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Abstract

Results

Background: Multiple Choice Examinations (MCEs) are commonly used
to evaluate undergraduate student learning. It is important that nurse
educators have adequate preparation, support in writing, and an
understanding of post exam analysis of MCEs.
Method: We surveyed 19 nurse educators to determine their current
MCE practices. We conducted focus groups using an Appreciative
Inquiry framework so participants could reflect on current practices,
articulate their perceptions, and propose ideals and necessary supports.
Results: Participants identified four ideals: (1) MCE guidelines for faculty
members, (2) faculty developed MCE test banks, (3) team development
and (4) an assessment blueprint at the curriculum level.
Conclusion: Nurse educators require knowledge and skills to create and
administer high quality MCEs as well as supports at the institutional
level to best utilize their time and talent, and to ensure optimal student
assessment.

Purpose
1. To survey nurse educators in a Western Canadian undergraduate
program on processes currently used to create, review, and modify
MCEs.
2. To provide an opportunity for nurse educators to envision their ideal
nursing education practice using MCEs given optimal supports.

Method

• Quantitative data
was collected using
a 10-minute
anonymous 13-item
survey
• Analyzed using
descriptive statistics
and thematic
analysis

Ideals: Themes from the Appreciative Inquiry Focus Groups

• Survey: 76% response rate (n=19/25)
• Focus group / interviews: 44% response rate (n=11/25)
• 2 focus groups and 2 individual interviews
Current Practices
• 31% had taken an exam writing workshop in the last 5 years
• 98% reported use of exam statistics provided by university exam scanning
services
• 74% remove poorly performing questions and adjusted the overall exam
mark
• Instructors use inherited/faculty exam questions, textbook exam
questions, and online exams questions as supports when constructing
MCEs
• 78% would increase use of MCEs if class size increased
• 67% find test plans useful
• 72% allow students 2 minutes for each MCE question

Discussion

Guidelines and
Expectations for
Faculty
Members

Faculty
Developed Test
Banks

Assessment
Blueprint at the
Curriculum
Level

Team
Development
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Phase One

Response Rate

Educators spend a significant amount of time
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objectives. A faculty generated test bank would
save time and ensure that MCE questions are
uniformly high quality.

Phase Two
• Focus group or
individual interviews
for interested
instructors
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