the median value scores of
teachers and students when the wvariable of

‘teaching experience was controlled.

Hl:‘U1 # U2

When analyzing questions three and four the two
socio-economic areas (lower and higher) were considered
separately which resulted in each of the questions being
analyzed; first, for the lower soclo-economic area and
then for the higher. No attempt was made to make a cross
comparison between the lower soclio-economic area and the
higher. |

In all four questions the median tesf was used
and this required the use of the chi-square test of
significance with Yates's correction for continuity.
Also, inAall questions the .05 level of sighificance

was used for the rejection of the null hypothesis.
SUMMARY OF STATISTICAL TESTS USED

The Tests of Reliability of the Value Scale

1. Spearman's rank correlation21

2

624
N(N% - 1)
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2. Spearman-Brown prophecy for the split-half

me thod 22

The Median Test of the Two Independent Samples

1. The chi-square test with Yates's correction

23

for continuity.”

2 _ N(AD-BC-N/ 2‘) 2
(A+B) (C+D) (A+C) (B+D)

X

4
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CHAPTER IV
ANALYSIS OF THE DATA AND STATEMENT OF FINDINGS
INTRODUCTION

This chapter contains an analysis of all the data
obtained and a number of statements as to the findings
which were'tﬁe result of that analysis. In all cases the
findings were based on the analysis of the total thirty
items on the value scale. This section is organized in
such a manner that each of the four questions stated in
Chapter I is dealt with separately in relation to each of
" the socio-economic aress (higher and lower) of concern to

this study.
I. QUESTION ONE

Was there a difference between the values held by
teachers in lower soclio-economic schools and the values

held by their students?

Findings:

In the lower socio-economic schools the value
preferences of thirty-three teachers and two hundred and
eighty-sevén students were analyzed in an effort to
deternine whether a value-differential existed between the
two respondent groubé. Since the chl-square score was not
equal to or greater than 3,84, the null hypothesis which

| 62
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stated that there was no difference in the value preference

of teachers and students in lower socio-economic schools

TABLE VII

MEDIAN TESTS SHOWING THE. RELATIONSHIP BETWEEN TEACHERS AND
STUDENTS IN LOWER SOCIO-ECONOMIC AREAS ON VALUE PREFERENCE
: TOTAL GROUP

: No. Above No. Below " Joint 2%
Respondent N Median Median Median X
Teacher -
Lower 33 23 10
Student - 1.7050 3.49

Lower 287 _ 146 141

* X% Crit. .05 = 3.84

was accepted (.05 level of significance). The results can

be seen in Table VII.
II. QUESTION TWO

Was there a difference between the values held by
teachers in higher socio-economic schools and the values

held by their students?

Findings:

In the higher socio-~economic schools the value
preferences of the thirty-eight teachers and the two
hundred and sixty-seven students were analyzed in an effort

to determine whether a value-differential existed between
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the two respondent groups. Since no significant differ-
ences were found, the null hypothesis which stated that

there was no difference in the value preference of teachers

TABLE VIII
MEDIAN TESTS SHOWING THE RELATIONSHIP BETWEEN TEACHERS AND
STUDENTS IN HIGHER SOCIO-ECONOMIC AREAS ON VALUE PREFERENCE
TOTAL GROUP

Respondent N No. Above No. Below Joint y2¥
Median Median Median

Teacher -

Higher 38 23 15
Student - . 1.590 1.98
Higher 267 125 142

¥ X2 Crit. .05 = 3.8L

and students in high socio-economic schools was accepted
(.05 level of significance). The results can be seen in

Table VIII.
IIT. QUESTIONS THREE AND FOUR

For the purpose of ease and clarity questions three

and four were analyzed and commented upon simultaneously.

Question Three:

Was there a relationship between the student's sex
and the degree of value-differéntial which may have existed

betweenn the teacher and the student?
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Question Four:

Was there a relationship between the teacher's
sex, age, teaching experience, and the degree of value-
differential which may have existed bétween the teacher

and the student?

Findings: Male Teachers: Lower Socio-~economic Schools

Initially the twenty-one teachers.in the lower

TABLE IX

MEDIAN TESTS SHOWING THE RELATIONSHIP BETWEEN TEACHERS AND
STUDENTS IN LOWER SOCIO~-ECONOMIC AREAS ON VALUE PREFERENCE
GBOUPED BY TEACHERS MALE AND STUDENT SEX

' No. Above No. Below Joint ' 2%
Respondent N Median Median Median X
Teacher -
Male 21 15 6
. 1.7390 2.54
Student 287 146 141
Teacher -~
Male 21 15 6
’ 1.8650 0:68
student -
Male 150 89 61
Teacher - ’
Male 21 . 15 6
1.6165 5.92%
Student - .
Female . 134 54 80

* X2 Crit. .05 = 3.84

%% Three students were rejected because sex was
not indicated.
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socio-economic schools were compared to their toﬁal group
of two hundred and eighty-seven students (see Table IX).
Then the male teachers' value preferences were analyzed in
relation to the value preference of the male and female
students. A signifioént differenoe was found between the
male teachers and thé female teachers. Therefore, the
alternate hypothesis that there was a difference in the
value preferences of lower socio-economic teachers and
students when teacher sex was controlled was accepted (.05
level of significance). For the other comparisons the

null hypothesis was accepted (.05 level of significance).

Findings: Female Teachers: Lower Socio-~economic Schools

Table X shows. the results when the value prefer-
ennces of female teachers in lower socio-economic schools
were compared to those of their students. When the female
teachers were compared, first, to the total student group,
and then, to the sub-categories of male and female, no
significant difference was found; Therefore, the null
hypothesis that there was no difference in the value
preferences of teachers and students in lower socio-
economic schools, when the variable of teacher sex was

controlled, was accepted (.05 level of significanqe).
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TABLE X

MEDIAN TESTS SHOWING THE RELATIONSHIP BETWEEN TEACHERS AND
STUDENTS IN LOWER SOCIO-ECONOMIC AREAS ON VALUE PREFERENCE
GROUPED BY TEACHERS FEMALE AND STUDENT SEX

o——— ——
eo— —

—
v~

No. Above No. Below Joint 2%
Respondent N##* “Medien Medien e X
Teacher -
Female 12 8 L
| 1.6570 0.61
Student 287 146 141
Teacher - :
Female 12 ‘ 8 L
Student - ; 1.7830 0.0k
Male 150 ‘ 89 61
Teacher -.
Female 12 3 L
Student - - 1.5345 2.15
Female 134 54 80
* X2 crit. .05 = 3.84

#% Three students were rejected because sex was
not indicated.

Findings: Male Teachers: Higher Socio-economic Schools

When the seventeen higher soclo-economic male
teachers were compared to their two hundred and sixty-seven
students no significant difference was found. The results
when the value preferences of male and female students were
analyzed in relation to the male teachers also indicated

no significant differences (see Table XI). Therefore, the
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null hypothesis that there was no difference in the value
preferences of teachers and students in higher socio-
economic schools, when the variable of teacher sex was

controlled, was accepted (.05 level of significance).

TABLE XI

MEDIAN TESTS SHOWING THE RELATIONSHIP BETWEEN TEACHERS AND
STUDENTS IN HIGHER SOCIQ-ECONOMIC AREAS ON VALUE PREFERENCE
GROUPED BY TEACHERS MALE AND STUDENT SEX

~ No. Above No. Below Joint D
Respondent  N¥¥ Median Median Median X
Teacher -~ .
Male 17 10 7
“ 1.590 0.51
Student 267 125 142

Teacher -~

Male 17 10 v ,
Student - 1.5945 0.42
Male 121 57 n
Teacher - .
Male 17 . 10 i
Student - . , v1.5865 0.49
Female 146 . 68 78

* ¥x2 Crit. .05 = 3.84

Pindings: Female Teachers: Higher Socio-economic Schools

Table XII shows the results when the value
preferences of the twenty-one female teachers in higher

socio-economic schools were compared to those of their



69

students. No significant differences were found and there-
fore, the null hypothesis that there was no difference in

the value preferences of teachers and students in higher

TABLE XII

MEDIAN TESTS SHOWING THE RELATIONSHIP BETWEEN TEACHERS AND
STUDENTS IN HIGHER SOCIO-ECONOMIC AREAS ON VALUE PBEFERENCE
GROUPED BY TEACHERS FEMALE AND STUDENT SEX

.

Respondent  N## No. Above No. Below  Joint xe*

‘Median Median Median

Teacher -

Female 21 13 8

1.590 1.22

Student 267 125 142
Teachey - :

Female 21 i3 8

Student - | 1.5945 1.03
Male 121 57 614

Teachery -

Female 21 : 13 8

Student - ‘ 1.5865 1.17
Female 146 68 78 :

¥ X2 crit. .05 = 3.8L

socio-economic schools, when the variable of teacher sex

was controlled, was accepted (.05 level of significance).
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Findings: Older Teachers: Lower Socio-economic Schools

The teacher respondents group was dichotomized into
two sub-categories using the variable of teacher age (older

and younger teachers). When the value preferences of the

TABLE XIII

MEDIAN TESTS SHOWING THE RELATIONSHIP BETWEEN TEACHERS AND
STUDENTS IN LOWER SOCIO-ECONOMIC AREAS ON VALUE PREFERENCE
GROUPED BY TEACHERS OLDER AND STUDENT SEX

No. Above No. Below  Joint 2%
#
Respondent N* Median Hedion Hoaiam e
Teacher - .
Older 16 .12 L
1.7640 2.63
Student - 287 146 141
Teacher -
Older 16 12 L
Student - 1.8900 0.90
Male : 150 89 ' 61
Teacher - )
Older 16 12 b
Student - 1.6415 5,65%
Female 134 . 54 80

% X% Crit. .05 = 3.84

%% QOne teacher was rejected because age was not glven
and three .students were rejected because sex was
not indicated. '
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sixteen older teachers in the lower socio-economic schools
were cémpared to tho;é of their total group of two hundred
and eighty-seven students no significant difference was
found (see Table XIII). However when the sub—catégories
were tested a significant difference was found between
older teachers and female students. In this case the
alternate hypothesis, that there was a diffefence in the
value preference of teachers and students in lower socio-
economic schools, when the variable of teacher age was
cdntrolled; was accépted (.05 level of significance). In
the cases where no significant differences were found the

null hypothesis was accepted (.05 level of significance).

FPindings: Younger Teachers: Lower Socio-economic Schools

When the value preferences of the sixteen younger
teachers were analyzed in relation to the value preference
of their students no significant difference resulted
- (see Table XIV). Therefore, the null hypothesis that there
was no difference in the value preference of teachers and
students in lower socio-economic schools, when the variable
of teacher age was controlled, was accepted (.05 level of

significance).



72

TABLE XIV

MEDIAN TESTS SHOWING THE RELATIONSHIP BETWEEN TEACHERS AND
’STUDENTS IN LOWER SOCIO-ECONOMIC AREAS ON VALUE PREFERENCE
GROUPED BY TEACHERS YOUNGER AND STUDENT SEX

wtnassco e
e

‘ No. Above No. Below Joint D
\&:X:3

Respondent N Median Median Median X
Teacher -

Younger 16 10 6

1.6390 0.42

Student 287 146 141 |
Teacher -

Younger 16 ' 10 6

Student - 1.7650 0.00
Male - 150 89 61
Teacher -

Younger 16 10 6

Student -~ ' 1.5165 2.04
Female 134 54 80

# X2 Crit. .05 = 3.84
*% QOne teacher was rejected because age was not given

and three students were re jected because sex was
not indicated.

Findingss: Older Teachers: Higher Socio-economic Schools

Table XV shows the results when the value preference
of the twenty older teachers in the higher soclo-economic
schools were compared to those of their students. Signif-
icant differences were not indicated in any of the three

areas tested. Therefore, the null hypothesis that there
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was no difference in the value preference of teachers and

students in higher socio-economic schools, when the variable

TABLE XV

MEDIAN TESTS SHOWING THE RELATIONSHIP BETWEEN TEACHERS AND
STUDENTS IN HIGHER SOCIO-ECONOMIC AREAS ON VALUE PREFERENCE
GROUPED BY TEACHERS OLDER AND STUDENT SEX

————
ptrec—

No. Above No. Below Joint 2%
% . .
Respondent  N¥# Median Median Median X
Teacher ~

Older 20 14 6

, 1.6650 3.13

Student . 267 ©125 142
Teacher -~

Older 20 14 6

Male 121 57 64
Teacher -

Older 20 14 6 A

Studenﬁ _ _ 1.6615 2.98

Female 146 68 78

* X2 crit. .05 = 3.84

of teacher age was controlled, was accepted (.05 level of

significance).

Findings: Younger Teachers: Higher Soclo-economic Schools

The results of the comparison of the value prefer-

ence of younger teachers in lower soclo-economic schools
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and those of their students are shown in Table XVI. No
significant differences were found. Therefore, the null
hypothesis that there was no difference in the value

preference of teachers and students in higher socio-economic

TABLE XVI

MEDIAN TESTS SHOWING THE RELATIONSHIP BETWEEN TEACHERS AND
STUDENTS IN HIGHER SOCIO~ECONOMIC AREAS ON VALUE PREFERENCE
GROUPED BY TEACHERS YOUNGER AND STUDENT SEX

s - osn—
e o manty

No. Above ©No. Below Joint 2%
Respondent e Median Medlan Median X
Teacher -~
Younger 18 : 9 9
1.4650 0.00
Student - 267 125 142
Teacher -
Younger 18 9 9
Student - 1.4695 0.00
Male 121 . 57 64
Teacher - ) . ‘
Younger 18 | 9 9
Student - 1.4615 0.00
Female 146 ‘ 68 78

% %2 crit. .05 = 3.84

schools, when the variable of teacher age was controlled,

was accepted (.05 level of significance).
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Findings: More Experienced Teachers: Lower
Socio-economic Schools

Teaching experience was dichotomized into the
categories of more or less teaching exXperience. Table

AVII shows the resu;ts when the nine teachers with more

TABLE XVIT

MEDIAN TESTS SHOWING THE RELATIONSHIP BETWEEN TEACHERS AND
STUDENTS IN LOWER SOCIO-ECONOMIC AREAS ON VALUE PREFERENCE
GROUPED BY TEACHERS MORE EXPERIENCE AND STUDENT SEX

raasodrirairamnt

e et

, No. Above No. Below Joint 2%
Hee
Respondent N Median Median Median X

Teacher -

More . 9 ' 6 3

1.7015 0.35
Student 287 ‘ 146 141
Teacher -
More 9 6 3
Student - 1.825 0.01
ale . 150 89 - 61
Teacher ~
More ~ 9 6 , 3
Student - 1.5790 1.45

Female 134 54 80

* X2 Crit. .05 = 3.84
#% One teacher was re jected because teaching experience was

not given and three students were rejected because sex
was not indicated.

experience were compared with their two hundred and eighty-

seven students. No‘significant differences were found for



any of the variables tested. As a result, the null hypo-
thesis that there was no difference in the value preference
of teachers and students in lower socio-~economic schools,
when the vériables of teaching experience was controlled,

was accepted (.05 level of significance).

Findings: Less Experienced Teachers: Lower
Socio~economic_Schools

When the twenﬁy—three teachers with less experience

TABLE XVIII

MEDIAN TESTS SHOWING THE RELATIONSHIP BETWEEN TEACHERS AND
STUDENTS IN LOWER SOCIO-ECONOMIC AREAS ON VALUE PREFERENCE
GROUPED BY TEACHERS LESS EXPERIENCE AND STUDENT SEX

No. Above No. Below Joint 2%
73636
Respondent : Median Median Median X

Teacher -

Less 23 16 7
1’7015 2028

Student 287 “ 146 141

Teacher -~ ‘

Less 23 16 7

Student - 1.825 0.50
Male 150 89 61
Teacher -

Less 23 16 7

Student - 1.5790 5,67%
Female 134 54 80

* X% cpit. .05 = 3.84

*¥% One teacher was rejected because age was not gilven
and three students were rejected because sex was
not indicated.
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were compared to their students on value preference, s
significant difference was found between teachers and feméle
students. As a result, the alternate hypothesis that there
was a difference in the value preference of the teachers

and students in lbwer socio-economic schools,‘when the
variable of teaching experience was controlled, was accepted
(.05 level of significance). The information in Table

XVIII indicates the null hypothesis was acoéﬁted in the
other two cases (.05 level of significance).

Findings: More Experienced Teachers: Higher
Socio-economic Schools

Table XiX.sﬁows the results when'the value prefer-
ences of the fourteen more experienced teachers in the
higher socio-economlc schools were compared to those of
their two hundred and sixty-seven students. Significant
differences were not indicated in any of the three areas
tested. Therefore,‘the null hypothesis that there was no
difference in the value preference of teachers and students
in higher socio-economic schools, when the variable of
teaching experience was controlled, was accepted (.05 level

of significance).
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TABLE XIX

MEDIAN TESTS SHOWING THE RELATIONSHIP BETWEEN TEACHERS AND
STUDENTS IN HIGHER SOCIO-ECONOMIC AREAS ON VALUE PREFERENCE
GROUPED BY TEACHER MORE EXPERIENCE AND STUDENT SEX

stoans

Respondent  N#¥# No. Above No. Below Joint x2*
' Median Median Median
Teacher -~ .
More : 14 10 Iy
1.6525 2.32
Student 267 125 142 ‘
Teacher -
More , 14 10 L
Student - 1.6570 2.08
Male 121 57 6l
Teacher -
More 14 10 4
Student - 1.6490 2.24
Female 146 68 78

* X2 Crit. .05 = 3.84

FPindings: Less Experienced Teachers: Higher
Socio-~economic Schools

When the value preferences of the twenty-four less
experienced teachers were analyzed in relation to the value
preference of their students no significant differences
resulted (see Table XX). Therefore, the null hypothesis
that there was no difference in the wvalue preference of

teachers and students in higher soclo-economic schools,
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when the variable of teaching experience was controlled,

was accepted (.05 level of significance).

TABLE XX

MEDIAN TESTS SHOWING: THE RELATIONSHIP BETWEEN TEACHERS AND
STUDENTS IN HIGHER SOCIO-ECONOMIC AREAS ON VALUE PREFERENCE
GROUPED BY TEACHERS LESS EXPERIENCE AND STUDENT SEX

e - —
——n— —

dent . No. Above No. Below Joint 2%
Responden N ‘" Median Median Median X
Teacher -

Less 24 13 11

1.575 0.23

Student '.267 125 142
Teacher -

Less 24 13 11

Student - - 1.5320 0.17
Male 121 57 6L
Teacher - : ‘

Less 24 : 13 11
student - 1.5240  0.22
Female 146 68 78

* X2 Crit. .05 = 3.84

Additional Pindings: Lower Soclio-economic Schools Compared
to Higher Socio~economic Schools

Much of the related literature dealing with the lower
socio-economic student points out a number of disparities
between higher and lower socio-economic schools. Although

an investigation into this aspect was not the maln purpose
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. of this study, questions four, five, seven, eighé, and nine
supplied data relating to the teachers' years of university
edudétion, nunmber of university courses taken in tﬁe éocial
sclences, teaching experience, oriehtation programs,
internship, and student-teachling éxperience received by tﬂe
teachers tested. The data was obtained frbm teachers in
two lower and two higher socio-economic schools in the
Calgary Public School System.

In both socio-economic areas investigatéd the
average number of years of university education was about
L.5 years. When the number of céurses taken in sociology,
anthropology, psychology, social psychology, and educational
psychology were considered the lower socio-economic .teachers
averaged about 5.9 courses while the higher socio-economic
teachers averaged approximately 5.7 courses. The percentage .
of teachers who did intern or student-teaching in a
community similar (séme income level) to the one in which
they were teaching when the investigation was carried out
was almost equal for both socio-economic areas (approx~
iﬁately 27 percent). When teaching experience was analyzed
the median score was found to be 5.5 years. It was found
that 28 percent of the teachers in lower soclo-economic
schools were above this median compared to 36.8 percent in.
the higﬁerQ Alternatively, 71.9 percent of the teachers

in the lower socio-economic schools had taught less than
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5.5 years while 63,2 percent of them in the higher socio-
economic areas were Bélow that level of experience.
FPinally, when teachers were asked if they had
received an orientation program directly related to their
present school the majority indicated that they had not.
The program outlined by those that answered "yes" was
summarized as follows: the teachers were given a tour of

the school and an explanation of the courses to be taught.



CHAPTER V
SUMMARY, CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS
I. SUMMARY

The purpose'of this study was to investigate the
questions of a possible value-differential between teachers
and students in an urban setting. More specifically, the
sample included grade eight teachers and’ their students
from four Jjunior high.schools in the Calgary Public
School System. Two of the schools represented lower
socio~economic areas and the other two, higher socio-
economicnareas. Both respondent groups were administered
the same value scale and the data obtained from that
instrument was used to answer the following four questions:

1. Was there a difference between the values held
by teachers in lower socio-economic schools
and the valueé held by thelr students?

2. Was there a difference between the values held
by teaéhegs in higher socio-economic schools
and the values held by their students?

3. Was there, a relationship between the students'
sex and the degree of value-differential which
may have existed between the teacher and the
student?

4. Was there a relationship between the teacher's

82



sex, age, teaching experience, and the degree
of value-differential which may have existed
between the teacher and the student?

Note: Questions three and four were analyzed in relation

to both lower and higher socio-economic schools.

Question One

The resulﬁs from the comparison of the value
preferénces of the te;chers and students in the lower
socio-economic schools showed no significant differences.
However, by inspection it is evident that the chi-square
score of 3.49 which was obtained closely approximated the
critical value of the chi-square which was 3.84 at the
.05 level of significance. This appears to demonstrate
a tendency in the lower socio~economic schools towards

a value-differential.

Question Two

There was ﬁo value-differential when the total
group of teacher and student reépondents in the higher
soclo-economic schools were compared. The chi-square
value of 1.98 was well below the critical value of

chi-square (3.84) at the .05 level of significance.

Questions Three and Four

For the purposes of ease and clarity questions

three and four were analyzed simultanepusly. Teachers
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and students in the lower and higher socio-economic
schools were compared on value preference when the
variables of student sex and teacher sex, age, and teach-
ing experlence were éontrolled.

In the lower éocio-economic schools a value-
differential was ldentified between three of the categories
tested. When female students in lower socio;economic
schools were tested significant differencés‘in value
preference were found in the following linstances:

1..’When female students were compared to male

teachers there was a value-differential.

2. When female students‘were compared to older

teachefs there was a value~differential.

3. When female students were compared to less

- experienced teachers there was a value-
differential.

The comparisons on value preference made in the
higher socio-economic schools between students and
teachers indicated that no significant value-differential
existed.

Additional Findings: Lower Socio-Economic Schools

" Compared to Higher Socio-Economic
3chools

An analysis of the data was carried out when the
two sooio4eponomic areas investigated (lower and higher)

were compared in the light of the teachers' background
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on the following characteristics: years of university
educétion, nunber of university courses taken in the
social sciences, teaching experience, orientation programs
received, and internship and/or studént—teacher eXxperience.
The analysis revealed that little or no difference
existed in all but one of the areas investigated. 1In the
case of teaching experience the lower socio-economic
schools had approximately 8 percent fewer teachers with
six or more years of teaching experience than did the
higher socio-economic schools. Alternately, the lower
socio-economic schools had a greater percentage (about
8 percent) of teachérs with five or less years of
teaching experienoe;‘é
In both the socio-economic areas investigated
the orientation programs offered to new teéchers generally
consisted of a tour of the school and an outline of the

courses to be taught.
II. CONCLUSIONS

The closeness to a significant value-differential _
~ between the teachers and students tested in the lower
socio-economic schools, coupled with the relatively strong
indicated aéreement of value preference in the higher
socio-economic schools gave the impression that there
may be a tendency towards a value-differential in the

lower socio-economic schools. At any rate, it seemed
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apparent that chances of a value-differential in the
lower socio-economic schools were greater than in the
higher.' The related literature reviewed in connection
with this study supported the point-of-view that there
probably would be a value-differential in the lower
socio~-economic schools but noﬁ so in the higher. One
possible reason for not finding more conclusive evidence
of a value-differential between the respondent groups
tested is that the city of Calgary may not be old enough
or large enough in population to have developed as wide
a range of socio-economic areas such as the cities of
Chicago and New York have done.

Another possible interpretat;on of this situation
was outlined by H. Zentner and A. P. Parr in their study
"Social Status in the High School: An Analysis of Some
Related Variables".l: They postulated as one of their
conclusions that thefe appeared to be a cross~cultural
variation between the United Stétes and Canada. L. W.
Downey's study of the regional variations within the
United States and between Alberta and the United States
regarding the role of the school, suggested that such
differences could exist.2 Americans, Downey found,
emphasized physical development, citizenship, patriotism,
social skills, and family liviné.much more than did
Canadians. In contrast, the Canadians placed greater

emphasis on knowledge, scholarly attitudes, creative
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skills, aesthetic appreciation, and morality as outcomes
of schooling, than d4id Americans.

In summary it can be stated that "...the prescribed
role of the school in Alberta has not, to the same extent,
produced an atmosphere conducive to the development of
student values which are characteristic of the fun

3

subculture in Ameriéan high schools." Therefore, the
absence of a stronger value-differential in the lower
socio-economic school may be because Clark and Wenninger's
scale waé designed for use in the United States.

To further support the point of view of a tendency
towards a value-differential, it was found in several of
the comparisons of sub-categories that a value-differential
between female students and teachers in the lower socio-
economic schools wés present. When female students were
compared with male teachers, older teachers, and less
experiénced teachers, a significant value—differential was
found. Alternately, in all instances where students and
teachers in higher socio-economic schools were compared
no significant value-differential was found.

The value-differential between female students and
teachers in lower socio-economic schools is somewhat
surprising. One would expect there to be a stronger
possibility of a value-differential between male students

and their teachers.’ A secondary analysis of the data

produced additional information which may have some
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bearing on this situation. A common thread was found
running througﬁ all the. categories compared where there
were significant differences. That is, there was a
significant difference in value preference between
female students and teachers whenever there was a
predominance of male teachers. For example, when male
teachers were compared to lower soclo-economic female
students, a valué—di%ferential was found. In the case
where less éxperienoed teachers were compared to their
students and a value-differential was found, there was
a higher‘pércentage of male teachers than female teachers.
Approximately 71 percent of the less experienced teachers
were malgrwith 29 percent being female. When older
teachers were compared to female students and a value-
differenfial was found, there was also a higher percentage
of male teachers. In this case, approximately 55 percent
of the teachers werelmale while 45 percent were female.

The Value—differehéial between teachers and female students
in iower‘socio-economio schools can be identified baéically
with one respondent group, namely, male teachers. This
difference in value preference may be the result of tﬁe
absence ﬁf.a stable family life in the lower socio-
gcoﬁomio home. Possibly with both parents wofking, or in
the case where parents are separated, the young females
have had to assume many of the duties which would have

otherwise been carried out by the mother. The result
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Waé a different value preference than the one:indicated
by the lower sodio;eéonomio male students and higher
socio-economic male and female students.

A further secondary analysis was carried out
comparing the four student respondent groups on Williams'
items, Milier's items, and Cohen's items. The findings
shown in Table XXI indicate that the lower socio-economic
female students demonstrated a high preference for all
items‘in each of the three sub-sections of the scale.
Wheh.Williams' items were considered separately the lower
socio~economic and the higher socio-economic female students
indicated a very higﬁ preference. Lower socio-eqonomic
female students showed the strongest preference, of any
of the four respohdent groups tested, for the items
representing Cohen's middle-class standards. This finding
appears to indicate that the lower socio~-economic female
student is more middle-class than the lower socio-economic
male student, the higher socio-economic male student, and
the higher sociq—economic female studeﬁt. However, the
results of the comparisons between respondent groups on
KMiller's-lower class vocal concerns also show the loﬂer
socio~economic femaie indicating the strongest preference
for these items. This situation may be explained by the
assumption, as was pointed out earlier, that the lower

socio~economic female may be forced to assumelthe leader-



TABLE XXI

MEDIAN AND CHI-SQUARE SCORES FOR THE STUDENT RESPONDENTS ON WILLIAMS', MILLER'S,
AHD COHEN'S ITEMS - GROUPED BY LOWER SOCIO-ECONOMIC MALE AND FEMALE,
AND HIGHER SOCIO-ECONOMIC MALE AND FEMALE

WILLIAMS' ITEMS MILLER'"S ITE¥S VCOHEN'S ITEMS
o CDENTS
RESPORL e hedian Xz Median X2 Median XZ
Female Student Lower 1.278 1.971 0.565
5.7501% 0.2048 6.7158%
llale Student Lower 1.700 2.250 - 1.143
Female Student Lower . 1.278 1.971 0.565
0.2068 . 6.2139% 0.1792
Femsle Student Higher 1.231 2.745 - 0.651
Female Student Lower 1.278 1.970 < | 0.565
1.8884 O,Dh@B‘\‘ 3.9373%
Male Student Higher 1.512 “ 2.194 0.894 ‘

* X2 Crit. .05=3.84

06
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‘ship role in the faﬁily at an early age. éTherefére, even
though she is orien%ed towards middle-class values she still
identifies strbng;y with the lower class vocal concerns.

Finally, as a result of the abové:findings, a factor
which must be considered is the validity of Ciark and
Wenﬁinger's‘value scale for the measurement of the value
preference of Jower socio-economic female students. The
scale may have been oriented more towards the male students
in thoée schools tested, with the result that the scale

was less discriminatory in the case of lower socio-

economic female students.
CIII. IMPLICATIONS

Tﬁis study was confined to the grade eight students
and their teachers in fourrjunior high schools within the
Célgary:Public School System. The implications drawn
must be regarded as being for the area investigated.

if the tendency towards a value-differential
beiwéen teachers and students in the lower socio-economic
schoois studied céntinues or increases, as the related
iiterature pointed 6ut it has done in many large centers
in the United Stateé, then the following implications
.caﬁ be postulated: |
1;' The related literature pointed out that teacher

education programs, for persons intending to
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or now teaching in lower socio-economic
schools, should include courses which will

give these teachers better background

knowledge sbout that type of socio-economic
setting. In the province of Alberta this

type of program would probably include many
courses from the social sciences. The present
study féqnd that the teachers in the lower
socio-eéénomic schools had not taken a

larger number of social science courses

than their counterparts in the higher socio-
economic schools. In light of the foregoing
statements, it may be reasonable to assume

that teacher education programs for prospective
lower socio-economic teachers could include
more courses in sociology, anthropology,
psyohology, sooiél psychology, and educational
psycholégy.

The present investigation found that there

was a greater percentage of less experienced
teachers in the lower socio-economic schools
as compared to the higher socio-economic schools.
This state of affairs, coupled with the fact
that a significant value-differential resulted

when the value preferences of female students
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and less experienced teachers in lower socio-

economic schools were compared, suggests a
need for the placement of a larger number of
teachers with more experience in these tyves
of schools. If the above situation is carried
to a logical conclusion then the teacher
selection and placement policies could include
provisions for the identification of teachers
who have the characteristics and the demon-
strafed intgrests in teaching the lower socio-
economic student.

In the lower socio-economic schools tested it
was found that less than one-third of the
teachers 'had interned and/or student-taught

in thelir -present school or in one similar to
it (same income level). Internship and student-
teaoh;ng programs might then be restructured
to include provisions for more prospective
lower socio-economic teachers to gain valuable
experience in that particular type of socio-
economic setting.

In the present study it was found ﬁhat there
was little difference in the type of orientation
programs offered the teacher respondents in

either type of school. In fact, the orientation
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programs outlined by the teachers appeared
generally to be minimal in all schools tested.
Also, tﬂe survey of the related literature
pointed out the need for extensive orientation
programs in the lower socio-economic schools
if teachers are to be successful. In light

of the above, consideration might be given to
the administration of detailed orientation
programs to new teachers coming into the lower
socio-economic schools in an effort to
familiarize them with the cultufal background
of that community and the students in those

schools.,
IV. BRECOMMENDATIONS FOR FURTHER STUDY

This study did not attempt to identify any
problems which may develop between the teacher
and the student when there is a value-differ-
entiai. It might be appropriate to investigate
the areas of student-teacher rapport, student
attendance rates, student retention rates, and
the studénts' general academic achievement in
relation to the value-differential between
students and teachers in the lower socio-

economic districts in the Calgary Public School
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System.r

As a result of the findings obtained from the
present investigation it is evident that an
investigation to determine the relationship
between female students in the lower socio-
economic schools and their teachers would be
most beneficial. Significant value-differential
was indicated when the female students in these
schools were compared to male teachers, older
teachers; and less experienced teachers.

This study did not attempt to identify the
values of~£he particular respondent groups
tested. A review of the literature pointed

out that no investigation of this nature had
been undertaken in the Calgary Public School
System. Therefore, an identification of the
values held by teachers and students could

prove most enlightening.
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FOOTNOTES TO CHAPTER V

1Henry Zentner and Arnold R. Parr, "Social Status
in the High School: An Analysis of Some Related Variables",
The Alberta Journal of Educational Besearch, 4 (December,

1968) 204.

2L. W. Downey, "Regional Variations in Educational
Viewpoint", The Alberta Journal of Educational Research,

~VI (April, 1960) 195-199.
37entner and Parr, op. cit., D. 264,
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THE INSTRUMENT
INTRODUCTION

This section includes the relevant background
information concerning the value scale, a copy of the
students' questionnaire, and a copy of the teachers'

questionnaire.

BACKGROUND INFORMATION ON THE VALUE SCALE

The items on John P. Clark and Eugene P.
Wenninger's value scale were derived from three sources.
Items one to fifteen have as their source the major values
as set forth by Robianilliams. Walter B. Miller was the
source for items sixteen to twenty-one in his investigation
of the lower class culture being a generating milieu of
gang delinquency. Items twenty-~-two to thirty are based on
Albert K. Cohen's nine middle-~class standards.

The following is a summary of the background
information for each item on the value scale as outlined

by each of the above authors.
WILLIAMS' MAJOR VALUES*

*Taken from: Robin M. Williams, Jr., American
Society - A Sociological Interpretation, (New York: Alfred
A. Knopf, 1960), pp. 415-468.

ITEM MAJOR VALUE DESCRIPTION

1. Achievement and  The American culture
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ITEM

MAJOR VALUE

success

Activity and
Work

Moral Orientation

Humanitarian Mores

Efficiency and

Practicality

Progress

Material Comfort

105

DESCRIPTION

1s marked by a ceﬁtral stress
upon personal achievement.
Success is related very closely
to occupational achievement.
The emphasis here is placed on
a culture that stresses activity.
Here the concern is about
people thinking in terms of
right or wrong, good or bad,
ethical or unethical.

Reference here is to g type of
concern and helpfulness towards
others which includes personal
kindliness.,

In this case, the concern is

for getting things done and

not wasting one's time.

The concentration here is on
the ideal of optimism, or an
emphasis upon the future
rather than the past or
present.

The focus in this area is on
the philosophy of bassive

gratification by members of
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ITEM MAJOR VALUE ' DESCRIPTION
our society; Individuals
show great concern for recelilv-
ing, looking at, and being
catered to. A maximum of
pleasurable sensétion is
desired but with a minimum of
effort or activity.

8. Equality Equality of opportunity 1is the
basig for this value.

9. Freedonm ‘ This value emcompasses the

| rights to do and by the séme

token freedom includes the
right to be protected from
restraint. The following
quotation completes the picture
df this major value. "A major
implicit cultural premise 1in
the dominant valuation of
freedom has been the equating
of 'freedom' with control by
diffuse cultural structure
rather than by a definite
social organization." (p. 447)

10. External In this case, the reference 1s

Conformity to the seeking of approval by
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ITEM MAJOR VALUE : DESCRIPTION
individuals of some of their
fellow-men and therefore a
striving to be successful by
the shared standards of

achievement.

11. Science and Here the interest is in order,
Secular contrbl, and calculability.
Rationality The prime quality of 'science'!

is in the basic method of
approaching problems or in
other words, sclence is a way
of thought and a set of
procedures for interpreting
experience,

12. Nationalism- Individuals everywhere tend to

Patriotism give preferential value to their

own culture, that is, one's ouwn
group becomes the point of
reference for judging all other
groups. "Ethnocentrism applies
to every distinctive group
from the smallest clique to the
largest civilization." (p. 457)

13. Democracy Carl Becker sums up Williams'



ITEM

14.

MAJOR VALUE

Tndividual

Personality
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DESCRIPTION

theory behind the valué,
democracy, when he says "It's
.. o fundamental aésumption is
the worth and dignity and
creative capacity of the
individual, so that the chief
aim of government is the
maximim of individual self-
direction, the chief means to
that end the minimum of com-
pulsion by the state. Ideally
considered means and ends are
conjoined in the concept of
freedom; freedom of thought,
so that the truth may prevall;
freedom of~occupation, so that
careers may be open to talent;
freedom of self government so
that no one may e compelled
against his will." (p. 462)

In this case, 2 high value 1is
placed on the development of
individual personality and
there is a corresponding

dislike of the invasion of



ITEM MAJOR VALUE

15. Racism and
Related Group-
Superiority

Themes

109

DESCRIPTION

individual integrity. An
individual is autonomous and
responsible, not Jjust a rgflection
of external pressures. He has a
set of standards and a conviction
of his personal worth. The
individual in this case is not
considered to be released from

21l socio-cultural controls.

In this case the concern is for

the attributing of value and
privilege to individuals‘on the
basis of race or particular group
membership according to birth
within a particular ethnic group,
social class, or related social

category.

MILLER'S FOCAL CONCERNS OF THE

LOWER-CLASS CULTURE#¥

#Tgken from: Walter B. Miller, "Lower Class Culture
as a Generating Milieu of Gang Delinquency", Journal of

Social Issues, 14:3 (

ITEM  FOCAL CONCERN

16. Trouble

1958) 5-19.
PERCEIVED ALTERNATIVES
law-abiding law-violating

behavior behavior



ITEM FOCAL CONCERN

17. Excitement

18. Toughness

19. Smartness

20. fate

21. Autonomy
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PERCEIVED ALTERNATIVES

thrills; risk,
danger; chahge,

activity.

. physical

prowess, skills;

" "pasculinity"”

fearlessness,

bravery,

daring.

abllity to
outsmart, dupe,
"con"; gaining
money by "wits",
shrewdness,
adroitness in
repartee.
favored by
fortune,

being "lucky".
freedom from
external
constraint;
freedom from
superordinate

authoritye.

boredom; "deadness"

safeness, sameness,
passivity.
weakness,
ineptitude;
effeminacy;
timidity, cowardice,

caution.

gullibility,

~ "eon-ability”

gaining money by
hard works;
slowness, dull-
wittedness, verbal
maladroitness.

jll~omened, being

"unlucky".

presence of external
constraint; presence
of strong authority;
dependency, being

"cared for".
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COHEN'S MIDDLE-CLASS STANDARDS*

#Taken from: Albert K. Cohen, Delinguent Boys:
The Culture of the Gang, (Glencoe, Illinois: The Free
Press, 1955), pp. 84-94, |

ITEM STANDARD . DESCRIPTION

22, Ambition Ambition refers to a high level of

| aspiration which in turn leads to
the aspiration for goals difficult
to achieve. Ambition also means
an orientation towards long term
goals and deferred rewards. Finaliy,
ambition refers to the determination

- to get "ahead",
23. Individual '~ The middle-class ethic applauds
Responsibility resourcefulness and self-reliance.

It also recognizes a certain virtue
in generosity, but it minimizes
the obligation to share with others.
For the middle-class, even sharing
with one's kin is limited especially
if it is 1ikély to interfere with
the achievement of one's own goals.

24, Tangible - The middle-class norms place high

Achievement evaluation on the development and

possession of skills. Further, it

emphasizes tangible achlevements



ITEM

25.

26.

27.

STANDARD

Worldly

Asceticism

Rationality
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DESCRIPTION

which are presumed to demonstrate

. the posseséion of skills and the

application of effort. Any type of

outstanding performance is applauded

but particularly academic achievement
and the acquisition of skills of
potential economic and occupational
value.

Middle~class norms place great value
on a readiness and an ability to
postpone and to subordinate the

desire of immediate satisfaction in

~ the interest of the achievement of

long range goals.

Rationality is highly valued in the
middle~class society in the sense of
the exercise of forethought,
conscious planning, the budgeting

of time, and the allocation of

resources in the most economic and

' technologically efficient manner.

Manners,
Courtesy, and

Personality

The middle-class value system
rewards and encourages the rational
cultivation of manners, courteSy,

and personality.



ITEM STANDARD

28

29.

30.

Control of
Physical

Aggression

Constructive
Use of

Leisure Time

Respect for

Property

113

DESCRIPTION
The middle-class ethic emphasizes

the control of physical aggression -

" and violence. These are held

subversive to good personal
relations and to'impersonal
competition in which intellectual,
technical and social skills may
realize their maximum value.

In the middle-~class socliety, people
should not waste time but rather
spend their lelisure time in a
constructive manner.

For the middle-class person, respect
of property does not mean a desire
for material good nor does it mean
simple "honesty". Rather, it refers
to a particular cluster of attitudes
regarding the nature of property
rights and the significance of

property.
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STUDENT QUESTIONNAIRE
PART ONE - PERSONAL INFORMATION

What is your name? (Please print.)

What 1s your sex? (Please v )

(1) Male (2) Pemale

What grade are you ih? (Please )
(1) Grade seven

___;_(2) Grade ﬁight

e (3) Grade Nine

Fi11l in the appropriate spaces below. (Please print.)

(1) Your father’s occupation.

(2) Your mother’s occupation.,

(3) Your guardian or foster parent’s occupation.
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PART TWO - VALUE SCALE

This section of the questionnaire consists of

thirty statements. You are asked to consider each

statement very carefully. Look at the four alternatives

offered and check ( v~ ) the one that indicates your

opinion concerning that item.

This questionnaire has nelther right nor wrong

answers. What is important is your considered opinion.

All questions can be answered within twenty minutes.

Please answer all questions.



Being a success at what I do...

——Great Importance

_ Some Importance
_Little Importance
- No Importance

Keeping busy at something most of the time...

_Great Importance
Some Importance
_Little Importance
No Importarnce

Doéing the things that are right for me to do...

Great Importance
Some Importance
Little Importance
No Importance

Helping others when they need it...

_...Great Importance

—...Some Importance
Little Importance

__No Importance

Not wasting time in getting things done...

—__Great Importance
Sone Importance
Little Importance
No Importance

Having the latest things and looking shead to
better things...

Great Importance
Some Importance
Little Importance
No Importance
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10,

11.

12...

Being able to neve nice things...

_Great Importance
Some Importance

. Little Importance
No Importance

Being egual to other people:..

Great Importance
Some Importance
Little Importance
No Importance

Having enough freedom to do things....

Great Importance
Some Importance
Little Importance
No Importance

Fitting in with those around me,,.

Great Importance
Some Importance
ILittle Importance
No Importance

Meking up my mind about things only after I've
thought for awhile about it...

Great Importance
___Some Importance
Little Importance
—____No Importance

Standing up for my country...

Great Importance
Some Importance
Little Importance
No Importance

il
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13.

14.

15.

16,

17.

18.
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%oigg along with what most of my friends decide
(o] Qeovo '

Great Importance
Some Importance
Little Importance
No Importance

Not let people run over me or push me around...

Great Importance
Some Importance
Little Importance
No Importance

Sticking up for my own kind of people...

Great Importance
Some Importance
___Little Importance
____No Importance

Being able to stay out of trouble and to handle any

-that comes my way...

Great Importance
Some Importance
Little Importance
No Importance

Getting my sﬁare of fun and excitement..,.

Great Importance
Some Importance

‘ Little Importance
No Importance

Being able to handle myself, being tough...

Great Importance
Some Importance
Little Importance
No Importance
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20.

21.

22.

23.

ol
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Belhg smart enough to stay one jump ahead of
others..,

Great Importance
Some Importance
Little Importance
No Importance

Playing my luck or breaks to get the most out
of them... '

Great Importance
Some Importance
Little Importance
No Importance

Being my own bossS...

Great Importance
Some Importance
Little Importance
No Importance

Working hard at trying to get ahead,.,

Great Importance
Some Importance
Little Importance
No Importance

Showing 1I'm good enough to be en my own sometimes...

Great Importance
Some Importance
Little Importance
No Importance

Learning how to do the things I willl need to know
when I grow UDe..

Great Importance
Some Importance
Little Importance
No Importance
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26.

27.

28.

29.

30.
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Being able to pass up things now, so I can have
things later...

Great Importarice
__Some Importance
___Little Importance
No Importance

Planning what lies ahead for me as much as‘possible.;.

Great Importance
Some Importance
Little Importance
No Importance

Great Importance
Some Importaence
Little Importance
No Importance

Keeping out of fights and rough stuff,.,

Great Importance
Some Importance -
Little Importance
No Importance

Make good use of my free time,..

Great Importance
Some Importance
Little Importance
No Importance

Being very careful with things that belong to
others...

Great Importance
Some Importance
e Little Importance
- No Importance
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Dear Colleague,

You are being asked to take part in a study which
wlll investigate the values held by teachers and their
students in selected communlties within the Calgary
Public School System. It is hoped that the results of
this study will add to the knowledge concerning teachers
and students in large urban centers.

The questionnaire is made up of two parts. Part
One is concerned with demographic informetion about
each individual and Part Two is a value scale. Please
do not place your name on the questionnaire. You may
be assured that the 'information and opinlons received
will not be identified with individual teacher respondents.

Thank-you for your co-operation.

Yours truly,

/Mu;/me/w&v
James L.,

McLellan
Graduate Student
Department of
Educational Administration
University of Calgary
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TEACHER QUESTIONNAIRE
PART ONE -- PERSONAL INFORMATION

What is your fosition? (Please v )
e (1) Teacher '
e (2) 2nd Vice-Principal

—(3) Assistant Principai

(4) Principal

What 1s your sex? (Please v )
. (1)'Ma1e (2) Female

What 1s your parent's occupation? (If deceased or
retired, please indicate thelr former occupation.)

Father

" Mother

Guardian

What is your formal educatlion? (Please v )
(1) three years training or less.

___;_(2) one Bachelor's degree.

e (3) one Bachelor's degree and Graduate Diploma.
. (4) two Bachelor's degrees.

—_ (5) a Master's degree.

—___(6) two Master's degrees.

___;_(?) a Doctor’s degree.

___;_(8) other. (Please specify)
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Please indicate the number of courses you have taken
in each of the following areas. (Place the number
in the space provided.)

Sociology Soclal Psychology
Anthropology Educational Psychology
Psychology |

What is your age? (Draw a vertical line through the
point)which corresponds with your age to the nearest
year.,

20 25 30 35 4o &5 50 55 60 65

0-0‘iooo‘-oa-oiboto‘ocoo‘oooo_‘ooo-ko'oo‘ooot‘aoio‘

What 1s your teaching experience? (Draw a vertieal
line through the point which corresponds with your
actual teaching experience including this year.)

1 5 10 15 20 25 30 35 40 45

..i.‘....‘....“...0‘....‘.'..‘0..IL....‘....‘

Did you recelve an orientation program directly
related to your present school either through central

"office or the administration of your school?

(Please Vv ) '

(1) Yes (2) No

"If your answer 1s yes, please outline below the

activities which were included in this program.

Did you intern or practice teach in your present school

or a.district similar (same income level) to the one
in which your are now teaching? (Please Vv )

(1) Yes (2) No
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PART TWO - VALUE SCALE

This section of the questionnalire oonsisﬁs of

thirty statements. 'You are asked to consider each

statement very carefully. Look at the four alternatives

offered and check () the one that indicates your
opinion concerning that item.
This questionﬁaire has neither right ner wrong

answers. What is important is your considered opinion.

All queétions can be answered within twenty minutes.

Please answer all questions.
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Being a success at what I do...

—__Great Importance
Some Importance
Little Importance
No Importance

Keeping busy at somethlng most of the time...

Great Importance
Some Importance
Little Importance
No Importance

Doing the things that are right for me to do...

Great Importance
Some Importance
-ILittle Importance
No Importance

Helping otherskwhen they need it...

_Great Importance
_Some Importance
_Little Importance

No Importance

Not wasting time in getting things done...

Great Importance
Some Importance
Little Importance
No Importance

Hav1ng the latest things and looking ahead to
better things...

Great Importance
Some Importance
Little Importance
No Importance
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10.

12,

Being able to have nice things...

—lreat Importance
___Some Importance

— Little Importance

N0 Importance

Being equal to other reople...

Great Importance
Some Importance
Little Importance
———No Importance

Having enough freedom to do things...

Great Importance

_Some Importance
—_ Little Importance
—.No Importance

—_

Fitting in with. those around me...

.Great Importance
——-..Some Importance
——_Little Importance
e No Importance

YMaking up my mind ‘about things only after I've
thought for awhile about it...

_Great Importance

oo o3 s namer

e p ———_

Little Importance
__No Importance

v

o p——a s

Standing up for my country...

Great Importance
,__Some Importance
. Little Importance

. No Importance

Sy
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1k,

15.

16.

17.

18.
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Great Importance
__Some Importance
Little Importance
No Importance

Not let people run over me or push me around...

Great Importance
_Some Importance
Little Importance
No Importance

Sticking up for my own kind of peoples.s

Great Importance
Some Importance
Little Importance
No Importance

Being able to keep my head above water and to handle
any problems which may come UPe.,

Great Importance
Some Importance
Little Importance
No Importance

|

Getting my share of fun and excitement...

Great Importance
Some Importance
Little Importance
No Importarice

Great Importance
Some Importance
Little Importance
No Importance
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20.

21.

22,

23.

24,
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Being smart enough to stay one jump ahead of
others...

Great Importance
Some Importance

. Little Importance

‘ No Importance '

D ———

_Great Importance
Some Importance
Little Importance
__ No Importance

|

Being my own bosSS...

Great Importance

Some Importance

Little Importance
_No Importance

Working hard at trying to get ahead...

.. Great Importance
Some Importance
. little Importance
___No Importance

Having the résourcefulness and self-réliance to
handle my own affailrs... ‘

Great Importance
Some Importance
Little Importance
No Importance

Great Importance
Some Importance
Little Importance
_No Importance
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26.

27.

28.

29.

30. -
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Being able to pass up things now, so I can have
things later...

Great Importance
Some Importance
Little Importance
__No Importance

Planning what lies ahead for me as much as possible,..

Great Importance
Some Importance
Little Importance
No Importance

Having the soclal graces and being able to get along
with my colleagues...

Great Importance
Some Importance
Little Importance
No Importance

Avoiding physical vliolence..,

Great Importance
Some Importance
Little Importance
No Importance

" Make good use of my free time...

Great Tmportance
Some - Importance
Little Importance
No Importance

Being very careful with things that belong to

; otherSo oo

Great Importance
Some Importance
Little Inmportance
No Importance
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Table 1—Occupations Ranked and Grouped According to Combined
Standard Scores for Income and Yedrs of Schooling, by Sex,

Canada, 1951 «

Occupation Sex Scoreb Occupation Sex  Score
Class 1 Accountants and auditors M 61.8
Judges M 90.0 Authors, editors, and journalists F 61.4
Dentists "M 825 Clergymen M 610
Physicians and surgeons M 812 Designers, f!oﬂ""g, M 606
Lawyers M 78.8 Gov't. service officials M 60.6
Engineers, chemical M 77.8 Transportation managers M 60.1
Actuaries M 77.6 Ecrmer; . . F 59-4
Engineers, mining M 77.4 ‘C?rvnmumty service workers F 59.1
Engineers, electrical M 75.2 D'S?G,Chers’ train M 58.5
Engineers, civil M 75.0 Designers, cloth F 58.2
[¢] ,
Architects M 73.2 Insurance agents M 58.2
Foremen, communication M 58.1
‘ Advertising agents M 58.0
Class 2 ; : Managers N.E.S.¢ M 577
Statisticians F 72.9 Schoo! teachers F. 57.6
Engineers, mechanical M 726 Artists and teachers of art M 57.6
Professors M 72.0 Nurses, graduate F 57.4
Stock and bond brokers M 70.9 Real estate agents and dealers M 57.0
Veterinarians M 69.8 Social ‘welfare workers M 57.0
Business service officers M 69.5 Retail trade managers M 57.0
Statisticians M - 688
Mining managers M 679 Class 3
Finance managers M 877 Actors F 56.9
Osteopaths ‘and chiropractors M 67.3 Commercial travellers - M 56.7
Dietitians ' F 67.0 Advertising agents F 56.6
Professors F 66.7 Forestry managers M 56.5
Chemists and metallurgists M 65.8 Artists, commercial F 56.4
Officers, armed forces M 65.1 - Radio announcers M 56.4
Air pilots M 65.0 Laboratory technicians N.E.S¢ F 56.0
Chemists and metallurgists F 64.8 Artists, commercial M 56.0
Agricultural professionals M 64.8  Draughtsmen M 56.0
Electricity, gas, and water Brokers, agents, dnd appraisers M 56.0
officials M 64.7 inspectors, communication M 55.0
Other professions M 64.0 Artists and teachers of art F 55.0
Construction managers M 63.8 Surveyors M 55.0
Wholesale trade managers M 63.5 Recreation service officers M 54.3
Librarians F 63.4 Purchasing agents M 548
Authors, editors, and journalisis M 63.4 Agents, ticket station M 54.3
Manvufacturing managers M 63.0 Laboratory technicians N.ESC M 54.2
Community service workers M 62.4 Stenographers and typists F 54.1
Social welfare workers F 62.2 Conductors, railway . M 541
Osteopaths and chiropractors  F 62.2 Radio operatcrs M 54.0
S:-hoo! teachers M 62.2 Locomotive engineers M 54.0
Librarians M 62.0 thoto-engravers M 54.0



fable 1—;{Continued) :

Occupation

Class 3 (continued)
Music teachers
Teachers N.E.S.c
.Office appliance operators
Teachers N.E.S.c
‘Retail trade managers
Telegraph operators

oremen, mining
Window-decorators
Nurses, graduate
- Actors )
Stenographers

Class 4

Book-keepers and cashiers

Forewomen, commurication

Foremen, manufacturing
Photographers
Inspectors, construction
Window-decorators
Telegraph operators
Petroleum refiners
Toolmakers
Engravers, except
photo-engravers
Undertakers
Office clerks
Locomotive firemen
Book-keepers and cashiers
Brakemen, railway
Power station operators
Office appliance operators
Doctor, dentist attendants
- Motion picture projectionists
Radio repoirmen
Captains, mates, pilots
Foremen, transportation
Foremen, commercial
Personal service officers

Class 5

Patternmakers
Compositors

Inspectors, metal
Paper-makers
Photogrophers

Policemen

Office clerks

Mechanics, airplane
Inspectors, metal products

ZZZEZEXXTTMETETIETZICNZIZ ZTEZIZETETEEZT

Sex
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_Score

53.7
53.6
53.4
53.4
53.3
52.9
52.8
523
52.2
52
52.0

51.9
51.8
51.8
51.8
517
51.6
515
51.6
51.6

514

513

51.2
51.2
51.2
51
51.0
51.0
50.8
50.8
50.8
50.7
50.7
50.6
50.5

- 50.4
50.4
50.4
50.4
50.2
50.2
50.2
50.1
50.0

Occupation

Music teachers

Firemen, fire department
Pressmen and ‘plate printers
Telephone operators
Electricians

Machinists, metal

Linemen and servicemen
Engineering officers (on ships)

- Baggagemen

Transportation inspectors

Rolling millmen

Auctioneers

Inspectors and graders

Farmers

Photographic occupations
N.E.S.c

Collectors

Dental mechanics

Sulphite c¢ookers

Wire drawers

Other ranks, armed forces

Electroplaters

Plumbers

Motormen

Quarriers

Machine operators, metal

Paint makers

Filers

Upholsterers

Knitters

Wood inspectors

Barbers

Milliners

Tobacco products workers

Furnacemen

Furriers

Brothers

Paper box makers

Other bookbinding workers
N.E.S.c

- Coremakers

Vulcanizers

liquor and beverage workers

Postmen

Meat canners

Other upholstering workers
N.E.S.c

Bookbinders

Transportation, storage,
communization workers

Polishers, metal
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"Sex Scoreb

50.0
49.8
49.8
49.6
49.6
49.6
49.4
49.4
-49.4
49.4
49.4
49.3
49.2
49.2

49.2
49.1

49.1

49.0
46.9
46.8
46.8
46.8
48.7
46.6
46.5
46.4
46.4
46.3
46.3
463
46.2
46.2
46.2
46.2
46.2
46.1
46.1

TTTTTUTIAMITITITTITIITTTITITIXE OTTXTTTXTTTTMZTT

46.0
46.0
46.0
46.0
45.9
45.9

nxzXTXT

-

45.8
45.8

-

F 45.8
M 45.8

(continued)



Table 1—{Continved)

* Occupation Sex

Class 5 (continued)
Furriers .
Structural iron workers
Mechani;s, motor
Textile inspectors
Cobinet and furniture makers
Loom fixers
Weavers, textile
Butchers '
Miners
Assemblers, electrical equipment
Operators, electric street
" railway
Stationary engineers
Bookbinders
Tire and tube builders
Canvassers
Telephone operators
Switchmen and signalmen
Opticians
Jewellers and watchmakers
Personal service workers
Assemblers, electrical
equipment
Tire ond tube builders
Millwrights
Religious .workers N.E.S.C
Fitters, metal
Milliners
Construction foremen
Opticians
Bus drivers
Heat treaters
Religious workers N.E.S.¢
Photographic workers N.ES.c
Machine operators, metal
Boilermakers
Jewellers and watchmakers
Other bookbinding workers
N.E.S.c
Sales clerks
Hoistmen, ‘cranemen
Welders
Mechanics N.E.S.¢
Mechanics, railroad
Fitters, metal
Cutters, textile goods
Millmen
Wire drawers
Core makers

mxTzrTTMETEET TMEZITMITTIETT

mEmMmMEZEIMEITMEIEIXER

mmzzTzZZZIZXZ

-Score b

45.6
45.6
45.6
45.6
45.5
45.5
45.4
45.4
45.4
48.9

48.8
48.7
48.6
48.4
48.2
48.2
48.2
48.2
48.2
48.1

48.1
48.1
43.0
48.0
47.9
47.8
47.7
47.6
47.6
47.6
47.5
47.4
47.4
47.3
47.2

47.2
47.2
47.2
47.2
47.2
47.2
47.2
47.2
47.2
47.1
473

Occupation

Sheetmetal workers
Shipping clerks
Logging foremen
Labellers

Nurses, in training
Meat canners

Farm managers
Plasterers

Textile inspectors

Other pulp and paper workers

Closs 6

Winders and warpers
Carders and drawing frame
workers ’
Sales clerks
Moulders, metal
Nurses, practical
Cutters, textile goods
Elevator tenders
Tailoresses
Textile inspectors
Potmen
Timbermen
Prospectors )
Oilers, power plant

_liquor and beverage workers

Papei box makers
Kiln burners 7
Brick and stone masons

Construction machine operators

Canvassers

Service station attendants
Painters and decorators
Hat and cap makers

- Bleachers and dyers

Spinners and twisters
Rubber shoe makers
Porters

Tobacco products workers
Millers -
Nurses, practical
Finishers, textile
Blacksmiths

Tailors

Bakers

Weavers

Rubber shoe makers
Labellers '

Other personal service workers

Sex

mMEZTTTMEZZTTR

-n

F
F
M
M
F
F
F
F
M
M
M
M
£
F
M
M
M
F
M
M
M
M
F
F
M
M
M
F
F
M
M
M
M
M
F
F
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Score

47.1
47.0
45.4
45.3
45.2
45.2
45.2
45.2°
45.1
45.1

45.0

45.0
45.0
45.0
45.0
44.9
448
448
44.8
448
447
447
447
44.6
44.6
44.6

. 44.6

44.5
44.4
44.4
44.4
44.4
44.4
443
(442
44.2
44.2
44.2
44.1
440
440
440
43.8
43.8
43.8
43.7
43.6



Table I—{Continved)

Occupation

Closs 6 (continved)

Truek: drivers

Packers and wrappers

Finishers, wood .

Finishers, textile

Tanners

Hat and cop makers

Cutters, leather

‘Commercial packers and
‘wrappers

Teamsters

Stone cutters

Riveters ond rivet heaters

Butter and cheese makers

Chavffeurs

Boiler firemen

Spinners

Inspectors NL.E.S., gradersc

Postmen

Waiters

Carpenters

Sewers and sewing machine
operators

Forest rangers

Lock keepers, canalmen

Wood turners

Labourers, mines and quarries

Sewers and sewing machine
operators

Brick and stone masons

Textile inspectors

Machine operators, boot and
shoe

Knitters

Guards

Winders, warpers, reelers

Glove makers

Cutters, leather

Elevator tenders

Bakers’

Machine operators, boot and
shoe

Launderers

Firemen, on ships

Cement and concrete finishers

Dressmakers and seamstresses

a. Canada, Dominion of Stafistics, Census of Caunada, 1951, V, Table 21,
Revenue,

(Ottawa, 1953); Canada, Dept.

n
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of

Sc:oreb

43.6

436

43.6

43.6 -
43.6 .

43.5
43.5

434
43.4
43.4
43.4
43.3
43.3
433
433
43.2
43.2
43.2
43.2

43.2
43.2
43.1
43.1
43.1

43.0
43.0
42.8

42.8
42.8
42.8
42.8
42.7
42.6
42.5
42.4

42.4
42.4
42.4
42,4
42.3

Internal

Occupation

Carders and drawing frame
tenders

Box and basket makers

Coopers

Sailors

Horness and saddle markers

Nuns

Closs 7

Cooks

Janitors

Laundresses, cleaners, and
dyers

Sectionmen and trackmen

Charworkers dnd cleaners

Paper box, bag, and envelope
makers

Sawyers

Longshoremen

Waitresses

Glove makers

Labourers

Cooks

Messengers

Shoemakers

Ushers

Janitors

Haowkers

Housekeepers and matrons

Hote! cafe and household
workers

Newsboys

Guides

Hotel cafe and household
workers

Farm labourers

Llumbermen

Charworkers and cleaners

Fishermen

Bootblacks

Fish canners, curers and
packers

Fish canners, curers and
packers

Hunters ond trappers

Taxation Statistics,

Additional information supplied by D.B.S., Census Analysis Sectian.

b. The mean of the scores = 50; the standurd deviation ==

each sex).

c. N.ES. = not elsewhere specified.

Sex

MmN
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Score

42.3
42.2
42.2
42.1
42.0
41.8

41.8
.6

41.4
41.4
41.3

413
41.2
41.2
41.2
41.2
40.8
40.5
40.2
40.2
40.1
40.0
39.3
38.9

38.8
38.7
37.8

37.8
37.5
37.4
37.4
36.9
36.8

36.2

36.0
32.0

and 1V, Table 11
1951 (Ottawa,

1953).

10 (calculated separately far



APPENDIX C
_ A LETTER TO THE PRINCIPALS
REQUESTING PERMISSION TO CARRY OUT THE STUDY
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Department of

Educational Administration
University of Calgary
December 10, 1969

A letter to four
junior high school prircipals
Calgary Public School System
Calgary, Alberta

Dear

I am contacting you to solicit your co-operation
in carrying out an investigation into the relationship
between teachers and students in selected communities
within the Calgary Public School System. This study will
investigate the values held by teachers and their students.
It is hoped that the results of this study will add to the
knowledge concerning teachers and students in large urban
centers.

The Superintendent of Secondary Schools, Mr. Je. We
James, has given his approval for me to contact principals
within the system in regards to this study. A limited
amount of school time would be regquired by teachers and
students to supply the data needed.

I will be available to meet with you anytime
within the near future to discuss the study in detail.

Thank~you for your time and concern.

\

Yours truly,

James L. McLellan
Graduate Student



APPENDIX D
A LETTER TO THE PRINCIPALS

THANKING THEM, THEIR STAFF, AND THEIR STUDENTS
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Department -of

Educational Administration
University of Calgary
February 2, 1970

A letter to four

junior high school principals
Calgary Public School System
Calgary, Alberta

Dear

T would like to extend my thanks to you,
to your staff, and to your grade elght students for the
co~-operation that was received in the process of collecting
information relating to the value preference of students
and teachers.

As you know, one of the requirements for
obtaining a Master's degree at the University of Calgary,
is the completion of a field project and without the help
received, this part of the program would have been virtually
impossible. The contribution your school has made to this
study has been greatly appreciated.

Sincerely, )
P L

ames L. McLellan
Graduate Student



