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ABSTRACT

The present study explored the careers and lifestyles of amateur
hockey coaches in Calgary. The premise upon which this project was based is
that t o understand the world o f amateur hockey coaches, it must be seen
through the eyes of the coaches themselves. What was of interest and
importance was the coaches' attitudes and perceptions about their coaching
orientations, responsibilities, commitments, and conflicts. Their definitions
and perspectives of their situations, as well as their values and philosophies
were the most important elements of the study.

Data was collected primarily by means of unstructured interviews. A
sample of six coaches from the Competitive Model, 12 coaches from the
Initiation Model, and 24 coaches from the Recreational Model were
interviewed. Coaches were asked about their coaching orientations,
responsibilities, commitments, conflicts, and experiences.

The findings suggest that minor hockey coaching is a form of serious
leisure, and that the amateur hockey coaches are similar t o the amateurs in
other fields examined in the previous research. The amateur hockey coaches
were found t o be a part of a professional-amateur-public (P-A-P) system,
they displayed the five attitudes of amateurs, experienced marginality,
iii

pursued careen, and experienced both costs and rewards.
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INTRODUCTION

Modem amateurs can be found throughout art, science, sport and
entertainment. When examining amateurs in sport most of the research has
predominantly focused on amateur players, such as Stebbins' (1 979) study

of amateur baseball players. Little attention has been given t o amateur
coaches. The goal o f this study is t o explore the world of amateur hockey
coaches, in hopes of generating grounded theory and of developing a better
understanding of coaching as well as contributing t o the existing literature
on modern amateurs.

Hockey coaches are examined because of the cultural importance of
hockey and the romantic associations Canadians have with the game. Hockey
is an everyday practice in Canada through which many people experience

meaning, excitement, physicality, and community. It is played and followed
throughout the country by men and women of all ages, backgrounds, and
ethnicities. Hockey surrounds us as it appears in the news, on the streets, in
the rinks, in the schools, and in the offices. As Dryden and MacGregor (1 989)
point out, it is a shared experience that binds people, communities, and even
the country together.
'And though its symmetry is far from perfect, hockey does far
better than most in cutting across social division young and old,

-

rich and poor, urban and rural, French and English, east and
west, able and disabled. It is this breadth, its reach into the
past, that makes hockey such a vivid instrument through which
t o view Canadian life."
(Dryden and MacGregor, 1989, p.9)

The affinity of Canadians for the game can be observed in the
extensive and highly organized minor hockey system in Canada. A member of
the governing body of minor hockey, The Canadian Hockey Association (CHA),
estimates that over 75,000 people coach minor hockey teams in Canada.
Despite the significant number o f people involved, very little attention has
been given t o what it is t o be an amateur hockey coach.

Besides the abundance of literature on the science of coaching,
research on amateur coaches has examined why adults volunteer t o coach
children's sports (Martens and Gould, 1978; Silvestri, 1 99 1; Homa, 1989), the
problem o f coaching attrition in youth sports (Weiss and Sisley,1984), the
leadership styles of coaches (Dwyer and Fischer,l990 ; Pratt and Eitzen,
1989; Smoll and Smith,1989), and the roles, role conflicts, and stress in

coaching (Humphrey, 1987; Sabock, 199 1;Tong, 1991 ; Rizak, Ventre, and
Moore, 1990; Kosa, 1989). This research sheds some light on the reasons why
people become involved in coaching, the pressures and conflicts that coaches

encounter, and the effectiveness of different leadership styles. What has
not been developed in this literature is a picture of the careers and
lifestyles of coaches, and more specifically o f hockey coaches. To attain a
more complete and better understanding of hockey coaches it is important

t o examine their coaching orientations, responsibilities, commitments, and
conflicts. This is best accomplished by couching this study in the literature
on amateurs as discussed by Stebbins (1 979; 1982; 1 992a).

The goal of this study is t o explore the careers and lifestyles of

amateur hockey coaches in Calgary with the intent o f producing grounded
theory as outlined by Glaser and Strauss (1967) and Strauss (1 987). The
premise upon which this project is based is that to understand the world of
amateur hockey coaches, it must be seen through the eyes of the coaches
themselves. What is of interest and importance is the coaches' attitudes
and perceptions about their coaching orientations, responsibilities.
commitments, and conflicts. This focus on the life and world of amateur
hockey coaches as seen through the eyes of the coaches themselves will
generate ideas and insights into the essence of what it is t o be an amateur
hockey coach. The data can then be compared with the existing literature on
modern amateurs. The first step is to examine the meaning of amateur, and
then to establish its applications t o this study.

AMATEURISM AS A TYPE OF SERIOUS LEISURE

Amateurism is a type of serious leisure, as opposed to being work or
casual leisure. A better understanding of amateurism can be attained first
by examining serious leisure and then by contrasting amateurism with the
other forms of serious leisure, namely hobbyist pursuits and career
volunteering.

Serious leisure, at first glance, seems t o be a title with awkward and
antagonistic wording. Seriousness has often been associated only with work,
while leisure has been thought of as enjoyable and carefree activity. These
beliefs, however, are changing as significantly more people adopt a serious
orientation towards leisure. Increasingly, people are spending more time in
leisure activities, not only for enjoyment, but also in search of opportunities
that develop and fulfill their human potential. As found in Stebbins (1 992a).
research has shown that a growing number of people see leisure as offering
a prime opportunity for personal expression, enhancement of self-identity,
and self-fulfilment. The research also indicates that people are no longer
prepared t o increase the power of government and business as employees,
while sacrificing their personal well-being and self-fulfilment. With changes in
attitudes towards employment and predictions of decreased workweeks in

the future, it is likely that the importance o f and tendency t o engage in
serious leisure will continue t o grow.

With more people turning to leisure, as opposed to work, t o find
personal fulfillment, identity enhancement, and self-expression, it is
suggested by Stebbins (1 992a) that they can only reach their goal by
engaging in serious leisure as opposed t o casual leisure. The three forms o f
serious leisure, being amateurism, hobbyist pursuits, and career
volunteering, differ from casual forms o f leisure such as going on a picnic or
watching television. Serious leisure, is defined by Stebbins (1 992a,3), "as
the systematic pursuit of an amateur, hobbyist, or volunteer activity that is
sufficiently substantial and interesting for the participant t o find a career
there in the acquisition and expression o f its special skills and knowledgew.

Serious leisure is a form of general leisure, that differs from casual
leisure as well as work. To develop a clearer understanding of these
concepts, the five -fold classification system developed by Parker (1 983)
and outlined by Stebbins ( I 992a), will be used in this study.

The first category deals with work, working time, sold time, and
subsistence time. This category pertains t o the amount of time people spend
earning a living or in activities that enable themselves and their dependents

t o subsist.

The second category is about work-related time and work obligations.
Beside the amount of time people spend actually working, they also spend a
certain amount of time preparing for work. Some people have t o attend
conferences and meetings, and others are required t o study and read about
their work while at home. Many people also spend time grooming themselves
in preparation for work and traveling t o and from their place of work.

Existence time and meeting physiological needs is the third category,
and it is the first of three non-work categories. This includes the minimum
amount of time we need t o spend on the daily activities o f living such as
sleeping, washing, eating, and eliminating.

The fourth and fifth categories are where serious leisure is found. The
fourth category is titled non-work obligations and semi-leisure, and the fifth
category, leisure, free time, spare time, uncommitted time, discretionary
time, and choosing time. All forms o f leisure fall into the fifth category, but
the occasional obligatory qualities o f serious leisure means that it
sometimes can be classified in the fourth category as well.

Based on Parker's classification system, and on the experiences of

most people involved in serious leisure, it is quite apparent that serious
leisure does not constitute work. But that it is leisure is less obvious. Thus,
it is necessary t o examine leisure and this can best be accomplished by

comparing serious leisure with the seven 'essential elements of leisurewset
out by Kaplan (1 960: 22-25):
a) an antithesis t o "workn as an economic function;
b) a pleasant expectation and recollection;
c) a minimum of involuntary social role obligations;
d) a psychological perception of freedom;
e) a close relation to values of the culture;
f) an inclusion of an entire range from inconsequence and
insignificance to weightiness and importance; and
g) often, but not necessarily, an activity characterized by the
element of play.

According t o Kaplan (1 960) leisure is actively defined by the people that are
engaged in it. Following Kaplan and Stebbins (1 979; 1982; 1992a). this study

will also use and develop a subjective conception of leisure.

Carter (1 975) and Stebbins (1 992a) have indicated through research
that amateurs and volunteers do not derive a main source of income from
their leisure, although they are sometimes paid for their efforts and/or
expenses. There is little dependence by those engaged in serious leisure, on
whatever remuneration they obtain from it. It is also characteristic of
serious leisure that its practitioners often incur obligations, and sometimes

these can be very important commitments. Amateurs, hobbyists, and
volunteers are usually more compelled t o pursue their activities than their
unserious counterparts, but they are freer than breadwinners to abandon
their commitments and leisure altogether. Similar t o those engaged in
unserious leisure, serious leisure enthusiasts have pleasant and fond
memories and reflections of their involvement. Often these positive
impressions are the result of the leisure activity's contributions t o the wellbeing of the individual and the community. Finally, as a result of the
commitments and obligations characteristic o f serious leisure, it follows that
the element of play is rarely found there.

Research on serious leisure is currently still at the exploratory stage,
and thus Stebbins (1 992a) states that seriousness is best examined as a

dichotomous quality, with its opposite being casual or unserious leisure.
Seriousness and casualness are seen as the ends of a complex continuum
where individuals are plotted according t o their varying degrees of
involvement in their chosen activities. To help differentiate between serious
and casual leisure Stebbins ( I 992a) has identified six distinguishing qualities
of serious leisure.

The first quality of serious leisure is the occasional need t o persevere
at it. Participants in serious leisure usually have pleasant memories of their

activities, but there are strains and tensions at times such as tryouts,
interpersonal hostilities, onstage predicaments, and stage fright in amateur
theater (StebbinsJ 979). It is through such adversity that serious leisure
participants may have t o persevere.

The tendency for amateurs, hobbyists, and volunteers t o have careers
in their endeavors is the second quality of serious leisure. Their careers will
be marked by contingencies and turning points as they move through stages
o f achievement or involvements. Their commitments can last for many years
and progressive improvement is typically recognized. Amateur thespians, for
example, may note their improvement as rehearsals progress towards
opening night, or through the years as they gain experience by playing more
roles and parts.

Careers in serious leisure are often based on a third quality: significant
personal effort founded upon acquired knowledge, training, or skill, and,
occasionally all three. Stebbins (1 992a) has shown that characteristics such
as showmanship, athletic prowess, manual dexterity, scientific knowledge,
verbal skills, long experience in a role, and , above all, persistent individual
effort, differentiate amateurs from their non-serious counterparts.

The fourth quality is the eight durable benefits identified by research

(Stebbins:1992a), that are found by amateurs in their various pursuits.
These benefits are self-actualization, self-enrichment, self-expression,
recreation or renewal of self, feelings o f accomplishment, enhancement of
self-image, social interaction and belongingness, and lasting physical
products of the activity. A ninth benefit found by amateurs, selfgratification or pure fun, is also characteristic o f casual leisure.

The fifth quality of serious leisure is the unique ethos that develops
around each instance of the preceding. Serious leisure participants, because
of the above mentioned qualities, tend t o form subcultures that consist of
special beliefs, values, moral principles, norms, and performance standards.
Amateurs, hobbyists, and volunteers pursue their interests within their own
social worlds.

Based on the preceding five qualities, the sixth is that serious leisure
enthusiasts tend t o identify strongly with their chosen activities. They
frequently discuss their pursuits in a proud and excited manner, and often
present themselves in terms of them. Unlike their serious counterparts,
those involved in unserious leisure often do not find an attractive identity
within their activity.

It should be apparent from reading this section that seriousness is

synonymous with qualities such as earnestness, sincerity, importance, and
carefulness as opposed t o terms such a gravity, solemnity, joylessness,
distress, and anxiety. Serious leisure activities can sometimes be described
by the latter terms, however they are not typical of them and they fail t o
negate the overall pleasure experienced by participants.

MODERN AMATEURISM

Professionalization has spread and modern amateurism has developed
in areas such as science, entertainment, arts, and sport. Activities that
were once considered play have quietly evolved into occupations where
substantial livings can be attained by some participants. Typically what
happens is that when opportunities for full-time pursuit of an activity
emerge, people will develop skills and knowledge noticeably higher than those
whose participation is only part-time. The professionals set new standards
of excellence that cause all other participants in that specific activity t o
view their own accomplishments as mediocre in comparison. The part-time
participants are then faced with an important career choice. They can limit
their involvement and identification with the activity so as t o avoid the
comparisons, or they can attempt t o meet those standards.

By making the first choice the part-time participant remains a player

or dabbler. This form o f leisure lacks necessity, obligation, and seriousness.
The second choice, which is increasingly more common, moves the part-time
participant away from play and towards the pursuit and possible attainment
of durable benefits. The pursuit o f these benefits, according t o Stebbins
(1 992a), requires 'necessity, obligation, seriousness, and commitment, as

expressed by regimentation (e.g., rehearsals and practice) and
systematization (e.g., schedules and organization)". It will also allow for
some t o attain the status of modern amateur and others will progress t o
professional levels.

Early in history when many fields were too new and too underdeveloped
t o be pursued on a full-time basis, amateurs were the experts and
amateurism was seen as an honorable tradition. When professionals begin to
dominate a field, however, the perceptions of amateurs becomes cloudy and
tainted. For example, when conducting this research it was discovered that
amateur hockey coaches are considered by most people t o be coaches who
are not paid for their services, who coach on a part-time basis, and whose
abilities and knowledge are limited when compared t o that of their
professional counterparts. Although there is some accuracy and truth in the
above perceptions, they fail t o convey the essence o f what it is t o be an
amateur hockey coach.

PROFESSIONAL-AMATEUR-PUBLIC SYSTEM

Amateurs of all kinds can be defined and studied from both a macrosociological and a social-psychological approach. The macro-sociological
approach rests on a definition of amateurs as part of a professional
amateur

-

-

public (P-A-P) system o f relations and relationships.

Professionals, within this system, are seen as having a number o f
characteristics that were first identified by Greenwood ( 1 95 7), Parsons
(1 968), Gross (1 958), and Kapfan (1 960), and then later further developed

and elaborated upon by Stebbins (1 992a). The first nine attributes of
professionals, presented in ideal-typical terms, are as follows:
1.
2.
3.
4.

They turn out an unstandardized product.
They hold wide knowledge o f a specialized technique.
They have a sense of identity with their colleagues.
They have mastered a generalized cultural tradition.
5. They use institutionalized means of validating adequacy
of training and competence o f trained individuals.
6. They emphasize standards and service rather than material
rewards.
7. They are recognized by their clients for their professional
authority based on knowledge, experience, and technique.
8. Their services and products provide an avenue for attainment
o f certain important social values.
9. Their work is self-regulated or autonomous(Stebbins, 1992a : 23 ;I979 : 24)

A tenth attribute of professionals, namely power, has been identified by

Ritzer and Walczak (1 986) and Stebbins (1 992a). Power, in fact, could be
the key characteristic of professions and the source for the other nine
attributes.

Within the P-A-P system, publics are the groups of people with a
common interest. They are sewed by professionals or amateurs or both, and
they make active demands on them. In a number of ways relevant t o this
research, publics are functionally related t o professionals and amateurs.
First, professionals and sometimes amateurs, receive financial support from
their publics in exchange for their services. Additionally, publics provide both
groups with feedback, for example, cheering and booing by fans attending a
sporting event. Publics also provide role support for professionals and
amateurs. This can be any form of encouragement, including positive
feedback and financial support, that motivates and inspires participants to
continue their endeavors.

Amateurs, within the P-A-P system, are functionally linked t o
professionals or publics or both, in at least seven ways. First, the nine
attributes just used t o describe professionals, can also be used idealtypically t o describe amateurs. Although few amateurs achieve the same
standards as professionals, with respect t o these attributes, it is really a

case of parallel graduation according to Stebbins (1 992a). Amateurs and
professionals are more advanced than their publics, and in some instances
good amateurs may surpass weaker professionals.

In other words, similar t o professionals, amateurs serve publics and at
times even the same ones. Amateurs are also guided by standards of
excellence established by the professionals. For example, spectators
attending an amateur hockey game one evening can often be found later in
the week in attendance at the local professional game. Amateurs can also be
found among the spectators at the professional game, and this leads t o the
second link. When professionals educate, train, and advise amateurs, a
monetary and organizational relationship is frequently established. In some
fields this relationship will develop t o the point that professionals will even
perform with amateurs, and amateurs will come t o constitute a special and
knowledgeable part of the professionals' public.

The third link is that there is an intellectual relationship among
professionals, amateurs, and publics. This usually develops from the efforts
o f the amateurs as they typically have more time t o pursue and maintain a
broader knowledge o f their activity. Amateurs who study about the history
o f their endeavor or about forms and styles can give professionals and
publics perspective on the activity, and they can develop and promote a

common language t o facilitate discussion and criticism.

As a result of attempting to achieve professional standards, amateurs
have better knowledge than the average member o f the public as t o what
constitutes a creditable performance or product. Consequently, amateurs
relate t o both public and professionals in three additional ways : 'he
restrains the professionals from overemphasizing technique and from
stressing superficialities in lieu o f meaningful or profound work or products;
he insists everywhere on the retention of excellence; and he furnishes
professionals with the stimulus t o give the public the best they canw
(Stebbins.1979, p.27).

The seventh functional relationship concerns the careers of

professionals and amateurs only. Professionals within the P-A-P system
usually start out in the amateur ranks and they will often return t o those
ranks again a t later stages in their careers unless they have given up their
pursuits entirely.

IMPLICATIONS

Defining amateurs as part of a professional-amateur-public system
has implications that allow for a more vivid understanding of the term

amateur. The first implication is that amateurs are involved in their activity
on a part-time leisure basis while professionals are involved in the same
activity on a full-time work basis. If there is no opportunity for full-time
employment, than the activity lies outside any P-A-P system. For example,
there can be amateur hockey coaches because full-time employment
opportunities exist for coaches with universities, junior hockey teams, and
National Hockey League teams. On the other hand, one cannot be an amateur
gun collector because there is no opportunity for full-time employment.
People pursuing such activities are better defined as hobbyists, and this
subject will be treated in greater detail in a subsequent section.

This leads us into a second implication. If the term amateur is going t o
be used, there must not only be full-time work roles for the part-timer,
there must also be a professional work role that meets the sociological
standards of a profession as summarized earlier. Professionals, such as the
coaches in the National Hockey League, are needed t o set the high standards
that the amateurs strive to achieve. Amateurs pursue these standards with
a certain degree of success, but only through full-time involvement can they
normally be most fully attained.

A third implication is that amateurs are usually adults. Generally, only

adults can be related to professionals and publics in the manner set forth

earlier. There are some late teen-agers involved in amateur hockey coaching,
but most of the coaches are adults.

It is also implied that most of the time there is a public. Publics are

defined as 'groups o f people with a common interest, which are sewed by
professionals or amateurs or both, and which make active demands on themw
(Stebbins, 197924). In comparison t o their professional counterparts, the
size of the public for amateurs hockey coaches is quite small and usually
consists of friends and relatives. Although small there is almost always a
public.

A fifth implication is that professionals and, to a lesser degree,

amateurs possess knowledge of specialized techniques that must be used on
a consistent basis. Although amateurs may not use their skills and
techniques on a full-time basis like professionals do, it is implied that they
use them enough t o avoid atrophy. People who are barely involved, learning or
just beginning to participate in an activity are better referred t o as dabblers
or novices. Dabblers and novices are part of the public in the P-A-P system,
but they are outside of amateur circles. Dabblers' involvement and
knowledge of technique are so minimal that they hardly distinguish them
from the rest of the public. Novices are consistently involved in their activity
and someday may become amateurs and possibly even professionals. They

are just beginners who are lacking the proficiency and knowledge t o be
identified or identify themselves as amateurs or professionals. Amateurs
identify themselves as more seriously involved than dabblers and novices and
thus are distinguishable on this basis as well as according t o their level of
knowledge of specialized techniques.

The word amateur is derived from the Latin word amator which means
one who loves, and the sixth implication is based on the amateurs love of
their activity. It is often suggested that amateurs are more attracted t o
their activity than their professional counterparts. Obviously amateurs love
their respective activities, or they would not participate in them, but this
does not necessarily mean that professionals lack dedication t o or love for
their activities. For example, the 1992 NHL players strike was resolved
largely by the efforts of numerous players including Wayne Gretzky who
were concerned with doing what was best for the game (Calaarv Sun,
1992:60). As discussed by Stebbins (1 979) both professionals and amateurs

love their pursuits, albeit for somewhat different reasons. The amateur's
love is for the activity itself, while the professional's love can be for the
activity as well as the benefits associated with the profession such as
money, travel, and popularity.

The seventh implication is that amateurs can only be possible in

activities that have training and equipment available t o those who endeavor
t o pursue their activity as an avocation. Amateur policemen and doctors are
not possible, for legal reasons, but also because the necessary training and
equipment would not be made available t o people with amateur aspirations in
these fields. On the other hand, amateur hockey coaches are a possibility
because the necessary training is provided by the National Coaching
Certification Program (NCCP) as well as through other privately funded
seminars and clinics.

The eighth and final implication involves the use o f paraprofessionals
and volunteers. Professionals sometimes use paraprofessionals and
volunteers t o perform tasks that they choose to delegate or that they like
t o avoid themselves, but the tasks performed are peripheral activities and

the people performing them are excluded from the ranks of professionals.
The same can be said of amateurs' use of paraprofessionals and volunteers.
"Because amateurs engage in the same activities as their professional
counterparts, paraprofessionals and volunteers who are normally excluded

from the ranks of professionals are also excluded from those of amateursw
(Stebbins, 1 979:33).

HOBBYISM AND VOLUNTEERING

So far, amateurs have been examined as part of the P-A-P system.
Professionals, amateurs, publics, the two subtypes of public: dabblers and
novices, and the functional relationships that exist between them have been
reviewed. To continue t o develop a clearer picture of modem amateurs, it is
important t o consider briefly the other two forms of serious leisure, namely
hobbyists and volunteers.

Similar t o amateurs, hobbyists are practitioners in definite and
enduring pursuits. They are serious about and committed t o their activities,
even though there is often no sense of necessity or obligation. In other
words, they are not dabblers merely indulging themselves in a temporary
diversion. As defined by Stebbins (1 992a:lO) 'a hobby is a specialized
pursuit beyond one's occupation, a pursuit that one finds particularly
interesting and enjoyable because of its durable benefits". Hobbies are not
second jobs however, and any monetary gains are considered secondary when
compared to the other durable benefits obtained.

A key difference between hobbyists and amateurs is that the

hobbyists and their hobbies are external t o any complete P-A-P system. In

some instances hobbyists may have a commercial public t o whom they sell
products of their part-time endeavors to, but there are no professionals or
professions in their specific areas of interest. The four categories of
hobbyists that have been identified are collectors, makers and tinkerers,
activity participants, and players.

The last form of serious leisure t o be examined is volunteering.
Stebbins (1 992a:15) defines volunteering as "individual or group action that
is voluntary (uncoerced and not primarily for financial gain) and oriented
toward helping others or oneselfw. According t o Statistics Canada (1 980)
the seven types of organizations where volunteering is widely utilized are
health, education, social/welfare, leisure, religious, civic/community action,
and politics.

Volunteering is distinguishable from the other types of serious leisure
in two main ways. The first is altruism, which characterizes volunteers far
more than it does amateurs and hobbyists. The second is about the
delegated tasks that are usually performed by volunteers. As previously
mentioned, the tasks performed by volunteers are peripheral activities that
have been chosen by amateurs or professionals t o be delegated because
they want t o avoid them themselves or because they feel that with adequate
training volunteers could do them successfully. As a result, the people

performing these tasks are excluded from the ranks of amateurs and
professionals.

These two distinguishing aspects allow volunteers t o contribute t o
society in a unique fashion, which is by helping. Amateurs and hobbyists are
involved in activities that are fundamentally cultural where helping is a
secondary goal t o the self-interested pursuit of other durable benefits.
Volunteers also receive other durable benefits from their serious leisure
interests, but helping is the most important.

Table 1 .l
Distinctive Attributes of the Types of Serious Leisure*
-

Differentiating
principle
Amateurism

Hobbyism

Volunteering

---

--- - - -

Motivation

1 Selfinterest
2 Public
interest
3 Altruism
4 Pecuniary
interest

1 Selfinterest
2 Public
interest
3 Pecuniary
interest

1 Altruism;
Selfinterest

Institutional
role

1 Near
professional

1 nonwork

1 Delegated
work

1 Satisfaction
2 Cultural
3 Commercial

1 Helping;
Satisfaction

Contribution

1 Satisfaction
2 Cultural
3 Helping
4 Commercial

* The higher the number, the more central is the attribute t o the
type of serious leisure.

(Stebbins.1992a: 18)
Table 1 summarizes and helps clarify the similarities and differences
between the three types of serious leisure. The term 'differentiating
principlen is used by Stebbins (1 992a) t o refer t o the general process
(motivation, contribution) or structure (institutional role) that makes

amateurs, hobbyists, and volunteers distinct from one another. Each
attribute is also ranked by its degree o f significance as designated by the
typical participant in that specific form o f serious leisure.

TYPES OF MODERN AMATEURS

Based on the research of modem amateurs a typology has been
developed that uses two important dimensions. The first and most important
dimension is that of seriousness. Those amateurs who are highly dedicated
t o their pursuits are referred t o as devotees, while those who display only
moderate interest, but significantly more so than dabblers, are called
participants. (Stebbins,l992a). Taking into account the accepted
professional norms for the pursuit, devotees and participants can be
distinguished operationally by the amount of time they commit t o practicing,
rehearsing, performing, and studying.

The second dimension concerns career, a concept that will be examined
in greater detail in a subsequent section. Three categories are found on this
dimension, the first being pre-professionals, who are amateurs that have
aspirations of becoming professionals. The pure amateur, on the other hand,
has never seriously had intentions of joining the professional ranks, or has

failed t o do so for some reason. The last category is that of the postprofessional. These are individuals who have retired from or left the
professional ranks, but who are still involved in the amateur ranks in some
capacity. Another category that has recently emerged from the research
(Stebbins,l992a) is that of the conditional pre-professional. These are
amateurs who are considering a professional career in their field, if certain
conditions such as making enough money are met.

Cross-classifing these two dimensions results in six types of
amateurs: the pre-professional devotee and participant, the pure amateur
devotee and participant, and the post-professional devotee and participant.
In many fields such as music, art, and sport (Stebbins,l992a) amateurs

form a pool from which professionals are recruited, an arrangement that
pre-professional devotees and participants certainly recognize. Preprofessional participants, however, are the most likely t o fail in the
professional world. Many will have short professional careers while others
may even fail t o get started professionally. They end up returning t o the
amateur ranks prematurely as post-professional participants, or never
leaving the amateur ranks, thus remaining pure amateurs. Although the preprofessional amateurs are working towards becoming professional~they are
still valid serious leisure practitioners. They have freely chosen an activity
that brings them enjoyment, but from which they are still unable t o make a

living. Furthermore, pre-professional amateurs are still freer t o leave their
pursuits, than are junior professional or established professionals.

Amateurs in the same field differ in terms of their dedication t o it, as
well as their levels of knowledge and skill. These differences, as recognized
by the concepts of devotee and participant, can also be witnessed in the
professional ranks, though the levels o f dedication, knowledge, and skill are
usually somewhat higher (Stebbins,l992a). It is also possible t o find
amateurs who are more dedicated and have developed more knowledge and
skill than some professionals in the same field (StebbinsJ992a;
Barzun, 1 9 54).

SOCIAL-PSYCHOLOGICAL APPROACH

The macro-sociological definition o f amateur has been discussed t o
this point, but it is also possible to use a social-psychological definition that
consists o f five attitudes. The attitudes o f interest are confidence,
perseverance, continuance commitment, preparedness, and self-conception.
Variations in these attitudes not only separate professionals from
amateurs, but also set apart both from their publics.
Attitudinally, professionals are rarely perfect, but in comparison to

amateurs they are usually more confident, persevering, committed, and
prepared. Amateurs are more apt t o question their own abilities and t o give
up when times are tough. They lack the skills, resources, and experience t o
control their nervousness and to overcome difficult situations. By contrast,
professionals are encouraged by and learn certain tricks of the trade from
their professional subculture, experiences infrequently shared with
amateurs.

Continuance commitment is defined as "the awareness o f the
impossibility of choosing a different social identity

... because o f the

imminence of penalties involved in making the switch" (Stebbins,l 971 :3S).
Penalties for switching professionals could include loss of contracts, pension
funds, seniority and investments o f time, energy, and money. Amateur
hockey coaches make some investments of time, energy, and money and
thus feel some pressure t o continue their pursuits, but this is not close t o
the same degree o f pressure that professionals must endure.

Professionals are also better prepared t o perform t o the best of their
abilities. They are more likely t o be punctual, attend all practices and games,
and arrive at these events in optimal condition both physically and mentally.
Amateurs, on the other hand, may miss or be tardy for events because o f
family and work obligations. Furthermore, amateurs may not be in the

appropriate physical and mental condition for their activities because of
being worn out after working all day prior t o their events.

In terms of self-conception, amateurs identify themselves as
amateurs and professionals conceive of themselves as professionals. The
composition of these self-conceptions can vary from one form o f activity t o
another, so only through research can we discover the self-conceptions of a
specific group such as amateur hockey coaches.

AMATEURS : ON THE MARGIN OF lElSURE

One major conclusion that can be drawn from the research on modem
amateurs (Stebbins, 1992a) is that they are on the margin of leisure. They
are not dabblers involved in an activity as a temporary diversion, nor
professionals who make a living from their pursuit. Amateurs, with their
unique attributes, fall somewhere in between, as they are guided by
professional standards and although not attained by many, they are still
more dedicated and knowledgeable than dabblers and other members of the
public.

Five aspects of this marginality have been identified and discussed
(Stebbins,l992a). The first aspect involves the disbelief of many people in

the general public and in the social sciences, that leisure and seriousness can
coexist simultaneously in the same activity. Commitment and investments of
time and energy are only associated, for some people, with work roles.
Leisure, even in the literature, is often misunderstood, as is the modern
amateur.

This leads t o another property of this marginality. The seriousness
with which amateurs approach their leisure, can often lead to
misunderstandings with friends and family members who know leisure only on

a casual basis as spectators or dabblers. Amateurs' serious approach to
leisure, as evident in their efforts to achieve professional standards and in
their talk of their involvements, is often what sets them apart from the
majority of people who find such an approach to leisure to be quite strange.

A third aspect of marginality is the tendency for amateur activity t o

be uncontrollable. Amateurs are often tempted t o devote more time towards
their pursuit at the expense of time available for work, living, and non-work
obligations. This can create problems for them at work and a t home. For
example, after spending an evening engaged in their pursuit, amateurs may
feel tired and in less than optimal working condition the next day on the job.
There is also a tendency for amateurs t o continually upgrade by purchasing
new and expensive equipment or by taking more training courses. Amateur

activities can consume, if allowed, all the practitioner's time, money

, and

resources.
The fact that amateurs can never completely join the professional
ranks and still remain an amateur is the fourth aspect of their marginality.
Amateurs, by their very lifestyles, are consigned t o peripheral roles within
their fields, and this can lead t o feelings of awe and inferiority. These
feelings can further lead t o unquestioning faith in statements and judgments
made by professionals in their fields.

The fifth, and last, aspect of marginality is the frustration felt by
amateurs. This frustration comes from internalizing and endeavoring t o
attain the high standards set by professionals, but lacking the necessary
time, training, experience, and equipment usually needed t o attain those
standards. There are no amateur or intermediate standards t o use as a
reference, so amateurs are left with these frustration-inducing comparisons
with professionals and the standards they set.

CAREERS

An important concept, previously mentioned, in the study of serious
leisure is the notion of a career. Amateurs, like their professional

counterparts, can have a career or a typical course that their involvement
and role in their chosen activity follows. When examining careers, there are
two perspectives that are generally used. One approach is subjective in
nature; it involves looking at careers through the eyes o f the people pursuing
them. This approach takes into account the practitioners interpretation of
what has happened, is happening, and will likely happen t o them during their

involvement in their pursuit. It also allows for the practitioner's recognition
and interpretation of the turning points he or she has encountered or
expects t o encounter. Turning points are those moments seen by the
practitioner as having significantly changed his or her career. For example,
the winning of an award in sports or a successful audition in theater are seen
as turning points by amateurs and professionals.

The second approach is to examine the career history. This involves an
objective and chronological view of an amateur or professional career as it
unfolds and develops. Based on his research, Stebbins (1 992a) developed a
sequence of stages that the amateur and professional career typically
follows. There are five stages o f progression: a beginning, development,
establishment, maintenance, and decline. The beginning and development
stages are strictly amateur stages while the remaining stages are shared by
both amateurs and professionals. These stages are not totally precise and
exclusive, since there is some overlap from one to the next. At each stage

there are also special contingencies that may be encountered. Career
contingencies are unintended events, processes, or situations that occur,
and are beyond the control of the individual involved.

The beginning stage has no clear boundaries, since it lasts as long as it
takes for interest in the activity t o form and begin to grow. Those who are
involved in this stage of their career are not amateurs yet, as one of the
main career contingencies lies in developing a sufficient awareness of the
pursuit itself. People involved in pursuits in the beginning stage are often
referred t o as neophytes.

In the development stage interest in an activity forms and its pursuit

becomes systematic and routine. It is during this stage that substantial
personal improvement occurs and where the neophyte becomes a true
amateur. Amateurs and professionals can continue to develop throughout
their careers, but, as a career stage, development ends when practitioners
can perform their activity with relative ease and/or they no longer see and
define themselves as learners or students. Among the numerous career
contingencies in the development stage are the moral and financial support
needed t o join teams and start lessons. The availability of such teams and
lessons is another contingency that t o a significant degree lies beyond the
individual's control.

Amateurs and professionals enter the establishment stage when they
feel that they have progressed past the status of learner of the basics.
During this stage practitioners must become established in their pursuit by
finding an appropriate team, routinizing involvement, and developing a
reputation as a competent, reliable and reasonably likable person.

The practitioners' career is in full bloom during the maintenance stage.
It is the stage where they experience more rewards and less costs, and thus

they are able t o enjoy their pursuits t o the fullest. Amateurs and
professionals in certain fields encounter contingencies during the
maintenance stage such as injury and sickness, and also special structural
and cultural contingencies such as changes in team ownership and funding.
The maintenance stage ends with decline, retirement, career change or
death. This leads t o the final stage of decline. When skills, abilities, and
creativity begin t o fade, amateurs and professionals are faced with the
possibilities of limiting their involvement, changing careers, retirement, and
even forced retirement. Injuries and aging are main contingencies during this
stage.

STS AND REWARDS

There are costs, rewards, thrills, disappointments, dislikes, and

tensions experienced by amateurs during their punuits. Rewards are the
routine values that attract and keep practitioners involved in a pursuit.
Stebbins (1 992a) has identified and developed a list of nine rewards that can
be categorized as either personal or social rewards. Personal rewards include

self-actualization, self-expression, self-conception, self-gratification, selfenrichment, re-creation (regeneration), and monetary returns. The two
types o f social rewards are social attraction and group accomplishment.
Thrills are exciting and extraordinary rewards that lie beyond the routine
values associated with the activity. They are great moments and events that
stand out in the practitioner's mind. For example, thrills in sport can include
being signed for the first time by a professional team, and playing in and
winning championship games.

Amateur activities can be rewarding and thrilling, but there are also
costs involved such as disappointments, dislikes and tensions.
Disappointments occur when expected rewards fail t o materialize. Using
sport as an example, it is thrilling to compete in a championship game, but
very disappointing t o lose. Dislikes are more serious than pet peeves, since

they are problems that require significant adjustments to be made by the
practitioner. Incompetent coaches and undermotivated players are dislikes
that have been cited by those involved in sport. The tensions found in
amateur pursuits are more general forms o f costs. Stage fright is one

tension that affects every field in which public performances occur. Tryouts, referees' calls, and financial insecurity are other tensions often
experienced by practitioners in the area of sport.

The existence of rewards and costs in amateurism suggests that the

profit hypothesis from exchange theory is an effective explanation of
amateurs' motives for continuing their involvement in serious leisure. 'The
greater the profit (excess of reward over cost) a person receives as a
result of his action, the more likely he is t o perform the actionn
(Homans,1974:31). Thus Stebbins (1 992a) has found that, although
amateurs endure some costs, in the end, these costs are substantially
offset by the rewards experienced in their pursuits. Amateurs and
professionals are motivated t o continue their pursuit when, after weighing
the costs against the rewards, they find a "profitn.

CHAPTER TWO

STUDYING ORGANIZED HOCKEY

The aim of the present study is t o conduct exploratory research on a
sample of amateur hockey coaches in Calgary with the intent of producing
grounded theory as outlined by Glaser and Strauss(1967) and
Strauss(1987). The value of this research lies not only in its attempt t o
produce grounded theory in sport sociology, in general, but also in its
attempt t o understand the world of an amateur hockey coach, in particular.
It focuses on the life and world of the amateur hockey coach as seen

through the eyes of the coaches themselves. Their definitions and
perspectives of their situations, as well as their values and philosophies are
the most important elements of the study. The information gathered will be
compared with and become a contribution to the existing literature on
modern amateurs.

DATA COLLECTION

Data was collected primarily by means of unstructured interviews
about coaching orientations, responsibilities, commitments, and conflicts.
The interview guide (see appendix) was developed from the previous research

on amateurs (Stebbins, 1979) and professionals (Stebbins, 1987). The
interview guide was not restrictive and limiting; it allowed for the
spontaneous insights and personal understandings of the coaches
interviewed. The interviews tended t o be long, lasting between two and three
hours. All were taped so the material could be reanalyzed. A total of 42
amateur hockey coaches were interviewed during the fall o f 1999, and each
chose the locale for the interview, as comfort and convenience were
considered important factors. Most interviews were conducted in the
interviewees' homes, although, seven were conducted in local hockey arenas,
three at local coaching clinics, two in the researcher's house, one in a hotel,
and one in the interviewee's car while driving t o and from Red Deer. The
researcher found all the coaches interviewed very receptive t o the project
and willing t o provide information related t o it.

Initially, however, a total of 1 6 interviews were conducted t o obtain a
clearer picture of the organization and structure of minor hockey in Calgary.
Based on this information the research design for this study was developed.
The 16 interviews consisted of two members of the Canadian Hockey
Association, two members of Hockey Alberta, four members of the Minor
Hockey Association o f Calgary, three members of AA Council, two
Community Association Directors, two representatives o f Calgary Hockey
Development, and one representative from the International Centre of

Excellence. After many of these initial interviews the researcher was
provided with further minor hockey contacts. This usnowball techniquew
allowed the researcher t o contact many key members involved in the minor
hockey system.

It was also deemed necessary t o conduct nonreactive or unobtrusive

observations, as well as t o use introspection. These secondary techniques
allowed for observations of coaches in the minor hockey setting, and for the
inclusion of the researcher's personal coaching experiences and insights. The
researcher attended a total of 30 games and 30 practices, 10 games and 10
practices for each of the three model programs of interest t o this study.
These observations were carried out t o develop an understanding of the
everyday world of amateur hockey coaches, and t o identify the routine
activities, social organization, and the spirit of their pursuit. All inclusion of
my own insights was considered necessary and important because my
experiences as a coach have been fairly extensive and varied. During my
career I have coached a t the youngest age levels as well as a t the Bantam
AA, Bantam AAA, Junior A, and College levels. During my 14 years of

coaching experience I have been involved in all four Canadian Hockey
Association model programs, and also as an instructor in the National
Coaching Certification Program.

SAMPLE

A sample of six coaches from the Competitive Model, 12 coaches from

the Initiation Model, and 24 coaches from the Recreational Model were
interviewed. This study design recognized the disproportion of teams in the
three models, and at the same time allowed for a manageable sample size. A
simple random sample was taken from the list of coaches in each model t o
ensure representativeness.

The initial interviews with members of the various organizing bodies
involved in minor hockey led t o the identification of two potential problems
for this study. The first problem concerned female involvement in minor
hockey. At the time of this study, there were a few female coaches and 12
girls teams playing in the recreational model. For the purpose of this
research the female coaches and the coaches of girls teams were not
studied, however, since the focus was on the typical coaching situation as it
is at present. As the number of female coaches and girls teams increase,
their inclusion in future research will be warranted.

The second problem concerned the Novice age category in minor
hockey. Some members of the organizing bodies in minor hockey considered

Novice players t o be part of the lnitiation Model while others stated that they
were part of the Recreational Model. Directors from the community
associations explained that they treated the Novice age category as part of
the Recreational Model, but they recognized that there have been efforts by
the Canadian Hockey Association t o include Novice players in the Initiation
Model. For the purpose of this research the Novice age category was kept in
the Recreational Model, as that is how these teams are perceived and
treated at the grassroots level. In the future, if the efforts of the CHA are
realized and attitudes at the grassroots level are changed, then the Novice
age category should be treated as part of the lnitiation Model.

THE ORGANIZATION OF MINOR HOCKEY

The Canadian Hockey Association (CHA) is the national organization
responsible for governing amateur hockey in Canada. The objectives of the
CHA are t o foster and encourage the sport of amateur hockey throughout

Canada, and t o foster and encourage leadership programs in all areas related
t o the development of hockey in Canada (CHA,1986). Each province in Canada
has been organized into one branch of the CHA, Ontario being the exception,
which has been divided into three branches. Hockey Alberta is the CHA
branch in the province of Alberta. The various municiple hockey organization,

such as the Minor Hockey Association of Calgary (MHAC) and the numerous
community organizations in the province fall under the jurisdiction of Hockey
Alberta and ultimately the CHA.

The CHA is comprised of five councils which are responsible for the
following areas o f hockey : senior, junior, minor, female, and development.
The Hockey Development Council is responsible for researching and planning
the various development programs offered by the CHA. One such
development program is the National Coaches Certification Program (NCCP)
which is offered by the CHA in conjunction with the Coaching Association of
Canada (CAC). The NCCP hockey coaching clinics include a technical,
theoretical, and practical component. There are four coaching levels within
the NCCP program and they are Coach, Intermediate, Advanced, and
Advanced II.

The Coach Level is designed for coaches who are new t o the program,

and the major emphasis is on having fun and learning basic skills (CHA,1986).
The coaching development aspect of the program explores areas such as the
role of the coach, understanding the NCCP and CHA, communication skills,
safety, practice organization, and teaching techniques. In terms of player
development the focus is on learning t o skate, puck control, the rules, and
checking. After attaining Coach level Certification and gaining some practical

experience, coaches can progress t o the lntermediate Level.

The lntermediate Level is intended for coaches who are working with
players at competitive levels (CHA, 1986). The major emphasis is on
improving the basic skills of players and t o introduce the coach t o team play
and individual tactics. At this level coaches continue t o learn in the areas of
coaching and player development. They are taught about yearly planning,
building self-esteem, growth and development principles, goaltending, and
physical preparation. In their introduction t o team development, coaches are
exposed t o team tactics and principles.

The Advanced Level is for coaches who have successfully completed
the lntermediate Level and who are working with players who have several
years of competitive experience (CHA.1986). The major emphasis is on
improving skills and developing a physiological training base for athletes who
are taking a more disciplined approach to the game. Coaches continue t o
learn and progress in areas of coaching, player, and team development.
Topics covered include motivation, nutrition, statistics, physical preparation
and conditioning, and offensive and defensive team play systems.

After successfully completing the Advanced Level, including a written
test and a practical field assessment, coaches may apply for the Advanced II

Level. This level is for very experienced coaches who are working with
players committed t o achieving success in competitive hockey (CHA,1986).
The major emphasis is on advanced skills, planning, evaluation, physical
preparation, and psychological preparation. The evaluation process for the
Advanced H Level includes full attendance at the course, written exam,
practical assessment, and a group leader evaluation.

It is evident that a progression from individual skills t o team play occur
within the coaching program. As coaches proceed through the program they
learn about technical skills, than individual tactics, team tactics, team
systems, and ultimately strategy (CHA.1986). The technical skills are the
basic or fundamental skills of the game. Skating, shooting, passing, and
checking are examples of the technical skills of hockey. An individual tactic is
a combination of technical skills performed by an individual player t o create
or take away an advantage. A good example is an offensive fake in a 1 on 1
situation. A team tactic, such as a 3 on 2 offensive attack, involves two or
more players working together and using a combination of technical skills
and/or individual tactics t o create or take away an advantage. Team
systems involve all players working in a coordinated manner t o accomplish an
offensive of defensive objective. Break-outs and defensive zone coverage
are examples of team systems. Lastly, strategy involves using systems and
tactics that build on the team's strengths and counters the opposing team's

strengths while also exploiting their weaknesses. For example, if the
opposing team's defencemen have weak puckhandling skills an aggressive
forechecking system might be used t o create turnovers.

MINOR HOCKEY IN CALGARY

The minor hockey system in Calgary is organized according t o the four
model programs developed and outlined by the Canadian Hockey Association.
The four model programs are the lnitiation Model, the Recreational Model, the
Competitive Model, and the Program of Excellence. A t the time of this
research the minor hockey system in Calgary had 128 teams in the lnitiation
Model, 536 teams in the Recreational Model, and 40 teams in the Competitive
Model.

lnitiation Model is a program designed for beginners so the major
emphasis is on enjoyment and skill acquisition. The objectives of this program
are to:
1. have fun
2. stimulate interest in hockey and a desire t o continue participation
3. develop major hockey skills
4. obtain a sense of achievement
5. promote physical fitness
6. introduce players t o the concepts of co-operation, sportsmanship

and leadership
7. encourage initiative
8. prepare players for further participation
(CHA, 1986)

The Initiation Program is considered the foundation of the entire
hockey structure. It is crucial that players' first experiences in the game are
positive. Coaches in this program attend an lnitiation Program coaching clinic
where they are introduced t o some basic concepts related t o leadership,
communication, teaching skills, skill analysis, lesson organization, and the
principles of safety. Coaches are given some practical guidelines on teaching
basic skills t o beginners. Less time is spent on developing coaching skills at
this level. This program was developed t o give beginners programs some
structure and standardization.

The Recreational Model has the largest number of participants and
therefore is a very important component o f the amateur hockey structure.
Fun, fitness, relaxation, and fellowship are emphasized. The objectives of
this program are to:
1. provide a game t o fit the needs of the participants

2.
3.
4.
5.
6.

be open t o all ages
allow players equal ice time
de-emphasize the importance of winning
allow enjoyable participation for the fun aspect
assist in an individual's physical development

7. create a sociable environment
8. allow an individual t o participate freely in other sports and activities
9. give alternative types of hockey
(CHA, 1 986)

As expected with the large number of players involved in this program,

the majority of amateur coaches are also found in Recreational hockey.
These coaches are required t o complete the Coach Level of the National
Coaching Certification Program where they learn more about coaching and
player development.

The Competitive Model is aimed at players and coaches who have the
commitment, desire, and ability for high levels of competition. The objectives
of this program are to:
1. achieve a degree of excellence, according to the player's

interest and potential
2. provide an opportunity for achievement in an enjoyable and
self-fulfilling environment
3. provide an opportunity to progress t o a higher level of
competition (Program of Excellence)
4. stimulate development both from an individual and overall
sport point of view
(CHA,1986)

The emphasis in the Competitive Model is on the continuing

improvement of all basic skills as well as tactical and psychological
preparation. The coaches involved with this program must be able t o prepare
their players physically, psychologically, technically, and tactically. The
Intermediate and Advanced levels of the NCCP provide the competitive coach
with the knowledge and skills necessary t o successfully prepare his players.

The Program of Excellence (POE) is for players and coaches who have
been identified as having special talents, and it is designed so that they can
develop t o their full potential. The objective of this program is to:
1. produce the best players possible in order t o compete successfully
in International Hockey
(CHA, 1 986)

The Program of Excellence has developed a process that allows for the
selection of potential candidates for regional and national teams
participating in international competition. Examples of the program include
the Canada Winter Games and the Western International Under 17
Competition. Coaches in this program are selected based on their
achievements and years of experience in high caliber hockey.

This study will explore the world of coaches in the Initiation,
Recreational, and Competitive Models. For the purpose of this research the

Program o f Excellence will not be included. There are no set teams in this
program, and the specific competitions vary from one hockey season t o the
next, making it difficult t o obtain a sample o f coaches. The coaches that are
selected t o be involved in this program usually come from the competitive
stream, semi-professional, and professional leagues. Professionals are not
the focus of this research, and therefore will not be included in the sample.
Coaches will be asked if they have been involved in the POE, and if so, what
they gained from their involvement.

CHAPTER THREE

INITIATION MODEL

The lnitiation Model sample consisted of 12 randomly selected coaches.
All 12 coaches were coaching lnitiation Teams, formerly known as tykes,
which have players ranging in age from five t o seven years old. In this sample
five of the coaches were in their first year of coaching, while the other
seven were in their second year of involvement. The teams coached by these
individuals competed in various divisions ranging from Division one t o Division
five. Four of the coaches had attained university degrees, four had attended
technical schools, and four had completed high school and then entered the
workforce. During the off-season and for hobbies these coaches enjoyed
watching and participating in sports such as golf, football, soccer, and
baseball, and participating in activities such as hiking, camping, and fishing.
None of the coaches interviewed had experience in the POE, and none had

contact or involvement with professionals outside of watching and attending
NHL games. They indicated that they attended up t o as many as six NHL

games a season, and watched up to as many as 50 games on television, but
some of these respondents never got t o an NHL game, whether live or on
television. Most of the coaches were in their late twenties or early thirties in
age.

PLAYING CAREERS

When asked about their playing experiences. 10 coaches responded
that they had played minor hockey while growing up, and two coaches stated
that they had played hockey, or shinny, but not in an organized program. O f
the 10 coaches with playing experience, nine of them had fond and pleasant
memories of their minor hockey careers. They remembered developing good
friendships, winning championships, having fun, and scoring big goals or being
involved in key plays in important games. The only coach who had unpleasant
memories recalled starting his career at a later age, and as a result he
lacked the skills and experience t o compete with other players his age.
Furthermore, he was new t o the city and was very small in stature. All of
these factors contributed t o his decision t o end his playing career after only
two seasons.

The two coaches that did not participate in an organized minor hockey
program, still recalled having positive experiences and exposure t o hockey
while they were young. Similar t o the other coaches, they remembered
having fun and developing friendships while playing shinny on the local outdoor
rink. They also talked about memorable experiences watching the National
Hockey League (NHL) on Saturday nights with other family members. The

Hockey Night in Canada games televised on Saturday evenings have been
described as a cultural event for many Canadians (Nixon,1976; Dryden and
MacGregor, 1 989; and Gruneau and Whitson, 1993).

All 12 of the coaches interviewed spoke of the support and
encouragement they received from friends and family while playing hockey in
their youth. Parental support was often mentioned and it seemed to be a
significant factor in their minor hockey careers. Many of the coaches
recognized that their participation in hockey would not have lasted without
their parents' support and approval. The two coaches who did not play
hockey in an organized program, as well expressed the importance of having
support from their parents to participate in shinny.

The coaches were asked how the coaches they played for during their
minor hockey careers influenced and prepared them for their present
coaching positions. Of the 10 coaches with playing experience, nine of them
had detailed memories of significant coaches, while the one coach who had
quit playing after only two seasons could not recall anything about his
coaches. The nine coaches described their memorable former coaches as
being positive, encouraging, supportive, caring, and enthusiastic. The
importance of these characteristics is apparent in the following statement
from one coach:

My hockey coach was very positive and he made my playing
experience that much more enjoyable. He made a lasting
impression on me, and I now try as a coach t o pass on
similar experiences t o my players.
Strong interpersonal skills and humanitarian qualities were
characteristics of past coaches who influenced these current coaches. It
was also noted by the respondents that the coaches of previous years were
not as knowledgeable about the game. Contemporary coaches, as a result of
coaching clinics, are believed by the interviewees t o be more knowledgeable
about hockey and better prepared t o teach the basic skills t o young children.
The importance of being positive and caring, however, is still recognized as
being a priority, as indicated in the following coach's statement:
My peewee hockey coaches were very positive and supportive,
and that was a definite factor in my continuing t o play hockey.
My baseball coach, on the other hand was loud and mean
spirited, and he liked t o lay blame on individuals. He was the
reason I quit baseball.
Many o f the coaches interviewed learned from their coaches that being
positive and caring can provide young players with an enjoyable hockey
experience. A player's continued participation can be influenced by their
coach, and with this being realized these current coaches know that this is
an important part of their responsibilities as a minor hockey coach.
Numerous coaches stressed that they try t o emulate the good coaches they

had as players, so that the players they are coaching will continue t o play
hockey and have memorable playing experiences.

COACHING CAREERS

When asked how they got started in coaching, all 12 coaches
responded that they got involved with their own child's team. They either did

so out of a desire t o be with their child or because there was no coach in
place for their child's team. Some of the coaches also stated that they loved
hockey and missed participating in the sport. Coaching was seen as a great
opportunity t o get involved in hockey again while also spending some quality
time with their own children. As found by Homa (1 989), leisure is one of the
means through which the parental role is enacted.

Coaching minor hockey teams can be both thrilling and disappointing. In
terms of thrills experienced in coaching, the coaches talked of seeing players
develop and progress both on and off the ice, players having fun, and players
who appreciated the efforts of their coaches. One coach described the
following thrilling experience:
I had a weak player who was a daydreamer and despite
my efforts he wasn't getting any better. All of a sudden,
late in the season, he started to flourish. He scored his
first goal, became more focused, and started t o develop.

I felt like I had made a difference.

Continuing t o be positive and allowing this player the opportunity t o play
eventually paid off for this coach. The player developed his skills and his selfconfidence while also having alot of fun. This particular coach stated that he
believed that his efforts as a coach contributed t o the well-being and
development of his young players.

Coaching can also include disappointing experiences. All of the
disappointing experiences discussed by the coaches interviewed involved the
parents of the children they were coaching. Parents pressuring their children
or interfering with the team were disappointments shared by a number of
the coaches. One of the coaches related his experience of seeing some
parents change from one season t o the next.
Last season I coached a Division five team and all of the
parents were excellent. This year I am coaching the division
one team with many of the same parents, and a couple of
them have become complete assholes.
In Division five all of the parents had believed in the program and the focus
on having fun. Most o f the parents continued t o believe in the program when
their children moved into Division one, but a couple of them started t o think
their sons were on their- way t o a future professional hockey career. One of
the parents began t o criticize the coach's

ability t o develop his son's skills

and t o handle a Division one caliber team. These types of attacks were
described by the coaches as being very disappointing and even hurtful. The
coaches in the Initiation Model found most parents t o be supportive, but
unfortunately some parents live vicariously through their children, a topic
that will be further discussed a little later.

In regards t o the future of their coaching careers, three coaches
planned on continuing t o coach their own children, seven coaches intended t o
keep coaching regardless of their child's involvement, one coach was hoping
t o quit a t the end of the season, and one was unsure about his future. The
three coaches who planned on continuing t o coach their own children enjoyed
coaching hockey while at the same time being involved in a shared activity
with their children. The coaches who intended t o continue coaching
regardless of their child's involvement talked about their love of hockey and
of coaching. They hoped that their children were going to continue t o play
hockey, but if they didn't that was not going t o affect their coaching
careers. Two of these coaches described themselves as being 'hooked on
coaching hockey", and they even had aspirations t o coach a t competitive
levels. The coach who was hoping to quit a t the end of the season described
himself as a volunteer helping his son's team, because there was no one else
who could coach the team. He enjoyed coaching, but did not have very much
confidence in his own abilities. He was hoping someone else would coach his

son's team the following season.

COMMITMENTS. RESPONSIBILITIES AND PHILOSOPHIES

Coaching minor hockey can consume a great amount of time. When
asked about their time commitments the coaches gave ranges of time
committed on a weekly basis. The ranges given started at four t o five hours
committed t o coaching a week and went as high as 25 t o 30 hours
committed. Most of the coaches stated that they were spending 10 t o 1 5
hours a week coaching and on related duties. The time was spent primarily a t
games and practices as well as planning and preparing for and traveling to
and from games and practices. Other time commitments included
administrative work like completing registration forms, attending coaching
clinics and meetings, and organizing fund raising activities and tournaments.
All 12 of the coaches had completed the lnitiation Level coaching clinic which
is eight hours in length, and four of the coaches had completed the 14 hour
long Coach Level in the NCCP. Four of the coaches also indicated that they
attend monthly meetings and clinics that are organized by their associations.
Fund raising activities was not a big time commitment in the lnitiation Model.
Most coaches indicated that they helped organize raffles and skate-a-thons
t o raise money t o offset the costs o f tournaments and team jackets.

Along with the time committed t o coaching come numerous
responsibilities. The Initiation Model coaches indicated that their main
responsibilities are to ensure that the players are having fun and that they
are developing their basic hockey skills. Meeting these responsibilities
involves setting realistic goals, planning appropriate practices and drill
progressions, and being patient and positive. Developing skills in a fun manner
takes planning, knowledge of the game, and the use of teaching techniques
as described by the following coach's comments:

... I never realized

I was naive when I first entered coaching

how much work, knowledge, and planning was involved.
Skill development requires a considerable amount of work by coaches,
but some of the coaches interviewed believed that the development of their
players as people was more important and took more effort. Realizing that
most players will never play in the NHL, three of the coaches discussed the
significance of their players' learning about discipline, teamwork,
responsibility, respect, and perseverance. The development of these
attributes would benefit the players throughout their lives, and in many
different aspects of their lives such as school, work, and relationships.
These beliefs were expressed clearly in the following statements made by
two o f the coaches:
These youngsters will become members and leaden in
our community. It is essential that they are decent and

respectful people.
When I played minor hockey I learned about teamwork,
commitment, and dedication I developed character
and that helps me in my job now.

...

Whether participation in sports builds character has been debated in
length in the literature. The beneficial and negative consequences o f youth
sport programs have been examined and discussed, but as summarized by
Leonard 11 (1 993) there is not sufficient concrete research evidence t o
support either opinion. What is of importance t o this research is that some
coaches believe that they contribute t o the development of character in
their athletes. They believe that they can develop sport specific skills and
physical fitness as well as wholesome personalities. Societal values can be
instilled, sportsmanship learned, and skills such as cooperation and
leadership cultivated. Some o f the coaches felt that it was their
responsibility t o be a good role model and to create a program in which their
players could develop in this holistic manner.

The coaching philosophies of the coaches interviewed were strongly
associated with their stated coaching responsibilities. Coaches expressed
their desires t o balance having fun with skill development, and individual
development with teamwork. A few of the coaches also discussed the need

t o balance sport specific skill development with life skills development. Their
coaching philosophies were basic, however, as many of them admitted that
they had never given it any thought prior t o being asked the question in the
interview. With being relatively new to the coaching fraternity, most of the
coaches in the Initiation Model probably have not been exposed to the idea of
having a coaching philosophy, or they have not had the time and experience
t o develop an elaborate well thought-out philosophy.

Although being relatively new to coaching, all of the coaches had
experienced both some costs and rewards during their pursuits. The costs
include dislikes, tensions, and disappointments, the latter having been
discussed earlier. Many of the dislikes mentioned by the coaches were
related t o their time commitments. Some stated that the time commitments
were great to begin with, but were unnecessarily increased by having to
travel t o and from arenas on the other side of the city or even outside of
Calgary. One of the coaches said that because of a lack of ice time available
in the city his association was forced t o rent ice in the exurban town of
Morley. These trips added an extra 1 1/2 hours of traveling time to his
already overburdened coaching schedule.

Other dislikes identified by the coaches pertained t o the seriousness
and commitment levels of other individuals involved in minor hockey such as

players, parents, and opposing coaches. When players do not try, or they do
not attend practices and games on a regular basis it can be very frustrating
for the coach. According t o Humphrey's (1 987:64) survey of American
University coaches, 85% of coaches reported players as being a source of
stress, and 38% of the player-related stress had t o do with their behavior
and attitude. Apathy and indifference of players is a poignant dislike of
coaches, but usually this is a significant issue for coaches at more
competitive levels. Two of the Initiation Model coaches, however, disliked
players who lacked motivation and interest. These coaches felt that, if they
were making commitments of their time and effort, that they than could
expect the same of their players. When that failed t o materialize these
coaches experienced feelings of being cheated, as did the other players on
the team. I did not observe or interview the players on these teams, but
their feelings were described by their respective coaches.

Parents can cause problems for coaches and the players when they
take a too serious approach to the game. Some parents over emphasize the
importance of skill development and winning, and this can put extra strain on
others involved. Coaches can be pressured by parents to play their child
more often and t o develop hockey skills and knowledge beyond the players'
capabilities. A representative from the International Hockey Centre of
Excellence stated in an interview that he had heard of lnitiation Level teams

playing 80 game schedules and he had also witnessed lnitiation Level coaches
watching power play videos at the Centre's video library. Power plays and
other systems and strategies are well beyond the skill and comprehension
levels o f lnitiation Level players. In some situations it is the coaches who are
overzealous, but in others the coaches are being influenced and pressured by
the parents. One of the coaches intew-ewed discussed how he was pressured
by one parent:
I was teaching the basics, but some teams we played were
a little more advanced like they had some plays. One
parent who really wanted t o win started pressuring me t o
develop some team plays.

...

This coach believed that he should only be teaching basic skills o f hockey, but
he felt as if he had t o teach systems in order t o keep up with the
competition and keep the parents happy. These types o f situations can be
very frustrating and problematic for coaches. It takes the fun out of
coaching, makes it a stressful pursuit, and it has forced some t o leave the
amateur coaching ranks. More importantly the young athletes can be left
disappointed, disillusioned, and hwt.

As administrators, coaches, and parents adults organize, finance, and

administer minor hockey programs. The children who participate are thus
exposed t o adult values, expectations, and standards. Most adults involved in

minor hockey programs have good intentions, since they want t o provide
young children with rewarding and valuable experiences. Some adults,
however, get carried away or are there for the wrong reasons. McPherson
(1978:232) proposed four hypotheses t o explain the adult involvement in and

domination of children's sports programs.
1. Parents and coaches who have dull and unexciting lives
become involved 'to receive gratification and prestigen
through the sport medium.
2. Parents and coaches are involved t o 'vicariously experience
successn that eludes them in the adult world.
3. Parents are involved t o facilitate 'the attainment of career
aspirations" that they hold for their children in the sport
world.
4. Parents are involved t o ensure that the sport experience is
a healthy one and t o protect their child from 'coaches who
have a win-at-alltosts philosophy."

Most parents, as Dryden and McGregor(1989) suggest, want what is best for
their children, and that is why they are involved in minor hockey. Some
parents though, let their egos get involved. They enjoy personal victories
when their child is successful, and they feel their child's failures reflect on
their own abilities. For these parents winning is important, and they may
push their children, be over critical, and demanding. All of the pressure from
them passes on t o the coach.

Coaches interviewed from the Initiation Model all appeared to have

healthy perspectives about minor hockey, but some had already encountered
problems with 'win-at-all-costsw adults. Two o f the coaches stated their
dislike for overzealous coaches that they had faced during league play. They
cited examples of coaches who deliberately attempted t o run up the score,
over played strong performers, punished player's mistakes, and harshly
treated officials. These coaches take the enjoyment out o f the game for
their own players and for those on the opposing team. Representatives from
the CHA and the MHAC talked of parents and coaches pushing their children
so much that they burn out and come t o resent the game. This concerns
many coaches and parents, because they know the damage being done t o
young athletes by these misguided adults.

Tensions are the most general of the associated costs, and one major
tension that Stebbins (1 992a) found in most fields is stage fright. The
Initiation Model coaches stated that they never really felt nervous talking t o
the young players, but they felt a form of stage fright knowing that they
were being evaluated at meetings, games, and practices by parents and their
respective hockey associations. Anytime they had t o perform or speak
publicly they knew others were assessing their knowledge and abilities as a
coach. This was especially more difficult initially when many o f the coaches
were new t o coaching and lacked the necessary skills and experience. After
coaching some games and practices, and attending coaching courses and

clinics this tension subsides, but is still always present t o some degree.

Interpersonal friction between coaches and parents was also a
frequently mentioned tension for the Initiation Model coaches. Sometimes
this friction grows t o the point that the coach and parent come t o hate and
disrespect one another. One coach spoke of the following situation that
developed on his team.
This problem parent was very critical of me as a coach and
a person... It got so bad that his son was picking on my son
a t school, because of the hatred we had for each other.
This particular parent caused alot of problems for everyone with the team,
but it was very stressful for the head coach because he knew how it was
affecting his own son. This coach found the critical attacks directed at him
to be somewhat hurtful a t times, but how his son was being treated worried
him constantly. He admitted that these problems were on his mind while at
the rink, but that it also plagued him a t home and at work. All twelve coaches
indicated that they think about these tensions, and ten of the twelve
coaches believed that all coaches think about these tensions at times during
hockey events and even away from the rink.

When asked how they control these tensions, the most common
response was that they held parent meetings. These meetings provide

coaches and parents with an opportunity t o communicate, set goals, develop
plans, and measure progress. Some of the coaches said that they used the
meetings t o delegate some responsibilities t o the parents in order t o get
them involved in the program. These coaches believed that having the
parents actively involved with the team with good communication lines
established avoided many potential problems. When parents have input, and
they share the responsibilities of operating the team they feel that they are
more a part of the team and they are then less likely t o be critical and
problematic. One coach also mentioned that, when he was experiencing
tension, he concentrated on his breathing as a means of coping.

The positive aspects of serious leisure include thrills

- discussed

earlier- and rewards, which can be divided into personal and social rewards.
Self-actualization, or the fulfillment of part of your potential as a human
being, is one of seven personal rewards. Most of the Initiation Model coaches
were developing their skills and knowledge, but for most only in small

amounts. Four of the coaches, however, were attending extra coaching
clinics and meetings, and they were on the verge of recognizing their
potential for development. Not even these four coaches though, had yet
realized the reward of self-actualization. Some were beginning t o see
improvements in their coaching abilities, and thus were also starting t o
express those developed skills. Self-expression was a reward experienced by

a number of the coaches in the sense that they felt good knowing that by
using their developed skills and knowledge they were making a positive
difference in the lives of their players.

Those coaches who felt they were making a difference, also enjoyed an
enhanced self-conception because of their position and involvement in minor
hockey. The changes in their self-conception were subtle, as all the coaches
were relatively new t o coaching, and thus no dramatic alterations of their
self-identity had occurred yet. One coach identified how his feelings about
himself were closely associated with the development of his players'
confidence:
I feel good about myself as a person and a coach when I
see the gains in self-esteem made by my players... I like
t o see them grow.
As well as feeling and thinking better of themselves, some of the

coaches experienced self-gratification,or pure enjoyment, from coaching.
One coach described the satisfaction he received from simply seeing the
children on his team smiling at games and practices. Although none of the
Initiation Model coaches spoke directly of experiencing the rewards o f selfenrichment and re-creation, it was evident that some of them had found
memorable experiences and diversion from their daily lives in coaching minor
hockey. Just being involved in a cultural important event like hockey can be

enriching in itself, and also a nice change from the regular work routine. None
of these coaches experienced the final personal reward of monetary
rewards, as none of them received financial remuneration in exchange for
performing their coaching duties.

The remaining two rewards are social rewards that involve having fun
while participating in an activity with others. The coaches interviewed all
experienced, t o some degree, the rewards of social attraction and group
accomplishment. They enjoyed working with the players and building team
spirit. Some of the coaches also relished their team's successes such as the
attainment of goals and the winning of tournaments. Their reward in these
accomplishments comes from contributing in a significant manner t o their
team's performance.

FAMILY AND WORK CONFLICTS

All 12 coaches were married, had children, and described their families
as being supportive of their coaching endeavors. Although their families were
supportive, their coaching commitments did create some conflict with their
family obligations and responsibilities. Nine of the twelve coaches stated that
they encountered these conflicts occasionally. Two o f the coaches talked

about how their coaching commitments denied them of time to spend with
other family members. This was particularly troubling when the coaches'
other children were feeling somewhat neglected because of the quantity of
time being spent by their fathers coaching their respective siblings. One
coach discussed problems he experienced with his family because of
coaching.
Unfortunately, the hockey schedule forces me t o miss my other
kid's events. At times this is frustrating and upsetting for all of us.
According to this coach it was not a major problem, but it did require some
effort and time management skills to balance his commitments to hockey
and all of his children. He was also considering the idea of coaching his other
children in different sports during the off season.

All 12 coaches were working full time jobs, and they all stated that

their employers were either supportive of or indifferent to their involvement
in amateur hockey. Nine of the coaches said that their coaching
commitments created some scheduling conflicts with work, but these
conflicts were not serious . The main problem experienced by the coaches
was late afternoon practices that were difficult to attend or to arrive on
time for because of work. One coach described the following work related
concern.

Throughout the hockey season there are a number of days
when I have t o leave work early t o go t o practice. Work
(the organization) is understanding, but they do expect me
t o make it up t o them.

This coach felt like he was always working late t o make up for time
missed for coaching hockey. He also stated that he had to do some extra
work during the summer t o keep his employer satisfied. Sacrifices such as
this were not uncommon with the coaches in the lnitiation Model. Some
coaches occasionally worked through their breaks so they could leave early
or they used their breaks t o make hockey related phone-calls, game plans,

and practice plans.

CORE AND PERIPHERAL ACTIVITIES

The core activities are those activities that are central t o the pursuit,
and based on the interviews and observations, practices and games were
determined t o be the core activities for amateur hockey coaches in the
lnitiation Model.

The practices usually consisted of a warm-up, development drills, and
fun and games. Warm-up occurred at the beginning of practice with a coach

leading the players through a free skate and some stretching exercises.
Some coaches also incorporated into the warm-up a fun activity or a review
of some basic skills. On average the warm-ups lasted about 10 minutes and
the objective was t o prepare and loosen up the body for the upcoming
practice.

After the warm-up was completed coaches focused on skill

development drills. Coaches gave the players instructions and
demonstrations and then had the players perform the drills. Most of the
coaches kept the drill explanations short and concise, and some also used
players for the demonstrations which they thought to be a great method t o
build self-esteem in their young players. At some of the practices observed
by the researcher, coaches spent long periods of time explaining drills and

the players became visibly distracted and bored. It is recommended by the
NCCP that drill explanations never exceed two t o three minutes in duration

so that coaches avoid losing the attention of their players. Many of the
coaches also stated that lengthy instructions were a waste of valuable ice
time that would be better used by maximizing activity levels for all the
participants.

During the drills most of the coaches made minor corrections, gave
helpful tips, and offered encouragement t o their players. All of the coaches

appeared t o be positive, although some were more enthusiastic than others.
Most of the coaches came prepared t o practice with well thought out drills,
drill explanations, and drill progressions. A t one practice observed by the
researcher the coaching staff appeared t o be a little disorganized as they
spent a considerable amount of time talking amongst themselves when
setting up the drills. The coaches interviewed stated that planning and
organizing practices requires alot of work and it is an especially difficult task
for those who are new t o coaching. Another challenge coaches encounter is
ensuring that all members of the coaching staff are familiar with the
practice plan and are prepared to fulfill their specific roles and
responsibilities. Family and work commitments often make it hard for all the
coaches t o meet prior t o all practices for a "pre-ice" session. Whenever
possible the coaches said they try t o meet as a group with the rest of their
coaching staff t o review game and practice plans.

Having fun is a priority in the Initiation Model, and thus games were an
important part of all the practices. Some of the coaches waited to the end
of practice when all the development drills had been successfully completed
and then played games. Some of the coaches interviewed reported that they
use the games as a 'carrot"; if the players work hard during the drills they

can play games at the end of the practice, but if they do not work hard they
will continue t o work at the drills. Some of the other coaches incorporated

fun activities and games throughout their practices. These coaches echoed
the policy statements of the CHA and NCCP that drills can be made fun and
interesting for the participants. According t o some of the coaches the
players worked harder and learned more when they were having fun. Games
and drills can be designed so that basic skills are practiced and reinforced
while the players are having fun.

The other core activity for the Initiation coaches were the games
played during the exhibition season, regular season, and tournaments. For
the games coaches did some preparation and planning, held pre-game
meetings in the dressing room, managed the bench during the game, and held
post- game meetings in the dressing room. Prior t o the games coaches
planned the positions the players were going t o play, defensive pairings and
forward lines, and some goals and objectives for the game. This information
was then shared with the team during the pre-game meeting.

During the game the coaches had t o change the lines and provide
appropriate feedback to the players. Changing the lines appears to be simple,
but the coaches said they had t o pay close attention t o ensure that all
players were receiving fair ice time. According t o some of the coaches there
are always players who are shy and easily pushed out of line, and thus may
miss shifts if the coach is not focused. Feedback from the coaches was

present in a variety of forms including encouragement, praise, constructive
criticism, discipline, and instruction. The encouragement and praise was
used to cheer on the team and to recognize good plays and efforts. Some
coaches at times used non-verbal methods such as clapping and patting
players on the back. Coaches used constructive criticism t o correct errors
and t o teach proper techniques and skills. Instructions often were included
simultaneously with the teaching component of the constructive criticism.
Other types of instructions centered on when to change lines and some
centered on technique and tactics t o try on the upcoming shifts. Discipline
did not appear t o be a significant in the Initiation Model. Coaches usually
warned players not t o commit aggressive acts or take penalties.
Consequences for such actions included being yelled at, missing shifts, and
meetings with the player's parents t o discuss the problem.

During the post-game meetings coaches would review the positive
aspects of the game, things that needed further work, and whether or not
the goals had been attained. The coaches interviewed said that they always
attempted t o emphasize the positive, even when things did not go as well as
planned. At the end of the post-game meetings the coaches usually supplied
information t o the players and the parents about upcoming events such as
practices, games, and fundraisers.

The peripheral activities were those considered by the coaches t o not
be central t o their pursuit, but still required their attention and efforts. The
coaches listed activities such as completing registration forms, attending
coaching clinics and meetings, managing fundraisers, and organizing
tournaments as being peripheral. Administrative work such as completing
registration forms is only required occasionally during the season, but when
it is necessary it usually is an important task. All of the coaches had t o

attend coaching clinics and meetings throughout the year. Some coaches
rarely had t o attend these meetings, while other coaches' associations held
coaches meetings on a monthly basis. A t these meetings drills and ideas
were shared, common problems and possible solutions discussed, and the
association's programs and policies reviewed. On occasion some of the
associations brought in guest speakers t o address specific topics and issues
relevant to coaching minor hockey.

Another peripheral activity, that many coaches attempt t o avoid, is
the management of the team. Management duties include directing
fundraisers, organizing tournaments, controlling budgets, distributing
jerseys, and making phone calls. All of the coaches interviewed stated that
they had a parent volunteer as the manager, but they all had t o perform
some management related duties. The coaches said they were busy enough
with their coaching responsibilities, and thus they needed assistance with the

management of the team. They still participated in the activities, assisted
their manager when needed and met with their manager regularly t o keep
things coordinated and well organized.

DISCUSSION

The results of the interviews with and observations of coaches in the
Initiation Model indicate that a large number of coaches in this model are
novices. Ten of the twelve coaches interviewed would best be described as
novices and the other two coaches as amateurs. The novice coaches were
beginners who had not yet developed the knowledge or confidence t o be
identified or t o identify themselves as amateur hockey coaches. They were
distinguishable by statements, such as the following, that they made t o
describe themselves and their involvement in coaching.
I am just a beginner.

I am new t o coaching and have lots t o learn.

As reported earlier five of the coaches were in their first year of

coaching, and seven were in their second year of coaching. Thus all twelve
were relatively new t o the pursuit. Although novices lack technique and
knowledge they still consistently pursue their activity. This was evident with

the hockey coaches in this model who reported that they typically commit 10
t o 15 hours a week t o coaching. Some of these novice coaches will eventually
join the amateur ranks, while others will quit coaching but may still remain
part of the public of their sport. Eight of the novice coaches were planning
on continuing to coach, five of them regardless of their son's involvement,
so there is a likelihood that a few may attain amateur status.

As stated by Stebbins (1 979) amateurs see themselves as being more
seriously involved than novices. The two amateur coaches in the Initiation
Model reported that they committed 15

- 20 hours a week and 25-30 hours

a week t o coaching. The coach who committed 25 t o 30 hours a week was

approaching uncontrollability. as coaching was consuming most of his free
time. One of these coaches discussed the serious approach he used when
coaching.
I work very hard a t developing my coaching abilities

... I'm pretty

serious.
This coach was not aware of exactly how much time other coaches
dedicated t o coaching, but he felt that not many took a more serious
approach t o development than he.

The two amateur coaches could be classified as pure amateur

devotees. Their time commitments made to coaching and their serious
approaches t o the games indicate that they are highly dedicated and thus
are devotees. Both coaches wanted t o continue coaching amateur hockey.
They had aspirations t o coach at more competitive amateur levels, but
neither had thought o f coaching professionally.

The 10 novice coaches were in the beginning stage of their careers.
Their future involvement was dependent upon contingencies such as their
coaching abilities, enjoyment and interest, children's continued involvement,
and family support. Some of these novice coaches were close t o becoming
amateurs as three of them stated that they were going t o continue coaching
their own children, and five of them had indicated that they were going t o
continue coaching regardless of their child's involvement. It is clear that for
some of the novice coaches, interest in their pursuit was taking root.

The two amateur coaches were in the development stage of their
careers. They saw themselves as being competent coaches who were still
learning and progressing. The following statement from one of the coaches
illustrates the increased confidence of the amateur in the development
stage as well as the realization that there is more t o learn.

...

I am happy with my development as a coach I am confident
in my abilities, but by no means am I complacent I still have

...

lots t o learn.

Both coaches discussed their growing confidence in their abilities and skills.
As a result of coaching clinics, coaches meetings, and coaching experience

these two coaches believed that they were developing skills and gaining
knowledge. In a certain way these pure amateur coaches were preparing
themselves t o coach at more competitive amateur levels later in their
careers.

One of the coaches stated that he used his advancement in the
coaching ranks as a measure of his progress. In his first year of coaching he
coached a Division five lnitiation level team, and in his second year o f
coaching he had worked his way up t o the Division one lnitiation level team. He
also cited a personal turning point in his coaching career. He talked about a
weak player who with his help began to develop his skills as well as his
confidence. When that player scored his first goal he knew that he made a
difference and he also knew that he wanted t o keep coaching.

These two coaches also displayed the social-psychological attitudes of
amateurs. They both had more confidence in their coaching abilities than
their novice counterparts, but considerably less than professional and more

experienced amateur coaches. Neither of these coaches believed that they
had the coaching skills t o measure up against higher level coaches, but they
were confident they had the ability t o coach well in the lnitiation Model.

Both coaches also had t o persevere t o a certain degree, but nothing
similar t o what professional coaches must overcome. They talked about
following through with their coaching responsibilities despite experiencing
problem parents and having t o miss some family functions. The reason they
continued coaching was because o f the young athletes that needed them t o
coach. These coaches valued the game and what it had t o offer the young
players.

In terms of preparedness, both coaches realized they did little when
compared t o professional and higher level coaches, but they did prepare for
coaching. One coach stated that he spent at least one half hour preparing
for every practice and game. Both coaches also saw themselves as being
amateur or minor hockey coaches. They knew that they were not
professionals, but they also knew that their knowledge and abilities were
better than most of the parents and novice coaches.

The objective of this chapter was t o examine the result of the
observations of and the interviews with the sample of lnitiation Model

coaches. The next chapter involves the same objective and approach, but
considers coaches in the Recreational Model.

CHAPTER FOUR

RFCREATlONAl MODEL

The Recreational Model sample consisted of 24 randomly selected
coaches. Five of the coaches were coaching Novice (eight and nine year olds)
teams, 1 0 were with Atom (1 0 and 1 1 year olds) teams, four with Pee Wee
(1 2 and 13 year olds) teams, two with each of Bantam (1 4 and 15 year olds)

and Midget (1 6 and 1 7 year olds) teams, and one was coaching a Junior (1 8
t o 20 year olds) team. The teams coached by these individuals competed in
various divisions ranging from Division one t o Division nine. In this sample
three of the coaches were in their first year of coaching, while the other 22
ranged from being in their second year o f involvement t o having 30 years o f
coaching experience. Fourteen o f the coaches had attained university
degrees, three had attended college, and seven had completed high school
and then entered the workforce. For hobbies during the off-season these
coaches enjoyed watching and participating in sports such as baseball, golf,
hockey, lacrosse, and soccer, and participating in activities such as hiking,
camping, and fishing. Most stated that they often coach or assist their
children's summer sports teams. Some other interests mentioned by some
of the coaches included reading, working on cars, and spending extra time a t
work or with their families. A majority of the coaches closely followed the

NHL, and they indicated that they attended up t o as many as 10 games a

season, and watched up t o as many as 30 games on television. Most were in
their mid thirties.

PLAYING CAREERS

In reflecting on their involvement in minor hockey, 23 coaches stated
that they played organized hockey in their youth. All of these coaches
discussed having positive experiences during their minor hockey careers.
They recalled winning important games, having fun, meeting new people, and
developing good friendships. The only coach who did not participate in an
organized minor hockey program, still remembered the enjoyment that some
of his friends had playing hockey. This coach played football in his youth, and
did not have enough time available t o commit t o playing hockey, but he did
say that he had always been interested in the game.

During their playing careers, all 23 of the coaches recalled receiving
support and encouragement from their family and friends. Similar t o the
coaches in the Initiation Model, those interviewed from the Recreational
Model often mentioned parental support as being important. Some other
family relations were also cited as being very inspirational. One coach talked

about the significant role his brother played in his minor hockey career.
I looked up t o my older brother. I wanted t o be just like him.
I remember playing hockey because he did, and I remember
him coming t o watch me and cheer me on.

This coach also felt that he was strongly supported by his parents. Many of
the coaches recognized that their participation in hockey would not have
lasted without their parents' support and approval. The coach who had played
football during his youth also expressed the importance o f having backing
from his parents during his football career.

Most of the coaches, when asked how their coaches influenced them,
could remember in detail significant coaches who in someway had helped
prepare them for their current coaching positions. When describing their
past coaches, characteristics such as being passionate, respectful, positive,
encouraging, supportive, caring, enthusiastic, and a good role model were
often mentioned. One coach discussed the impact that his coaches have had
on his playing and coaching career.
I always remember the qualities of those I liked, enjoyed t o play
for, and looked up to. Those coaches I try t o emulate. I also
remember the bad ones who used negative reinforcement, were
not prepared, and had win at all costs approaches. I try t o avoid
doing what turned me off.

This coach portrayed the majority of his coaches as being positive and
caring. Two of the 23 coaches who played minor hockey, however, stated
that they had poor coaching during their careers. These two respondents
depicted some of their coaches as being poor teachers who lacked knowledge
and sometimes showed favoritism toward certain players. A few other
coaches also questioned the teaching abilities of some o f their minor hockey
coaches. They appreciated their coaches' efforts, believed that they had
good intentions, but thought that they lacked the resources and techniques
t o be efficient and effective teachers. Similar t o the findings in the Initiation
Model, it was believed by some coaches in the Recreational Model that as a
result of the NCCP coaches today are better prepared.

The importance of being well prepared could not be emphasized enough

for one of the coaches interviewed. This coach had the opportunity in the
later stages of his playing career t o play for Clare Drake, a well respected
coach from the University of Alberta. Clare Drake made a lasting impression
on this coach, and as evident in the following statement, he influenced him in

many ways.
Clare was very knowledgeable and was a great tactician.
He taught me about the importance of preparation and
hard work, and this led t o success.

Being positive was another attribute of Clare Drake, according t o this
specific respondent. Many of the coaches stated that they learned from
their coaches that being positive and prepared can provide young players
with a pleasurable hockey experience. The majority of the coaches realized
that making hockey enjoyable was one of their responsibilities, and that this
was a key factor affecting players' decisions regarding their continued
participation in the sport. All of the coaches expressed their desire to see
their players relish the game and want to continue their minor hockey
careers.

COACHING CAREERS

The coaches interviewed from the Recreational Model had varying
amounts of experience, but considerably more than their lnitiation Model
counterparts. Three coaches were in their first year of coaching, two in
their second year, seven had three years of experience, four had four years,
two had five years, four had six years, one had seven years, and one coach
had thirty years of coaching experience. When asked how they got started in
coaching, seventeen coaches responded that they got involved with their own
child's team; this was similar to the findings with the lnitiation Model
coaches. These coaches cited reasons for their involvement in minor hockey
such as their love for the sport and their desire t o spend meaningful time

with their children. Some of the coaches shared with the interviewer,
memories of their apprenticeships on the ice with their fathers, and how
they now hoped t o pass their knowledge on t o their own children. The father
and son relationship in hockey seems t o be special and has received some
attention in the media. Roy MacGregor (1995) for example, describes how
the relationship between fathers and sons in hockey differs from the
prototypical father-son relation, and between that of a mother and son.
Perhaps it is because so many of them learned the game from
their fathers. Perhaps because it was the father got them up, got
them dressed, drove them t o the rink, waited through the practices,
argued with them, fought with them, comforted them, rationalized
with them, believed in them or didn't believe in them, perhaps for
these reasons the father-son relationship in hockey tends to have
a different intensity.
(p.24)

For some fathers and sons the game of hockey allows them the
opportunity t o develop their relationship while also sharing a common
passion. Seventeen of the Recreational Model coaches were coaching their
sons not only hoping t o help their minor hockey careers but also to enhance

their relationships. The other coaches interviewed from the Recreational
Model identified a number of the other reasons explaining their initial
involvement in coaching. Four of the coaches wanted t o give back to the
game, while another was coaching his younger brother's team, which was how
I was introduced t o coaching as well. Another coach said that the community

association he had helped approached him about coaching because they
believed he had the potential t o be a good coach. The man who had played for
Clare Drake, stated that that experience inspired him to become a coach.
This coach had such a positive experience that it led him t o want t o coach
and t o provide young players with similar opportunities t o enjoy the game.

Similar t o the Initiation Model coaches, the majority of respondents
from the Recreational Model watched and attended NHL games, but some of
them had also had contact with professionals. Eight coaches had met and
interacted with professional coaches while attending various coaching
seminars and conferences. They all stated that they enjoyed the contact
with the professionals as the information they received was very valuable.
Knowledge was gained pertaining t o the game at the professional levels, but
some of the tools and techniques were applicable t o minor hockey situations
as well. The following statement summarizes one coach's perceived learning
experience from such contacts.
I learned that the skills are better and the drills are more complex
in the pro game, but I also realized that coaching is similar at all
levels. You have t o be well prepared and organized a t all levels.

This coach said he learned some new drills but most importantly he
acquired an appreciation of coaching. He now realized the tasks he was

completing were similar to those performed by professional coaches.
Although, he thought the professionals were far more advanced in skill and
knowledge, the similarities between them that were now evident created a
degree o f pride that he now experienced when performing his coaching
duties.

One of the coaches interviewed also had experience in the Program of
Excellence. He had been an assistant coach with a team representing Calgary
North at the Alberta Cup. This event is held on an annual basis and is for the
top fourteen year old players in the province. To the best of his knowledge,
he believed that he was the only coach at this event who was from the
Recreational Model and that the majority of the coaches were from the
Competitive Model. He found the Alberta Cup program t o be a great learning
experience and an excellent opportunity t o develop new contacts in the
hockey community. He believed these contacts could be beneficial, especially
if he decided t o further pursue coaching opportunities in the Competitive

Model. Although his involvement in the PO€ was limited, he was the only coach
interviewed from the Initiation and Recreational Models that had any such
experience.

Coaching in the Recreational Model can both be thrilling and
disappointing. The most frequently mentioned thrill was witnessing and

contributing t o the development of young players. Thrilling experiences also
discussed included winning, helping the players attain goals and succeed and
seeing the players have fun. The following statement from one coach
describes the thrills enjoyed in coaching minor hockey.
My thrills are the excitement o f sharing positive experiences
with my team as well as watching individuals grow and develop
skills.

This coach took delight in contributing t o his players' development both
on and o f f the ice. He believed that he was making a difference and that his
players were improving and having fun. Another coach mentioned that he also
found pleasure in and felt a sense of pride when he saw players who he had
previously coached still playing the game. In some way he thought he had help
make their playing experience enjoyable, and that that was one of the
reasons why they continued t o participate in the sport.

The coaches were quick t o point out that although they found coaching
t o be very thrilling, they had all endured disappointments as well. Most o f the
disappointing experiences discussed by the coaches involved the parents of
the players on the team. The coaches stated that most parents were
supportive and cooperative, but a majority of the coaches interviewed

had

encountered a problematic parent who interfered with the team, pressured

their child, was over demanding, or had unrealistic expectations o f the team.
One of the coaches related his experience of being pressured by an
unrealistic parent.
I volunteer my time t o teach kids and it was my fault when we
did not win it all. It was suppose t o be about learning and fun,
not about winning, but I still got the blame.

This coach thought that all the parents supported his coaching
philosophy of development and fun without emphasizing winning. He was
disappointed when a couple of the parents became critical of his abilities and
knowledge when his team did not win the league championship. Some of the
coaches admitted that they were also a little disappointed when they lost
important games, but they all claimed that they avoided focusing on winning
0

and losing. One coach mentioned that he was extremely upset when his team
lost a game 15-2. It was not that his team had lost the game; the
disappointment came from the scorekeepers who had insisted on putting

each goal scored on the scoreboard for everyone t o view. Every time the
scoreboard changed this coach had t o help his young players cope with the
humiliation.

When asked about their future plans pertaining t o their coaching
careers, 23 coaches said they intended t o continue coaching, with one of

these coaches stating that he had aspirations of coaching professionally. All
the 23 coaches who planned t o continue t o coach talked of their love for the
sport and of the enjoyment they received from working with the young
athletes. The one coach who hoped to coach professionally wanted t o coach
in the Competitive Model the next season, and then eventually work his way
into the professional leagues. Moreover, one of the coaches in the
Recreational Model sample declared that he had decided t o quit coaching. This
was going to be his last season as a coach because he found the game to be
too competitive. He felt pressured by the association and the parents to win,
and he believed that the emphasis should of been on fun and development.
The competitiveness and pressure were becoming excessive, and this coach
no longer had the desire t o pursue coaching.

COMMITMENTS. RESPONSIBILITIES. AND PHILOSOPHIES

The time committed t o coaching hockey, by the Recreational Model
coaches interviewed, ranged from five t o 24 hours on a weekly basis. Most
of the coaches reported that they were dedicating eight t o 15 hours a week
t o their coaching duties with most of their time spent preparing, planning,
and managing games and practices. The respondents also indicated that they
committed time t o other activities such as coaching development, organizing

tournaments and fundraisers, and administrative work like completing
registration forms and making schedules. Twenty-two of the coaches had
completed the 14 hour long Coach Level course in the NCCP, and one coach
had completed the 21 hour long Intermediate Level course, and one coach
had completed the 30 hour long Advanced Level course. Apart from coaching
development, fourteen coaches stated that they also attended monthly
coaching meetings, and six mentioned that they attend extra coaching clinics
and seminars. One coach claimed that during the previous hockey season he
had spent an estimated 246 hours in clinics, meetings, seminars, and at the
Centre of Excellence. Some coaches had taken courses through their
employer that they believed would enhance their performance both a t work
and at the rink. These coaches chose to enroll in teaching courses and the
Toastmasters program when their respective employers gave them such
options. For most of the coaches in the Recreational Model, the amount of
administrative work was minimal and fund raising activities was not a big
commitment. Some of the coaches, however, were associated with very
ambitious teams, and thus were heavily involved in raising funds to offset
the costs of extra ice rentals, tournaments, and team apparel.

The Recreational Model coaches identified several responsibilities that
are associated with their commitments t o coaching. They indicated that
their primary responsibilities were t o teach and be good role models. Most of

the coaches cited teaching the basic hockey skills and tactics as being an
important responsibility that involved planning appropriate drills, knowledge
of the game, and the use of proper teaching techniques. This type of
development requires a significant amount of work t o be completed by the
coaches. One of the rookie coaches made the following statement when
describing his initiation into the amateur coaching ranks.

This is my first year coaching and I find it to be very challenging...
A real eye opener. It is alot harder and involves more work than
I ever thought.

Although skill development is an important responsibility, numerous
coaches stated that the development of their players as people was also a
priority. Similar t o some of the coaches in the Initiation Model, many of the
Recreational Model coaches believed that they were accountable for the
character development of their players. Attributes such as discipline,
teamwork, sportsmanship, and dedication were thought t o be learned by
athletes when suitably taught and exemplified by coaches. Coaching great
Joe Paterno, as found in Sabock (1 991:11 O), explains well the importance of
coaches and teachers, and of the lessons they expound.
I don't think there is much difference between a teacher and a coach.
They have t o prepare people; urge and motivate them. They have t o
teach skill and knowledge involved and then test them. Teachers have
a great deal of influence on people in what they say, the way they
act, the way they present their material and the role model they
present. They must be themselves, must have values, must incite

and be honest. They have t o get people t o want t o do things and
yet understand that each is an individual. They have t o respect
their individuality and respect what they want t o get out of a
course or athletics.

Several of the respondents discussed the significance o f being a
mentor, leader, and role model. They believed that they could influence the
development of citizen like qualities in their players by modeling appropriate
behaviors, maintaining positive values, and imposing proper discipline. Some
o f the coaches also mentioned responsibilities such as organizing, planning,
and motivating. Schedules and events must be organized, practices planned,
and players need t o be urged and inspired t o perform and complete tasks.

Associated with their stated responsibilities were the respondents'
coaching philosophies, which mainly included the components of fun and
development. Although ensuring the players have fun was frequently
mentioned by the Recreational Model coaches, they placed less emphasis on
fun than their counterparts from the Initiation Model. In terms o f
development, some of the coaches expressed a need t o balance sport
specific skill development with life skills development, whereas other coaches
stressed more exclusively team development. A few of the coaches also
discussed hard work, best efforts, and discipline as being important aspects
of their coaching philosophies. These coaches took a disciplined approach to

the game. They worked hard and tried their best on a consistent basis, and
expected the same from their athletes. Most of the coaches interviewed did
not have well thought-out and detailed philosophies however, even though
some of the more experienced coaches talked of the time and effort they
committed to developing a more complete and elaborate philosophy.

All the Recreational Model coaches interviewed had experienced both
costs and rewards during their pursuits. Many of the dislikes communicated
by the coaches, similar t o their previously discussed disappointments,
related t o parental problems. The coaches stated that most of the parents
they had been involved with were supportive, but 12 of the coaches reported
that they had suffered from having t o deal with problematic parents. Some
of the parents interfered with the operation of the team, other parents
pressured the players and coaches, and a few had unrealistic expectations of
their sons' abilities.

Interference, according t o the coaches, occurs when parents attempt
t o control the operation or direction of the team. Some parents will tell the
coach what skills t o teach, what systems t o use, which players should play
together, and in general, just how t o coach the team. One coach shared the
following experience he had with a parent who wanted t o govern the team.
This one parent was constantly telling me what t o do and how

t o do it. He was critical of my coaching ability and style and of
everything I did as a coach. It got t o the point where he insisted
on coming on the ice for practice t o show me how to coach.
This ended the problem, however, he was terrible and did not
know what he was doing.

This parent realized once he was on the ice for the practice just how
much work was involved in coaching. He was less critical and demanding after
actually trying t o run the practice, because he knew that the coach was
more prepared and capable then he had originally thought. A few of the
coaches stated that they had similar experiences with parental interference.
They had some parents who directly tried to control the team, and other
parents who did their coaching behind the scenes. Although difficult t o prove,
a number of the coaches believed that some o f the parents were coaching
their sons at home and in the car while traveling t o and from games. This can
cause problems if the parent is instructing the player t o do things that are
different from what the coach is telling the team, or if the player begins t o
feel pressured by the parent t o perform.

At times parents may place pressure on their children to perform well,
but they also can place pressure on the coach. Eight of the coaches
interviewed stated that they had felt pressured by parents t o win. This
pressure came in the form of comments shouted during the game,

statements made t o the coach, and phone conversations received by
coaches at work and at home. One coach said that he was receiving calls a t
work and at home criticizing coaching decisions that he had made that some
parents believed were costing the team wins. The calls were creating
problems for him at home and at work, and it got t o the point where he sent
a memorandum t o the parents banning all phone calls to him. The team's
manager then started receiving all the phone calls, and he passed
information on to the coach only when he believed that it was necessary.

The comments shouted from the stands can distract and pressure
coaches, but according t o the Recreational Model coaches it has a far
greater impact on the young athletes. The majority of parents cheer and
shout words of support and encouragement for their children, but a couple
of coaches expressed concern over parents they had witnessed yelling
instructions and criticisms from the spectator's area. These coaches saw
how the yelling affected the players. The criticisms created a situation
where players were scared t o make mistakes, and the constant instructions
put a great amount of pressure on them.

Another way parents can cause problems is by having unrealistic
expectations of their children. Some parents over estimate their child's
ability and potential as a hockey player, and this can lead t o conflict with the

coach and also result in disappointment and feelings of failure for the child.

One coach encountered a father who believed his son was a future star, and
thus was pressuring the coaching staff t o play his son more often. The
coach said he had some arguments with this father regarding his son's ice
time, but nothing really got resolved. Unfortunately, this coach reported that
this parent still retains these unrealistic expectations, and he worries that
the young player is going t o be devastated when he fails t o attain his
father's unreasonable goals.

The final dislike associated with parents, mentioned by the
respondents, involved evaluations completed during try-outs. A number of
the coaches stated that their associations use parents t o evaluate players
during try-out camps. These evaluations are then used t o determine the level
and team each player will be assigned t o play with during the upcoming
season. Some of the coaches suspected that sometimes parents were
biased, and thus inflated scores given t o their own children and to those of
friends. As a result, some weaker players made teams that were of higher
calibre, while some stronger players were assigned t o lower division teams. In
some ways it can become a popularity contest which can leave some players
very disappointed. The coaches understood that the associations needed help
with evaluations, but they disliked the political nature of the evaluation
process when parents became involved.

Other dislikes identified by the coaches pertained to the seriousness
and commitment levels o f their players, and t o the time commitments of
coaching. Similar t o two of the lnitiation Model coaches, six coaches in the
Recreational Model also disliked players who lacked motivation and interest.
They too, felt cheated when they were making commitments o f their time
and effort, and some of their players failed t o make similar commitments in
return. The higher number of coaches in the Recreational Model reporting
lack of player commitment as a significant issue could be a result of
coaching older players in more competitive levels than in the lnitiation Model.

A number of the coaches mentioned their dislike of the time

commitments necessary for coaching minor hockey. Many o f them found the
schedule t o be quite demanding, and some declared that they were
overworked. Similar findings were reported by Rizak et. al. (1 990) in their
research report on high school coaches in Saskatchewan. The Recreational
Model coaches stated that they were very busy with planning, preparing, and
managing games and practices, and that they were even busier as a result of
coaching meetings and clinics, administrative work, and fundraising. Based on
their comments, the Recreational Model coaches seemed t o have more
significant commitments t o fundraising activities that their lnitiation Model
counterparts. Some of the coaches also discussed their dislike of early
morning practices.

The most frequently experienced tensions, as reported by the
respondents, were a form of stage fright and interpersonal friction. Some of
the coaches discussed feeling a little nervous while talking at meetings with
the association or with parents, and also while coaching during practices and
games. Their nervousness was a result of knowing that parents and
directors from their association were evaluating their proficiency. One coach
noted that his tension was also due t o his fear of making a mistake that
would hurt the team. He occasionally doubted the decisions he made, and
often deliberated in length when trying t o make these coaching decisions.

Interpersonal friction occurred between the coaches and parents.
Sometimes their relationships deteriorated t o the point that they came t o
despise one another. One coach described the following scenario that he
experienced during the previous season.
A t the beginning of the season this mom was angry because her
son didn't make a better team. She phoned me, the manager, and
directors from the association t o complain. Throughout the season
she continued t o complain about everything. For example she
complained about her son not learning enough and not receiving
enough ice time.

....

The relationship between this coach and the mother became so
negative that they could not have a civil conversation. As a result of this
mother's complaints, the coach came t o believe that every time she wanted
t o talk t o him, there was going t o be some kind of issue raised. He,

therefore, avoided conversations with her whenever possible. This coach,
similar to the other coaches interviewed, was quick t o point out that most of
the parents he encountered were positive and supportive.

The only other tension identified was a product of poor officiating. Two
of the Recreational Model coaches admitted feeling tension when they
believed an official was ruining the game or unfairly affecting the outcome of
the game. They spoke of feeling frustrated for themselves and their players
when officials made bad calls that were t o their disadvantage. Both of these
coaches stated that poor officiating can create an unequal playing field, while
good officiating is consistent and unbiased, and thus fair for all participants.

All twenty-four coaches admitted that they think about these

tensions, and 21 of the 24 coaches believed that all coaches think about
these tensions during practices, games, and even while away from the rink.
The majority of the coaches stated that they used communication to control
these tensions. Informal discussions with parents and formal meetings with
parents and/or the association provide everyone with the opportunity t o
communicate about goals, plans, problems, and solutions.

Nevertheless, the respondents also identified coaching as being a
rewarding endeavor, both on a personal and on a social level. The one coach

who had 30 years of coaching experience believed that he had attained a high
level of self-actualization. He had spent a considerable amount of his career
developing his skills and knowledge of the game and thought that he had
realized his potential as a coach. He also conveyed that he had numerous
opportunities t o express his talents which he believed had a positive impact
on his self-confidence and self-concept. Eighteen of the coaches were
moving closer t o recognizing their potential for development as they
continued t o attend coaching clinics and seminars. Some o f these coaches
said they noticed improvements in their abilities. The remaining five coaches
were just embarking on their careen, and thus were just beginning t o
develop their coaching skills and knowledge.

By using their developed coaching skills and knowledge, all of the

coaches believed they were making a positive difference in the lives of their
players. A majority of the coaches also enjoyed slight enhancements in their
self-conceptions, while a few of the more experienced coaches discussed
having more significant alterations of their self-identities occur as a result
of their continued involvement in minor hockey. Similar t o some of the
coaches in the Initiation Model, many Recreational Model coaches stated that
their self-confidence and feelings of self-worth grew in relation t o the
development of their players. As the players developed their skills and
confidence, the coaches felt and thought better about their own abilities and

efforts.

Most of the respondents talked o f the pure enjoyment they
experienced through coaching. Five coaches identified the source of their
enjoyment as being the enjoyment they see their players receiving from
playing the game. One of these coaches stated the following when asked t o
discuss his enjoyment of coaching
I find coaching t o be satisfying and enjoying. I love t o see the
kids having fun... that is what it is all about. I also enjoy the
relationships that develop between the players and their
teammates, and between the players and me.

In addition t o finding enjoyment in coaching some of the coaches also
found memorable experiences and diversion from their daily lives. One coach,
however, was a teacher and in his following statement he discusses how
coaching was too similar t o teaching, and thus did not provide him with much
of a diversion from work.
I am a teacher, and it (coaching) is sometimes like an
extension of what I do all day, so I can find it (coaching)
tiring and sometimes stressful.

Most of the coaches, however, found coaching minor hockey t o be a nice
change from the regular work routine. For some, coaching was a pleasant
break from the problems and issues that arise in life. The final personal
reward on the list, which is monetary returns, had not been experienced by

any of the coaches interviewed. All reported never receiving financial
compensation for performing their coaching duties.

The two social rewards of social attraction and group accomplishment
were experienced in varying degrees by all of the coaches. Many of the
coaches mentioned their fondness of the camaraderie that developed in their
teams during the hockey season. Coordinating team building activities and
just being a part of the team were very rewarding for a number of the
coaches. Some of the coaches were fortunate enough t o enjoy successes
such as the attainment of goals including especially the winning of
championships. These types of accomplishments were rewarding for coaches
when they believed they had contributed in a significant manner t o their
team's performance.

FAMILY AND WORK CONFLICTS

Twenty-two of the 24 coaches were married and had children, one
coach was single, and another was divorced but was coaching his son. Twenty
of the married coaches described their families as being supportive of their
coaching endeavors, where as the two other married coaches stated that
their wives rejected their involvement in hockey. For these two coaches'

wives the time commitments were too demanding, and the conflicts between
hockey and other family events occurred too frequently. According t o 15 of
the coaches, their coaching commitments did create some conflict with their
family relations and responsibilities.

These conflicts created some problems for the coaches and their
families, but they were described as usually minor and easily resolved. The
majority o f the respondents stated that these conflicts were temporary and
did not affect the overall support they received from their families. One
coach discussed his family's feelings about coaching minor hockey.

We have some minor conflicts between hockey and family functions,
but nothing too bad. Despite the conflicts, everyone in my family is
very supportive o f my coaching. In fact, my wife encourages me t o
continue.
According t o this coach his son enjoyed the time the two of them were able
t o spend together at the rink, and the status his son attained amongst his
peers from having his dad as the coach of the team. This particular coach's
wife was very supportive because she liked the relationship that was
developing between her husband and son as a result of their mutual
participation in the game.

All 24 coaches had full-time employment, and all portrayed their

employers as being supportive of or indifferent t o their coaching endeavors.

Thirteen coaches stated that they experienced some scheduling conflicts a t
work as a result of their coaching commitments. Late afternoon practices
that were difficult t o attend or t o arrive on time for because of work were
identified as constituting the most common problem encountered. One coach
related his concerns about such conflicts.
My boss does not mind if I leave work a little early occasionally
because of hockey, but it is at my own expense. I work for an
hourly wage, and when I leave early I lose that pay.

Although this coach hated t o lose money, he said that he enjoyed
coaching and that felt obligated t o fulfill his commitments t o the team. He
was grateful that such scheduling conflicts were rare, because he could not
afford to miss a substantial amount of work and the loss of wages would be
difficult t o justify t o his family. Most of the coaches who experienced similar
problems at work indicated that with some sacrifices and good timemanagement skills the conflicts could be avoided or resolved. Many coaches
mentioned that they had on occasion sacrificed coffee breaks and lunch
hours t o take care of hockey related matters or t o free themselves to leave
work early for hockey.

CORE AND PERIPHERAL ACTIVITIES

Similar t o the findings in the Initiation Model, practices and games were
determined t o be the core activities for coaches in the Recreational Model.
The structure of the practices, in both models were similar. The practices in
the Recreational Model also consisted of a warm-up, development drills and
fun and games, but physical conditioning, tactical drills, and systems work
were sometimes incorporated into the practices o f the older age groups.

Warm-ups were used at the beginning of practices to prepare and
loosen up the body for the activities that were t o follow. Most o f the
coaches knew the importance of conducting a proper warm-up, but a couple
of coaches at practices observed by the researcher quickly moved through
the warm-up component or neglected it completely. By not properly
preparing their players' bodies, these coaches were increasing the risk of
injury. All the coaches interviewed nevertheless stated that a warm-up was
an essential part of their practice plans.

Following the warm-up most of the coaches said they focused on skill
development drills. They had their players complete drills that emphasized
the basic skills of hockey such as skating, shooting, puckhandling, and

passing. The coaches who worked with the older age groups such as Pee Wee,
Bantam, Midget, and Junior were able t o progress to more advanced training
techniques t o develop the basic skills. The older age categories also allow for
bodychecking in games, so this was often taught and practiced in numerous
drills. Based on the interviews and observations it was determined that many
players relish the opportunity t o bodycheck opponents. For this reason many
of the coaches stressed the need t o teach and reinforce proper techniques
for giving and receiving bodychecks. One coach made the following statement
when discussing bodychecking.
All some of my players want t o do is check and hit each other.
I really have t o keep the reigns tight, so that no one gets hurt.
Teaching how t o give and take a hit safely is so important
with these kids.
This coach had t o establish his control and leadership o f the team during
practices and games' so as t o avoid the occurrence o f an unnecessary
injury. Another coach mentioned having scared and timid players as one more
reason t o teach proper checking techniques. When body checking is taught in

a safe and proper manner, players can develop contact confidence.

After the skill development component numerous coaches used drills
that emphasized individual tactics, team tactics, and team systems. Most of
the coaches attempted t o take a balanced approach to practices where they
tried t o work equally on skill development and team systems, but a few

coaches admitted that they concentrated more on their systems. These
coaches knew the importance of skill development, but reported that they
believed the extra work on systems was necessary in order t o keep pace
with the opposition. They also felt some pressure from the parents t o
ensure that the team stayed competitive. At one Pee Wee practice observed
by the researcher, the majority of time was spent working on systems that
the players could not effectively perform because they lacked the required
individual skills. Most of the coaches, however, even when pressured t o be
competitive, were still attentive t o skill development.

The coaches stated that they attempted, whenever possible, to keep
the drill explanations and demonstrations short and concise. When new drills
and systems were being taught this was a difficult goal t o meet. During the
drills most of the coaches made some corrections and suggestions, and they
also gave positive feedback t o the players. The positive feedback came in
the form of words of encouragement and reinforcement of things done well.
The majority of coaches came t o practice with well thought out plans, but
some admitted t o being somewhat disorganized a t times. The coaches were
quick to point out how time consuming planning and organizing practices can

be and how it can be a difficult task, especially for those new t o coaching.

Having fun is still a priority in the Recreational Model, although that

was not always evident. All of the coaches interviewed stated that they
attempted t o incorporate a fun component into their practices, but they also
reported that they knew coaches who did not emphasize having fun. They
suggested that many coaches of higher division teams (ie. Division one)
stressed the importance o f competition and winning, and that fun was often
associated or equated with winning. The respondents were quick to point out
that their respective associations and hockey parents were also t o blame for
this point of view. Many of the people involved in the higher divisions focus on
winning. For example, the players playing for Pee Wee Division one teams will
have opportunities in the Competitive Model the following year, so there is on
the coaches and players some pressure from the association and parents, t o
succeed. An association director, while talking t o this researcher, referred
t o his association's Pee Wee Division one team as their 'flagship program".
He also commented on how it was important t o the association that this
team was successful.

Some of the higher division teams and older age group teams also
incorporated a conditioning component into their practices. Conditioning was
deemed t o be necessary by some coaches to ensure that players would be
able t o perform efficiently throughout the entire game and for all games
during the season. The conditioning at the Recreational Model practices was
quite basic. Some coaches put their players through vigorous skating drills at

the end of practice, while other coaches planned highly active practices that
incorporated conditioning into all of the drills.

Games played during the exhibition season, regular season, play-offs,
and tournaments constituted the other core activity for the Recreational
Model coaches. For the games coaches held pregame meetings in the
dressing room, managed the bench during the game, and held post-game
meetings again in the dressing room. Before the games, meetings were held
t o discuss the line-up and t o establish goals and objectives. Coaches of
younger teams usually had goals relating t o fun and working hard, while
coaches of older teams emphasized working hard and the team's systems.

Managing the bench during the games involved responsibilities such as
changing the lines, communicating with players, and making alterations t o the
game plan. When changing lines coaches tried t o ensure that all players were
receiving fair ice time, and were competing against opposing players of
comparable size and ability. In the older age groups the size differences
between players can be quite significant, and some coaches stated their
concerns about the safety o f players of smaller stature. One coach made
the following comments when discussing how he attempted t o match lines.
There is a big size range with players in our league. Whenever possible
I try t o have players of equal size matched up. Hopefully this reduces

intimidation, anxiety, and possibly some injuries.

This coach along with many of his fellow Recreational Model coaches
also mentioned the importance of good communication. During games
coaches used communication t o motivate, praise, criticize, discipline, and
instruct their players t o play t o the best of their ability, and they used
praise t o cheer on the team and to recognize successes. Although all of the
coaches interviewed talked about the importance of being positive and of
using constructive criticism, I did while attending Recreational Model games
observe coaches being critical of players. On one occasion a coach could be
heard asking a Bantam aged player who had just made a blatant error, 'What
the hell are you doing out there?" Most coaches, however, used in a positive
manner constructive criticism and instructions t o correct errors and t o
teach proper techniques and skills. Discipline appeared to be more significant
at the older age levels, where coaches reported that when deemed necessary
they warned players, verbally scolded players occasionally, and suspended
players from participation.

Coaches in the older age categories also talked about having t o make
alterations and changes during the course of a game. Game plans, tactics,
and systems have t o be adjusted as a result of how the opposition is playing
and how the game is progressing. The coaches interviewed discussed making

minor changes such as slightly altering the breakout options or juggling-lines
in an attempt t o generate some productivity. One coach offered the

following statement as an example o f changes he has had t o make during
games.

...

Sometimes the lines are not clicking their timing is off, having
an off night, or just not working off of the same page so I'll juggle
the lines a little hoping t o get some line combinations that will
work.

Some of the coaches also admitted t o not knowing what changes t o
make during the game, and two of these coaches mentioned that they used
the post-game meetings t o get feedback from their players as t o what
happened during the game. These coaches stated that their players often
had ideas about what the opposition was doing, how they could of countered,
and what went right and wrong in the game. During the post-game meetings
coaches also discussed whether the goals had been attained and areas that
needed improvement. They also supplied information about upcoming events.
All of the coaches interviewed said that they always attempted t o stress the
positive side.

The peripheral activities identified by the Recreational Model coaches
were identical t o those mentioned by the Initiation Model coaches. Activities
such as attending coaching clinics and meetings, completing registration

forms, organizing tournaments, and managing fundraisers were considered
peripheral. All of the coaches stated that they had to perform or participate
in these activities to varying degrees, but when possible they delegated many
of them t o their team managers. The coaches said they were busy enough
with their coaching responsibilities, and thus needed assistance with some of
their peripheral duties. All o f the coaches had a parent who volunteered t o
act as the team manager.

DISCUSSION

The result of the interviews with and observations of coaches in the
Recreational Model indicate that a large number of coaches in this model are
amateurs. Nineteen of the 24 coaches interviewed would best be considered
amateurs and the remaining five coaches novices. Three of the novice
coaches were in their first year of coaching and the other two were in their
second year. The novice coaches were beginners who lacked the knowledge
and confidence that were characteristic of amateur coaches, but they still
pursued their activities with diligence and consistency. Four of the five of
novice coaches will eventually join the amateur ranks, since they indicated
that they intended to continue coaching in the future. The one novice coach
who planned on quitting at the end of the season stated that the game was

too competitive and serious for his liking.

The coaches in the Recreational Model tended t o approach the game in
a more serious manner than their lnitiation Model counterparts. The
importance of winning and playing well was more apparent in this model. The
coaches of higher division teams and of older age teams placed more
emphasis on team systems, conditioning, commitment, and winning. Games
were more competitive, and although having fun was cited by the coaches as
being a priority it was not as important as it was in the lower divisions,
younger age categories, and lnitiation Model. One of the coaches of a higher
division team offered the following as an explanation of the increased
competitiveness.
Everyone and everything is competitive in Division one. The team
is seen as representing the association so it is important t o the
association that the team is successful. The parents see future
opportunities in hockey for their kids so it is important t o them.
The players and coaches may have opportunities in AA hockey
so it is important t o them as well.

This coach and the other amateurs in the Recreational Model
considered themselves as being more seriously involved than the novice
coaches and the coaches in the lnitiation Model. The amateur coaches in this
model reported that they committed 10 - 24 hours a week t o coaching. As
reported earlier one coach claimed that he had spent an estimated 246

hours in various coaching development endeavors during the previous season.
This coach was approaching uncontrollability, as coaching was consuming
most of his free time, and he described himself as being very serious. He
saw himself as one of the most dedicated and committed coaches in minor
hockey.

Eighteen of the 19 amateur coaches could be classified as pure
amateur devotees and the one remaining amateur coach as a preprofessional
devotee. All of the amateur coaches in this model were highly dedicated, and
made significant time commitments t o their coaching endeavors. The pure
amateur coaches were all planning t o continue coaching amateur hockey. The
preprofessional coach had aspirations of becoming a professional hockey
coach; he believed that he had the skills and qualities needed to join the
professional ranks. His short term goal was t o coach in the Competitive
Model, and from there he hoped t o move into a semi-professional league and
eventually into a professional league. He fully realized that his chances of
progressing through the coaching ranks and turning professional were
remote at best, but he stated that he refused t o give up yet on his dream.

The five novice coaches were in the beginning stage of their careen.
Four of the five novice coaches were planning on continuing coaching so it is

a possibility that some of these coaches will become amateurs. Their future

involvement, however, was dependent on contingencies such as their
coaching knowledge and abilities, enjoyment and interest, children's continued
involvement, and family support. Three of the coaches did state that they
were going t o continue coaching their own children, but they were uncertain
o f their future if their children were t o no longer participate in the game.

Thirteen of the nineteen amateur coaches were in the development
stage of their careen, and the other six coaches were in the establishment
stage. The coaches in the development stage were confident in their abilities,
but realized that they were still learning. Their skills and knowledge were
enhanced through experiences at practices, games, meetings, and clinics.
Some of the coaches were hoping t o coach at more competitive amateur
levels in the future so they were focused on their coaching development. A
few of the coaches stated that they measured their development based on
their progress through the coaching ranks. Promotions and successful
applications t o coach in older age categories and more competitive divisions
within the Recreational Model were seen by some coaches as indicators of
advancement and development.

The six coaches in the establishment stage knew the basics of the
game as a result of their coaching experience. All o f these coaches had at
least six years of coaching experience and one had been coaching for thirty

years. The coach with 30 years of experience made the following comments
about his coaching career.
I started off coaching community hockey. After doing that for a
number of yean I coached for quite awhile in the AA and AAA
leagues. Eventually I was bumped out of those competitive
leagues by younger coaches who were on their way up in the
system. Since my stint in AA hockey I have settled into a position
with a local community. I think I will stay in this current position
until I leave coaching permanently, as I feel comfortable with it and
I know that I am making a difference there.

This coach had established himself in the Recreational Model and he
stated that he was regarded as a competent veteran in his community
hockey organization. He believed that he was in an appropriate coaching
position where he could contribute t o the development of his young players.
The hockey association also respected his abilities for they often partnered
him with young novice coaches so that he could act as their mentor. None of
the coaches in the establishment stage had intentions of moving into the
Competitive Model, since they had all found their niche in the coaching world.
They did not believe that they belonged at higher levels in hockey, but they
were all confident in their abilities. All of these coaches discussed having
reputations in their respective associations as excellent leaders and role
models.

The 1 9 amateur coaches also displayed the social-psychological

attitudes of amateurs. The amateur coaches in the Recreational Model had
more confidence in their coaching abilities than the novice coaches, and for
the most part the amateur coaches in the lnitiation Model. Although these
coaches were confident in their abilities, they knew that they could not
compete with their professional counterparts.

All of the amateur coaches discussed having t o fulfill their coaching
obligations while facing problems such as difficult parents and conflicts with
work and family. Similar t o the amateurs in the lnitiation Model, these
coaches persevered and continued coaching because of a strong value
commitment discussed earlier. These coaches valued the game and the
rewards it had to offer the young players and themselves.

The amateur coaches in the Recreational Model all stated that they
spent a considerable amount of time preparing for coaching. It was quite
apparent to them that although they worked hard at being prepared, they did
little in comparison t o professional and higher level coaches. All of the
coaches also saw themselves as being amateur or minor hockey coaches.
They knew that they were not professionals, but as evident in this
established coach's comments they also knew that they were competent
practioners.
I have lots of coaching experience and I know that I have learned

a great deal over the years. My knowledge of the game is better
than the parents in the stands and most of the less experienced
coaches.l know that I am not as good as the professional coaches,
but I am a good minor hockey coach and many professionals
would be hard pressed t o do the job that I do.

This coach, as well as some of the other amateurs, realized the
differences that existed between themselves and their professional
counterparts. They had less knowledge and confidence than the
professionals, but they also thought that coaching children was different
from coaching professional adult players. Although professionals have t o be
more knowledgeable and prepared, the amateurs thought that many
professionals would find it difficult t o create fun and interesting practices
for children. This realization instilled confidence in their abilities as minor
hockey coaches.

The objective of this chapter was t o examine the result of the
observations of and interviews with the sample of Recreational Model
coaches. The next chapter involves the same objective and approach, but
considers coaches in the Competitive Model.

CHAPTER FIVE

COMPETITIVE MODEL

The Competitive Model sample consisted o f six randomly selected
coaches. One of the coaches was coaching a Bantam AA team, two were with
Bantam AAA teams, two were with Midget AAA teams, and one was coaching
a Junior B team. There are five levels in the Competitive Model that are
organized according t o age (Bantam, Midget, Junior) and calibre of play (AA
and AAA). In Bantam and Midget there are 'AA' and 'AAA' leagues with

players of higher ability being in the 'AAA' leagues. The only Junior league in
the Competitive Model is called the Junior B league.

In this sample there were no first year coaches. The least experienced

coach had three years of experience while the most experienced coach had
been coaching for 25 years. Three of the coaches had attained university
degrees, and the other three coaches had completed high school and then
entered the workforce. For hobbies during the off-season these coaches
enjoyed watching and participating in sports and activities such as golf,
fishing, running, and weight training. Some other interests mentioned by
some of the coaches included reading, card collecting, socializing with other
coaches, and spending extra time at work or with their families. All of the

coaches closely followed the NHL, although one coach stated that he was
starting t o lose interest in professional hockey as a result of the escalating
salaries and egos. The coaches indicated that their attendance a t NHL games
ranged from zero t o 10 games a season, while games watched on television
ranged from 10 t o 60 games a season. Many of the coaches suggested that
they would watch and attend more NHL games were they not so busy with
their own coaching schedules. Three of the coaches were in their mid
twenties in age, one was in his early forties, and the other two coaches were
in their very early fifties.

PLAYING CAREERS

When asked about their playing careers, five coaches responded that
they had played competitive organized hockey in their youth and in early
adulthood. While reflecting on their playing days these coaches discussed
some o f their memorable experiences. They fondly recalled winning
championships, developing as a person, having fun, meeting new people and
forming lasting friendships. Three of these coaches had played 'AA' and
'AAA' hockey, and they also had some Junior A experience. One o f these

coaches had also played university hockey while completing his degree. The
other two coaches with playing experience had played Junior and Senior 'A'
hockey, but they were both quick t o add that it was quite sometime ago. The

only coach who did not participate in an organized minor hockey program
stated that he played a considerable amount of shinny at the outdoor rinks.
His parents had never registered him with a hockey association, but he grew
up loving the game just the same.

All five coaches spoke of the support and encouragement they
received from friends and family during their playing careers. Similar t o the
coaches in the Initiation and Recreational Models, the coaches interviewed
from the Competitive Model frequently cited parental support as being a
significant factor in their continuance in the sport. One coach discussed how
his dad and dad's brother were the key figures throughout his playing career.
My dad got me started in hockey. He exposed me
t o the game and always encouraged me. We spent
alot of time on the outdoor ice and watching
Hockey Night in Canada together. My uncle played
professional hockey in the minors. He was a great
influence on me.... I wanted t o follow in his footsteps.

This coach realized that his involvement in hockey would not have lasted
without the support and approval o f his family. Many o f the coaches stated
that they would not have experienced the same successes or played at the
elite levels of hockey with out the backing of their parents. The coach who
had only played shinny also recognized the importance of his parents'
approval and acceptance of his chosen activity.

The five coaches with playing experience all had memories of coaches
they had played for in minor hockey. They suggested that in various ways
their coaches had helped prepare them for their own coaching careers. When
describing their past coaches some of the positive characteristics listed
were that they were knowledgeable, inspirational, well prepared, fair, honest,
encouraging, caring, supportive, and hard working. One coach discussed what

he had learned from his two favorite coaches.
There were two significant coaches that I played
for. One of them was the most knowledgeable hockey
person I know. He knew so much about technical skills,
tactics, and teaching techniques
and this is who I
learned from about these aspects of the game. The
other coach was a demanding Blue-collar type of guy.
He taught me about working hard and being disciplined.

...

This coach believed that his coaching style was a combination of the
styles of his two favorite coaches. The characteristics of those two coaches
were seen as being important qualities of a good coach. Knowledge, discipline,
and a good work ethic were coaching attributes that were frequently
emphasized by the coaches in the Competitive Model. These traits were seen
as being necessary for player development t o occur and successes realized.
Knowledge of the game was valued more by the coaches in the Competitive
Model, but similar to the coaches in the Initiation and Recreational Models,
they also believed that many of the coaches of previous years lacked the

resources t o develop such knowledge. The NCCP has enabled contemporary
coaches t o be more knowledgeable and better prepared. One of the coaches
shared his feelings and beliefs about the NCCP.
There were some knowledgeable coaches in the
past, but as a resuit of the NCCP more coaches
today have developed such knowledge. The program,
however, has created some other problems. There
are too many textbook coaches now that lack
common sense. Furthermore, there are now a bunch
of intellectuals using the program as a criteria for
hiring. There is just too much politics and ass kissing
in these circles.

The NCCP has contributed t o coaching development, but this coach
wanted it known that it was not a perfect program. He had far too often
encountered coaches who could quote material from the coaching manuals,
but lacked the ability and experience to be creative and independent thinkers.
It was his belief that the program should be a resource for ideas that could

be used or modified as opposed t o a plan t o be strictly followed by all
coaches. According t o him the NCCP had also created more politics in the
game. Coaches who had completed higher levels in the program have been
appointed t o prominent coaching positions while coaches who have great
experience but lacked the coaching levels have been overlooked. He thought
the CHA was placing too much importance on the program, and that they
were punishing those coaches who did not fully follow their plan. Despite

sounding very critical of the NCCP, this coach did believe the program was
beneficial.

The NCCP does stress the importance of being positive, and all of the
coaches interviewed in the Competitive Model identified being positive as a
characteristic of all the good coaches they had played for during their
hockey careen. These coaches realized that being positive helps create an
environment in which young players can enjoy the game. One coach talked
about his learning experiences while playing for both positive and negative
coaches.
I played for some positive coaches who made you
feel good about yourself. I also played for some
assholes who yelled, screamed, and were abusive.
I hated playing for them and I knew that I wanted
to coach differently.

The negative coaches made this respondent feel poorly about himself
and caused him t o question his future in the game. When he became a coach
he knew that using a positive approach could make the game fun, facilitate
player development, and keep players interested in pursuing their hockey
careen. All of the coaches expresses their desire t o emulate the good
coaches they had as players so that the players they were coaching would
enjoy the game and continue to play.

COACHING CAREERS

The coaches interviewed from the Competitive Model had varying
amounts of experience. One coach had three years of experience, one had
four years, two had six years, one had 14 years, and one coach had 25 years
of coaching experience. When asked how they got started in coaching, the
answers were considerably different from those given by the coaches in the
Initiation and Recreational Models. Only one of the coaches in this model got
involved with his own child's team. It was the coach who was denied an
opportunity t o play hockey in his youth that was coaching his son. He made
the following comments when discussing his involvement in coaching.
I got started in coaching hockey because l wanted
t o spend some quality time with my son in an
enjoyable activity. Things went great so I just
continued t o coach him. I am just following my
son's career as far as I can.

By working hard at coaching development and having a number of

successful seasons, this coach was able t o move up through the coaching
ranks in the Recreational Model and eventually into the Competitive Model. He
started coaching his son's Atom team and then followed his son up into
Peewee and now into Bantam AA. Their mutual love of the game created an
opportunity for them to enhance their father and son relationship. This

coach appreciated the quality time he had been able t o spend with his son at
the rink, but was not sure how much longer he would be able t o continue as
his son's coach. He believed that his lack of playing experience affected his
overall knowledge o f the sport, and thus he did not think that he had the
skills and abilities t o coach at higher levels.
The other five coaches interviewed from the Competitive Model had
considerable playing experience in high calibre leagues. This type of
experience, many people involved in hockey believe, leads t o a better
understanding of the game. All five of these coaches thought their playing
careers helped prepare them for coaching, and that this gave them an
advantage over coaches who lacked playing experience. It was especially
advantageous and important if the playing experience was at elite levels of
competition. By playing at higher levels, these coaches stated that one gains
experience in the various situations that arise in hockey and one is also
exposed t o more good coaching. The following statement from one coach
illustrates the significance of competitive playing experience.
When I was playing in some of the top leagues like
in Midget AAA and the WHL (Western Hockey League)
I was in a number of situations. Good teams, bad teams,
being a favorite, being an underdog, playing in the post
season, being down in a play-off series, talking t o
reporters, getting injured, not playing, getting released,
winning, and losing I also had good coaches and I
remember how they handled some o f those situations.

...

This coach stated that as a result of his playing career he knew what it
was like for a player t o be in any of these types of situations. Furthermore,
he had learned from his coaches how t o handle these situations. All five of
the coaches believed that their understanding of these situations and their
mentorship abilities enable them t o develop better relationships with their
players and t o be more effective coaches than their colleagues without
playing experience.

When asked how they got started in coaching, these five coaches
identified a number of reasons for their involvement. All of the coaches
talked of their love of hockey and their desire t o stay involved in the game.
Instead of playing in adult recreational hockey leagues, commonly, referred
t o as 'oldtimers hockey' and 'beer leagues', these individuals decided t o

pursue coaching careers. They all wanted t o give something back t o the
game, and believed that they had the skills and experiences t o contribute as
coaches. Some of the coaches wanted to pass on information, t o their
current players, that they had learned from their coaches. Two of the
coaches also stated that as a result o f playing for some bad coaches they
wanted to coach in a positive and appropriate manner. They remembered
thinking that they could coach differently, while experiencing the effects of
their negative coaches. These two coaches were committed t o ensuring that
their players enjoyed hockey and never had t o experience what they had t o

endure as players.

All of the coaches interviewed from the Competitive Model watched or
attended NHL games or did both. This was similar t o the findings in the
Initiation and Recreational Models, but the coaches in the Competitive Model
had significantly more contact with the professionals. Four of the six
coaches had developed relationships with professional coaches and players
who they had met a t various coaching seminars and conferences. Some of
the relationships had even started in the amateur ranks when both parties
were playing or coaching against one another, and thus were numerous years
old. The coaches shared stories of players and coaches that were now
professionals that they had once played or coached with or against. One o f
the coaches had also coached a few players that were now playing in the NHL.
These four coaches all stated that they enjoyed their relationships with the
professionals, and valued the information, skills, and advice they received.
One of the coaches discussed what he had gained from his relationships with
certain professionals.
I have learned atot from the pros I know well and from
the ones I have met at clinics. I have picked up new drills,
teaching techniques, tactics, systems, and theories. I
have also learned about the similarities and differences
between coaching at the various levels. Alot of the
responsibilities are the same, but everything is magnified
in the pros.

According t o this coach, many of the tasks performed by amateur
coaches like himself were similar t o those completed by professional
coaches. The main difference was just a matter of degree. He believed that
professional coaches were under more pressure and had more
responsibilities, and thus they were required t o work longer hours and be
more committed. The coaches in this model had a great deal of respect for

their professional counterparts. They talked of the professionals having vast
knowledge and skill, and an ability t o perform under pressure.

Four of the six coaches interviewed also had experience in the Program
of Excellence (POE). They had been head coaches, assistant coaches, and
evaluators at training sessions for the under-seventeen team, and Alberta's

team for the Canada Winter Games, and for events such as the Alberta Cup.
Most of the coaches had fond memories of their experience in the POE, but
one coach was disillusioned with the program.
The other coaches at the event were well established.
Some were AA and AAA coaches, but many were Pros
from Jr. leagues. These guys never really accepted
me because I was coaching at a lower level. They
disregarded my comments and left me on the outside
out of the loop.

...

As a result of this experience, he never got involved in the POE again.

The other coaches stated that, through their participation in the PO€, they

learned new techniques and developed new contacts within the coaching
fraternity. They had been accepted by the other coaches and thus perceived
the program t o be beneficial and a great opportunity.

Similar t o the Initiation and Recreational Models, coaching in the
Competitive Model can be both thrilling and disappointing. Most of the thrills
mentioned by the coaches pertained t o winning championships. Some of the
coaches had been fortunate enough t o win tournaments, city championships,
provincial championships, regional championships, and even national
championships. Thrilling experiences also discussed included watching and
helping young players attain goals and succeed. The biggest thrill for one of
the coaches was seeing some of his former playen plying their trade in the
Western Hockey League (Major Junior). He was happy to see these players
making progress and he took pride in knowing that he contributed t o their
development. Another coach echoed these sentiments, but his former
players had earned scholarships and were now playing hockey and attending
school in the United States.

m

Although the respondents found coaching t o be a thrilling pursuit, they
all reported experiencing disappointments as well. With most o f their thrills
coming from winning, it only followed that most of their disappointments
were associated with losing. All o f the coaches gave accounts of

heartbreaking defeats that they had suffered in important games. One of
the coaches attempted t o explain why losing can be such a traumatic
experience.

...

Everyone wants t o win no one wants t o be a loser.
losing is disappointing in itself, but it is even worse
for guys like me. Winning can lead t o recognition
and possibly promotions, while losing can hold you
back in your career. More importantly losing has a
big impact on the players. It is devastating when they
work so hard and things don't work out for them.
As identified by this coach, losing can have a negative effect on both
players and coaches. It can be extremely disappointing t o strive all season t o
attain a goal, only t o fall short in the end. The coaches, however, also
discussed the benefits that can be gained through losing. They pointed out
that losing can be a valuable learning experience. Everyone can learn from
their mistakes and coaches can help their players develop coping skills that
can be used not only for dealing with losses in sport, but also t o overcome
setbacks in life.

All of the coaches also mentioned being disappointed with some of the
politics that they had encountered in the game. They gave examples such as
parents and directors from the association attempting to influence
evaluations during try-outs and interfering with the team during the season.
One coach stated that he had a parent approach him during a training camp

with a $10,000.00 sponsorship deal if his child made the team. Some of the
other coaches also had been approached by parents who offered their
services as team managers or fundraisers as long as their child made the
team. The coaches realized that the parents just wanted their sons t o
succeed, but they were disappointed with the attempted bribes and the
rumors that similar bribes had been accepted. Some of the coaches had been
accused of selecting players because of bribes or because the player was a
son of a parent or director that the coach knew. All of the coaches strongly
denied such accusations, and suggested that these types of rumors are
generated as excuses by those who have failed t o make the team.

A few of the coaches had also endured situations in which directors of

the hockey association were interfering with the team. One of the coaches
talked about his dismissal that he believed was the result of his poor
relationship with the President of the hockey association.
Everything was going great. The team was in first
place and everyone was happy, except the president.
The two of us were not close, and that is the only
reason I can think of in terms of why I was relieved
of my coaching duties.

According t o this coach the President of the association had
attempted t o influence his coaching decision and had wanted to be involved in

the daily operations o f the team. When he was denied the level of
involvement he desired he was quite frustrated, and this coach concluded
that this was what must of led t o his firing.

Another disappointment offered by one of the coaches pertained t o
the future o f the game. This coach was concerned with elitism and the
increasing costs of playing hockey. He believed that talent development had
become a wide spread priority in minor hockey programs, and it was leading
t o too much pressure being placed on younger participants. At earlier ages
children are being identified as elite p!ayers, and they are placed on elite
teams t o enable them t o further develop. These players are pressured t o
perform, and according t o this coach the emphasis is no longer on t o having
fun, but on developing and winning. This type of pressure he believed caused

many players t o quit the game.

Claims o f youth sports being too serious and causing children t o
dropout are not new, and there exists a plenitude o f research and literature
that has drawn attention t o the issue (Orlick and Botteri11.1975;
Martens, 1978; Therien, 1989; Dryden and MacGregor, 1989; Brownlee, 1 990).
What is o f importance t o this research is that some coaches perceive
seriousness t o be a significant factor affecting minor hockey. Furthermore,
this coach stated that the players who fail t o make the elite teams feel

excluded and stigmatized.
Think about how you would feel if you were a young
kid a t school, and some of your classmates were
playing Division one or two hockey and you were playing
something like Division I 1. You know what the other
kids would probably say. I know I would feel pretty
shitty.

This coach continued on t o say that players are being labeled at very
early ages. The emphasis on identifying and developing talent has created a
system in which, starting in their first year of involvement, players are
categorized and labeled. The concern of this coach was that some
stigmatized young players may not have fun and will leave the sport. It also
reduces the chances of a late bloomer becoming successful, a criticism that
is shared by author and journalist Roy MacGregor(l995).

The increasing costs of playing hockey also worried this particular
coach. Parents are faced with enormous expenditures for membership fees,
registration fees, equipment, travel, team apparel, and lessons either
privately or at hockey schools. He was disappointed with the lack of effort
within the hockey community t o control these costs, and he feared that the
increases were preventing some children from participating in and enjoying
the game.

In regards t o the future of their coaching careers, all six coaches
declared their intentions t o continue coaching. They all loved the game, found
coaching t o be rewarding, enjoyed working with the young athletes, and had
no regrets about becoming a hockey coach in the first place. Three of the
coaches also stated that they aspired t o coach professionally. These
coaches planned on being successful in the Competitive Model and hoped that
this would earn them opportunities t o coach in the Junior, College, or
University leagues in the future. Success at these levels could then lead t o
positions in the minor professional leagues. The ultimate goal would be t o
work in the NHL, but they all realized how difficult and improbable that dream
would be t o achieve.

COMMITMENTS

The coaches in the Competitive Model committed significantly more

time t o their coaching duties than their Initiation and Recreational Model
counterparts. Five of the six coaches reported that they were spending
between 30 and 50 hours a week coaching, although one coach stated that
he only spent 10 t o 15 hours a week working on coaching related matters.
The bulk of their time was spent preparing, planning, and directing games and
practices, which was interspersed with scouting, coaching development,

administrative work, and fundraising. Two of the coaches had completed the
Coach Level in the NCCP, three had completed the Intermediate Level, and
one coach had completed the Advanced Level. All of the coaches stated that
they also attend regular coaching meetings, and three added that they enroll
for extra coaching courses and seminars. During the last few summers, one
of the coaches had even traveled throughout Canada t o attend coaching
conferences that he deemed t o be excellent learning opportunities. The
coaches in this model also had t o commit considerably more time t o
administrative work and fundraising. All of the coaches had t o complete the
standard registration forms, and they also were required t o prepare
scouting packages t o help promote their players. Scouts and coaches from
higher leagues were in need of information about potential recruits and draft
picks. The coaches also discussed having t o participate in a number of

fundraising activities as all of their teams planned t o rent extra ice time,
purchase team apparel, and attend out of town tournaments. All of the
coaches enjoyed attending tournaments outside o f Calgary, because it gave
them an opportunity t o do some team building and t o compete against
different teams.

RESPONSIBILITIES

These coaches also have special responsibilities. The Competitive Model

coaches indicated that their primary responsibilities were t o teach and
develop their players. At competitive levels, players need t o continue
developing their basic skills, but they also need t o be taught more complex
skills, tactics, and systems so that they are prepared t o play a t more elite
levels. One of the coaches made the following comments about the
imponance o f player development in the Competitive Model.
There is alot a t stake for my players. Down the road
some may play in the WHL, others will win scholarships,
and a select few may get drafted and have professional
opportunities. As a coach, it is vital that I prepare them
so that these opportunities are realized.

For player development t o occur, coaches have to be knowledgeable
about the game, and they must also possess effective teaching skills. It is a
necessity for these coaches t o have the ability t o identify which skills a
player needs t o improve, and then be capable of planning and preparing drills
and practices that will enhance those specific deficiencies. When selecting
skills and tactics that need t o be learned, the coaches suggested that there
are a number of factors that need t o be taken into account. These factors
include the following, which were identified by one coach while commenting on
how he plans a practice.
You have t o analyze each individual player and identify
their strengths and weaknesses. Each of these players
will be slightly different in their abilities, but it is important

that they all get attention and an equal chance to develop.
They will also be different in how they learn, and how
quick they learn. Furthermore, you have to consider what
they will need t o be capable of t o make the next level.

According t o the coaches, all of these factors combined explain why
practice planning is such an extensive and time consuming process. The drills
have t o be appropriate for the calibre of player, and the practices have t o be
varied so that the players find them to be enjoyable and interesting. All of
the coaches stated that they kept accurate records of practices and games.
These records were then used as a resource t o ensure that the right facets
of the game were being targeted, t o measure progress, and t o avoid being
repetitive.

Similar to the coaches in the other models, these coaches also believed
that life skills development was an important coaching responsibility. The
respondents in the Competitive Model not only wanted t o develop hockey
skills to enable their players t o further their careen, but also t o develop
skills that would help them be better students, workers, and citizens. The
coaches believed that hockey could provide young players with an opportunity
t o learn about perseverance, teamwork, sportsmanship, discipline,
dedication, respect, and responsibility. Players could also develop a better
work ethic and enhance their self-respect and self-confidence. As found in

Tong(1991: 149), coaches can also play a role in teaching values t o players.

... the modem coach can play a vital role in helping
students t o discover values that can lead to richer,
more meaningful lives. The help may come in the form
of personal counsel, interpretations of rules, reprimands.
or simply conversations with students about right and
wrong conduct in various aspects of their lives.

All of the interviewees believed that they could contribute t o the
development of character in their athletes by modeling appropriate behavior,
and by having consistent discipline and good communication. Some of the
coaches gave examples of how they attempted t o guide their players'
personal development. A few of the coaches stated that it was essential t o
have clear and concise team rules, and that violations of those rules must be
disciplined in a fair and consistent manner. It was also deemed important
that the rules and consequences for rule violations be fully explained t o the
players so that they would develop an understanding of right and wrong
behavior. Some of the other examples given by the coaches emphasized the
importance of good communication and a supportive environment, which is
quite evident in the following statement.

...

I try t o always be there for my players to listen t o
them, to support them, t o help them. and t o give them
advice. At times I am their big brother, at other times
I need t o be like a father. or a friend, or a teacher, or
a counselor.

By listening t o his players and being supportive of them, this coach

believed that he was helping them feel good about themselves and helping
them resolve issues in their lives. He stated that, through the various roles
he fulfilled as a coach, he has witnessed his players develop confidence and
mature into caring and responsible young men. The role he played depended
on the situation. At times his players needed a friend t o talk with, while

other situations required the giving of advice by a counselor or a father.
Knowing which role is appropriate in any given situation is an ability,
according t o this coach, that is developed with coaching experience and
excellent interpersonal skills.

Some of the other responsibilities mentioned by the coaches included
team selection, team building, and motivation. When selecting a team it is
imperative that the coach has the ability t o properly assess players' skills
and t o conduct fair evaluations. Once the team has been selected, the coach
must find activities that will build team unity and cohesion. During the season
coaches are also required at times to challenge, inspire, and motivate their
players t o complete tasks and t o perform t o the best of their abilities.

PHILOSOPHIES

Strongly associated with their stated coaching responsibilities were

their coaching philosophies. Some of the coaches had developed elaborate
and well thought-out philosophies, and overall, the Competitive Model coaches
had more detailed philosophies than their counterparts from the other
models. All six of the coaches knew the importance of having a coaching
philosophy, and they all talked of the time and effort they had committed t o
working on such. One coach outlined his philosophy and explained why he
believed it t o be a necessity.
My philosophy gives me a basis from which t o work.
I use it t o help guide me when making decisions. The
keys t o my philosophy are t o take a balanced and
flexible approach to the game, and to practice what
I preach.

By taking a balanced approach t o the game this coach meant that he
balanced having fun with being serious, individual player development with
team development, sport specific skills development with life skills
development, and a structured environment with an allowance for creativity.
He believed that this balance created an ideal situation in which his players

could experience the game. In terms of flexibility he stated that it was
required because of the multidimensional nature of coaching. A coach has t o
play many roles and must use a variety of approaches when faced with the
multitude of situations that arise during a season. It is important to be well
organized and prepared, but because of the dynamics of the position this

coach believed it t o be vital that coaches remain flexible and ready to
change. A good example offered by some o f the coaches related to the
differences between individual players. One approach may work with one
player but not with another. In order t o be successful a coach must be able
t o realize these differences and be flexible enough t o act accordingly.
Lastly, this coach discussed the importance o f practicing what he preached,
which was his way o f emphasizing the significance o f being a good role model.
He believed that coaches needed not only t o talk about values and doing the

right thing, but also t o live according t o those values and t o do the right
things themselves as an example t o their players.

Some of the other coaches communicated that their coaching
philosophies were mission statements that identified goals and the proper
means t o attain those goals. Examples of goals included winning, player
development, and getting scouted or drafted. Factors associated with
achieving those goals included hard work, discipline, commitment,
perseverance, values, and ethics.

DISLIKES

Similar t o the respondents in the other models, all of the Competitive
Model coaches interviewed had experienced both some costs and rewards

during their pursuits. A considerable amount of their dislikes pertained t o
things that had a negative effect on their players. The most prevalent of
those dislikes, as evident in the following statement from one coach, was
cutting.
When try-outs begin I always have mixed feelings.
I am excited about the upcoming season, but I
cringe at the thought of having t o cut players.
It is devastating when you release a good kid who
has given everything he has, but unfortunately
doesn't have what it takes t o make the team.
I have a real tough time dealing with this aspect
of the job.

This particular coach, as well as some others, became very emotional
while discussing this subject. They described cutting as a 'gut wrenching' and
'heart breaking' reality of their positions. All of the coaches were in
agreement that looking at a quality young man and telling him that he was no
longer with the team was the worst possible feeling. To help the players cope
with the disappointment most of the coaches tried t o use a soft approach.
They thanked the players for their efforts, discussed their strengths and
weaknesses with an emphasis on the positives, and informed them of other
playing opportunities. Cutting is an inevitable task for the coaches in the
Competitive Model, but they all attempted t o make it as comfortable as
possible for themselves and their players.

'Goon Tactics" were also disliked by some of the coaches because of
the negative effects they had on the players. Intimidation and over
aggressive play were examples o f 'goon tactics' that these respondents
claimed are used by a few coaches as part of their strategy t o win. This type
of play, according t o these interviewees, can lead t o chronic rule violations,
injuries, and a lack of respect. Players who are coached t o play this style of
hockey may lose their respect for the rules and for their fellow players, and
this could result in even more serious injuries being sustained.

As stated by Sabock(199 1:28) serious injuries suffered by players can
also affect coaches.
The life of a coach can also be traumatic. This is
especially true when an athlete suffers a serious
injury. When we care about people, what happens
t o them also happens to us, and seeing an athlete
get hurt cannot be shrugged off easily.
All o f the coaches declared their dislike of witnessing their players get

injured, and they discussed the difficulties coaches face in such situations.
Despite being concerned about the injured athlete, the coach must stay
focused on the game and keep the players focused on their responsibilities
as well.
Similar t o the findings in the Initiation and Recreational Models, the
coaches in the Competitive Model reported their dislike of disruptive parents.

Although most of the parents they had been involved with were supportive,
all six coaches discussed encountering parents who interfered with the team
or placed pressure on the coaches and players. Most of the interference was
done by misguided parents who were attempting t o advance their sons'
playing careers. These parents suggested or demanded coaches t o give their
sons more ice time, better linemates, special teams opportunities, or team
systems that better suited their sons' skills and style of play. All of this was
done in hopes of their sons being scouted or drafted. One coach offered his
insights into why some parents act in this manner.
Parents hear of young players getting big scholarships
t o the States and they see the multi-million dollar
contracts being granted t o the NHL players. There
is alot at stake and they are just trying t o look out
for their sons' best interests-

The Competitive Model acts as a feeder system t o the Junior Leagues
which in turn are stepping stones t o the College Leagues and Professional
Leagues. As this coach mentioned, there is alot a t stake, and as a result
some parents do become over zealous when trying t o enhance and protect
the future of their sons' playing careers.

Some parents also placed pressure on the players and coaches t o
perform well and to win. Coaches talked of comments being shouted from

the stands during games and o f receiving intrusive phone calls from angry
parents. The coaches admitted that pressure from parents can be
distracting and hurtful, but they were more concerned about the impact it
had on their players. One coach discussed the effect one problem parent had
on his entire team.
I had one parent who was always yelling at me and the
kids. It got t o the point where everyone was thinking
about him and what he was going t o yell next. This
parent put alot of pressure on the team and he became
a major distraction.

This coach continued t o say that this parent cost the team a victory
because everyone was concerned with him instead of the game. It was then,
that this coach created a contract that all the parents had t o sign in order
for their sons t o play on the team. The contract outlined the rules and
expectations for the parents t o follow and the consequences for not
adhering t o them. According t o this coach, the contract enabled all o f those
associated with the team t o realize the importance of being positive. This
coach also used the contract t o educate the parents about the benefits of
playing hockey. He hoped that the parents could see all o f the benefits the
game offered instead of just the large contracts. By drawing their attention
away from the potential earnings he hoped that these parents would then

place less pressure on the players as well as adopt more realistic

expectations.

Another dislike frequently mentioned by the coaches was what they
referred t o as issues of 'power' and 'politics'. By this they meant people who
were involved in the game for the wrong reasons and who abused the power
of their positions. Some of the coaches stated that there are a number of
directors in the hockey associations that are parents of players in the
associations. A t times some of these directors may use their power t o
influence the coaches in order t o further their own sons' careers. A few of
the coaches knew of situations where a director's son was cut from a high
profile team and then the board of directors pressured the coach t o
reconsider his decision or resign. Although all of the respondents had made
stressful decisions affecting the son of a director, they all reported that
most directors were good people who did not interfere with their coaching
duties. Coaching a director's son, however, was still perceived by these
coaches as being extra pressure on them t o perform their duties well.

As expected, because of the seriousness characteristic of the
Competitive Model, the majority o f the coaches commented on their dislike of
unmotivated players. Five of the respondents expressed their contempt of
players who lacked dedication and commitment t o the team and the team's
goals. One o f these coaches talked of his frustrating experiences with a

couple of players who failed t o work to their maximum capabilities.
I had a great team that worked very hard and
everyone was very committed with the exception
of two players. These two players frustrated the
hell out of me. All the other kids and the coaching
staff were doing their best, these two just went
through the motions. Their efforts were unfair t o
everyone else.
According t o this coach, the two players were quite skilled but they refused
t o make the sacrifices required to be successful. In the end, their lack of
effort hurt the team's performance, and the rest of the team was left with
feelings of disappointment and of being cheated.

The final dislike identified by the inte~ieweesrelated t o the time
commitments required of coaches in the Competitive Model. Some of the
coaches found their schedules t o be extremely busy and even stressful at
times. Similar t o Humphreyls(l 987:66) findings, the coaches talked of not
having enough time for family as a result o f their coaching commitments.
Furthermore, some of the coaches stated that they did not have enough
time t o complete all of their coaching duties, and that coaching was also
creating conflicts with friends and work. The Competitive Model coaches
were kept occupied with practices, games, scouting, meetings, clinics,
administrative work, and fundraising.

TENSIONS

Similar to the reported findings in the other models, the Competitive
Model coaches also experienced tensions in the form of stage fright and
interpersonal friction. All of the coaches admitted feeling a little
uncomfortable when being evaluated by their association, but these coaches
expressed more confidence than their counterparts in the other two models.
Although the evaluation process caused some anxiety, all of the respondents
believed in their abilities and thought that they would receive positive
assessments. Despite being confident some of the coaches also mentioned
experiencing tension during games, a result of not wanting to make a
mistake. This creates a great amount of pressure on coaches as discussed

The coach also has pressure on him continually to
never be outcoached. A loss resulting from a mistake
on his part is something that takes a lot of time
to get over.

Some of the coaches hated making errors that had a detrimental
effect on the team. When they were outcoached or when their mistake
caused their team t o lose they said they felt a sense of failure. They felt like
they let the team down by not fulfilling their responsibilities, and this was
described as a devastating experience especially when the players were

competing t o the best of their abilities. The only other example of stage
fright offered was a feeling of nervousness before an interview. One coach
remembered being apprehensive and anxious prior t o an interview for a
vacant coaching position. It was an extremely important opportunity for him,
and thus this increased his levels of stress. His feelings were similar t o
those o f some amateur thespians during auditions and some amateur
baseball players during try-outs (Stebbins 1 979: 110,254). Try-outs,
auditions, and interviews are significant because career advancement is at
stake.

Interpersonal friction occurred between the coaches and players,
parents, opposing coaches, and directors of the association. None of the
coaches experienced substantial amounts of interpersonal friction, but a few
had encountered some difficulties of this nature or had known a coach who
had suffered from such problems. Bad relations and even feelings o f hatred
can develop between a coach and any other person involved in the hockey
system. Two of the coaches despised opposing coaches in their respective
leagues of play. They lacked respect for these coaches because of their
conduct and the corresponding behavior o f their players, but their contempt
for these coaches grew as a result o f their refusal t o recognize the
problems inherent in their coaching style. The respondents described their
counterparts as having a win-at-all-costs philosophy and a lack of values and

principles. Their biggest concern was that these coaches were failing t o
teach their players about values and ethics, which was claimed by the
interviewees t o be quite evident in their play. The respondents reported
having numerous confrontations with the opposing coaches, and both stated
that they were no longer on speaking terms.

Some of the coaches talked o f relationships with players and parents
that had soured considerably. One o f the coaches, as previously discussed,
had strained relations with the President of the association and he believed
that the friction between them was the cause of his premature dismissal
from the position. Overall, however, all of the coaches stated that most of
their relations with other members of the hockey system were positive and
friendly.

Poor officiating was another source of tension identified by the
Competitive Model coaches. Five of the six coaches admitted feeling
frustrated when encountering a biased or incompetent official. One coach
expressed his anger about such referees.
Lousy refs infuriate me. All of us coaches work hard
at making the game what it is, while not receiving any
pay. The refs get paid and some o f them just ruin
everything that we have done. I don't think alot of
refs are involved in hockey because of their love
of the game, but most coaches are.

This coach, as well as some of his colleagues, became annoyed with referees
that made poor calls that affected the outcome of the game and with
referees who failed t o make calls which then created an unsafe and unfair
playing environment. This coach also found it ironic that officials were the
only personnel in minor hockey receiving wages, and in his eyes it was
officials who were causing the most damage t o the game. Some of the
coaches proposed that officiating would improve if better relations and
channels of communication were established between the various Hockey
Associations and the Referees' Association.

All of the coaches interviewed admitted that they think of these
tensions during games, and they all believed that every other coach does as
well. When asked how they control these tensions the respondents discussed
techniques that involved communication, education, and mental training. The
following statements from two of the interviewees are examples of
approaches used by coaches to cope with tension.
I try to keep the parents in line by having open lines
of communication. I listen to their ideas and they
listen to me when I try to coach them about their
roles and how they should act.

You can't control everything that happens to you
or your team, so instead of focussing on things
out of my control I focus on things that I can
control.

Most of the coaches stressed the importance of having good
communication with everyone involved with the team. Establishing good
communication lines, according t o these coaches avoided many potential
problems. For example, some of the coaches believed that by talking t o the
parents they could educate them about the game, their role in the game, and
how t o act in the best interest o f their sons. A few of the coaches discussed
their use o f mental training. They stated the need t o always remain positive,
to focus on events that were controllable, and t o leave negative experiences

at the rink. One coach also mentioned that he did vigorous physical fitness
workouts t o help alleviate the tensions associated with coaching.

REWARDS

Of course coaching is also a rewarding pursuit. All o f the Competitive
Model coaches were happy and excited about discussing both the personal
and social rewards that they had experienced. Three o f the respondents
believed that they had realized their potential as coaches. They spoke of the
years they had committed t o their development as coaches, and they
referred t o their self-actualization. Coaching hockey not only provided these
coaches with the opportunity t o develop their skills, but also to express
these skills fully. Chances for self-expression identified by the coaches
included coaching elite level teams, all-star teams, and teams in the POE.

These types of opportunities also enhanced the coaches' self-confidence and
self-concept. Appointments t o prestigious coaching positions were described
by some of the coaches as being great confidence boosters, and a few of the
coaches confessed that they were quick t o identify themselves according t o

such positions. The other three coaches were still striving t o realize their
potential. Two of these coaches were very knowledgeable and established,
but they perceived themselves as still having a great amount t o learn.

The coaches who had yet t o realize their potential, also enjoyed slight
enhancements in their self-conceptions. The improvements in their selfidentities occurred as a result of coaching successes and the development
of their players, as suggested in the following coach's statement.
Being involved with elite level teams and winning
major championships can be big ego boosters. I also
feel good about myself when I see players grow and
develop, and especially when they move on t o bigger
and better playing opportunities.
All of the coaches stated that their feelings of self-worth were tied t o the
development of their players. When players developed their skills and
confidence or made significant advancements in their careers, the coaches
felt better about their abilities t o contribute and make a difference.

Pure enjoyment was also experienced by all of the coaches. Their

enjoyment came from being actively involved in something they loved and was
an extension of the enjoyment seen t o be had by their players. Selfgratification was also achieved by some of the coaches when they knew that
they had coached extremely well in a game. One coach described this form of
enjoyment.
I feel great when I coach a good game. When I make
good decisions, match lines well, have prepared the
team well, and make good alterations to the strategy
and it leads t o a win I love it.

...

This coach found being knowledgeable about hockey and having the ability to
correctly use that knowledge to be very enjoyable. In addition t o finding
enjoyment in coaching, this respondent and a few of his colleagues also
discussed having memorable experiences. Winning championships,
representing the city, province, and country at national and international
tournaments, and developing significant relationships were identified by the
coaches as being memorable experiences. One coach also identified his
coaching development as an intellectually enriching experience. He found that
the material learned in coaching seminars and clinics not only t o be applicable
t o coaching, but also to work, friends, family, and life in general. Information
about planning, organization, teaching, leadership, and communication was
beneficial and useful in other areas of his life.

Some of the coaches found coaching t o be a nice diversion from their

daily lives. Coaching was described as being a good 'break' or 'change of
pace' from their regular occupational and domestic duties. Two of the
coaches stated that coaching left them feeling refreshed and ready t o face
the challenges of their normal routines. In regards t o monetary returns,
none of the coaches reported receiving financial compensation for
performing their coaching duties. Three of the coaches, however, did report
that they received money t o cover roadtrip expenses such as hotel, food,
and fuel costs.

All of the coaches had experienced the two social rewards of social
attraction and group accomplishment. The respondents described as
captivating and exhilarating the camaraderie that develops in the locker
room and the feeling of being part of the team. The following description of
the rewards of coaching by Leggett(1983:ll) accurately captures the
interviewees' feelings about the social interaction that occurs on hockey
teams,
The satisfactions come directly to you from the
youngsters with whom you share so much. The dealings
are intense, personal, and the lifetime ties are forever
there for the coach and athlete-you gain new family
each year, The coach sees the changes in the athlete
that he helped create. The camaraderie can be an
overwhelming and lasting reward. I don't know where
it could be greater.

The coaches gave examples of social interaction such as team building

activities and the good-natured joking around that takes place between
teammates. Some of the coaches shared stories of former players who still
stay in contact with them as a result of their close relationships. A few of
the respondents believed that the camaraderie developed largely because of
the competitiveness of the game. One of the coaches provided the following
explanation.
The competitiveness brings the team closer together.
It is an 'us' versus 'them' scenario. In order to beat
the opposition you have to work well together. You
also have t o enjoy the challenges that competition
brings. I love trying t o out coach the coach on the
opposing bench.

All of the coaches in this model spoke of cherishing the opportunity t o
compete, and some were fortunate enough t o enjoy successes through
competition. A few of the coaches had experienced group accomplishments
such as winning major championships. For these coaches the reward was
knowing that they had contributed t o the team's success.

FAMILY AND WORK CONFI ICTS

Three of the six coaches were married and had children, one coach had
a girlfriend, and he described his relationship as being serious, and two were

single at the time of the interview. The four coaches who were married or
involved in a serious relationship all stated that their significant others were
supportive of their coaching careers, but that on occasion conflicts did
arise. These conflicts occurred as a result of interference of commitments
t o coaching with family obligations and responsibilities. The following
statements are examples of such conflicts as identified by the respondents.
I have missed my girlfriends birthday the last two
years because of out of town tournaments. She has
been understanding but I know it upsets her.

During the hockey season I always fall behind in
my household repairs and projects. It frustrates
my wife a little, but everything is okay as long as
I get caught up in the off-season.
My wife and family have been very supportive,
but there have been some problems over the years.
I have missed my son's hockey games, my daughters
dance recitals. It really kills your social life too...
don't get the opportunity to take the wife and kids
out, t o go out with friends, etc.

...

According t o these coaches the conflicts they experienced were not
serious, and the problems created were easily resolved. They suggested that
the negative effects of such problems could be reduced or avoided with good
planning, time management skills, and by ensuring that quality time as
opposed to quantity time was spent with significant others. The two single

coaches could only imagine how difficult it would be t o coach and have a

family, and they alluded t o their lack of success in dating as being a result of
their commitment t o coaching hockey. They both believed that their previous
relationships failed t o develop because as a result of their coaching
commitments, they lacked the time and effort needed t o develop meaningful
relationships. A t this point in their coaching careers neither coach was willing
t o sacrifice coaching in exchange for a relationship.

One coach admitted that

some of his coaching mentors had even advised him t o remain single so that
he would be better able t o pursue coaching opportunities that require him t o

leave the city, province, or country.

All six coaches were working, although in a variety of capacities. Three
were working full time jobs for their respective employers, two were selfemployed, and one was working in a reduced role since he was completing a
part-time university degree. All of the coaches stated that their employers
or their employees or business partners in some cases, were either
supportive of or indifferent t o their coaching endeavors. Conflicts between

work and coaching commitments, however, were experienced by all of the
coaches as evident in the following statements.
I often get behind in my work so I have t o go in early,
work late, and work through the weekends.

Once my team was in the Provincial play-offs out
of town and it was the busiest time at work. I couldn't
miss either so I drove and flew back and forth. A t

one point I had t o sleep in my car.
My business is mainly a summer business, which is good
and bad. I usually don't have many scheduling conflicts
during the season, but during the off-season I have never
had time for coaching development.
My business partner is very understanding, but the
business hasn't grown like it should of because I am
at the rink too much.

All of the coaches also experienced problems with late afternoon
practices, which were difficult t o attend or t o arrive on time for because of
work. Most of the coaches discussed missing coffee and lunch breaks t o
complete hockey related tasks, and five of the coaches admitted t o
focussing on or performing coaching related duties during the work day. One
coach described his life of coaching, family, and work as being a 'juggling
act'. Despite experiencing such conflicts and the resulting stress, all of the
coaches stated that they were able t o effectively handle all of their
commitments and responsibilities by working hard and using their time
management skills.

CORE AND PERIPHERAL ACTIVITIES

The Competitive Model coaches, similar t o the coaches in the other
models, considered practices and games t o be core activities, but in addition,

dryland training and scouting were also determined t o be core involvements.

The practices in the Competitive Model tended t o be more complex and
sophisticated than those observed in the other models. Warm-ups, skill
development drills, and fun and games were still important components of

the practices, but there was more o f a focus on physical conditioning,
individual tactics, team tactics, team systems, and strategy.

Warm-up activities were always conducted at the beginning of practice,
and usually consisted of some combination of skill development drills, fun
drills, games, vigorous skating drills and physical activity followed by
stretching. One coach described his understanding of the importance of
doing a proper warm-up.

I know not to do a cold stretch. You have t o get the
heart rate up, the blood pumping, and a little sweat
going before you stretch.
Coaches are taught in the NCCP t o have their players perform exercises in
the warm-up, prior t o stretching, that will heat the body and get the energy
systems ready t o work. These exercises also help prepare the body for
stretching exercises. Some of the coaches stated that when possible they
have their teams complete warm-up and stretching activities off-ice before
practice so that the ice time can be used for skill development and systems
work. One of the respondents regretfully commented that this rarely

happens as most practices occur immediately after school and the players
and coaches arrive late or just in time.

After the warm-up all of the coaches reported they focused on skill
development drills followed by drills emphasizing individual tactics, team
tactics, team systems, and strategy. The coaches discussed trying t o
balance the amount of time spent on team play with that on individual skill
and tactical development. Some coaches believed that they had achieved
such a balance, while other coaches worried that they had dedicated an
excessive amount of time and effort t o team play. They were concerned
that their players might not develop their individual skill enough as a result of
the time spent working on systems. It was further feared that this lack of
skill development could limit their playing opportunities at some point in their
careers.

To maximize activity during practices, all of the coaches stated that
they endeavored, whenever possible, t o keep the drill explanations and
demonstrations short and concise. Some of the coaches also attempted t o
'pre-ice' their teams so that less ice time was wasted listening t o drill
explanations. Pre-icing means reviewing the practice plan and giving
instructions in the dressing room prior t o going on the ice for practice. The
practices scheduled to occur immediately after school, however, eliminate

the opportunities for such an activity.

During practices the coaches corrected errors, offered suggestions.
and gave positive feedback t o the players. One of the coaches discussed the

art of correcting errors.
It is important t o stop drills t o correct major errors,
but if you stop t o correct every little mistake you will
ruin the flow of the practice.
It is necessary t o correct errors so that players learn and develop proper

techniques. Examples of suggestions made by the coaches included tips
about how and when to use certain skills and tactics t o create advantages
and t o overcome disadvantages. The positive feedback came in the form of
motivational jibes, words of encouragement, and recognition of things done
well. All of the coaches stressed that they were always organized and
prepared for practices. They also talked of the time and effort required t o
plan effective practices. Their practices were designed after taking the time

to carefully assess their teams' deficiencies as well as the strengths and
weaknesses of upcoming opposition. The practices were then planned so that
their teams deficiencies could be improved and systems refined to counter
opposition team's strengths and exploit weaknesses.

The Competitive Model is structured t o meet the needs of serious and

highly committed athletes and coaches, but the interviewees declared that
having fun is still imperative. Some o f the practices observed by the
researcher contained fun components such as scrimmages and 'show
downs'. A few of the coaches used the fun components as a reward for good
play or hard work, and other coaches strived t o have fun on a more
consistent basis so that their players looked forward t o coming t o the rink.
The importance of competition and winning, however, was always evident. All
of the coaches found winning to be more fun than losing.

Another highly valued component of practices in this model was
conditioning. At some practices the conditioning component was completed
at the end of the ice session, while other practices were designed to
incorporate conditioning into most of the drills. Conditioning was identified as
a priority by all of the coaches, but their philosophies and approaches t o
conditioning varied considerably, as evident in the following two coaches'
comments.
I want my players to work hard on their conditioning,
but I also want them t o understand why they need t o
work hard at it why it is important.

...

Sometimes I use conditioning t o send a message. For
example, if I feel they are not working hard enough
in a game I will make them and teach them t o work
hard in the next practice.
Some of the coaches stressed the need t o educate players about the

importance o f conditioning, and other coaches just focused on making their
players work hard. Whatever the approach the coaches' goals were still the
same. They hoped t o improve the conditioning levels of their players, while

also developing the responsibility and discipline needed to work hard
independently. A number of the coaches stated that it is essential not t o use
conditioning as a punishment. Their concern was that players may begin t o
think of conditioning as a punishment, and therefore would attempt t o avoid
conditioning training during their hockey careers and even after they leave
the game.

The importance of conditioning was also evident in the time and effort
committed t o dryland training. All o f the coaches interviewed included a
dryland training component in their teams' conditioning programs. The
training was scheduled after practices, on days when m ice was available,
and on occasion, after games. When asked what type of training was
performed the coaches gave examples such as aerobic endurance training,
strength training, agility drills, plyometric exercises, and exercises that
targeted the development of better balance and coordination. It was hoped

by all of the respondents that their conditioning programs would give their
teams a competitive edge over their opponents. The purpose of the training,
according to the interviewees, was t o enable players t o perform efficiently
and at higher levels for every game throughout the season.

The Competitive Model coaches identified games played during the
exhibition season, regular season, play-offs, and tournaments as another
core activity. For the games coaches held pre-game meetings in the dressing
room, managed the bench during the game, led discussions in between
periods, and conducted post-game meetings again in the dressing room. The
pre-game meetings were used t o establish individual player goals and team
goals, discuss the line-up, review systems and strategy, and t o motivate the
team for the upcoming game. Some of the coaches set goals that were
related t o winning, while other coaches emphasized what needed to be
accomplished for success t o be achieved. When attempting t o motivate their
teams, a few of the coaches mentioned using inspirational quotes that were
applicable t o their teams' situation, the tasks they needed t o perform, and
the obstacles they needed to overcome.

Bench management duties during games included changing the lines,
communicating with players, and making alterations t o the game plan. When
changing lines, the Competitive Model coaches were more concerned with
matching lines as opposed t o their Recreational Model counterparts who were
concerned with issues related t o safety and fair play. The importance of line
matching is evident in the following statement from one of the coaches.
At this level o f play coaches need t o be aware at
all times of who the opposition have on the ice, and

then attempt t o get the players they feel can check
them or outplay them on the ice t o match up against
them. Anytime a goal is scored by the opposition, and
the right players were not on the ice it is the coach's
fault.

All of the coaches were in agreement that line matching was an
important task that required their attention not only during games, but also
before games. The coaches stated that before games they needed t o assess
their teams' players' and the opposing teams' players' strengths and
weaknesses, and then develop a plan for matching lines that would create
advantages for their team. A few of the coaches admitted that when
matching lines they were scared to make a mistake that could potentially

hurt the team. It was this fear and their concern for the team that kept
them focused on the their line matching duties during the game.

Good communication skills were also identified as being a vital quality
needed by coaches during games. Similar t o the reported findings from the
other model programs, coaches in the Competitive Model used communication
t o motivate, praise, criticize, discipline, and instruct their players. The
coaches in this Model, however, differed from other coaches in their
communication style or approach. Their communication was far more
intense, competitive, and authoritative in nature. All of the coaches
interviewed attempted t o be very positive, but they also stated that they

needed t o be firm and demanding with their players. It was quite apparent at
the practices and games I observed that the coaches believed their athletes
needed t o be continually challenged t o compete at higher levels. Frequently,
coaches were seen and heard ordering their players t o work harder and to
play better. Discipline also appeared t o be more significant in this Model, as
the coaches reported that they often warned, verbally scolded, and benched
players.

During games coaches were also required t o make changes and
alterations t o the line-up and t o their game plans. Depending on how their
team and the opposing team are playing, coaches will sometimes make
adjustments t o their systems or juggle the lines t o create advantages or t o
eliminate disadvantages. Two of the coaches provided the following examples
of changes they have made during games.
When things are not going our way or we are not
playing well, I'lljuggle the lines to try t o get them
going If the other team is coming out of their
end too easy or keeping us in our end then I will
change our forecheck or switch options on our
breakouts.

...

Sometimes I will get our team to do a certain
play repetitively. This sets the other team up
t o respond in a certain way, and then I will switch
the play so we can exploit their reaction.

Changes made by coaches during the game are sometimes part of the
pre-game strategy, but at other times they are required because of
unexpected developments. All of the coaches expressed confidence in their
ability t o make appropriate and effective changes. Being responsible for
making such changes can be stressful, however, for some of the coaches
know that some parents and association directors can be critical of changes
made that do not work out as planned.

In between periods and after games coaches held meetings and
led discussions in the dressing room. The meetings in between periods were a
good opportunity t o praise good play, review strategy, and t o make any
necessary alterations t o the line-up and game plan. A few o f the coaches
stated that the privacy of the dressing room allowed them t o be more stern
with the team and use some coarse language. When their teams were not
performing like they were capable of doing, the coaches yelled in anger and
spoke in rousing tones in hopes of inciting them to play better. They referred
t o these discussions as 'ripping the guys', 'tearing strips off of them',
'mother fucking them', 'giving them shit', and 'giving them hell'. One coach
described his discussions with his team about the situation they were in and
what they needed t o do as being his 'state of the union address'. The
coaches were quick t o emphasize that yelling, screaming, and being angry
can be effective, but only if done sparingly. If they constantly were yelling at

their players they believed the players would stop listening t o them and that
they would not enjoy being at the rink. All of the respondents recognized the
importance of being positive.

The post-game meetings were held to discuss the goals had been
attained, things that were executed well, areas that needed improvement,
and t o get feedback from the players. During these meetings coaches always
attempted to emphasize the positives, and they also supplied information
about upcoming events.

Scouting is the final core activity that was identified by the coaches.
All of the coaches stated that they watched other games in their leagues so
that they could scout their opposition. Scouting allowed them to determine
their oppositions' strengths, weaknesses, and systems, as well as their best
players. The coaches used this information t o develop game plans that would
counter their oppositions' strengths and exploit their weaknesses. Some of
the coaches stated that they also scouted the younger teams in their
organizations. These coaches were monitoring players who could be called up
t o play if injuries occurred, and watching players that would be eligible t o play
for them the following season.

The Competitive Model coaches, similar to the coaches in the other

models, considered peripheral activities such as attending coaching clinics
and meetings, organizing tournaments and out of town road trips, completing
registration forms, and managing fundraisers. Although considered
peripheral, these time consuming activities needed t o be completed. All of
the coaches stated that they worked on these activities, but as a result of
being busy enough with their coaching responsibilities they all had delegated
some of these tasks t o their team managers.

DISCUSSION

The interviews with and observations of coaches in the Competitive
Model indicate that an extremely high percentage of coaches in this model
are amateurs. All of the coaches intewiewed would best be considered
amateurs. It seems the calibre of play in the Competitive Model requires
coaches to have previous coaching experience and/or playing experience at
competitive levels. Novice coaches would rarely be given opportunities in
these programs.

The coaches in the Competitive Model tended t o approach the game in a
more serious manner than their Recreational and Initiation Model
counterparts. The importance of winning and playing well was even more

apparent in this model. Having fun at the rink was still important, but the
games were more competitive and the practices and training were more
serious and strenuous. The coaches were more demanding and their
expectations of themselves and of their players were higher. Five of the six
coaches interviewed

repofled that they were spending between 30 and SO

hours a week coaching. One o f these coaches discussed the increased
competitiveness and seriousness in this model.
There are more practices, training sessions, meetings,
and games at this level. There are more time
commitments, but also more time is needed t o prepare
for them as there is so much at stake for everyone
involved . Coaching at this level is really like holding
another full-time job.

All of the coaches interviewed in the Competitive Model considered
themselves t o be more seriously involved than the coaches in the
Recreational and Initiation Models. They committed more time t o their
coaching endeavors and approached the game more seriously as they
perceived more t o be at stake. Their players needed t o develop, for they
would have opportunities to play for teams in Junior, College, University, and
Professional leagues. Some o f the players would also have opportunities in
the Program of Excellence. A few of the coaches also hoped t o enjoy similar
opportunities, and thus worked extremely hard t o ensure success.

Two of the coaches could be classified as pure amateur devotees, one
coach as a pure amateur participant, and the other three coaches as
preprofessional devotees. Both pure amateur devotees were planning t o
continue coaching in the Competitive Model. One coach admitted t o having in
the past aspirations t o coach professionally, but now he was content t o
remain in the amateur ranks. The other pure amateur devotee claimed that
he never held aspirations t o coach professionally, and that he had even
turned down professional opportunities during his career. The pure amateur
participant was the coach who was coaching his son. He had moved into the
Competitive Model with his son, and was hoping t o continue coaching him for
as long as he possibly could. Afthough he was a highly dedicated coach in the
Recreational Model, the time he committed as a coach in the Competitive
Model was significantly less than the other respondents. His dedication t o
coaching development had given him the opportunity t o move into the
Competitive Model, but if he wanted t o continue coaching at these levels, he
was going t o have t o commit more time to his coaching responsibilities.

The three preprofessional devotees were highly dedicated coaches,

who planned on making a living as coaches in the professional ranks. All three
coaches believed that they possessed the knowledge and skills needed t o
succeed. In the immediate future they talked of moving into the Junior and
University Leagues, and one coach planned on scouting for a professional

minor league team as well. Eventually they all wanted t o move up into a
professional league, but they also realized how difficult their goal was going
t o be t o attain.

Four of the coaches were in the development stage of their careen,
one was in the establishment stage, and one was in the maintenance stage.
Two of the coaches in the development stage stated that they were
confident in their abilities, but they also realized that they were still learning.
Their skills were improving as a result of coaching clinics and their everyday
coaching experiences. One coach discussed how he measured his
development as a coach.
I started off coaching my son's Atom team. I worked
hard at developing my knowledge of the game and also
at how t o teach. I moved up t o Peewee and now have
made the jump to Bantam AA.

Being able t o coach in older age categories and in more competitive
leagues was seen as evidence of progress and development by this coach.
The challenge for this coach was to now become established in the
Competitive Model. He was described earlier as being a pure amateur
participant who needed t o make bigger time commitments t o his coaching
responsibilities. If he fails t o make such commitments it is probable that he
would be forced back into the Recreational Model, or he would leave coaching

entirely.

The other two coaches in the development stage were preprofessionals
who were very confident in their abilities and were well established coaches in
the Competitive Modei. These coaches had similar levels of experience,
knowledge, and confidence compared t o the coach in the establishment
stage. It could be argued that they were established as pure amateurs, but
because of their professional aspirations their amateur coaching positions
could best be interpreted as part of the development stage of their
amateur-professional careers. These coaches also discussed using their
progress through the coaching ranks as a measure of their development.
They further identified potential turning points in their development such as
winning championships, enabling players t o graduate t o higher leagues,
coaching opportunities in the PO€, and getting their first 'crack' in a
professional league. Contingencies such as favoritism, 'breaks' (both bad and
lucky), and making the right contacts were also briefly discussed.

The coach in the establishment stage had 14 years of coaching
experience and believed that he had a very thorough understanding of the
game. He had been in his current coaching position for the last two seasons,
and he was planning t o stay there until his career ended. This coach had
established himself in the Competitive Model, and in an appropriate coaching

position. He was confident in his abilities, but did not believe he belonged a t
higher levels in hockey. When asked about his reputation as a coach, he
replied that he was a well respected coach and role model in his community.

The coach in the maintenance stage had been coaching for 25 years.
He described his current coaching position as being ideal and as his dream
job. Coaching was very rewarding for this coach who was fairly well known in
local amateur hockey circles. He had no plans of retiring, but did hint that he
would consider it if he was fortunate enough t o win a major championship. He
believed that he was at the pinnacle o f his career, and he was content t o
stay in his current position until retirement.

All six amateur coaches also held the social-psychological attitudes of
amateurs. The coaches in the Competitive Model, for the most part, had
more confidence in their coaching abilities than the novice and amateur
coaches in the Initiation and Recreational Models. They also spent more time
preparing for coaching. Although they were very confident and dedicated
numerous hours t o being prepared, they realized that they were not a t the
levels o f their professional counterparts. All of the coaches saw themselves
as being amateur, youth, or minor hockey coaches, but they also believed
that they shared some similarities with the professional coaches. One of the
coaches explained these similarities as well as the differences.

The roles and responsibilities that I have and do are
exactly the same as the pros. They are under more
pressure t o perform them though, and they spend
more time working on them. I spend a considerable
amount of time on coaching, but it is limited by my
paying job.

The Competitive Model coaches thought they had more in common with
and were closer t o the professional coaches than did the coaches from the
other model programs. They realized the professional coaches had more
experience and thus more knowledge and confidence,through some of the
coaches believed they could compete at professional levels. The key factor,
according t o these coaches, is to be paid t o coach. By not having t o work
elsewhere more time could be committed to prepare for and complete
coaching tasks.

Similar t o the amateur coaches in the Initiation and Recreational
Models, the amateur coaches in the Competitive Model discussed having t o
finish their coaching related duties despite encountering problems such as
troublesome parents and scheduling conflicts with work and family. These
coaches also persevered and continued coaching because of a strong 'value
commitment', which was discussed earlier. Hockey was valued by these
coaches, as were the rewards it had t o offer the players and themselves.
Two of the coaches also mentioned investing in their coaching careers by

purchasing books and videos, and paying registration fees for coaching
seminars. They thought the money they had paid for such materials and
events would be wasted if they were to leave coaching. Obviously such costs

do not compare to the costs professional coaches would suffer if they were
t o quit coaching.

CHAPTER SIX

SUMMARY AND CONCLUSIONS

The research on amateurs in sport has largely focused on amateur
playen (Stebbins,1 979), and little attention has been given t o amateur
coaches. The purpose of this study was t o explore the careers and lifestyles
of amateur hockey coaches in Calgary. The premise upon which this project
was based is that t o understand the world of amateur hockey coaches, it
must be seen through the eyes of the coaches themselves. What was of
interest and importance was the coaches' attitudes and perceptions about
their coaching orientations, responsibilities, commitments, and conflicts.
Their definitions and perspectives of their situations, as well as their values
and philosophies were the most important elements of the study.

Previous research about coaching discussed the reasons why people
become involved in coaching, the pressures and conflict that coaches
encounter, and the effectiveness of different leadership styles. What had
not been developed in this literature was an understanding of amateur
coaching careers and lifestyles. Conceptions about the essence of what it
was t o be an amateur coach, and more specifically an amateur hockey coach
were incomplete. For this reason amateur hockey coaches were examined,

and this study was couched in the literature on amateurs as discussed by

Stebbins (1979;1982;1992a).

Data was collected primarily by means of unstructured interviews.
Three different samples were collected. One consisted of 12 coaches who
coached in the lnitiation Model. The second sample included 24 coaches from
the Recreational Model, and the third was comprised of six coaches from the
Competitive Model. This study design recognized the disproportion of teams
in these three model programs developed and outlined by the Canadian
Hockey Association. In keeping with the canons of exploratory research, the
following generalizations that have emerged from this study are t o be
regarded as tentative, as likely t o be confirmed in future research
specifically designed t o test them (Glaser and Strauss, 1967; Stebbins,
2001).

EMERGENT GENERALIZATIONS

The findings in the lnitiation Model suggest that a large number of

coaches in this model are novices. Ten of the 1 2 coaches interviewed would

best be described as novices. These coaches were beginners who lacked
knowledge, technique, and confidence, but still consistently pursued their
coaching endeavors. Typically, the novice coaches in this model repofled that

they committed 10 t o 15 hours a week to coaching. All o f the novice coaches
were coaching their own child's team. As their children were beginning their
playing careers, they were starting their coaching careers. These findings
indicate that it is likely that a high percentage of coaches in this model will
always be novices.

Some of these novice coaches will eventually join the amateur ranks,
while others will quit coaching. The other two coaches interviewed in this
model would best be described as amateurs. They were more confident in
their abilities, and saw themselves as being more seriously involved than
their novice counterparts. They reported committing 1 5
and 25

- 30 hours a week t o coaching. The amateur

- 20 hours a week

coaches persevered

through minor problems with parents, worked hard at their preparation for
games and practices, but they knew they did little in comparison t o
professional and higher level coaches.

The two amateur coaches could be classified as pure amateur
devotees who were in the development stage of their careen. They were
both highly dedicated and serious coaches who planned on continuing coaching
amateur hockey. Although they saw themselves as being competent coaches,
they realized that they were still learning and progressing. They were
growing more confident in their abilities and skills, but knew they had more to

learn.

The lnitiation Model coaches indicated that most of their time was
spent at games and practices as well as planning and preparing for and
traveling t o and from games and practices. They believed that their main
responsibilities were t o ensure that the players were having fun and that
they were developing their basic hockey skills. Their coaching commitments
and responsibilities created some minor conflicts with family obligations and
work schedules, but nothing greatly troubling was discussed. The coaches
also described dislikes and disappointments involving overzealous parents
and tensions such as feeling nervous when being evaluated. Despite the
conflicts, dislikes, disappointments, and tensions, the coaches in the
lnitiation Model found coaching t o be a thrilling and rewarding activity. Some
of the coaches experienced self-gratification, or pure enjoyment, from
coaching, but seeing players develop and have fun, and making a positive
difference in the lives of their players were the most common experiences
described as being thrilling and rewarding.

The findings in the Recreational Model suggest that a large number of
coaches in this model are amateurs. Nineteen o f the 24 coaches interviewed
would best be considered amateurs and the remaining five coaches novices.

-

The amateur coaches in this model reported that they committed 10 24

hours a week t o coaching, and that they considered themselves as being
more seriously involved and more confident than the novice coaches and the
coaches in the lnitiation Model. They placed more emphasis on competition

and winning, especially the coaches of higher division teams and of older age
teams. Similar t o the coaches in the lnitiation Model, these coaches
persevered through problems with parents, and diligently worked a t being
prepared for games and practices. They also realized that they did little in
comparison t o professional and higher level coaches.

The findings also suggest that most of the coaches in this model are
pure amateur devotees. Eighteen of the 19 amateur coaches in the
Recreational Model sample could be classified as pure amateur devotees. The
other amateur coach was a preprofessional devotee, but the chances of him
turning professional were remote at best. A large number of coaches were
also in the development stage of their careers. Thirteen of the amateur
coaches were still learning and developing in this stage. The other six
coaches were in the establishment stage of their careers. These well
respected coaches had considerable coaching experience and as a result had

moved beyond knowing just the basics of the game. The Recreational Model
had provided these coaches with opportunities t o become established in their
pursuits.

Seventeen of the 24 coaches, similar to the findings in the Initiation
Model, began their careers coaching their own children. As they followed their
childrens' playing careers they gained further experience and coaching also
took root. Twenty-three of the coaches had indicated that they were
planning on continuing coaching, so it is quite possible that some of these
coaches will progress t o the establishment and maintenance career stages in
the future. Their progress, however, will depend on identified contingencies

such as their coaching knowledge and abilities, enjoyment and interest,
children's continued involvement, and family support.

Similar t o the coaches in the lnitiation Model, the Recreational Model
coaches reported that most of their time was spent preparing, planning, and
managing games and practices. The practices in this model tended t o be
sightly more complex. In addition t o a warm-up, development drills, and fun
and games, a physical conditioning component, tactical drills, and systems
work were sometimes incorporated into the practices. Coaches in both
models performed similar duties during games, but the Recreational Model
coaches were more attentive t o line combinations and alterations t o team
systems that needed t o be made. These coaches identified their primary
responsibilities as being t o teach and be good role models. Teaching basic
hockey skills was important, but many of the coaches believed that the
development of their players as people was also important. They believed

that they could influence the development of citizen-like qualities in their
players by modeling appropriate behaviors. Having fun was still a priority, but
it seemed t o receive a little less emphasis than in the Initiation Model.

The Recreational Model coaches also experienced some minor conflicts
with family and work, as a result of fulfilling their coaching commitments and
responsibilities. But they, too, found the conflicts t o be manageable. The
most common dislikes and disappointments discussed by the coaches

involved parents. Although the coaches found most parents t o be supportive,
numerous coaches reported having t o deal with a problematic parent who
interfered with the team, pressured their child, was over demanding, or had
unrealistic expectations of the team. Interpersonal friction between coaches
and parents was also a frequently cited tension experienced by the
respondents. Other tensions included feeling nervous when parents and
directors watched or evaluated them performing their coaching related
duties, and feelings of frustration as a result of poor officiating.

These coaches also found coaching t o be an extremely thrilling and
rewarding pursuit. Most of their thrills and rewards pertained t o witnessing
and contributing t o the development of young players. All of the coaches
believed they were making a positive difference in the lives of their players,
and as a result many of the coaches experienced slight enhancements in

their self-conceptions. The coaches also found pure enjoyment, memorable
experiences, and some diversion from their daily lives during their coaching
endeavors. Some coaches were fortunate enough t o win championships, while
others stated that just spending time with the team was satisfying. One
coach even believed that he had attained a high level of self-actualization
through coaching.

The findings in the Competitive Model suggest that as a result of the
high calibre of play, most of the coaches in this model are amateurs. It
seems for the most part, that only coaches with previous coaching
experience and/or playing experience at competitive levels are given
opportunities t o coach in this model. All of the coaches interviewed would
best be considered amateurs. These coaches tended t o approach the game in

a more serious manner than did the coaches in the Initiation and Recreational
Models. Five of the six respondents reported that they were spending
between 30 and 5 0 hours a week coaching. The increased seriousness and
time committed was the result of the belief that more was a t stake. Players
and coaches alike, may enjoy future opportunities with teams in Junior,
College, University, and professional leagues. The interviewees discussed
working extremely hard t o ensure success and to prepare for such
opportunities.

The Competitive Model coaches spent more time preparing for coaching
than their Initiation and Recreational Model counterparts. They also tended t o

have more confidence in their coaching abilities. Similar to the coaches in the
other models, they too had to persevere and continue to complete coaching
duties despite encountering problems such as troublesome parents and
scheduling conflicts with work and family. These coaches continued coaching
because of a strong 'value commitment'. Although they were very dedicated

and confident coaches, they realized that they were not at the same level as
professionals. They saw themselves as being amateur, youth, or minor
hockey coaches, but they also believed that they had more in common with
and were closer t o the professionals than the coaches from the other
models. Some of the coaches believed that they could compete at
professional levels. These coaches stated that they were fulfilling similar
roles as the professionals. The only perceived difference was that
professionals were paid t o coach and therefore were able to spend more
time on coaching related duties as they did not need t o work elsewhere. The
amateur coaches, however, needed t o work, and the hours they spent in the
workforce reduced the amount of time available t o commit t o coaching. If
they were able to work full time at coaching, they were confident that they
possessed the knowledge and skills t o coach professionally.

Regarding the dimensions of seriousness and career, the findings

suggest that there is a variety of types of amateurs in the Competitive
Model. Two of the coaches could be classified as pure amateur devotees, one
coach as a pure amateur participant, and the other three coaches as
preprofessional devotees. The pure amateur devotees were both highly
dedicated coaches who were planning t o continue coaching in the Competitive
Model. The pure amateur participant had been coaching his son for years in
the Recreational Model, and had followed him into the Competitive Model. He

had been a very dedicated coach in the Recreational Model, but the time he
was committing to coaching in the Competitive Model was significantly less
than the other respondents. If he was t o continue coaching in this model, it
was evident that he would need t o commit more time t o his coaching
responsibilities. The three preprofessional devotees were highly dedicated
coaches who had aspirations t o coach professionally. They planned on
advancing from the Competitive Model t o coach in Junior and University
leagues. Eventually they hoped t o move up into a professional league, but
they all realized their goal was going t o be difficult t o attain.

Four of the coaches were in the development stage of their careers,
one was in the establishment stage, and one in the maintenance stage. Two

of the coaches in the development stage were less experienced coaches who
were confident in their abilities, but knew they were still learning. The other
two coaches in the development stage were preprofessionals who had

considerable coaching experience and were well established coaches in the
Competitive Model. Although these coaches were established as amateurs.
their amateur coaching positions, as a result of their professional
aspirations, could best be interpreted as being part of the development
stage of their amateur-professional careers. Opportunities t o become
professional coaches depended upon identified possible turning points such
as winning championships and getting their first 'crack' in a professional
league, and contingencies such as 'breaks' (both bad and lucky), and making
the right contacts.

The respondent in the establishment stage was an experienced coach
who believed that he was well respected and had a thorough understanding of
the game. He had found an appropriate coaching position, and was intending
t o continue there until his retirement. The coach in the maintenance stage
had been coaching for 25 years, and was also planning on continuing in his
current position until retiring from the game. He was a well known and
respected coach that believed he was a t the pinnacle of his career. Coaching
was very rewarding for him, and he described his current position as being
ideal and as his dream job.

Only one coach in the Competitive Model began his career coaching his
own child, a finding that is significantly different than the findings in the

other model programs. This coach had followed his child's playing career into

the Competitive Model, and was now faced with the challenge of becoming an
established coach. In order t o become established he needed t o make bigger
time commitments t o his coaching responsibilities, with a failure t o make
such commitments likely t o result in this coach being forced back into the
Recreational Model or into retirement. The other five respondents identified

a number of reasons for their involvement in coaching such as for the love
of the game, a desire t o stay involved in hockey, t o give something back to
the game, t o pass on knowledge, and opporeunities t o pursue coaching
careers. All six of the coaches declared their intentions t o continue
coaching, so it is probable that some more coaches will progress t o the
establishment and maintenance career stages in the future. There is also a
chance that some of the preprofessionals may attain their goal of coaching
professionally.

The Competitive Model coaches, similar t o the coaches in the other
models, spent significant amounts of time preparing, planning, and managing
practices and games, but in addition, also committed large quantities of time
t o dryland training and scouting. The practices tended t o be more complex
and sophisticated, and more emphasis was placed on physical conditioning,
tactical drills, team systems and strategy. The importance of conditioning
was also apparent in the time and effort dedicated t o dryland training. All of

the coaches conducted dryland training sessions in an effort t o enable their
players t o perform efficiently and at higher levels for every game
throughout the season. Coaches, in this model, tended t o take a more
serious approach when managing games, dryland training sessions, and
practices. During games coaches were more attentive t o matching lines and
making alterations t o the team systems and strategy. Scouting was also
identified by the coaches in this model as being a core activity. Information
gained by watching other games in their leagues was used t o develop game
plans that would neutralize their opposition's strengths and exploit their
weaknesses. Some of the coaches also scouted younger players who could
potentially play for them in the future.

The Competitive Model coaches stated that their primary
responsibilities were to teach and develop their players. Player development

was important, as players needed t o be prepared t o play at more elite levels.
Basic skills required further development, and more complex skills, tactics,
and systems needed t o be learned. The coaches also believed that they were
responsible for developing skills in their players that would help them be
better students, workers, and citizens. All o f the interviewees believed that
they could contribute t o the development o f character in their players.
Ensuring their players had fun at the rink was still an important
responsibility, but it did receive less emphasis than in the other model

programs. The Competitive Model coaches also had more detailed
philosophies than their counterparts from the other models. All six of the
coaches discussed the time and effort they had committed t o creating well
thought-out and elaborate philosophies. They used their philosophies to guide
their decisions, t o identify goals, and to identify the proper means t o attain
their goals.

Their coaching commitments and responsibilities created some
conflicts with family and work. Some of the coaches described these
conflicts as being stressful, but they all stated that the conflicts were easily
resolved through good planning, hard work, time management, and by
spending quality time with significant others. The most frequent
disappointment experienced by the Competitive Model coaches was losing
important games such as championships. Although losing was considered to
be heartbreaking, the coaches realized that losing could provide players with

a valuable learning opportunity. Players could learn from their mistakes and
also develop coping skills that could be used for dealing with losses in sport
and t o overcome setbacks in life. One coach also expressed his
disappointment and concern about the future of the game. This coach was
worried that elitism and the increasing costs of playing hockey could have a
devastating effect on the sport.

Similar t o the coaches in the other models, the Competitive Model
coaches discussed numerous disappointments, dislikes, and tensions that
involved disruptive parents. The coaches found most parents t o be
supportive, but they all had encountered a problematic parent who interfered
with the team or placed pressure on the coaches and players. Other dislikes
identified by the coaches included 'cutting' players, 'goon tactics' used by
the opposition, injuries suffered by players, unmotivated players, and 'power'
and 'politics'. When discussing 'power' and 'politics' the coaches were
referring t o people who were involved for the wrong reasons. These people
abused the power of their positions, and were there for personal gain as
opposed t o being there for the good of the game.

Tensions experienced by the Competitive Model coaches included
interpersonal friction, feelings of nervousness when being observed or
evaluated, and feelings of frustration as a result of poor officiating. The
coaches stated that interpersonal friction developed between themselves
and players, parents, opposing coaches, and directors of the association. All
of the coaches admitted feeling a little uncomfortable when being evaluated ,
but the Competitive Model coaches expressed more confidence in their
abilities than the coaches in the other two models. Examples of poor
officiating included biased and incompetent referees who created unfair and
unsafe playing environments.

The Competitive Model coaches also enjoyed numerous thrills and
rewards during their careers. The most frequently mentioned thrills were
winning championships and watching and helping young players attain goals
and succeed. Successful player development created slight enhancements in
the coaches' self-conceptions, and winning championships among other
enjoyable events created memorable experiences for the coaches. The
respondents also found pure enjoyment, self-gratification, some diversion
from their daily lives, and opportunities for self-expression during their
coaching endeavors. Coaching hockey not only provided them with
opportunities t o develop their skills, but also t o express these skills fully.
One coach described his involvement in coaching development programs as an
intellectually enriching experience. The information learned was applicable not
only t o coaching, but t o other areas of life such as work and family. All of
the coaches had experienced the two social rewards of social attraction and
group accomplishment, and three o f the coaches believed that they had
attained a high level of self- actualization through coaching.

THEORETICAL A

A

The results of the present study on minor hockey coaches are
consistent with those of previous research on modern amateurs

(Stebbins,1979). The findings suggest that minor hockey coaching is a form
of serious leisure, and that the amateur hockey coaches are similar t o the
amateurs in other fields examined in the previous research. The amateur
hockey coaches were found t o be a part of a professional-amateur-public
(P-A+)

system, they displayed the five attitudes o f amateurs, experienced

marginality, pursued careers, and experienced both costs and rewards.

Within the P-A-P system, amateur hockey coaches were functionally
linked t o professionals and publics in a number of ways. The amateur hockey
coaches served publics, and were often part of the publics at professional
hockey games. Many of the coaches interviewed watched on television,
attended, and closely followed National Hockey League (NHL) games. There
was also an intellectual relationship between the professional and amateur
hockey coaches. Some of the amateurs attended and participated in
seminars, clinics, and conferences along with professionals. These
development programs were described by the amateur coaches as good
learning opportunities, and the contact with the professionals was both
enjoyable and beneficial. The professionals also set the standards that the
amateurs attempted t o attain. Some of the amateur coaches believed they
fulfilled similar roles t o their professional counterparts, but they realized
that it was not t o the same level of proficiency. A few of the amateur
coaches had professional aspirations, and they believed they possessed the

necessary skills and abilities to someday coach at that level.

From a social-psychological perspective, the amateur hockey coaches
displayed the attitudes found in other amateurs (Stebbins, 1979). The
amateur hockey coaches tended to be more confident, persevering,
committed, and prepared than novice coaches, but less so than professional
coaches. There was also variations in these attitudes within the group of
amateur coaches. Those amateur coaches with more coaching and playing
experience tended t o display higher levels of these attitudes than their less
experienced amateur counterparts. Some of the amateurs continued t o
coach because of a strong 'value commitment' as opposed t o 'continuance
commitment' found in high levels with professional coaches. Lastly, the
minor hockey coaches saw themselves as being amateurs. They defined
themselves as amateurs, minor hockey coaches, and youth hockey coaches.

As a result of their coaching endeavors, some of the amateur coaches

experienced marginality. They were neither professionals who make a living
from coaching, nor dabbles who approach activities with little commitment or
seriousness. Amateur coaches, with their unique attributes, fall somewhere

in between, as they are guided by professional standards and although not
attained by many, they are still more dedicated and knowledgeable than
dabblers and other members of the public.

A few coaches were approaching uncontrollability since coaching was

consuming all of their time, while other coaches' serious approach and
dedication to coaching created misunderstandings and conflicts with family
and work. Some o f the coaches also experienced frustration as a result of
pursuing professional coaching standards, but lacking the time and resources
t o attain those standards. A few of the Competitive Model coaches
suggested that they could attain the standards set by professionals, if they
did not have employment obligations. Despite committing large amounts of
time t o coaching, these amateur coaches still lacked the time necessary t o
attain their desired standards.

The amateur hockey coaches, similar t o other amateurs, pursued
careen in their chosen activity. From a subjective perspective, some of the
coaches recognized and identified turning points in their coaching careers
such as contributing t o player development, winning championships,
awareness that their efforts made a difference with a player, and
prestigious coaching opportunities. From a chronological perspective, their
careers typically progressed through the stages of development identified by
Stebbins (1 992a). Coaches were found t o be in four of the five career
stages. There were numerous coaches in the beginning and development
stages, and a few coaches in the establishment and maintenance stages.
Career contingencies encountered by the coaches during these stages

included coaching knowledge and abilities, enjoyment and interest, children's
continued involvement, family support, favoritism, 'breaks' (both bad and
lucky), and making the right contacts.

The amateur hockey coaches also experienced both costs and rewards
during their pursuits. Costs included disappointments such as losing
important games, dislikes such as problematic parents, and tensions such as

a form of stage fright when being observed or evaluated by other people.
The coaches also enjoyed personal rewards, social rewards, and thrills.
Personal rewards realized by the coaches included self-actualization, selfexpression, self-conception, self-gratification, self-enrichment, and recreation (regeneration). In regards to monetary returns, a few coaches
reported receiving money t o cover expenses incurred during roadtrips, but
none of the coaches reported receiving financial compensation for
performing their coaching duties. The two social rewards, social attraction
and group accomplishment, were realized by a number of the coaches, and
many thrills were also experienced. Thrills discussed by the respondents
included winning championships, helping players attain goals and succeed, and
seeing players have fun.

This research also has implications for the various associations that
are responsible for minor hockey in Calgary. The findings reveal that a high

percentage of coaches in the Initiation and Recreational Models are fathers
who are coaching their own children. The potential problem is that some o f
these coaches will quit coaching when their children quit playing or progress
t o higher levels of hockey. This can prove t o be costly t o the minor hockey
associations who contribute substantial amounts of time and money t o train
these coaches. The challenge for the minor hockey associations is t o find
alternative and efficient ways o f recruiting and retaining coaches.

FUTURE RESEARCH

The present study was able t o describe the careers and lifestyles of
amateur hockey coaches, but there is much more t o be learned through
concatenated exploration (Stebbins,1992b). Further studies about amateur
hockey coaches could build on previous research and result in producing
cumulative grounded theory. Each study could examine or re-examine related
groups thus creating a better understanding of amateur hockey coaches as
well as contributing t o the existing literature on amateurs. Both qualitative
and quantitative methods could be adopted for such studies.

Further research could examine female coaches, and coaches of
female hockey teams. For the purpose o f this research these coaches were

not studied, since the focus was on the typical coaching situation a t the time
the research was conducted. As female hockey programs grow and increase,
their inclusion in future research will increasingly be warranted. It will be of
interest t o explore the similarities and differences between female and male
experiences in and perceptions of coaching minor hockey.

To create opportunities for comparisons,future research could also
examine coaches in a variety of different areas. The resulting comparisons
could be between large and small urban centres, urban and rural areas, more
competitive and less competitive divisions, more affluent and less affbent
communities, and even between Canada and other hockey playing countries.
Differences in how minor hockey programs are organized and structured in
these various areas may affect the experiences of the coaches.
Comparative studies could also be conducted using amateur, semiprofessional, and professional coaches with the hopes of more completely
describing and explaining the P-A-P system as it exists in hockey coaching
circles. The individual components within the P-A-P system and the socialpsychological attitudes of the coaches should also be the concern of future
research.
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PRELIMINARY INTERVIEW GUIDE

HOCKEY COACH INTERVIEW QUESTIONNAIRE
1. PLAYING CAREER
A. Did you play hockey before you got into coaching?

1. How old were you when you joined your first hockey team?

2. Where was the team located?
B. Did any of your friends or relatives play on a hockey team?
1. Did any o f these people encourage your interest in hockey?

2. Did anybody try t o discourage your interest in hockey?
C. Describe your playing career in hockey starting with yout first year in
minor hockey and all the way through t o the highest level of hockey you
played. (Get information on teams played on, lengths of tenure with each
team, reasons for switching teams, training camps attended, thrilling
experiences, disappointing experiences).
1. How have your experiences as a player helped prepare you for your

coaching career?
2. Describe the coaches for whom you played?

3. How have these coaches influenced you as a coach?

2. COACHING CAREER
A. How did you get started in coaching?
1. What team and at what level did you first coach?
8. Did any of your friends or relatives coach hockey?
1. Did any of these people encourage your interest in coaching hockey?

2. Did anybody try t o discourage your interest in coaching hockey?

C. Describe your coaching career starting with your first coaching position
and through t o your current position. (Get teams coached, lengths of
tenure with each team, reasons for switching teams, coaching positions
applied for).
1. Describe your first year as a coach.

0.What thrills have you experienced in coaching hockey (experiences defined
by you at the time as exceptionally rewarding)?

EmWhat disappointments have you experienced in coaching hockey
(something more than the routine frustrations)?
F. A t this point in time, do you wish you had not become a hockey coach?

HOCKEY
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A. Coaching Positions.

1. What is your current coaching position?

2. What other coaching position have you held in the past?
3. Have you been involved in the Program of Excellence?
If yes,
i In what capacity?
ii Describe your experience.

8. Coaching Responsibilities and Commitments.

1. What responsibilities do you have as a coach?

2. How would you describe yourself as a coach (ie. What is your
coaching style?)?

3. How do you feel about your abilities?
4. How much time do you commit t o hockey?
i) Daily?
ii) Weekly?
iii) Monthly
iv) During the season?

C. Preparation.
1. How much time do you spend in preparation for practices and
games?
a) What do you do?

2. What level have you attained in the National Coaching Certification
Program?
a) How has the program helped your coaching?
b) Do you plan t o continue t o attain higher levels in this program?

3. What other courses and seminars have you taken t o improve
yourself as a coach?
a) How much time have you spent taking these courses?
4. Does the association/organization for which you are coaching have
coaches' meetings?
a) How much time do you spend in these meetings?

4. INVOLVEMENT WITH PROFESSIONALS
A. Contacts With Professionals.
1. What contacts have you had with professional coaches since your
amateur coaching career began?
a) Do you enjoy these contacts?
b) What is gained from these contacts?
C) How do you compare with the pros?
d) When you watch the pros what do you notice?
e) How many pro games did you watch on t.v last season?
f) How many pro games did you attend last season?

5. FAMILY AND WORK CONFLICTS
A. Family.

1. Are you married or do you have a girlfriend?

2. Do you have any children?
a) How many?
b) Are they playing hockey?
c) Are you or have you coached them?

3. Does your wife, girlfriend, and/or family accept, support, tolerate,
or reject your involvement in hockey?
4. Do your coaching commitments create conflicts with your family
obligations and responsibilities?

B. Work.
1. Are you working full-time, part-time, or not currently?

2. Does your place of employment accept, support, tolerate, or reject
your involvement in hockey?

3. Do your coaching commitments create conflicts with your work
obligations and responsibilities?

6. ORIENTATIONS
A. What is your coaching philosophy?

B. What are the rewards of coaching hockey?
1. Do you receive any money for performing your coaching duties?
C. Have you any dislikes or pet peeves in coaching hockey, as opposed to
minor annoyances?

D. Tensions
1. What are the tensions in coaching hockey?

2. Do parents support you or cause problems for you?

3. Does the association for which you coach put pressure on you?
4. How do you control these tensions?

EmHave you ever thought about any of these dislikes and tensions during
games, practices, or away from the rink?

1. Do other coaches have such thoughts?

7. OFF-SEASON AND THE FUTUE
A. What do you do in the off-season?

1. What are your major hobbies and avocational activities?

2. How many of your close friends coach hockey?
a) At what level are they coaching
3. What do you read - books, magazines, in the newspaper (ie. do you
follow the pros)?
B. What are your plans for coaching hockey from here?

1. Do you have aspirations t o coach at a higher level?
2. Do you have aspirations t o make a living by coaching hockey?

C. For those who have indicated that they will no longer be coaching 1. Why are you planning t o quit coaching hockey?

2. What do you plan t o do with the time you once allocated t o coaching
hockey?

8. fDUCATIOF(
A. University/College degrees (where, major).

