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The Kamloops Adult Learners
Society: Leadership through
Organic Partnerships
and Knowledge Support
in the Small City
Ginny Ratsoy

Introduction
Established by local seniors in 2005 out of a perceived need for affordable, flexible education, the Kamloops Adult Learners Society (KALS)
is a non-profit, independent organization dedicated to improving the
community’s quality of life by furthering the education of the growing
demographic of retired people. This chapter, after situating the organization in the context of the third-age learning movement, examines the
motivation for its creation, its leadership and structure, the motivation
of its students, and the community partnerships—particularly the extensive but unofficial relationship with Thompson Rivers University—that
KALS has established. Applying select ingredients of the “basic recipe
for happiness” of urban studies theorist Charles Montgomery (2013), and
drawing on the works of small cities researcher Lon Dubinsky (2006) and
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figure 5.1. “Faculty of Arts Colloquium Series, 2013-2017,” poster by Lisa Cooke.

rural leadership researcher Andrew Beer (2014), this study investigates the
distinct challenges and successes of the leadership role of the Kamloops
Adult Learners Society as a knowledge-support system in the small city
and argues that the organization is a significant contributor to the quality
of life of Kamloops.
When, in my third decade of teaching, I began to incorporate brief
PowerPoint presentations and occasional YouTube videos into my classes,
one of my students, apparently astonished, blurted out an old saw: “You
can teach an old dog new tricks.” I will, begrudgingly, acknowledge the
“old dog” part, but, having taught retirees for over a dozen years, I have
never for a nanosecond doubted that old dogs can learn, be taught—and
teach—new tricks. The evidence goes well beyond the confines of my own
experience and observation.
This chapter, after presenting a brief overview of the current global
interest in various models of education for seniors, will provide a case
176
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study of the Kamloops Adult Learners Society by situating the organization in the context of third-age learner models and analyzing interviews
with its leaders and surveys of its students to support the contention that
KALS provides its students with transformational experiences. It will also
explore a small-city relationship, best characterized as informal, between
this vibrant group of seniors and selected constituents of the Kamloops
community—particularly the Thompson Rivers University (TRU) community, a knowledge-support system with which no formal agreement
has ever been drawn up—to support the contention that KALS’ reach as
a knowledge-support system in its own right extends into the larger community. I will employ components of models drawn from contemporary
urban, small cities, and rural studies.
I borrow selected ingredients from “urban experimentalist” Charles
Montgomery’s (2013) “basic recipe for urban happiness” (43) (which, as
Terry Kading indicates, can be extended beyond the urban design function to which Montgomery applies it). Montgomery (2013) envisions cities as instruments to improve individual and collective well-being: they
should, for example, “maximize joy and minimize hardship,” improve
health, offer choice, and justly allocate space, services, and costs—to the
ends of allowing individuals to build their lives as they wish—while fostering bonds “between friends, families, and strangers that give life meaning—bonds that represent the city’s greatest achievement and opportunity” (Montgomery 2013, 43). Cities that celebrate commonality encourage
the empathy and collaboration needed to face 21st century challenges, he
maintains (43). I will argue that the Kamloops Adult Learners Society is a
significant contributor to the happiness of Kamloops—of its students and
various segments of the city as a whole, particularly the TRU community.
As it offers educational choices for seniors, it improves the students’ mental and social health; as it garners volunteers from the TRU community
and, increasingly, a host of other organizations, KALS also forges bonds
and enhances the lives of those volunteers. As it increasingly takes on a
role of leadership within the community, KALS strengthens equality of
quality of life.
I will also extend the provisional categorization of cultural community
partnerships of small cities researcher Lon Dubinsky (2006) to the closely related educational sector in order to examine the KALS’ connections
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with TRU and other community partners. Of the five partnerships
Dubinsky identifies—mimetic, coercive, normative, self-interested, and
organic—the last best reflects the relationship. Organic collaboration, often serendipitous, occurs when “organizations, through ongoing communication or by chance, might recognize that there are ways they can work
together more effectively to accomplish goals than by going it alone.” What
begins by chance may remain informal, or over time, “require a formal
framework” (99–101). Not only did the relationship between KALS and
Thompson Rivers University begin organically—by chance, in fact—but it
remains so. Although approximately two dozen TRU faculty and former
faculty have instructed at KALS, no formal partnership exists between the
two institutions—despite KALS’ founder, the late Margaret Cleaveley, being well connected to the university (having served on the TRU Board of
Governors) and several meetings between administrators of the two institutions having taken place (Cleaveley, personal communication, January
4, 2013). Yet the fact that several TRU faculty find it worth their while
to instruct for KALS in an ongoing off-the-side-of-their desk relationship
points to the strength of this organic collaboration. Over time, KALS has
developed a number of partnerships with a variety of arts, sports, and cultural organizations that have strengthened both KALS and those partners.
Andrew Beer’s (2014) observations on leadership in rural communities,
particularly his characterization of transformational leadership, which
transcends limitations “in order to guide a process of change” (emphasis
mine) rather than being top down (255), are also utilized in this paper. I
will argue that the leadership of KALS has been characterized by flexibility; as the needs of their students change, so, too, do the curriculum and the
organization’s relationship with the larger community. As membership in
the organization grows, KALS’ leadership adapts its approaches.
In keeping with the pattern established by this volume, I will conclude
with reflections on my experiences as a community-engaged researcher. I
will contend that small collaborations can blur lines between the academic community and the community being researched, that universities can
play varied roles as knowledge-support structures, and that knowledge
support is multi-directional. Included in these reflections is an examination of a KALS-TRU interaction that illustrates community engagement
at the micro-level.
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Third-Age Learning
The Kamloops Adult Learners Society is part of a global movement of
groups of seniors who are challenging old saws promulgated from societal assumptions. Learning institutions developed exclusively for people in
retirement or senior citizens (variously called “senior learners,” “third-age
learners,” and “lifelong learners”—although the latter term encompasses
all learners returning to education as adults) have proliferated in type and
size in the past 45 years, running the gamut from large, highly structured
programs administered by post-secondary institutions to small, independent, grassroots initiatives. Membership in the University of the Third Age
(but one indicator) suggests seniors’ thirst for learning is global: the U3A,
which started in a university in Toulouse, France, in 1972 and has come to
be regarded as the pioneer of third-age education, now has affiliate member organizations on all five continents and in 23 countries (although it is
likely more countries have organizations for third-age learners). For example, according to the website of the University of the Third Age, in April
2017, its UK branch had 1,010 affiliate organizations and over 380,000 individual members. The World U3A, a resource service connected to the
University of the Third Age, indicates that Australia and New Zealand
have over 270 affiliates, and that seniors from Reykjavik to Cape Town are
engaged in lifelong learning forums (University of the Third Age 2015).
In Canada, universities that pioneered seniors’ learning programs
have, likewise, seen considerable growth, and third-age networks are established. The Université de Sherbrooke, among the first in North America
to use the U3A model in 1976, had, by 2009, established programs in ten
regions of Quebec. Simon Fraser University, which began its lifelong learning program in 1974, has experienced steady growth over a similar time
period (Lusignan 2009, 114–17). The Third Age Network (n.d.) lists, in
2017, seniors’ learning organizations in 70 towns and cities across Canada,
ranging from university-affiliated groups to church-affiliated groups to
independent organizations. From all appearances, Canadian senior learners are keen—not only to learn but also to organize and communicate
with their fellow learners.
Reflecting their varying origins and mandates, programs for thirdage learners are extremely diverse. As the University of the Third Age
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spread beyond France, where it tended to mimic a standard hierarchical
university model, a second model—peer learning—developed and became
the predominant model in the United Kingdom, for example. Formosa
(2014) describes peer learning as embracing “a self-help approach based
upon the principle of reciprocity, of mutual giving and taking. . . . people
coming together to assist each other with common problems, providing
mutual support and an exchange of information, whilst being typified by
minimal social distance between them” (45). Currently, lifelong learning organizations tend to fall into one of two broad categories—university-controlled or independent. Independent models vary considerably:
they may be closely affiliated with another community group, they may
belong to national or international networks, and they may embrace peer
learning models (in which courses are entirely planned, administered, and
taught by fellow learners) exclusively, or rely entirely or partly on volunteer
instruction from outside their membership—professors, teachers, or other
experts in various subjects that interest their students. Although the social
capital being built varies according to the specific configuration, it is, all
told, considerable.
As the Kamloops Adult Learners Society is an example of the independent model, I will generalize based on my research of that model in
Canada, with the cautionary note that—given the sheer numbers of such
organizations, as well as their heterogeneity and the paucity of research on
lifelong learning in Canada—I present tendencies only:
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•

Seniors themselves are involved in the administration
of the programs: they may have been the founders,
and they exercise considerable control, through board
memberships and through day-to-day operations
such as program coordination and facilitation

•

Peer learning is quite common: not infrequently, the
students are also the teachers, either drawing on their
previous careers or researching and delivering on
topics of interest to the larger group

•

Courses vary considerably in duration: the content,
rather than a pre-existing structure, dictates the
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length, but they are usually shorter than is typical in
post-secondary institutions
•

Small class sizes that promote optimum peer-to-peer
interaction are the dominant model

•

Accessibility of location is underscored: often, a single
organization will have multiple public venues—
such as libraries, seniors residences, churches, and
community centres—to keep overhead costs low,
facilitate parking, and maximize convenience

•

Volunteers contribute the bulk of the work in
administering these courses, although there may be
paid employees

•

Affordability is a fundamental consideration: tuition
fees are considerably lower than in formal academic
institutions, a situation encouraged by the fixed
incomes of most participants and enabled by the fact
that instructors are volunteer and by partnerships
with and donations-in-kind from other community
organizations

•

Perhaps one feature is most prominent: the absence
of course prerequisites, testing, and grading.
Intellectual and social stimulation, rather than
credentials, is emphasized. Learning for the sake
of learning in a comfortable environment of one’s
peers is the motivation.

Leadership in the Creation, Structure, and Evolution
of the Kamloops Adult Learners Society
Kamloops is a small city in British Columbia’s interior with a population
of just over 90,000 as of 2016 (Statistics Canada 2017a). As a service and
cultural centre at a considerable distance from large cities (Vancouver, the
nearest big city, is more than a four-hour drive), it has, as Dubinsky (2006)
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has observed, a wide range of cultural activities (anchored by four strong
public institutions); furthermore, it is “distinguished by various and intersecting pools of social and cultural capital relative to its size and rather isolated population” (85). Kamloops also has a significant population
of seniors. According to Statistics Canada’s 2016 Census Profile, 20.1% of
the population of the Kamloops Thompson region are aged 65 and over,
and 2.2% are 85 or over (Statistics Canada 2017a). Against this backdrop,
the Kamloops Adult Learners Society was created out of the desire for
an independent, accessible, and affordable non-credit program developed
solely for retirees. With a history of social capital and a sufficient representative population, Kamloops proved ripe for the initiative of a centre for
seniors’ education.
When, in 2005, the Kamloops News published an article about retired
teacher and educational administrator Margaret Cleaveley’s interest in
starting such a program, over 60 people responded by attending an organizational meeting. One of the attendees, Dr. Anne Gagnon, volunteered
to be the group’s first instructor (Cleaveley, personal communication,
January 4, 2013). Cleaveley and Gagnon, unknowingly, established a
pattern of leadership that would serve to inform the organization—the
Kamloops Adult Learners Society—that resulted. Grassroots and informal initiatives would characterize KALS.
The leadership that would form the organization was, certainly, as
Kading (this volume) characterizes it, less visible than, for example, business leadership; however, it proved highly skilled and extremely efficient
(1). By January 2006, that group of 60 had become a registered non-profit
society with an objective of promoting “the physical and mental wellbeing and quality of life of seniors in the Kamloops/Thompson region;”
an executive (president, vice-president, treasurer, secretary, and immediate past president), seven standing committees, and membership open to
“any person who is retired, regardless of age, and lives in the Kamloops/
Thompson region” (KALS 2015). The organization has also held selfevaluation workshops and developed a policy manual (KALS 2015).
Beer’s (2014) lens of transformational leadership—“broad, strategic” leadership to “guide change” (255) is evident in the fact that KALS’
leadership has proven to be both highly structured and highly flexible.
At the time of writing, the organization has added the board positions
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Historic and Current Linkages*
Formal Network Linkages
Classroom Facilities
Henry Grube
Education Centre
Northshore
Community Centre
Kamloops Seniors
Village

Educational
Organizations
Thompson Rivers
University (select faculty)
Thompson Rivers
University Library

KAMLOOPS
ADULT
LEARNERS
SOCIETY

Cultural
Organizations
Kamloops Art Gallery
Kamloops Symphony
Secwepemc Museum
Western Canada Theatre

Administrative
Facilities
Kamloops Sports Council
Kamloops Pickleball Club
Kamloops Lawn
Bowling Club

Informal Network Linkages - One-time and Individual Linkages
• Other seniors organizations, such as the Kamloops Council on Aging
• Current or former high school principals and teachers
• Representatives of faith-based groups such as the United Church of Canada, the Ukrainian
Orthodox church, the Birken Monastery, the Baha’I Faith, and the Ayesha Mosque

*Note: While every attempt has been made to be as thorough as possible in this table, the nature of
KALS is such that there may be minor omissions.

figure 5.2. Kamloops Adult Learners Society Network by Ginny Ratsoy. Design by
Moneca Jantzen, Daily Designz.
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of program, publicity, and volunteer chair, as well as member-at-large.
Structure, then, has become more complex. However, anyone who has sat
on a volunteer board is keenly aware that practice is as important as policy; that flexibility is as important as structure; and that building personal
connections is key to the successful operation of an organization. KALS
is no exception. Though there are periodic vacancies in some board positions, they are usually short-lived, and the key responsibilities of such
positions seem to be carried out by other members. For example, when,
for a short time, it appeared as though the position of president would
not be occupied, members remained confident that essential work could
be carried out by those who filled other positions. This is a group whose
experiences have led them to expect complexity and embrace flexibility.
This is also a highly social, active group that collectively possesses a wealth
of diverse experiences in varied public and private sector enterprises—
and is keenly cognizant of the power of word of mouth and the strength
of collective action. While the bodies occupying executive positions may
change, the work deemed as vital continues to get done. In fact, the fluidity
within KALS of the roles of the students, founders, and administrators
blurs the lines within the organization.
The fact that Kamloops is home to a comprehensive university (where
Dr. Gagnon was an assistant professor of history) opens up the question
of partnerships between the two institutions. Thompson Rivers University
was created in 2005, out of the merger of the University College of the
Cariboo and British Columbia Open University; in turn, the University
College of the Cariboo evolved from Cariboo College, which opened its
doors in 1970. TRU is, therefore, uniquely placed to offer face-to-face and
distance courses in a particularly wide spectrum—from vocational and
trades diplomas and certificates to a variety of academic undergraduate
degrees, as well as law degrees and a growing number of master’s degrees.
TRU also has a long history of offering continuing education courses,
and its satellite campus, in Williams Lake, has had an ongoing affiliation
with the Cariboo Chilcotin Elder College, which is committed to “meeting the lifelong learning needs and educational interests of older adults in
Williams Lake and surrounding areas” (Cariboo Chilcotin Elder College
2013). A structured KALS-TRU partnership might seem fitting, in light of
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the latter’s history and comprehensiveness. However, as we shall see, an
organic partnership has evolved.
Cleaveley envisioned for KALS the peer learning approach modelled
by a Kelowna organization with which she had been involved, and varieties of it have been instituted. In fact, peer learning was front and centre
in KALS’ initial vision statement, and the concept has, to some extent,
been maintained. For example, a member has shared knowledge of stamp
collecting, and students have moderated a popular movie club in which
members select the materials for viewing. Occasionally, based on student
feedback, members design courses in which students research and teach
components of the course—peer learning at its purest. An ongoing discussion-based course, “News and Views,” has been popular. In addition,
members who are retired schoolteachers share their knowledge, and the
KALS volunteer website manager has taught computing courses. The organization has certainly witnessed the benefits of the peer learning model
in the promotion of engaged learning.
Nevertheless, KALS is nothing if not flexible and open and, as indicated, the Cleaveley-Gagnon encounter initiated a pattern: the program
committee frequently seeks experts beyond their membership and allows
them considerable flexibility in course content and delivery method, to the
extent that, by 2017, the majority of KALS’ courses are not peer-led. The
current KALS vision statement reflects this evolution: “The rich expertise
of the adult community—young and old—along with community partners
is used to organize programs and instruct courses.” The vision statement
goes on to emphasize the role that KALS’ students can play as volunteers
in addition to teaching: “Volunteers are our lifeblood; as leaders, teachers, planners and organizers, they provide the skills and labour to create
the program” (KALS 2017). Thus, the emphasis is on the varied roles—in
addition to instruction—that KALS students can play. The need for volunteers beyond board positions is particularly high, as each course requires
a coordinator, whose responsibilities include maintaining communication
with both the instructor and the students and attending the course. At the
time of writing, the organization has 50 members planning, organizing,
and coordinating its courses and an additional 50 volunteer instructors.
As KALS has grown, it has come to rely on its members increasingly for
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administrative functions and the larger community increasingly for instructional functions.
Methods of recruiting TRU instructors, a vital resource for KALS,
reflect the typical dynamics of the small city. Although program coordinators select these experts based on surveys of student interest, their
approach is often informal, frequently relying on intermediaries, word
of mouth, and serendipity (Cleaveley, personal communication, January
4, 2013). For example, Dr. Gagnon was instrumental in developing the
KALS-TRU connection by encouraging her TRU colleagues to follow her
lead and by suggesting specific faculty who were likely fits with student interest. In an interesting example of the “intersecting pools” of capital that
Dubinsky (2006, 85) writes of, a less direct path to a TRU Arts professor
resulted in KAL’s first course in a discipline its members had a long-time
desire to study: early in 2012, two KALS members who engaged a stranger
in conversation at the Kamloops Film Festival soon discovered they were
talking to a philosophy professor; by the fall, KALS had its first introductory philosophy course, which proved extremely popular, and was soon
followed by others on the subject (Jack and Pauline Braaksma, personal
communication, January 11, 2014). The organization is increasingly enthusiastic for instruction beyond its membership, and TRU faculty are
functioning as a knowledge-support structure in an organic fashion.
Increasingly in recent years, KALS has responded to its members’
programmatic needs in two particularly innovative ways. First, they are
extending the boundaries of traditional academic education by offering,
for example, sessions on lawn bowling and Tai Chi, thereby taking a holistic approach to education that often incorporates Experiential Learning.
A partnership with Kamloops’ Big Little Science Centre has been a model for this: the KALS members travelled to the organization, and, thus,
KALS’ classroom space, which has periodically been scarce, was positively affected; the students received hands-on learning, and the science
centre had the opportunity to generate new advocates. Furthermore,
KALS’ leadership has had the vision to capitalize on an existing strong
cultural interest within its membership and deepen their students’ knowledge of it by incorporating classes conducted by personnel at Kamloops
Museum and Archives, Kamloops Art Gallery, the Secwepemc Museum,
Kamloops Symphony, and Western Canada Theatre. Second, they are
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offering “single-session” courses (while maintaining a flexible model of
multiple-session courses). These (usually) two-hour courses provide introductions to a wide variety of community resources. Recent topics have
included Judaism, nutrition, stress management, entomology, and First
Nations languages, to name but a few (KALS 2017). These two initiatives
have resulted in, as Figure 5.2 at the beginning of this chapter indicates, a
dramatic increase in KALS’ outreach into many and diverse community
sectors beyond TRU. By introducing these models into the mix, organizers have not only provided KALS members with a taste of community
resources but have also provided the community groups with healthy
models of aging, greater awareness of KALS, and potential membership
growth. By increasing its flexibility for its students, KALS is further cementing its role as a knowledge-support structure in the community.
The hybrid model that has evolved for KALS embraces non-hierarchical learning and respects the wisdom of KALS members, while being
open to more traditional models of education. The society’s offerings reflect the practical, academic, and leisure interests of its membership: from
computing and driving update courses through astronomy, sociology, and
Canadian and Russian history and classical and contemporary literature
courses to bird watching, drawing, travel courses and a variety of physically oriented courses, these classes are a marriage of internal and (increasingly) community expertise with student interest (KALS 2017).
Greater spatial needs have also resulted in further physical branching
out into the local senior culture and larger community. In a move, due to
spatial limitations, from its original location in a school district building,
KALS now holds the majority of its classes at places where seniors live
and recreate. At the time of writing, the organization has made inroads
into the extreme south shore of the city, with a few classes being held at
Kamloops Seniors Village and Ridgepoint Retirement Residence. If KALS
has a physical centre, it is the North Shore Community Centre (with ample free parking and wheelchair accessibility). The centre is a large apartment complex geared to the senior population, with a coffee/gift shop and
an array of facilities to accommodate such activities as socials, meetings,
and exercise classes—an ideal location for making KALS’ presence known
to the population it wishes to continue to attract. KALS’ administrative
headquarters has recently moved from a north shore mall to a downtown
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(south shore) location run by the Kamloops Sports Council; while at first
glance this partnership might appear an unlikely one, it has resulted in
the addition of several single-session courses with pickleball, lawn bowling, and yoga groups under the Sports Council’s umbrella. The Kamloops
Adult Learners Society is taking incremental strategic steps, succeeding in
its vision of “expanding educational opportunities for citizens in their retirement years” by physically locating in areas seniors frequent at the same
time as it acts on its mission to better the community “through interaction
and partnerships with other community groups” through outreach activities (KALS 2017).
While the initial focus on peer learning has been somewhat supplanted by a focus on volunteerism in every aspect of the organization,
and while KALS has come to rely on the larger community to facilitate
learning, KALS’ autonomy remains secure. Rather than a transactional
leadership, which is top down and limited in focus, KALS practices transformative leadership, which “transcend[s] organizational . . . limitations”
and is “broad ranging and specific (Beer 2014, 255). By responding to
the needs of its membership and drawing on the resources of the larger
community in an organic fashion, KALS is practising a form of leadership
that simultaneously strengthens the organization, empowers individual
students, and supports segments of the larger community. At the time of
writing, KALS is run by approximately 50 volunteers, employs a part-time
secretary, has a membership of 285, occupies classrooms in community
and seniors’ centres, and takes diverse approaches to the over 100 different
courses it has offered (McChesney, personal communication, June 14,
2017). From two initial courses (Gagnon’s Canadian history course was
accompanied by a course on safety for seniors) the offerings had grown to
over 20 each semester by 2013 and 40 each semester by 2016 (KALS 2017).
In just over a decade, the Kamloops Adult Learners Society has developed
from a vision into a strong organization with a structure that adapts to
the times.

188

GINNY R ATSOY

Students’ Quality of Life: “Come for the Intellectual
Stimulation; Stay for the Socializing”
Quality and equality of quality of life are widely accepted as being fostered by third-age learning. KALS’ current vision statement maintains
that “participation in continuous learning adds to quality of life, supports
good health in mind, body, and spirit, and provides a forum for sharing knowledge and ideas” (KALS 2017). Academic researchers such as
Formosa (2014) support this assertion. Formosa effectively details the historical and ongoing contributions of Universities of the Third Age (U3As)
to the lives of their students—emphasizing the health, independence, cooperation, and social bonding elements that also happen to be critical to
Montgomery’s (2013) happiness recipe (43). U3As “contribut[ed] strongly
towards the ongoing construction of societies where people age positively”
(Formosa 2014, 48). Enabling older members of society to continue learning, increasing their visibility, and empowering them to take an active
role in society (even beyond their learning centres), these institutions have
appreciably enhanced the social quality of life of seniors (Formosa 2014,
49). Formosa also maintains that U3As have also contributed to improved
physical and mental health, pointing to multiple studies that demonstrate
the power of mental stimulation to aid in the maintenance of physical
and mental health (8), as well as those linking U3A participation and enhanced self-esteem and self-satisfaction, thereby alleviating symptoms of
depression and anxiety (49). Furthermore, he reports on the positive effects on lifelong learners of “socializing, making new friends who share
their interests . . . and finding a support group which helps them through
difficult periods in their personal life” (9). U3As contribute much to the
intellectual and social stimulation—and thus individual and collective
quality of life—of their members, according to KALS’ leadership and academic research.
In order to test some of these widely held beliefs about the holistic
benefits of third-age learning, in 2013 I first interviewed four founders of
KALS, and, subsequently, had written surveys administered to approximately 20% of KALS students. As a veteran instructor, I entered the process with an assumption of my own: because my classes have always been
highly social (to the pleasant extent that I sometimes feel myself a mere
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appendage to their learning and have, on occasion, found it impossible to
regain the group’s attention after a break), I anticipated that the primary motivation for enrolment in KALS was socializing. However, founder
Cleaveley’s conviction (quoted in the subtitle of this section) that I would
find students’ primary motivation was intellectual stimulation proved, almost without exception, to be correct.
For the vast majority of these students—enrolled in such courses as
astronomy, Canadian literature, introductory sociology, and “news and
views”—intellectual stimulation was both their motive and their greatest
satisfaction. These students are interested, above all, in both building on
their existing knowledge of a subject and extending their learning to new
fields. Although the survey did not test Cleaveley’s assertion that socializing fosters retention in the group, the responses to open-ended questions
indicate a deep appreciation of the power of group discussion and the
friendships the classes have facilitated.
Course content affected selection to an impressive degree. Only a tiny
minority ranked personal knowledge of the instructor or scheduling considerations above course content in enrolment decisions. Several students
expressed enthusiasm for specific courses. “I am an astronomy addict”
was one student’s write-in response to the question of why he/she joined
KALS. In open-ended responses, some students mentioned the fun and
utility of the philately course, the practicality of computer courses, and
the more directed reading facilitated by courses in history, politics, and
Canadian literature. The new knowledge instilled by a philosophy course,
as well as the broader understanding engendered by an Indigenous literature course, were also highlighted. In at least one case, a KALS course
rekindled an old passion for theatre. Interestingly, general comments—
positive, without exception—on the overall effectiveness of KALS instructors were frequent in the open-ended section; however, seldom were
instructors named. Thus, the rankings were supported by the comments,
and responses reflected satisfaction with the current curriculum.
Responses to the question “How has your life changed since you joined
KALS?” and to the request to provide any further comments on the KALS
experience were most enlightening. Those that focused on the intellectual
development were more frequent than those that highlighted social benefits, although the latter was clearly recognized as significant. Perceptions
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of intellectual benefits were often indicative of the respondents’ understanding of the transferability of knowledge—as well as running counter
to myths that we become less open to change as we age. Several respondents perceived their reading as having both broadened and become more
directed as a result of their studies. Improved reading potential and comprehension, directed reading, increased reading, and expanded reading
were mentioned. More frequent were responses that indicated a broader
sense of engagement, and sometimes transformation: “I realize how little attention I have paid to the world around me. Because of KALS, I am
now sensitive to the wealth of knowledge and information that is yet to
be amassed,” was one thoughtful response. “Comprehension of local and
world concerns” “understanding of our universe” “new perspectives and
changing ideas,” and more general reflections on mental and intellectual
stimulation are further indications of the eagerness of students not only to
build on existing knowledge but also to incorporate new thinking. In fact,
several respondents selected courses based on a desire to be taken out of
“comfort zones”; one student summarized these views succinctly, advocating “any experience which presents new ideas, new information, changes
of view of the world and our place in it.” These students deliberately seek
out the opportunity to learn new tricks and embrace change: they are
motivated by situations that challenge their world views—hallmarks of
transformative learning.
The social benefits of the organization were addressed on several levels which, again, indicate that the seniors embrace new situations. A few
respondents observed that the courses are an antidote to the isolation that
can come with aging and appreciated the benefits of making new acquaintances. However, more frequent were comments that detected more than
superficial or general connections: several opted for word choices such as
“kinship,” “like minded,” “shared interests,” and “kindred spirits.” The respondents perceived a wider circle of friends “who also enjoy community
engagement” as an important benefit of their involvement. The students
also connected the intellectual and the social, evincing a recognition that
their intellectual stimulation was fostered in considerable measure by
“discussion and interaction” with “personable and knowledgeable people.”
Furthermore, the recognition of the growth and fluidity of the individual—even into the third age—evident in their perceptions of intellectual
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growth extends into the comments on the social benefits of KALS. As
one student so eloquently stated, “I have made new acquaintances who
are still trying to create themselves as I am.” The frequent comments on
social interaction indicate that, while not their stated primary motivation,
it is a significant contributor to their satisfaction. Thus, while my initial
sense that socializing was the foremost motivation didn’t hit the mark,
Cleaveley’s sense that it is part of a complex whole—which includes awareness of the various benefits of structured and unstructured peer learning— is likely accurate.
Those surveyed and interviewed certainly reflect an appreciation of
the novelty, joy, and choice KALS has afforded them. They express great
enthusiasm for the mental stimulation and awareness of the social interaction with like-minded learners that Formosa (2014) sees as a major contribution of third-age learning organizations. KALS is certainly an antidote
to the social isolation that Montgomery (2013) perceives as symptomatic
of much urban life (54–55). The students perceive it as a catalyst for the
“bonds between (former) strangers” that Montgomery (2013) includes as
an ingredient in his happiness recipe—and perhaps even more so as an
instrument for individuals to build their lives according to their desires,
which he also sees as critical (43). By the time the Kamloops Adult Learners
Society was just eight years of age, it had embraced the transformational
leadership model—responding to the needs of its members by drawing on
the expertise of the community. Not only was the leadership model transformative, the effect of the leadership on many of the students interviewed
was life changing. KALS was clearly a significant knowledge-support
structure for its members. As we shall see, those positive effects have, over
the years, extended to the TRU community in myriad ways.

Reflections from (and on) the TRU Community:
A Two-Way Street
Both TRU faculty and students have benefited from experiences with
KALS students. Although my report on this aspect of the relationship is
anecdotal and personal, indications are that TRU has received significant
benefit from KALS interaction and that there is considerable room for expansion in this informal association. An interview in 2013 with a TRU
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professor relatively new to KALS indicated faculty stimulation from the
connection as well as recognition of the potential for greater faculty and
student benefit. Nan McBlane, a TRU sociologist, was recruited via the
grapevine: a KALS coordinator asked her daughter, a TRU faculty member, to recommend a sociologist. The serendipitous nature of the organic
collaboration is again evident. McBlane, whose research specialty was aging and who has always connected to older people, agreed to the request
because she thought it would be challenging and interesting to talk to the
group about sociology. She abbreviated, modified, and combined her TRU
courses for KALS students, whom she described as “enthusiastic, well
read, and curious.” She was aware research shows that seniors are in many
ways ideal learners, and the experience cemented things for her: “Their
willingness to learn new things really impresses me,” she said. “They reinforced the idea that you don’t die when you retire, that aging is a state
of mind,” noting that her students were often physically, as well as mentally, active (N. McBlane, personal communication, February 19, 2013).
The perspective of the social scientist newcomer was that the organization
provides ideal classrooms.
Although she professed to little knowledge about the organization as a
whole, apart from being aware of its flexibility, McBlane had a clear idea of
what KALS contributes to the university community: “It brings together
younger academics with an older learning audience that can teach us as
much as we teach them” (N. McBlane, personal communication, February
19, 2013). Noting that most literature indicates that people who are employed past the usual retirement age work hard and have fewer absences
than their younger counterparts, she believes societies that encourage
early retirement are “throwing away a huge resource.” “KALS,” she said,
“allows us to tap into that.” McBlane envisioned further scenarios for “the
interplay of ideas” between KALS and the university community; for example, she believed that “without formal bureaucracies, KALS can foster
[TRU] department and instructor relationships,” and envisioned some
KALS students visiting TRU classes, engendering a reciprocal relationship between the two student groups that would erode societal silos (N.
McBlane, personal communication, February 19, 2013). Clearly, McBlane
saw much realized—and much potential—in the KALS-TRU relationship

5 | The Kamloops Adult Learners Society

193

in terms of the cooperation and strengthening of community bonds that
Montgomery (2013) advocates.
My own sustained relationship with KALS is historical and ongoing.
I began teaching KALS classes in 2007, acting upon Dr. Gagnon’s recommendation, because I was both appreciative of mature students in my TRU
classes and eager to compare the lifestyles of the students with those of the
older generation in my own family. I have subsequently taught one course
most years, usually repurposing material that I have previously taught at
TRU and condensing material for a time frame of five weeks. Occasionally
I have repackaged and added to my TRU course material in a novel way;
for example, in 2015 I taught, for the first time ever, a course on selected Massey Lectures, which arose out of ongoing KALS student interest.
I have sometimes taught material to both groups concurrently, and thus
been able to compare the responses of younger, graded students with those
of older, non-graded students, and to share that comparison with both
groups. Furthermore, on occasion both classes have studied a playscript
that Western Canada Theatre or the TRU Actors Workshop produced;
not only did this allow for comparing and sharing responses, but it also
facilitated some cross pollination: KALS students attended guest lectures
at TRU by theatre practitioners involved in productions, and several had
their first exposure to TRU productions.
My KALS experiences have positively informed my professional and
personal life in several ways. I have become more experimental and cognizant of different learning preferences in my instruction at TRU. I find it
extremely rewarding to work with such an engaged, stimulated (and stimulating) student body. I am continually impressed by the students’ wide
reading and varied experiential perceptions on literature; for example, one
pleasant outgrowth of the Massey Lectures course was a list of related recommended readings that we jointly compiled. In addition to reinvigorating my teaching, my KALS experience has come with social benefits that
include a broadened community. For example, a Kamloops Museum and
Archives exhibition, “Tried, Tested, and Proved—Cookbooks, Families
and Tradition,” was co-curated by a KALS student, the late Enid Damer,
who solicited cookbooks for exhibition from several KALS participants—
myself included. I was proud to attend the opening of that exhibit, particularly because one of my contributions, The Can Lit Food Book, compiled

194

GINNY R ATSOY

and edited by Margaret Atwood, was relevant to my teaching—at both
institutions. Several of the students and I also have year-round communication by sharing information about events of mutual interest. On multiple levels, then, my KALS involvement has fostered the community bonds
and cooperation that Montgomery includes in his happiness recipe.
KALS instruction also provides a healthy transition to retirement.
McBlane rightly mentioned the potential for younger faculty that KALS
offers; however, TRU faculty in the later stages of their careers are also well
served by exposure to healthy, active, invigorating role models. It is worth
noting the almost universally positive tone of the discourse of the KALS
students’ responses to open-ended survey questions: rather than perceiving their education as a refuge from the trials and tribulations of aging, for
example, most students perceived it as adding to an already rich lifestyle.
They are exemplars of well-rounded third-age life, not only pursuing lifelong learning in the classroom but also continuing active involvement in
other cultural and physical activity—as well as volunteering on boards in
community organizations. In a reversal of the usual classroom direction,
the student can be the teacher’s role model.
McBlane’s suggestion that TRU students work with KALS students is
being acted upon and proving effective. By cultivating direct connections
between the students at the two institutions with which they are affiliated,
TRU faculty with KALS connections are extending “the build[ing] and
strengthen[ing] the bonds between . . . strangers that give life meaning”
that Montgomery (2013) advocates, beyond their own relationships with
the two groups (43) and furthering TRU’s role as a knowledge-support
structure. For example, Gagnon enlisted a TRU student pursuing a degree
in Education to present her research to a KALS class—a cross-pollination I was able to emulate in 2017. These encounters have the potential to
bridge age gaps and “open the doors to empathy and compassion” (43), as
Montgomery puts it, while providing TRU students with invaluable experiential learning opportunities. I had the opportunity to engage a fourthyear English major from TRU to co-teach “Nature in Canadian Poetry and
Drama” as part of a service learning course. That student, who was concurrently auditing an extended version of the same course I was teaching
at TRU, interacted with KALS students by presenting three short lectures
on selected Canadian poets and joining in the group work that formed
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part of each week’s class. I was impressed by how quickly she was accepted
by the senior students, one of whom discovered the two of them have a
shared hobby and provided the TRU student with some expertise in that
area. I was also impressed by how quickly the TRU student understood
and appreciated the opportunities afforded by intergenerational learning.
What Tina Block (in this volume) notes about the Tranquille project is also
applicable here: there are “ongoing opportunities for . . . student training.”
KALS students are proving amenable to supporting and assisting in
TRU students’ learning, as well. In 2015, several KALS students accepted the invitation of the TRU Undergraduate Research and Innovation
Conference to join them in the celebration of its tenth anniversary; some
of them elected to spend an entire Saturday taking in student presentations on topics running the gamut from the application of Montgomery’s
Happy City principles to Kamloops to philosophical approaches to works
by Canadian novelists—and contributing to discussion periods. I shall not
soon forget the enthusiasm of a KALS student (who is well over 80) for
the research findings of young undergraduate students; that student’s only
regret was that, with several concurrent sessions, attendees could not take
in every presentation. At the 2017 conference, two KALS students were a
highly engaged audience for my TRU students’ displays related to their
Nature in Canadian Literature course. The KALS students, while not familiar with all of the material the TRU students’ displays were responding
to, were able to bring to the table their own knowledge of the general subject, acquired in their course, as well as their years of broader experience.
By opening TRU doors to KALS students, the conference organizers were
not only fostering the empathy that Montgomery (2013) advocates, they
were also acknowledging the significance of the seniors’ expertise and
cooperation in tackling a variety of societal challenges (43). The ground
work for what Emery and Flora call (2006) “inter-generational transfer”
and deem an important component of “healthy happy communities” has
been laid (27).
The KALS-TRU relationship is also an evolving illustration of what
Emery and Flora (2006) call “bridging social capital: loose ties that bridge
among organizations and communities” (21). Clearly, the existence of the
Kamloops Adult Learners Society has fostered equality of quality of life
that extends far beyond its membership. As these selected examples of
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TRU-KALS interactions indicate, the flexible, organic, and non-hierarchical leadership structure of the latter and the willingness of its membership
to embrace the knowledge of TRU faculty and students have facilitated a
variety of enriching experiences in the community. Increasingly, various
segments of the TRU community are embracing the potential of collaboration with KALS in various forms. Particularly as some forms of traditional university education—notably humanities—come under increasing
societal scrutiny, advocacy by respected community members becomes
ever more valuable. TRU faculty would be wise to continue to replicate
and to intensify this community engagement.
As Kading reminds us, contemporary university mission statements
and plans profess to promote “diversity, equity, inclusion, tolerance, addressing societal challenges, and engagement with new ideas and peoples”
(see Introduction to this volume). While TRU faculty have admirably
stepped up to the plate by contributing vital volunteer teaching to KALS,
the contributions are not evenly distributed across faculties, and, arguably
more significantly, TRU administrative and service wings are conspicuously absent in TRU-KALS collaborations. As I argue in “The Roles of
Canadian Universities in Heterogeneous Third-Age Learning: A Call for
Transformation,” our university administrations need to dissolve disconnects with third-age learning institutions and “consider multi-pronged
forms of collaboration,” being motivated “not by short-sighted financial
concerns but by their core obligation to serve the public good by fostering
community engagement” (Ratsoy 2016, 76). TRU faculty have laid a solid
foundation upon which administration can build.
However, as I stated in that article, I would not recommend a formal
partnership between KALS and TRU; when two organizations of unequal
size enter a contractual partnership after a history of a horizontal relationship, what begins as an equal relationship may well evolve into a hierarchical one (86). The existing relationship—healthy and in keeping with KALS’
independent spirit—could be strengthened through a variety of armslength collaborations. For example, TRU’s educational administration areas, which currently do not have any connections to KALS, could support
and encourage more faculty to consider volunteering as a way to foster
bridging social capital, pilot new courses, and enhance their scholarship
of teaching and learning—while adding diversity to KALS’ curriculum.
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Other areas of the university could be encouraged to follow the example
of faculty librarians, who have conducted library tours for KALS and invited their students to take advantage of a free (for seniors) community
borrowers’ card. Furthermore, interdisciplinarity, a hallmark of research
at TRU, could be encouraged: faculty in Sociology, Nursing, Education,
Social Work, and Law, for example, have in the Kamloops Adult Learners
a ready pool of well-educated and active seniors from which to draw—and
with whom they could collaborate. Experiential learning is highlighted
in TRU’s Academic Plan; co-op and service learning courses at TRU offer
the potential for further intergenerational learning. KALS students have
proven open to attending TRU lectures and other events—whether or not
they are directly connected to their own studies; if TRU administration
were to take the initiative of sharing communication about such events it
would be furthering bridging social capital. Perhaps, above all, an ongoing
commitment by TRU to grant access to even a single classroom on the
main campus each semester at a time when room and parking utilization are not at a premium would alleviate space concerns for KALS, while
broadening KALS’ accessibility on the city’s South Shore (Ratsoy 2016,
85). The potential is there for educational administrators, from Deans to
Marketing and Communications, Research Office, and Provost’s Office
personnel, to foster these connections. With relatively little effort and
virtually no cost, the bonds created by Gagnon could be strengthened.
As the only university in the city, TRU administration could do more to
heed Montgomery’s (2013) suggestion that opening doors of cooperation
is instrumental to meeting societal challenges (49).

Conclusions
Trends and demographics indicate that interest by Canadian seniors in
third-age learning programs will only increase. According to Statistics
Canada, although in 2011 most Canadian baby boomers were still part
of the working-age population (aged 15–64), the number of seniors had
risen by almost 1% from 2006, and, as the 2011 census counted nearly 3 in
10 people as baby boomers, “population aging will accelerate” (Statistics
Canada, 2013) By 2017, more Canadians were 65 years or older than under
15. Statistics Canada has also estimated that by July 1, 2024, those 65 and
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older would constitute over 20% of Canada’s population (2017b). As baby
boomers enter their third stage often healthier, more highly educated,
and with a longer life expectancy than any previous such generation in
history, every indication is that third-age learning organizations are not
only sustainable but also have growth potential. They are a burgeoning
resource with which the larger community in general and universities
specifically—especially those in Canadian small cities such as Kamloops
that may be experiencing quite different trends and demographics—
would be wise to collaborate.
KALS is a vibrant example of what a small group of passionate, dedicated, adaptable individuals can accomplish in a small city—not only for
their fellow members but also for that city’s academic and larger communities. The society’s independent model, with its history of organic
collaboration, is well suited to small cities, where social networks are,
enviably, large enough to be vibrant but small enough to lend themselves
to informal communication and collaboration. Especially considering
how recent its creation is, KALS has built up considerable social capital
and is contributing significantly to our city’s happiness (see Chapter 7:
Conclusion on local impact).
It is important to recognize, as Formosa (2014) notes, the larger
benefits of U3A learning to the greater society. The volunteer approach
of many of the institutions makes a financial contribution, and, he asserts, the lifelong learning institutions enable nations to “spend less on
welfare and civic programmes targeting the improvement of quality of
life in later years” (51). He also indicates an indirect benefit: those who
are lifelong learners tend to take on helping and other volunteer tasks in
the larger community (52). A recent study indicates that Canadian seniors in smaller cities, specifically, form an important component of the
culturally active population. Jonathan (2012) has found that seniors in
small cities are more inclined to both consume cultural activities and
produce cultural products, concluding that they “often play a central
role in . . . community life, including in heritage preservation and the
local art scene” (10). Informal surveying and anecdotal evidence confirm
that KALS members are cultural—as well as educational—contributors
to their small city. As seniors debunk stale stereotypes when they expand
their knowledge base, they are not only enhancing their individual and
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collective quality of life; they are also improving the quality of life of
those—of all ages—around them. As it enters its 13th year, the Kamloops
Adult Learners Society is proving a significant knowledge-support structure and, thus, a vital ingredient in the recipe for happiness in Kamloops.

Reflections on Community-Engaged Research
in the Small City
The Kamloops Adult Learners Society has evolved into a knowledge-support structure for a host of reasons—among them a strong and visionary
leadership, a ready supply of seniors interested in third-age learning, and
an established infrastructure of knowledge support within the small city.
For several decades, for example, Kamloops has had a professional theatre, art gallery, symphony, two museums, and an institution of higher
education that have contributed to the “various and intersecting pools of
social and cultural capital” of which Dubinsky wrote in 2006 (85). These
resources have provided an infrastructure of knowledge and history of
collaboration upon which newer organizations can build. KALS’ founding
and ongoing relationship with TRU faculty and its more recent collaborations with the theatre, art gallery, Secwepemc Museum, and symphony
serve as evidence of this.
As an educator/researcher with a history of various levels of community-based and community-engaged research, dating from 2005 and ranging from an analysis of local literature to a study of the success of the professional theatre company in Kamloops, I have come to (a) see these small
collaborations as blurring the lines between the academic community and
the community being researched, (b) appreciate the variety of roles that
universities can play as knowledge-support structures, and (c) understand
that knowledge support is not unidirectional but reciprocal. I view the
KALS students I interviewed in 2013 more as active participants than as
subjects—likely because I have come to know them well and because, having also taught them, I am aware of how much they have taught me. I have
both observed and participated in the organic growth in the distinctive
relationship between TRU and KALS. I have witnessed and experienced
the reciprocal exchange of knowledge and the resultant equality of quality
of life of the partners.
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A close examination of my initial public sharing of the results of the
surveys I devised and of the interviews supports these three points. I
should add that when I first disseminated those results in an on-campus
public lecture, as part of the TRU Arts Colloquium Series—to which I invited KALS students—I had an ulterior motive or two: to further contact
between the KALS and TRU communities, to the ends of both attracting
more TRU faculty as KALS instructors and drawing more KALS students
to the rich campus life at TRU. I did have some success in those aims.
Little did I know that further consequences would ensue.
Approximately one dozen KALS representatives and an equal number of the TRU community attended the presentation, which would prove
to engage the two contingents in the ways I had intended and beyond.
Although I began the talk as a lecture, I soon involved some of the KALS
members, who, after all, were the subjects of the research and could offer
experiential knowledge to supplement my research. The participatory and
fluid tenor of the talk carried over into the question period, which immediately evolved into a discussion period between the two contingents. The
first question, from a young TRU student, was directed not at me but at
the KALS attendees. Could he, were he to win a lottery before he began
a career, become a KALS student? The draw for him was a fundamental
difference between the KALS and TRU systems: the absence of grading—a
feature subsequently praised by the KALS students. A KALS student then
raised the issue of administrative hurdles (financial and logistical) to seniors enrolling in TRU courses, which in turn, revealed that all of those
present were unclear about TRU policy on third-age students. Some TRU
faculty present then issued invitations to KALS students to circumvent the
bureaucracy and informally attend their classes. I found it significant that
communication among the two groups, which seemed to evolve naturally,
was centred around the liberating effects of a grades-free education and
the less-than-liberating effects of bureaucracy. As well as being somewhat
envied and invited into the university, the subjects—the KALS students—
became direct—rather than indirect—suppliers of knowledge to the university community.
Equally enlightening, in terms of blurring the lines of circumscribed
roles and the serendipitous ways in which universities can act as knowledge-support structures, were the post-talk interactivity and the ensuing
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publicity. Among the small groups who went off to continue the discussion were two neighbours—one a course coordinator for KALS and the
other a TRU Political Science professor—the latter of whom is also the
editor of this volume. Among those who remained behind was a local
newspaper reporter, who had previously published an article on KALS.
After asking me and the series organizers a few questions, the reporter
spent the bulk of her time interviewing several KALS members. The subsequent newspaper article, entitled “Lifelong Learning Equals Longevity:
University Study of Kamloops Adult Learners Society Purports Benefits of
Classroom Later in Life,” was quite extensive and considerably focused on
the Kamloops Adult Learners Society. The reporter apparently saw her obligations to follow up on previous articles on KALS published by her paper
and to provide her readership with information on how to connect with
the organization as more significant than providing her readers with details of the colloquium series—or, indeed, of my research results. It should
also be noted that proximity can lead to an interesting circularity. A TRU
internal publication—Bridges, an alumni magazine—contacted me after
reading about the presentation in the city newspaper. Thus, the written
documentation of the event came from outside the university and focused
on KALS, rather than the university, as a knowledge-support structure,
and precipitated interest in the research from within the university.
My original aim of sharing my research findings was accomplished,
and my ulterior purposes of attracting KALS students to campus and
TRU faculty to KALS were largely fulfilled by my first public talk on my
research. The KALS contingent had a pleasant learning experience in campus access and were welcomed by faculty to extend their relationship with
TRU to classrooms. The TRU attendees learned more about both thirdage learning and the bureaucracy in their own system. The KALS course
coordinator (a former TRU faculty member) followed up by contacting
professors present at the talk who had expressed an interest in teaching
for KALS. Communication between the two groups was enhanced. There
is much evidence of fluidity and the power of proximity.
An unforeseen consequence of my talk also points to the power of
proximity in an organic partnership. As a result of my research and talk,
I was contacted by a KALS student, who is also a founding member of the
Kamloops Council on Aging (KCA). Isabelle Allen, a retired nurse (who
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had been involved in a research project on aging when she was employed
in Ottawa), invited me to join the KCA. In fact, Allen had suggested several
years earlier that KALS was a promising site of investigation. She was apparently cognizant not only of the significance of research into third-age
learning but also of the value of involving researchers on aging in activism
on aging.
A final unforeseen consequence of that initial talk was that it motivated me to take more of an activist approach to my research than I had
originally intended. The apparent disconnect between Thompson Rivers
University’s administration and third-age learners, identified by a KALS
student and discussed by several of those present, precipitated this turn
in my research. At a national university teaching conference in 2014, I
made the case that universities should adapt multiple flexible platforms—
beyond the Elder College and Continuing Studies—with which to engage
seniors. Specifically, I advocated for university administrations offering
informal, “no strings attached” assistance to independent learning organizations, as well as establishing mutually beneficial opportunities for
cross-pollination. In turn, the conference presentation generated my 2016
article in the Canadian Journal of Higher Education, wherein I argue that
“Universities have a civic duty to assist in maximizing the benefits of education for seniors for mutual benefit—and for the greater public good”
(Ratsoy 2016, 85). Thus, a subject of the research stimulated a change in
direction in the researcher.
A single talk generated a host of varying responses among and between the individuals and groups present. As I hope the preceding paragraphs make clear, the small city is fertile territory for organic partnerships between knowledge-support systems that transcend boundaries and
transform participants.

Note
I am grateful to the wonderful Kamloops Adult Learners Society (KALS) students
I have taught for well over a decade for inspiring this chapter—and for much more
personal and professional growth. I also thank the students who completed my
surveys for their insights. The invaluable contributions made to this article by Isabelle
Allen, Jack Braaksma, Pauline Braaksma, Lois Hollstedt, and Janet McChesney are
appreciated. For her support, survey assistance, and wisdom, I am indebted to Susan
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Duerden. For both her assistance with my research and the vision that resulted in the
creation and ongoing success of the Kamloops Adult Learners Society, I dedicate this
chapter to the memory of Margaret Cleaveley.

References
Beer, A. 2014. “Leadership and the Governance of Rural Communities.” Journal of Rural
Studies 34:254–62.
Cariboo Chilcotin Elder College. 2013. https://www.wleldercollege.com/.
Centre for Seniors Information. 2015. About Us. http://www.csikamloops.ca/.
Dubinsky, L. 2006. “In Praise of Small Cities: Cultural Life in Kamloops, BC.” Canadian
Journal of Communication 31 (1): 85–106.
Emery, M., and C. Flora. 2006. “Spiraling-Up: Mapping Community Transformation
with Community Capitals Framework.” Community Development: Journal of the
Community Development Society 37 (1): 19–35.
Formosa, M. 2014. “Four Decades of Universities of the Third Age: Past, Present, Future.”
Ageing & Society 34 (1): 42–66.
Jonathan, D-J. 2012. “Cultural Industries in Small-Sized Canadian Cities: Dream or
reality?” Urban Studies 49 (1): 97–114.
KALS (Kamloops Adult Learners Society). 2015. Lifetime Learning for Seniors. http://www.
kals.ca/.
KALS (Kamloops Adult Learners Society). 2017. Lifelong Learning for Adults in the
Daytime. http://www.kals.ca.
Lusignan, Y. 2009. “For the Pleasure of learning.” University Affairs 50 (7): 14–17.
Montgomery, C. 2013. Happy City: Transforming our Lives through Urban Design. Toronto:
Doubleday Canada.
North Shore Community Centre. 2015. About Us. http://nsccs.webs.com/.
Ratsoy, G. 2016. “The Roles of Canadian Universities in Heterogeneous Third-Age
Learning: A Call for Transformation.” Canadian Journal of Higher Education 46
(1): 76–90.
Statistics Canada. 2013. 2011 Census: Age and Sex. Ottawa: Government of Canada
Statistics Canada. 2017a. Census Profile, 2016 Census. Ottawa: Government of Canada.
Statistics Canada. 2017b. Population Trends by Age and Sex, 2016 Census of Population.
Ottawa: Government of Canada.
Third Age Network. n.d. http://www.thirdagenetwork.ca/canadalist.html.
University of the Third Age. 2015. The U3A Story. http://www.u3a.org.uk/.

204

GINNY R ATSOY

