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ABSTRACT
The primary purpose of this study was to explore male and female street youths'
life histories in order to gain insight into how early maltreatment experiences can lead to
an alternative developmental path, which results in subsequent emotional and behavioural
difficulties. Participants were asked to respond to an attachment questionnaire, summarize
their life experiences in chapter format, discuss key events in their lives, provide
information about their values and beliefs and project their hture life histories.
Data provided by the participants were analyzed on three dimensions: 1) story
content, 2) developmental, and 3) interpretive framework analyses. The results of these
analyses supported the findings reported in the maltreatment literature. Both gender
groups reported dificulties in attaining educational, employment and relational success
and demonstrated insecure attachment patterns. Gender groups differed, however, in the
degree of trauma experienced, with females reporting more trauma than males, and in how
they viewed themselves. Females tended to portray themselves as victims who had
experienced revictimization whereas males demonstrated self-efficacy and adaptive
resiliency as a result of their successfbl involvement in criminal and violent acts. The
developmental analysis found that the males were more able to apply interpretive
understanding to their life histories than the females, possibly because they had not
experienced the same degree of ongoing trauma as the female participants.
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Chapter I

introductioni

There is little doubt regarding the long-standing effect of traumatic experiences on a
child's well being. Initial psychological harm is often compounded due to the trauma's impact
on developing competencies via the generation and maintenance of negatively biased
perceptions and reactions to the self and others. This is particularly evident in the research
studying the connection between early tnwnatic experiences, especially maltreatment, and the
development of later behavioral and emotional problems. Maltreatment in this context is
defined as physical, emotional or sexual abuse and neglect that results in: (1) injury, (2)
significant emotional or psychological harm, (3) serious risk of harm to the child. An important
addendum to this definition by Health Canada is that maltreatment also "entails the betrayal of
the caregiver's position of trust and authority over a child" (p. I).
Violence within the family milieu has repeatedly been shown to have deleterious
consequences, not only on victimized children, but also for society in general. Within Canada,
information on the aggregate number of abused children and youth is diflicult, if not
impossible, to gain, as totals can only be reliably acquired from police, welfare and
hospitalization sources. Tragically, many children do not comprehend that they are being

abused; as well neglect, and emotional and sexual abuse are often difficult to detect.
Lamentably, these children do not come to the attention of authorities and, as a result, go
unnoticed and untreated. It is believed that these children represent the majority of the

' The author would like to sincerely thank the Social Sciences and Humanities Research council for their
financial support of this project.
E
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maltreatment cases in Canada and it is estimated that approximated 90% go unnoticed (Locke,
2000). The data available indicate that, of children who were reported as victimized in 1999,

24% were victimized by family members, and only 52% of these occurrences were reported to
the police. Although both girls and boys appear to be sexually abused to the same degree by

family members, girls had almost two times the level of physical assaults by family members.
Of these incidences, 66 % of the assaults were perpetrated by caregivers and 42%of the sexual
assaults were committed by parents (Locke, 2000).

Increased exploration into the long term outcomes of children exposed to maltreatment

has resulted in endeavors to devise and test theoretical models that take into account how a
variety of risk factors interact with maltreatment to promote poor developmental outcomes,
such as juvenile delinquency. Developmental models of psychopathology propose that early
maltreatment experiences may detrimentally influence the developing social-emotional,
cognitive and linguistic-representational competencies of children (e.g., Cicchetei & Howes,
1991,1993). More specifically, theorists have proposed that early maltreatment experiences
may prevent the attainment of successhl outcomes in stage-salient tasks (e.g., attachment,

Bowlby, 1977). These outcomes are in turn believed to detrimentally influence the successful
completion of subsequent developmental stages (Cicchetti & Howes, 1993,1991;Kashani,
1987; Rosenstein & Horowitz, 1996; Shipman, Zeman, Penza & Champion, 2000; Wolfe &

Jaffee, 1991; Wolfe & McGee, 1994), or ''shift a child onto a differing developmental path"
whereby social, cognitive, emotional, and behavioral competencies become negatively biased
(Calverley, Fischer, & Ayoub, 1994, p. 197;Noam, 1996).
Findings from this tradition have illuminated the possibility that following a differing
developmental path may interact in an ongoing fphion with various risk factors (e.g., poor
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academic performance) and lead to increases in the likelihood of involvement in delinquent or
deviant behaviors. Moreover, involvement in these behaviors is associated with an elevated
chance of revictimization or involvement in victimizing others, which may in turn reinforce
existing biases in selflother generalized response sets. This trajectory appears frequently to
start with a lack of secure attachment which predisposes the child to developmental obstacles

within the self efficacy, social-emotional, moral, peer, and academic domains (Bradley, 1997;
Cicchetti & Howes, 1991; Dodge et al., 1994; Rogosch et al., 1995). For example, it has been
postulated that maltreated children who do not form secure attachments learn to act in ways
that prevent formation of healthy relations, and conversely, develop deviant peer relations. The
developmental pathway to poor peer relations for such a child starts with the insecurely
attached child reacting to their p r i m q caregivers in an attentive, but apprehensive manner or
avoiding relations with the caregiver. These behaviors can become habitual and extend to other
relationships and, as a result, thwart the development of healthy peer relationships. As well,
there appears to be a tendency for abused children to develop representational models of
relationships that involve victims and victimizers. This may eventuate in the maltreated child
alternating between behaviors characteristic of the aggressor and of the victim (Dodge et al.,
1994; Kashani, 1987; Kingery, 1997; ShieIds et al., 1997).
It appears that the difficulties within these various competencies (e.g., self-efficacy) can
lead an abused child to choose to escape maltreating familial situations. The developmentalmotivational perspective explains escapism by noting that children who have experienced
constant abuse tend to adapt to the home environment by becorning more withdrawn and
passive. Consequently, they eventually tend to run away from home instead of acting
aggressively, trying to engage io physical acts6tqprotect themselves, or obtaining help fiom

agencies that offer protection or shelter (Gutierres & Reich 1981;Straws, 1994; Wolfe &
Jaffe, 1991). Empirical investigations of various runaway populations have established that
runaways have experienced significantly more child maltreatment compared to those
adolescents who have not decamped (Gutierres & Reich, 1981; Janus et al., 1987; McCormack
et al., 1986; Zingraff'et al., 1993). Similar to figures for maltreatment, it is very hard to
estimate the number of street youth living in Canada, although approximate estimates place it
at 150,000 in 1988 (Covenant House, 1988).
The nature of running away generally places the adolescent in closer proximity to other
aggressive or delinquent youths (e.g., gang membership), and as a result can further expand
involvement in delinquent and deviant activities (e.g., Hoyt & Scherer, 1998). More precisely,
early delinquent activities by maltreated runaways appear to be characterized by petty larceny,
property offenses, and M e r revictimization (e.g., prostitution) (Bjarnason, Sigudardottir &
Thorlindosson, 1999; Hoyt & Scherer, 1998; McCormack et al., 1986). Furthermore, early
experienced abuse has been connected directly to a continued use andlor abuse of illicit
substances. This in turn appears to lead to augmentation of criminal behaviors in order to
finance habits, which can then place the adolescent in greater danger of being revictimized as
these intoxicants diminish both mental and physical capabilities (Hoyt & Scherer, 1998).
Research appears to support this developmental trend of early maltreatment, escapism

and the development of subsequent deviant behavioral routines. In one prospective study it was
demonstrated that maltreated children were more likely to be arrested for delinquent behaviors

and adult criminality than a matched juvenile control group. Moreover, these children tended to
be arrested earlier, commit more offenses and were more likely to become repeat offenders
(Widom & Maufield, 1996). It has been suggested that, when maltreatment leads to the early
1

\

engagement in delinquent acts due to escapism, it may be the early involvement in violent
activities that promotes the continuation of criminal behaviors and the stabilization of
aggressive tendencies (Cunningham, 1994; Kingery, 1997; Loeber, De Lamatre, Keenan &
Zhang, 1997; Widom & M d e l d , 1996). More exactly, age of onset appears to be negatively
correlated to severity of delinquency and related to increases in variety and duration of
problematic behaviors (Widom, 1996, 1998). These findings from maitreated delinquent youth
support the model proposed by Loeber (1997) depicting three interactive pathways to
development of delinquent behaviors. The first of these pathways consists of dealing with
authority conflict, and the second with covert behaviors while the third encompasses overt
aggressive behaviors. Research has shown that individuals who persisted in delinquent
behaviors tended to follow progressively through the stages, becoming more involved over
time in more serious behaviors, and were more likely to follow multiple pathways. More
specifically, the earlier the engagement in deviant behaviors, especially those that are
aggressive in nature, and the more diverse the illegal comportment,the greater the likelihood is
of persistence of juvenile offending and recidivism (Goman-Smithet al., 1998; Loeber et al.,
1997; The Daily, 1999).

In summary, research has established a link between early negative experiences and
later behavioral problems (e.g., delinquency) in adolescence (Bowers, 1990; Widom &
Maxfield, 1996; Zingrafl?et d.,1993). Moreover, the various examinations of the possible
connections between abuse and delinquency have consistently pointed to risk factors that
modifl or m a w the effects of the abuse. For instance, conditions such as low socioeconomic status, parental difficulties with substance abuse or psychological disorders, and
parental or child's difficulty in cognitive functio@ng have been shown to compound the e f f '
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of maltreatment (e.g., Aber et al., 1989; ZingrafY et al., 1993). The research within the area has

consistently stressed the necessity of investigating not only what risk factors M e r intense
the negative effects of early maltreatment, but in what ways these interact in a continuous
fashion to further place the child at jeopardy for development of emotional andlor behavioral
problems. However, it is methodologically difficult, if not impossible, to separate the effects
stemming from abuse fiom the effects stemming fiom variables such as family interaction style
and the home environment. Research findings suggest that maltreatment is often not the sole
cause of delinquency but that maltreatment experiences place the child at risk by creating
predisposing factors that interact with other negative duences (e.g.,low SES) (Schwartz et

d.,1994).
It is suggested by this author that one way to obtain a clearer idea of the types of

potential risk factors, the effects of these factors on developing competencies, and an overall
perspective on the consequences of maltreatment is to gather the life histories, or the selfnarratives of street youth. This assertion stems not only from the aforementioned findings, but
also fiom what the self-narrative is purported to provide: the individual's understandings

surrounding the impact of significant experiences as well as their perceptions of self and others.
More specifically, self-narratives, incIuding their individual "modifications, distortions, and
reorganizations" (Noam, 1988, p.237), are believed to offer a rich source of information about
the story teller's psychological reality and social and cognitive functioning (Tappan & Brown,
1989; Vitz, 1990). It has been posited that this abundant information is transmitted as the
individual often attempts to relate why an event was important to them, what that event meant
to them personally, and how it affected them physically, emotionally or socially (Ressman,

1993). Consequently, the inherent vitality of a personal story, with its depth and breadth, is

believed to provide us with a profusion of psychological informational resources.
Without a doubt, this form of methodology is problematic for large scale studies due to
the slowness of narrative analysis approaches and the limited research funds available for most
studies. The nature of this limitation means that studies employing these procedures have poor
generalizability for their results, and they cannot draw conclusions of causality. Therefore, in
using this methodoIogy, any findings produced are generally viewed as exploratory in nature
and not generalizable by traditional means. However, this does not mean that collection of selfnarratives is not beneficial for studying troubled youth as this form of research often provides
new conceptual knowledge as it allows for the consideration of 'multiple voices' and 'multiple

truths'. These 'truths' and 'voices' may be explored by asking: a) how a particular individual
uses a story format to provide order and context for particular lived experience; and b) what
apparent and underlying meanings are being transmitted by the order and context imposed
upon the experience(s) (Bruner, 1990, 1986; Riessman, 1993). In other words, when utilizing
this methodology it is not only necessary to consider what content is reflected throughout the
story, but also to ask the question: "Why was the story told that way?' (Reissman, 1993 p. 3).
In my master's research I drew on the aforementioned research traditions (Sanderson,

1995; Sanderson & McKeough, 1999). Autobiographical data were collected in order to
compare the self-narratives of behaviorally normal and runaway grls (age 13-19 years) to gain
a richer understanding of 1) the types and frequency of memories that appear in the selfnarratives and the differences on a negative or traumatic level; 2) the types of themes found in

the adolescents' narratives and perceptions of self and others they represented; and 3) the
adolescents' perceptions of sigmficant events q d the differences between groups in how they
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construed their own and other's roles in the cause and course of these events. Findings
demonstrated that the behaviorally troubled group had experienced more negative events, and
that these events differed qualitatively on a traumatic level. As well, it was found that the
behaviorally troubled groups' self-narratives contained more negative themes and these were
pervasive in nature and central to the girls' sense of self Additionally, discourse analysis
showed the behaviorally troubled group used patient roles more than causative ones,
suggesting that they conceived of the self as a victim with little or no control over the cause or
course of events. Finally, a developmental analysis suggested both groups were able to
interpret their experiences in a developmentally equivalent fashion. However, an exploratory
analysis suggested qualitative differences in narrator voice. When compared to the normal
group, the interpretive statements used by the troubled group: 1) tended to be constructed of
more powerful language; 2) covered a wider range of expressive terms for describing negative
and positive Sect; 3) referred to anti-social topics, and; 4) demonstrated the proclivity of these
participants to describe self and others in a negative manner.
Statement of Purpose

It is proposed that an exploratory study of the self-narratives of adolescents who have
engaged in escapist behaviour may allow for greater insight into: a) what types of negative life
events demonstrate a high concordance with later involvement in juvenile delinquent
behaviours; b) how specific styles of understandings regarding these events contribute to
subsequent behavioural and emotional problems; c) what intervening risk factors may
contribute to continued difficulties in development and adaptation to normative society, and d)
why choices are made to maintain or discontinue involvement with delinquent behaviours and
peers ( Holland & Valsiner, 1988; McAdams, 1988; Runyan, 1984; Sanderson, 1995; Sarbin,

1986;Tappan & Brown, 1989; Watson, 1989). The present study extended my masters

research It involved examining the life stories of behaviorally troubled youths in order to
explore if specific life events have contributed to the development of biased perceptions, or
interpretive frameworks regarding sewother. In addition, analyses considered if these
perceptions have shaped, or continue to facilitate subsequent behavioral and emotional
problems. As well, as data was obtained fiorn both male and female street youth, this work
examined possible gender differences in response to maltreatment. Similarly, variations

between groups in delinquent or deviant behaviors were examined. In order to consider the
theoretical basis of this work, chapter two will consider in more depth: 1) the effects of
negative experiences such as maltreatment on developing competencies and its contributions to
delinquent behavior; 2) what the self -narrative is postulated to represent, and the functions it

may serve; 3) normal patterns and deviations in the development of the self-narrative; and 4)
the clinical application of this knowledge. Following this, chapter three will outline the
methods, measures and analyses employed in the study. Chapter four will delineate the results

for each of the analyses conducted and will provide examples of the participants' narratives to
highlight specific points. Finally, chapter five will summarize the findings and discuss them in
light of theoretical and practical implications.

Chapter I1

Literature Review
Normal development, according to the trwactional-organizationalmodel, is
characterized by qualitative reorganizations among behavioural, cognitive, socio-emotional and
biological systems (e.g., Cicchetti, 1991). These reorganizations take place via differentiation
and hierarchical integration of a series of age and stage appropriate tasks. These tasks are seen
to be critical to the child's continuous adaptation, but once mastered decrease in their
importance in relation to the newly emerging tasks. Thus, competence obtained at an earlier
stage is presumed to provide the child with the adaptive ability to gain competence at the next
stage. Each developmental stage is represented by specific tasks that require the child to
coordinate and integrate previously attained competencies in order to facilitate attainment of
later ones (e.g., Cicchetti & Howes, 1992, 1993).
The following discussion will elaborate on how child maltreatment can negatively

impact the attainment of progressive age appropriate developmental capacity. Additionally,
suppositions will be offered regarding the cuiminating deleterious effects of mdtreatment on a
child's continued adaptation, and how these experiences may interact with risk factors2to
contribute to subsequent engagement in escapism and delinquent or problematic behaviours.
For the pwpose of this discussion, the term 'delinquent behaviours' will refer to actions that
are against the law and the term 'problematic behaviours' will refer to actions that create either

'

The author recognizes that other factors such as familial variables (e.g., low SES), reactions to
disclosure, type, severity and length of maltreatment and running away may interact to increase or
decrease the likelihood and severity of delinquent acts. A discussion of the interactive M l i d and
environmental variables will be highlighted following the discussion of maltreatment's effect on
developmental pathways.
,
)
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immediate problems for an adolescent or put the individual at a higher risk for future problems
in emotional and social adaptation.
Maltreatment's Effect on Develo~rnentdPaihwavs
The transactional-organizational model postulates that psychopathology is
multifactorial in origin, as varied causal factors may interrelate during the development of an
individual to create a predisposition for maladjusted outcomes. More specifically, this
perspective views psychopathology as a deviation away from the normal or c o m o n
developmental pathways due to the child's efforts to adapt to negatively impacting events or
individuals. Thus, later engagement in delinquent or problematic behaviours does not occur for
the gain of unique rewards of a specific behaviour (e.g., drug use), but as result of general
patterns of difficulties that have occurred throughout development (Allen et aI., 1990; Cicchetti
& Howes, 1991,1993; Rosenstein & Horowitz, 1996). This suggests that the probability of

psychopathology and deviant behaviours increases when events, such as maltreatment
experiences, are adapted to in a detrimental fashion that in turn hinders or prevents the
mastering of fitwe developmentally stage-salient capacities (Lynch & Cicchetti, 1998;

Shipman et al., 2000). The absence or biasing of these skills can result in a lack of integration
among the socio-emotional, cognitive, social-cognitive, linguistic, and representational
competencies of the child. As early cognitive structures are posited to be subsumed into later
developmental configurations, the absence of early-attained competencies can lead to
difficulties mastering successive developmental tasks.These deviations in developmental
adaptations are believed to interrelate over time with new developmental tasks and result in the
emergence of increasingly severe bebavoural and emotional aberrations (Cicchetti & Howes,
t

1991, 1993; Wolfe & J&e, 1991).
3

?

Attachment: The first staee salient task
The first stage salient task an individual faces is the development of attachment
whereby one gains the ability to regulate affect within present and future intimate relationships
(Bowlby, 1977). The attainment of a secure attachment is important to development as it forms

a model or representation of attachment figures, of the self, and of the self in relation to others.
Internal representational models are described as the unconscious and conscious
representations of self and significant figures that guide the individual's present and hture
relationship behaviours. It is on the basis of the affective experiences stemming from the
seeking and receiving or not receiving caregiving fiom the primary attachment figure that
attachment becomes structured as a working model. This model represents the relationship
among the self, the attachment figure(s) and the external world and functions to aid in planning,
decision making, and interpreting social contexts. As such, the internal working model contains
not only appraisals, but also reappraisals of personal and shared social meanings, and is
animated by emotions, such as fear, anger and love (Bretherton, 1996; Case, 1996).
Consequently, over the development of the individual, self and other experiences are
interpreted on the basis of this model, and as a result, continuity in one's sense of self is
maintained.
The future Influence of this model is proposed to stem fiom its organization of the
child's emotions, cognitions, and expectations of future interactions, and thus, has the capability
to direct the formation and maintenance of subsequent relations. With this in mind, quality of a
caregiver's emotional availability early in life is beIieved to be fundamental to the nature of the
child's relation to its primary caregiver and to the creation of a healthy attachment
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representation for future relations (Crittenden & Ainsworth, 1989; DeKlyen, 1996; Rosenstein
& Horowitz, 1996).

In the successfid adaptation to his first stage-salient task the child will have formed a
secure attachment and as a result will have a representation of their caregiver as being
available, accepting and sensitive to emotional needs. Consequently, the child develops a
stratesy in which helshe gains relative freedom fiom the attention to, and synchronous
integration of, information about the attachment figure. It is also through the positive
relationship with the caregiver that the child develops the ability to regulate emotional
reactions. Accordingly, the child does not feel constrained when needing to express negative
affect directly and expects to be calmed and reassured during stressful periods. As a result of
this, a securely attached child is more likely to spend less time distressed and more time
engaged in positive interactions. As development progresses, the securely attached child should
perceive others as close and supportive as well as have the ability to elicit close and supportive
reactions from others (Pnel, Mitrany & Shahar, 1998).
Early maltreatment can negatively affect the development of the attachment relationship
between the child and their primary caregiver. If the chlld's relationship hstory is characterized
by abuse and/or neglect, with the caregiver unresponsive, interfering, rejecting or otherwise

insensitive, the child is at risk for fonning an insecure working model. Research findings have
shown differing insecure attachment styles in maltreated children classified using the Strange
Situation, but the disorganized attachment pattern appears to occur most frequently in
parentally maltreated children (Cicchetti, Toth & Lynch, 1995; Rosenstein & Horowitz, 1996).
It has to be recognized that maltreated children, like other children, require proximity to
their caregiver in order to gain security. It has been suggested that avoidant, but also
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ambivalent attachment styles can fiction as an adaptive response for maltreated children
whose parents have not been directly fightening (Case, 1996; Crittenden & Ainsworth, 1989;

Main, 1990; Rosenstein & Horowitz, 1996). Main (1990) proposed that in an adaptive fashion
these children may develop a secondary attachment strategy that permits continued
maintenance of proximity and self-organization. For example, if caregiver behaviour is
characteristically inaccessible or rejecting the child may develop a strategy that minimizes the
output of attachment behaviours, by being avoidant. Avoidant chiidren seem to have little need
for the attachment figure and show few outward signs of distress upon separation. However,
upon reunion in the strange situation they exhibit anger and anxiousness about rejection due to
their history of having their bids for attention thwarted. It is believed that these children cope

with increased anxiousness regarding rejection, and ensuing emotional overload, with defensive
behaviours, such as turning away fiom the mother while maintaining proximity (Case, 1996).
Conversely, if caregiver behaviour is typified by inconsistent accessibility the child may
develop a strategy whereby they maximize attachment behaviours in order to compensate for
the fear of possible unavailability. Alternatively, the ambivalent child may in turn reject the
caregiver's efforts to soothe their distress (Main, 1990). Crittenden and Ainsworth (1989) have
offered a similar construction to explain the prominence of the avoidant and ambivalent
attachment styles in maltreated children. They have suggested that these children desire

proximity as separation increases the child's distress stemming fiom previous maltreatment
experiences. After separation however, it is believed that these children remember the
treatment they have received in the past in response to their efforts to gain proximity and as a
result, react in a resistant or ambivalent manner (Cicchetti & Howes, 1993, 1991; Crittenden,
& Ainsworth, 1989; Edgeland et al., 1983; ~hcksonet al., 1989). It has been proposed that
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children with a disorganized system of attachment do not have an adaptive behavioural
stratem.s .

attachment system appears to stem from parental behaviour that is frightening in

nature and creates a situation where the child has an inability to approach, shift attention, or flee
from the parental behaviour that is intolerable (Main, 1996).
Insecure working models are believed to have long term consequences for a child over
their life span, affecting future relations (i.e., both peer and romantic), emotional maturation

and vulnerability to possible psychopathologies. More precisely, insecure working models are
perceived to contain negative biases, in which the self is viewed as unlovable and unworthy and
others are perceived as rejecting and unavailable (Priel et al., 1998). This appears to lead to the
creation of negative expectations for future relationshps, characterizing them as entities to be
feared and distrusted. As these attachment models are stable over time they guide the

individual's expectations, perceptions and evaluations, and behaviours in later relationships in
an effort to maintain concordance between the new relations and their internal working mdels.
Additionally, it has been shown that these interpretive frameworks can, in turn,
contribute to the creation of diEculties in regulating negative emotions, which also adversely
impacts the self and future relations. Research has shown that anger is the natural response of
children to actual separation and loss of parental figures or to the loss that transpires with real
or perceived parental rejetion. As well, if the parental behaviours are continually rejecting in

nature, the child's anger response is hypothesized to gain in frequency and intensity, and to be
displaced onto other sources. The result appears to be hostile or antisocial behaviom (Allen et

aI., 1990). These aforementioned difficulties appear to interact and work as a contributing
factor in the development ofpsychopathologies,and problematic and delinquent behaviours
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(Beeghly & Cicchetti, 1994; Bradley, 1997; Cicchetti & Howes, 1991, 1993; DeWyen, 1996;
Dodge, Pettit & Bates, 1994; Main, 1996; Wolfe & M e , 1991; Wolfe & McGee, 1994).
Pathologies are also seen as a developmental possibility because insecure working
models of attachment are highly susceptible to fragmentation or incoherence. This
fragmentation is believed to lead to multiple, inconsistent and contradictory representational
models of relationships and self Some of the components of this model remain in the
unconscious due to a defensive effort that permits the child to contend with painful experiences
stemming from the caregiver's incompetence or unavailability Pretherton, 1996; Main, 1990,
1996; Lynch & Cicchetti, 1998; Rosenstein & Horowitz, 1996). As well, inconsistencies can

arise within the model as parental explanations or lack of explanation for events may not
correspond with a child's cognitively limited understandings (Bretherton, 1996). Moreover, as
children's cognitive capacities are relatively limited, it is hypothesized that they are particularly
susceptible to fragmentation in the model, which is difficult to revise due to its unconscious
nature (Shields, Cicchetti, & Ryan, 1997). These negatively biased multiple models can form
the beginning stages of defensive structures that over time stand in the way of coping and can
contribute to the development of psychopathology (Bretherton, 1996; Rosenstein & Horowitz,
1996). Supporting research for the role of insecure attachment as a risk factor for

developmental difficulties and psychopathology shows concordance between avoidant and
disorganized attachment and disruptive or antisocial behaviour in childhood @eKlyen, 1996;
Lyons & Ruth, 1996; Sroufe & Edgeland, 1989). Conversely, ambivalent attachment has been
associated with social withdrawal and loneliness (Rosenstein & Horowitz, 1996).

It is recognized that only a small proportion of maltreated children in general will
develop pathologic behaviours, and that other mediating events can influence this association,

such as temperament and supplementary relationships (e.g., Main,1996).However, the
propositions and findings concerning associations between early maltreaiment and insecure
attachment do appear to present a solid logical early variable in the development of later
pathological behaviour. Thus, to recapitulate, from a transactional-organizationmodel, an

insecure working model promotes difficulties in future development, by biasing perceptual,
emotional and social competencies. During the discussion of the impact of maltreatment on the
following stage salient tasks, the continued impact of insecure working models will be also be
considered.
Autonomy The second s t a e salient task
The next stage-salient task facing a child occurs during toddler hood when the child
initiates self-locomotion and begins to develop a sense of self as a separate entity with personal
thoughts, feelings, and behaviours. Maltreatment experiences are thought to increase during
this developmental stage as this is when children begin to assert independence from their
caregivers. Maltreatment during this period has been posited to lead to the development of
disorders in the self-system whereby the individual is only capable of viewing the world in
concrete black and white terms (e.g., good versus bad) (Aber, Allen, Carlson & Cicchetti,
1989). This contention appears to be supported by research demonstrating that physically,

emotionally and verbally abused children lack agency (e.g., were unassertive) during this
developmental stage. Furthermore, this lack in agency was seen as a lack of autonomy and was
associated with lower cognitive maturity scores (Aber, et d,1989; Allen, Aber & Leadbeater,
1990; Cicchetti & Howes, 1991, 1993; Erickson et at., 1989).

Maltreatment has also been shown to severely impact the emotional development of

.

toddlers, as seen in their decreased ability to understand and use "internal state lexicons."
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Precisely, maltreated children have been shown to produce fewer internal state terms and word
types, have a restricted capacity to attribute internal states to self and other, and are context
bound in this form of language use (Beeghly & Cicchetti, 1994). It is proposed that these
difficulties in use, and understanding of sewother internal states could lead to further
disruptions in the development of the self and impact on present and future peer relations
(Beeghly & Cicchetti, 1994).
Research has demonstrated that maltreatment that has occurred earlier in development
has a continued impact on s0ci.o-emotionaldifficulties via a lack of emotional regulation during
this developmental stage (Edgeland et al., 1983). This is believed to stem fiom the effects of an
earlier formed insecure working model of attachment. Specifically, the consequences of
insecure attachment on maltreated children have been shown to be negatively correlated with
attainment of self-esteem, and emotional, social, and behavioural competencies at 24 and 42
months. Difficulties in the development of socio-emotional competencies are proposed to
partially arise from the fear elicited by abusive relationships as this fear continues to impair the
child's ability to regulate and organize their emotional states (Shields, Cicchetti & Ryan, 1994).
In support of this contention, research results have found that young children often exhibited
high levels of fear and anxiety in response to abuse, symptomology similar to that of post-

traumatic stress disorders (Beeghly & Cicchetti, 1994; Burgess, Hartman & McComack,
1987; McCormack, Janus & Burgess, 1986; Rohner & Rohner, 1980; Wolfe & JaKe, 199 1).

Overall, emotionally, physically and verbally abused and neglected young children have
been found in various studies to express considerable anger and act in non-compliant ways,
have difficulties with problem solving and internal state lexicons, and decreased self-esteem.
As well, it has been demonstrated that physicdly, emotionally, and verbally abused children of

.
3
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this age range performed poorly on the Bayley Scales of Want Development in comparison to
a matched control group (Beeghly & Cicchetti; 1994; Cicchetti & Howes, 1991; Erickson et

al., 1989; Egeland et a]., 1983; Rohner & Rohner, 1980).
Schooling: The third stage salient task
The next stage-salient task to be mastered by a child is their entry into the school
system, which brings with it the opportunity to build new relationships with peers and teachers.
As well, the child needs to adapt to the classroom, to novel adults (e.g., teachers) who hction

as authority figures, and produce acceptable levels of academic performance (Aber et al., 1989;
Allen et al., 1990). It is contended that both the social and academic skills required for school,
and acquired from school, are important to later societal adjustment (Cicchetti, Toth &
Hennessy, 1993).
The development of healthy peer relations in school is difficult for maltreated children

as a result of insecure working models, decreased in self esteem, poor emotional and social
regulation, and dysregdated behaviours (Aber et al., 1989; Allen et al., 1 990; Cicchetti &
Howes, 1991;Erickson et al., 1989; Rogosch et al., 1993; 1995; Shields et al., 1997; Smetana
& Kelly, 1989). As discussed, negative effects of abuse on emotional organization and

regulation have been shown to be detrimental to the development of selflother understanding
and social regulation abilities. Furthermore, subsequent development of normative social
behaviours appear to become negatively biased as a b c t i o n of the maltreating environment.

This is not surprising, as it is within the parental-child relationship that a child begins to
develop culturally appropriate emotion management skills that facilitate successful adaptation

within social realms. It has been suggested that biasing of these competencies occurs due to the
child reacting to the maltreatment in an adaptive fashion. For example, the maltreated child
5
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may learn that the expression of certain affective states within the maltreating environment are
unacceptable or even dangerous. To illustrate, Shipman et al., (2000) suggested that
camouflaging anger responses within the familial domain may be adaptive in that the child may
perceive that disclosure of this emotional state may result in harm to self or other, or rejection.
However, these unique strategies for managing emotion, as adaptive as they may be within the
familial context, appear to pose a significant risk for long-term adjustment due to their transfer

to other domains, such as management of peer relations. For example, a sample of sexually
abused girls indicated that in response to negative emotional displays in others, they should
ignore the situation or remove themselves from the environment (Shipman et al., 2000).
Although this response would facilitate physical and emotional protection within a maltreating

context,it interfered with their development and maintenance of friendships. Specifically, these
girls expected less relational support and more conflict from both peers and parents if they
responded in an angry manner to a situation. Moreover, if the child views anger and selfdefense as responses to be camouflaged, this could precipitate and perpetuate situations where
the child becomes victimized by others.
Victimization is not, however, the only behavioural pattern expressed by maltreated
children. Studies have also demonstrated the proclivity of maltreated children, including sexual
abused children, to victimize, dominate and exploit their peers. However, gender differences
exist in this behavioural profile as maltreated girls are more likely to be singled out and
victimized by peers, whereas maltreated bays are more apt to exploit and dominate (Shields et
al., 1997).To account for this tendency towards violence, Kingery (1997) suggested that
maltreated children may use oppressive behaviours outside of the home, (e.g., in school)
because they lack coping resources (e.g., helpful parents). The lack of coping resources then
\
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leads the child to engage in violent activities to manage difficult social conditions, such as lack

of peer acceptance. According to Shield et al.,'s (1997) research, victimizing behaviom may
stem fiom an earlier formed insecure working model that characterizes relationships as
coercive in nature with little emotionally/physicallyavailability. It is plausible then that
maltreated children do not turn to their parents for coping resources as their working model
characterizes their caregivers as unable or unwilling to provide the necessary aid. Moreover, as

the working model is a blue p ~fort relationships it is also possible that an insecure model
would lead the child to form coercive peer relationships.
Prolonged negative effects for the self and communion with others within this
developmental period stem fiom maltreatment's continued impact on emotional understanding
and regulation. As discussed, maltreated children may either misinterpret or unsuccessfidly
process environmental.information about other's and their own emotional states, and this in

turn hinders their ability to establish and maintain constructive interpersonal relations (Shipman
et al., 2000). Additionally, a lack of ability to control affkctive reactions in a nonnative manner
and an inability to talk about internal emotional states and emotions regarding others firher
compounds difficulties in scholastic social realms (e.g., Rogosch et al., 1995). Research has
supported this assertion and demonstrated that teachers ranked physically and emotionally
abused, and neglected children lower on social competence and emotional health than a control

group (Erickson et al., 1989). In studies of sexually abused children, difficulties in peer

relations have also been noted, with findings suggesting these children are more withdrawn,
unpopular, obsessive-compulsive, and aggressive and exhibit a higher need for closeness to
other children (Erickson et al., 1989).
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Further difficulties in peer relations appear to stem from impairments in maltreated
children's social-cognitive hctioning and that these difficulties are influenced by biased
interpretations of moral and social conventional transgressions (Buchsbaum et al., 1992). More
specifically, it has been found that abused children considered transgressions that resulted in
psychological distress to be "more universally wrong'' than did neglected children. Conversely,
neglected children rated the unfair distribution of resources to be "more universally wrong."

Lastly, both groups rated transgressions that occurred against others as being more serious and
"universally wrong" than transgressions that occurred against the self (Smetana, Kelly &
Twentyman, 1984; Srnetana & Kelly, 1989). These researchers posited that perceptions such

as these may contribute to maltreated and neglected children reacting aggressively in some
situations (e.g., unfair distribution of resources) and also may account for a tendency for these
children to assume the role of victim in some peer interactions.
Successful adaptation to school entry is impeded by the negative effects of
maltreatment on academic performance. Research has shown that maltreated children not only
can be characterized by lower scores on standardized tests (e.g., WPPSI) and poorer academic
performance, but by grade repetition, and disciplinary difficulties(Aber et al., 1989; Erickson
et al., 1989; Rogosch, 1995; Wodarski, Kurtt, G a u d & Howing, 1990). To illustrate,

Eckenrode et al., (1993) found that physically abused and neglected children tended to exhibit
poorer school performance. Moreover, in their study the group of maltreated children (11420)
scored significantly lower on standardized indices of academic ability than a matched

comparison group (n=420). Additionally, physically abused and neglected children were 2.5
times more likely to repeat a grade, received more C's and D's and were more likely to be
referred to the principal than the comparison boup. These results concur with the
'

2

23
aforementioned research of Egeland et al., (1983) which suggested that abused children lacked

self-esteem and appeared unwilling to attempt problem solving tasks. These characteristics are
purported to contribute to lower academicpeflormance, as these children lack the belief that

they are capable of performing academic tasks, and often react with high levels of aggression
and ftustration when first attempts to solve problems are unsuccessll (Wodarskiet al., 1990).
Correspondingly, sexually abused children have also been noted to show poor comprehension

of school tasks, have poor classrmm competence, tend to be more disruptive in the classroom,
and are more likely to provide irrelevant responses to questions than control group children
(Trickett, McBride-Chang & Putnam, 1994).
In summary, the maltreated child's lack of secure attachment, difficulties in socialemotional regulation, biased social-cognitive understanding, difficulties in problem solving and
lack of self esteem are all seen to adversely impact the child's ability to manage successfidly

entry into and adaptation to school (Bradley, 1997; Cicchetti & Howes, 1991; Dodge et al.,
1994; Rogosch et al., 1995). Moreover, struggles within the academic and peer arenas &en

result in confirmations uf existing negative views of self and others. Therehre, it is believed
that these factors interact to put the developing child at risk for later engagement in delinquent

activities during adolescence (Cicchetti & Howes, I99 1,1993;Dodge et al., 1994; Rogosch et

al., 1995).
Adolescence: The fourth stage salient task
The final stage-salient task that will be discussed is the maltreated child's entry into
adolescence. During this period the influx of hormonal influences and cultural pressures for the
adolescent to enter adulthood leads to radical changes in behaviour. As well, it is during this
time that the individual should bewme capable of f o r d operational thought, allowing for
.

%
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greater conceptualizationof problems and the ability to better argue points with adults.
Additionally, it is during this developmental stage that an adolescent should begin to strive for
autonomy fiom parents while attempting to maintain positive relations with them. Competent
adolescents have been shown to seek autonomy in a manner that respects both themselves and
others. Adolescents who were maltreated and maintain an insecure working model appeared to
have difficulty with this competency, as they had difficulty synthesizing their needs with those
of others. This difficulty is compounded as there is little likelihood of gaining or preserving
positive interactions with caregivers during drive towards independence (Allen et al., 1990). As
well, the risk for behavioural problems is thought to increase in insecurely attached adolescents

as the strivings for autonomy may illicit fears regarding the caregiver's emotional availability
and thus increase or rekindle feelings of anger and hostility in the adolescent (Allen et al.,
1990).

It is the contention of the transactional-organizationalmodel that the negatively biased

internal representations stemming fiom an abusive childhood (e.g., insecure working model)
leave the adolescent with poor self-efficacy, little autonomy, poor problem-solving skills, and
related decreased/biased social emotional and moral competencies (Allen et al., 1990; Cicchetti
& Howes, 1991,1993; Rogosch et al., 1995).

The development of the Adult Attachment Interview (AAI: George, Kaplan & Main,
1985) has facilitated the study of long term effects of early attachment working models into

adolescence, and as a result the association between attachment and pathology (e.g., Allen et
al., 1996). This interview requests descriptions and evaluations of childhood attachment
relationships, loss of attachment figures, separations from attachment figures and the effects of
these experiences on the in&vidual9sdevelopment and personality formation (George, Kaplan
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& Main, 1996). The AAI's classifications were developed to parallel the infant attachment

classification system with a dismissing classification corresponding to an infant avoidant
classification, a preoccupied rating corresponding to infant ambivalent working models, and a
unresolved-disorganized rating corresponding to infant disorganized-disoriented classification.
Similar to the defensive process proposed by Main (1 990) it has been found that
dismissing adolescents use a minimizing strategy whereby they dismiss either the importance
of attachment or the degree of influence that attachment relations have had. Specifically, the
negative impact of attachment experiences is redressed by strategies of normalization,
idealization of parents or poor memory for childhood. Antithetically, individuals with a
preoccupied attachment style use a maximizing strategy, that is characterized by confusion or
enmeshment in attachment relations and a lack of ability to view these objectively and advance
beyond their preoccupation (George, Kaplan & Main, 1985). An individual with an unresolved
attachment pattern experiences disorganization and disorientation when describing traumatic
loss or abuse events, often seen in the declaration that they have no memory for childhood
relations with their parents. In addition, this disorganization only occurs when discussing
traumatic attachment events (e.g., loss); thus, another attachment organization should be
accessible when discussing other life events (e.g., dismissing).
Research has shown an association between deviant and problematic behaviours in
adolescence and insecure attachment. In particular, conduct disorder and substance abuse, and
anti-social, narcissistic, and paranoid personalities have been associated with dismissing
attachment (Allen, Aber & Leadbeater, 1990; Allen et al., 1996; Lyons-Ruth, 1996; Rosenstein
& Horowitz, 1990). Conversely, affective disorders have been associated with preoccupied

classifications (Rosenstein & Horowitz, 1990), and serious suicidal ideation and behaviour
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with unresolved-disorganized attachment (Adam, Sheldon-Keller, & West, 1996). Of note, it
was also found by Rosenstein and Horowitz (1996) that emotional and troubled males were

more likely to have a dismissing organization than female adolescent participants.
Core values developed within the familial milieu also appear to contribute to the
development of problem and delinquent behaviours in adolescent. As previously discussed, the
moral development of maltreated children appears to be hindered, which is believed to
contribute to difficulties in peer relations due to expression of aggressive actions and tendency
towards victimization due to lack of self-worth (Smetana et al., 1984; Smetana & Kelly, 1989).
Difficulties in transmission of the dominant core values of a culture, as a result of continued
poor parental relations, can lead to further delays or deviations in moral development, which
may contribute to involvement in delinquent behaviours. Specifically, research has found that
maltreated females' lack of identification with predominantly normative social values is related
to delinquent behaviour, and behaviours that put the self at risk such as drug use and
unprotected sexual activity (Allen et al., 1990; Goff & Goddard, 1999). Furthermore,
delinquent behaviours for both genders appear to be related to one of two values, either a
hedonistic value where enjoyment is gained fiom the activity or a security value, where survival
or protection is being provided. These values are also associated with normal development and
with children and adolescents that do not engage in delinquent behaviours. However, it has

been suggested that in maltreated adolescents delinquent behaviours stemming from a value of
survival (e.g., theft) may indicate the adolescent's need to cope with basic anxieties arising

fiom their parents lack of physical and emotional care (Goff & Goddard, 1999). Moreover,
more violent crimes and those that produce a victim appear to be strongly associated with the
dominant security value with research indicating that low self-efficacy, or a negative view of

self, is significantly related to engagement in deviant and delinquent behaviour. The
relationship appears to stem fiom the fact that in general, adolescents who have been
maltreated have little belief in their control over social outcomes, see themselves as less
competent, and view themselves as having little likelihood of achieving desired outcomes and

as a result, avoiding serious problem behaviours (Allen, 1990).
These findings appear to be related to findings from studies on survivors of childhood
sexual abuse where it was found that these individuals expressed a high need for power and
control, whether expressed positively (e.g., social responsible leadership), or negatively (e.g.,
exploitation of others). The need for power appears to stem fiom their beliefs regarding self
and other, where self was seen as powerless, and there was a greater expectancy of betrayal by

significant others (James, Liem & O'Toole, 1997; Liern, O'Toole & James, 1996). In revisiting
the early maltreatment relationship, these again are not surprising findings as maltreated
children have developed in an environment where they have experienced loss of power in
traumatic situations, and have had trusted others who abused their positions of power. Liem et

al., (1996) suggested that the thematic material evident in self-narratives collected from these
individuals may be suggestive of an emotional construction of the self as a passive victim who
exists within a world ofhostility. One way these individuals appear to combat their distrust is
to place themselves in positions that afford them power and thus, physical and emotional
separation and protection.
Moreover, these adolescents may also seek out illegal activities such as drugs and
alcohol to obtain a sense of security, self-efficacy and well-being (Allen et al., 1990; Cicchetti
& Howes, 1991, 1993). Specifically, maltreatment adolescents often have little connection to

normative social arenas whereby they could acquire socially acceptable high status
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achievement or appraisals. This in turn appears to contribute to associations with delinquent
peers, as involvement in, and successful completion of illegal activities serves to furnish
feelings of higher status or worth and a sense of belonging due to favorable appraisals.
Additionally, once delinquent peers gain in social significance, the adolescent can compare
hisherself more favorably with the social group within which he/she is behaviourally
successrl @e Li, 1999; Jang & Thornberry, 1998). The danger in this form of selfenhancement is of course that increasing involvement in illegal activities yields a greater
likelihood that they will be further isolated from contacts that could initiate and sustain
interventions and nonnative educational and occupational opportunities (De Li, 1999).
The increase in likelihood that maltreated children may engage in subsequent delinquent
behaviours seems to be born out in prospective research findings that have demonstrated that
childhood victimization significantly increases an adolescent's risk of arrest by 59%, with
higher rates of delinquency complaints in adolescence (Widom & Maxfield, 1996; Zingraff,
Leiter, Myers & Johnsen, 1993). Even more disconcerting is the prospective finding " that the
odds are almost two times higher that an abused and neglected child will be arrested for a
violent crime as a juvenile than a child of the same gender, age, and race who grew up in the
same neighborhood or who was born in the same hospital at the same time7'(Widom, 1998 p.
226). Moreover, the results from this study also indicated that these children tended to be

arrested earlier, and commit more offenses and were more likely to become repeat offenders.
The authors of this study also noted that the majority of their sample did not become
delinquents or adult criminals. However, when controlling for gender it was demonstrated that
the male participants engagement in violent and delinquent crime approached the majority.
Also of importance was the finding that the females in this sample were two times more likely

to be arrested for violent criminal behaviour in comparison to matched juvenile controls
(Widom & Mafield, 1996). This is recognized by the authors as a new finding as females
have traditionally had little involvement in aggressive crimes. Thus, although male adolescents
still commit more violent crimes than females, there has been a significant increase in
adolescent females being arrested for these types of crimes (Hoyt & Scherer, 1998).
Cunningham (1994) has pointed out however that this phenomenon may be related to, or

compounded by the fact that we are now seeing " the first generation of violent female street
gangs" (p. 5).
Despite the provocative findings of Widom and Maxfield (1996), these investigators
noted that the control group of juvenile delinquents was as likely to continue engaging in
criminal comportment as those delinquents who had experienced earlier abuse. This finding
lead the researchers to the conclusion that early abuse does not sect the likelihood that a
person will continue engaging in criminal behaviour. However, they and other researchers have
noted that early abuse appears to lead to the early engagement in delinquent acts and it may be
early involvement in delinquent activities that promotes the continuation of criminal behaviours
and the stabilization of aggressive tendencies (Cunningham, 1994; Kingery, 1997; Loeber, De
Lamatre, Keenan & Zhang, 1997; Widom & Maxfield, 1996). More specificdly, age of onset
appears to be negatively correlated to severity of delinquency, and related to increases in
variety and duration of problematic behaviours (Widom, 1996,1998).
These results would appear to be supported by the developmental pathways correlated

with involvement in disruptive and delinquent behaviour proposed by Loeber et al., (1997). His
research team has delineated a model of three interactive pathways that these behaviours
appear to foilow. The first pathway deals with authority conflict and starts with defiant
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behaviours such as doing things in own way, refusal to conform to behavioural requests and
disobedience. Later stages of this pathway encompass authority avoidance behaviours, such as
staying out late, truancy and running away. The second pathway, the covert pathway, starts

with minor clandestine behaviours, such as lying, shoplifting and property damage and
progresses to moderate offenses including the$ over two hundred dealing in illegal substances

and break and enters. The third and final pathway is the overt pathway and begins with
aggressive behaviours, like bullying, fighting, gang banging and moves to more serious forms
of violence, such as attacking others, exploitation and forcing sexual acts. Each of these
pathways is developmental in nature, with research showing that pathway one tends to have an
earlier onset than pathway two,which in turn tends to have an earlier onset than pathway three.
However, by the age of 12, the onset of stage two and three appear to occur at approximately
the same time. In addition, it was noted that individuals who persisted in deviant and delinquent
behaviours tended to follow progressively through the stages, becoming more involved over
time in more serious behaviours, and tended to follow multiple pathways. Moreover, the earlier
the engagement in deviant behaviours, especially those concerned with aggressiveness, and the

more diverse the comportment, the greater likelihood of persistence of these behaviours and
recidivism (Goman-Smith et al., 1998; Loeber et al., 1997; The Daily, 1999). Despite these
provocative findings, the research clearly indicates that although childhood maltreatment places

an individual at risk for developing later deviant behavioural patterns, the pathway is not direct
or inevitable. It is important to consider that there are many interactive risk factors that may
exacerbate negative developmental possibilities for the maltreated child.
Familial. Environmental and Child Factors Contributing to Delinauent Behaviours
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Investigations of the effects of maltreatment on the development of delinquent
behaviours in adolescents have found that developmental aberrations arising fiom maltreatment

are exacerbated by certain risk factors. This discussion will briefly highlight the research
concerning how certain familial variables, type, severity and length of maltreatment, reactions
to disclosure, and escapism interact to increase the likelihood and severity of delinquent acts.
Familial variables
There is a great deal of evidence to suggest that certain familial variables contribute to
the creation and maintenance of abusive states (e.g., maltreatment and sexual abuse) and the
development of later delinquency in adolescents (Gelles & Comell, 1997; m a n - S m i t h ,
Tolan, Loeber, & Henry, 1998; Janus et al., 1987; Rosenbaum, 1989; Wolfe & Jaff'e, 1991).
Investigations of the familial factors that appear to contribute to both maltreatment and
developing delinquency have noted some level of contribution fiom low socio-economic status,
single parent families, broken homes, family criminality, parental isolation, parental stress,
parental pathology, familial aggression and violence. Similarly, parental conflict and parental
aggressivenesshave been shown to be predictive of subsequent violent offending, while lack of
maternal affection and paternal criminality have been shown to be predictive of involvement in
property crimes (Gelles & Cornell, 1997; Kingery, 1997; Robins & Rutter, 1990; Rosenbaum
1989; Walker et d.,1989).

Severity fieauencv and tvDe of maltreatment
Similarly, many studies have been conducted in an attempt to delineate the effects of
factors such as severity, frequency and type of maltreatment on emotional and behavioural
outcomes (Manly, Cicchetti & Barnett, 1994; Oats, O'Toole, Lynch, Stem, & Cooney, 1994;
Wolfe and McGee, 1994). The findings of these studies are generally contradictory. One
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investigation determined that the more severe the experienced abuse was, the less the
frequency of maltreatment influenced behavioural outcomes (Manlyet al., 1994). However, in
a study of sexudly abused children it was noted that the severity of abuse did not influence
symptomology while frequency of abuse did. It was found that children who frequently
experienced sexual abuse were more likely to express ongoing behavioural dysfunction (Oats
et al., 1994). It has been noted also that neglect appears to increase the risks of arrest for
violence; thus, it is not simply a case of violence begetting violence (Widom, 1998). Wolfe and
McGee (1994) have also attempted to predict behavioural outcomes in adolescents based upon
the types of maltreatment they had experienced. Results indicated that type alone did not
predict behavioural outcomes, but that the interactions between types, severity, and length of
maltreatment were predictive of behavioural outcomes. The number of different, yet
provocative, findings concerning the effects of severity, frequency and type of abuse suggests
that further exploratory and controlled studies need to be conducted that consider the
interactional and additive effects of these variables.
Reactions to disclosure
It is also postulated that familial and community response to disclosure may interact
with the effects of maltreatment to encourage the development or continuance of delinquent
behaviour. Support for this assertion stems from research demonstrating that symptoms
expressed by young children after disclosure strongly resemble those of chronic post-traumatic
stress and are characterized by high levels of anxiety, fears, and intrusive thinking (Burgess et

d.,1987; Garnefski & Diekstra, 1997; Strauss, 1994). It is suggested that the effects of
maltreatment may be exacerbated if disclosure of the abuse is met with reactions conveying
!

disbelief or blame. These types of reactions are proposed to lead to a secondary traumatization
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that compounds the deIinquent behavioural manifestations by encouraging the individual to
escape hrther victimization by running away (Bowers, 1988; Burgess et al., 1987; Straws,
1994; Zingraff et al., 1993).

Escapism
The developmental-motivationalperspective explains the phenomenon of escapism by
asserting that children who have experienced constant abuse tend to adapt to the home
environment by becoming more withdrawn and passive. As previously discussed, they
camouflage their emotional responses. Consequently, they tend to run away from home instead
of acting aggressively, or trying to engage in physical acts to protect themselves, or obtaining
help from agencies that offer protections (Gutierres & Reich 1981;Strauss, 1994; Wolfe &
JatlFe, 1991).
Empirical investigations of various runaway populations have established that runaways
have experienced significantly more child maltreatment compared to those adolescents who
have not left home. One study found that of 5392 abused children referred for assistance, those
who were physical abused were more likely to be incarcerated for escape acts when compared

to non-abused juvenile offenders (Gutierres & Reich 1981). In a prospective study similar
results were obtained, indicating that maltreated children (includmg neglected children) were
significantly more likely than a comparison group of children to have delinquency complaints.
Furthermore, these delinquent acts most oAen took the form of escapism (89%) (ZingraRet al.,
1993). Other studies have discovered the presence of gender differences, finding that female

runaways tended to be escaping sexual abuse while male runaways were escaping physical
abuse (Hoyt & Scherer, 1998; McCormack et a]., 1986; Zingraff, et a], 1993). The nature of
running away generally places the adolescent in closer proximity to other aggressive or
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delinquent youths (e.g., gang membership) (Cunningham, 1994; Hoyt & Scherer, 1998). This

can result in increased involvement in delinquent related activities as there is a removal of
guardianship, and a decrease in interactions occurring in conventional social environments
(e.g., school) (Cunningham, 1994; Finkelhor, 1997; McCormack et al., 1986; Steele, 1986;
Strauss, 1994; Zibin, 1995). As discussed previously, early delinquent activities by maltreated

runaways appear to be characterized by petty larceny (e.g., shoplifting), and property offenses
(e.g., break and enter), and further revictimization (e.g., prostitution) (Bjamason, Sigudardottir
& Thorlindosson, 1999; Hoyt & Scherer, 1998; McCormack et al., 1986). For example,

elevated narcotic and alcohol use places the adolescent in greater danger of being revictimized
as these intoxicants diminish both mental and physical capabilities, and as such impair abilities
to avoid dangerous situations or defuse them if necessary. As well, intoxication may increase

the likelihood of the adolescent engaging in delinquent or violent behavior, such as theft or
fighting,that in turn increases hisher likelihood of being victimized if the balance of power is
altered in another's favor (Bjarnason et al., 1999; Hoyt & Scherer, 1998; Paetsch & Bertrand,
1999).

In summary,research has established a link between early negative experiences and
later behavioural problems (e.g., delinquency) in adolescence (e.g., Bowers, 1990; Widorn &
MaxfieId, 1996. 1998; Zingraffet al., 1993). However, the various examinations of the
possible connections between maltreatment and delinquency have consistently pointed to other
risk factors that modifl, or magnify, the effects of the abuse. The research within the area has
consistently stressed the necessity of investigating not only what risk factors further compound

the negative effects of early mdtreatment, but in what ways these factors interact to compound
difficulties in the development of emotional and behavioural problems.
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It is proposed that an exploratory study of the self-narratives of adolescents who have
engaged in escapist behaviour may allow for greater insight into the interactive influence of
maltreatment, escapism and involvement in delinquent activities. The decision to make use of
self-narratives as a research approach is based on the theoretical foundation of narrative
psychology, which contends that narrative forms of thought may act as the basis, or structure,
for much of the organization of human social and intrapersond cognition (Bruner, 1987, 1989,
1990; Gergen & Gergen 1988; Nelson, 1981; Mancuso & Sarbin, 1983; Snow, 1990%1990b;
Vitz, 1990). More importantly, this form of thought is believed to develop through interactions
between the child and the environment, with the familial milieu postulated as the most
significant influence Wller & Moore, 1989; Snow, 1990% 1990b). Therefore, study of street
youths' self-narratives should facilitate not only the exploration of early familial situations and
their impact on development, but plausibly other interacting factors that may have influenced
behavioural choices, in either a self-enhancing or self-damaging manner. In order to
substantiate the use of narrative methodology as a beneficial exploratory research tool, the
following discussion will consider what the self-narrative is conceived to represent and
mfluence, how it is structured and develops, along both normative and deviant pathways, and
the utility of narrative methodologies for exploratory research.

The Self-Narrative
The self-narrative of an individual is conceptualized as a "special kind of story that
each of us naturally constructs to bring together the different parts of ourselves and our lives
into a purposeful and convincing whole" (McAdams, 1993, p. 12). In other words, throughout
development an individual attempts to establish systematic coherent causal connections
between lived events, perceptions, and understandings. Personal identity, in this constructivist-
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developmental tradition, is considered to partially arise from the life narrative's imposition of
configurations and constraints on self-relevant events, forming them into a historical totality
(Gergen & Gergen, 1983; Kerby, 1991;Mancuso & Sarbin, 1983; McAdams, 1993; Neisser,
1994; Polkinghome, 1988; Robinson & Hawpe, 1986; Sarbin, 1986; Schaffer, 1992; Singer &

Salovey, 1993; Spence, 1982).
Constructivst-developmentalists view the self-narrative, or biographic accounts of self,

as consisting of the history of an individual's important relationships and their internalizations
(e.g., nuclear episodes/self defining memories). It assumes that the internalization of

relationships can, and does, continue to shape an individual's experiences and perceptions long
after the self has developed more complex meaning frames to understand the experience (e.g.,
McAdams, 1993;Noam, 1988, 1 996). This tradition contends that self-narrative forms the
foundation of personal identity as it aids in the conceptualization of one's life experiences and
guides one's behaviour (e.g. Barclay, 1994; McAdams, 1993; Mancuso & Sarbin, 1983). It is
argued that the self-narrative can be seen as providing the foundation for identity as it allows an

individual to ask and answer the question "Who am I" (McAdams, 1993; Polkinghome, 1988).
Xn other words, it is argued that in order to h o w anyone you need to know their story, and for

anyone to know themselves, and to make meaning of their lives, they must come to know their
own story (McAdams, 1993; Singer & Salovey, 1993). Other theorists, however believe that

this claim is inaccurate, as such an assertion necessarily means that the self-narrativeis the
major, or the only, ingredient in the formation of the self. Furthermore, this declaration does not
take into consideration the fact that knowledge about the self also depends on perception,
conceptualization, and private experiences (e.g., Neisser 1994). Therefore, Neisser (1994) has
argued that the self-narrative forms only one of :$hemany bases upon which an individual's
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identity is built. However, it is agreed by most theorists that at least some portions of an
individual's personal identity are developed through self-narratives, as they provide to the
individual an intimate understanding of their developing story, and consequently, direct fhture
behaviour (e.g., Barclay, 1994; Neisser, 1994; Sarbin, 1986). It also must be noted here that
western culture's assumptions regarding the linear "problem-solving" configuration of selfnarratives does not always apply to self-narratives arising fiom other cultures (Bidell,
Hubbard, & Weaver, 1997). Thus,the following discussion should be seen in light of its
cultural constraints.
The primary purpose served by the self-narrative, then, is its ability to be selfdefinitional, as it provides the individual and listeners with at least partial knowledge about the
various realities of the teller, knowledge regarding hisher multiplicity of selves (Barclay,
1994). This purpose is served by self-narrative's canonical configuration whereby the narrative

is structured so that it is emotionally meaningful and consists of causally connected events.
Additionally, the life story is not only temporal in nature but contains evaluative cohesion. This
theoretically furnishes, to the self, understandings of why and how distinctive life episodes are
important to the overall configuration of one's personal identity (Fiwsh, 1994; Kerby, 1991;
Mancuso & Sarbin, 1983; McAdams, 1993; Neisser, 1994; Polkinghome, 1988; Robinson &
Hawpe, 1986).
Structure of the Self-Narrative
The structure of a self-narrative results fiom individuals using anticipatory schemata to
organize information inputs fiom experiences in a way that facilitates their comprehension,
memory, and recall. These anticipatow story schemata form causal linkages between disparate
pieces of information by creating categorical connections. Specifically, story schemas order
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disparate experiential inputs by providing the necessary structure for these events, such as a
plot line (Crites, 1986; Gergen & Gergen, 1983, 1988; Kerby, 1991;Mancuso & Sarbin, 1983;
McAdams, 1993; Tappan, 1992; Wyatt, 1986). Narrative thinking is thus viewed as a heuristic
process involving causal thinking that consists of creating a fit between an experience and a
type of story schema (Robinson & Hawpe, 1986).
Life experiences however, do not automaiicalIy assume a narrative form as it is through
reflection on experience and improvisation that an individual constructs and reconstructs
hisker story (Barclay, 1994; Robinson & Hawpe, 1986). The ongoing development of the selfnarrative still uses thematic material that relates back, either directly or indirectly, to prenarrative aspects of an experience. Pre-narrative refers to the events, experiences, and actions
that we encounter in our lives. A personal narrative is then created when an individual adopts a
narrator's role and maps a plot/schema to chaotic, vague, sensory inputs in order to provide
structure and to create understanding (Kerby, 1991;Mancuso & Sarbin, 1983).
Mapping of a situation is accomplished through emplotment, which consist of applying
a cultural stereotypic configuration of actions and understandings (e.g., plot) to life

experiences. Specifically, the story maker employs cognitive strategies to examine the
information he/she has available regardmg the experience and identie the relevant facts to be
applied. These relevant pieces of knowledge are then mapped onto the story structure.
Analogical reasoning is asserted to be the cognitive strategy most often used in narrative
thinking (Crites, 1 986). This form of reasoning utilizes the individual's world knowledge to
provide examples of the features and relationships that satisfy the chosen plot type and to
provide information regarding the plausibility and coherence of the story created. Hence, the
author of the self-narrative uses this reasoning to, choose and to construct the characters,
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figures, and roles that are employed in hisher self-narrative (Crites, 1986; Mancuso & Sarbin,
1983; Wyatt, 1986).

It is argued, then, that prior to the individual engaging in some degree of narration the
meaning of the events experienced are obscure. Emplotment allows for the actions of human
agents to be intelligible as they are framed by the individual's history of causes, goals, failures,
achievements, and aspirations. Thus, creation of a self-narrative enhances self-understanding as
it integrates the knowledge surrounding an event with conjecture and interpretations based on
historical understanding pruner, 1994, 1990, 1987; Robinson & Hawpe, 1986; Shank &
Abelson, 1995). The historical framework of the self-narrative facilitates the ability to know the
self as it furnishes the individual with an ability to interpret present situations, in light of past
ones, and past ones, in light of the present ones (Crites, 1986; Hermans et al., 1993; Mancuso
& Sarbin, 1983; Shank & Abelson, 1995). However, it must be recognized that understandings

regarding the past or present are not static in nature. In fact, it is believed that continuous

reconstructive activities occur as a result of the individual encountering both expected and
unexpected life events during different stages of development. Furthermore, the content

included in a retelling of a life story becomes reconstituted depending on whether, and how,
personal stories are told to others and the reactions of the self and others to the narration (Shank
& Abelson, 1995). These reconstrutions result in changes to the individual's present

perceptions, but they tend to be incorporated in a way that preserves continuity within the selfnarrative. In other words, they are consolidated in a way that maintains self-consistency,
identity, order, and cohesiveness with the past (Hermans, 1992; Noam, 1996; Wyatt, 1986). It
is thought this consistency may arise from the fact that the "I" relies on fragmentary and
intermittent memories that go back to childhood to make decisions based in the present.

40

Although these memories are fiagtnented, they form a strong enough link with the past to

provide the present self with a sense of having existed over time (Nelson et al., 1997).
Understanding of one's personal identity is contended to arise through emplotment
processes as the self, during narration, is divided into the IT' and the Itme".The 'Tt constructs

and chooses the plots for the second order selves, the "me's." In other words, the se& as
subject, is the "I"while the self, as object, is the "me". This differentiation is believed to allow
the individual to consider self-actions and perceptions in a somewhat objective fashion that
involves interpretive and conjectural processes. Hence, the 'Tocan be said to be the story-teller
that a person develops over histher life span in order to understand the actions of the "me's" in
the self-narratives (Hermans, Rijks, & Kempen, 1993; Mancuso & Sarbin, 1983; Nelson,
Henseler, & Plesa, 1997). It is the plots that are used to organize the self s story around the
"me's" that provide the interpretive ability to describe attributes or properties regarding the self,
such as "I am a nice person" (Kerby, 1991). Conjectures about possible actions for the "me"
are possible, as plots that involve action use the "me" to meet the requirements of a specified
story line, and the types of "me's" can be chosen from a variety of representations, or schemas,
of possible kinds of "me's" (e.g., rebel) (Hermans, Rijks, & Kempen, 1993; Mancuso &
Sarbin, 1983; Nelson et al., 1997).
It has been suggested that the choice of anticipatory story schema applied to

experiential inputs are often influenced by motivations that are directed at accommodating
difficult or negative life memories as opposed to simply assimilating events into the selfnarrative. Thus, stories created by the individual about relevant experiences are shaped by the
person's goals of considering things they want to reflect on and remembering what they want
to remember. The story that is constructed around these significant experiences can be seen as
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advantageous in most circumstances, as it aids an individual in maintaining important beliefs
about self and world. For example, it has been argued that individuals often deal with difficult
or disappointing events by modifying reality and accommodating an event in a revised story to
place a more positive spin on the experience (Holmes & Murray, 1995).

It is believed that certain types of anticipatory story schemas are more likely to handle
these accommodative inputs, while others serve more of an assimilative function, simply
absorbing the experience into master stories, and eventuaIly the larger self-narrative. Moreover,
accommodative story types are believed to be organized in a hierarchical structure that is
ranked by the degree to which the plot supports and maintains the individual's beliefs and value
systems. Higher-order story lines are argued to serve as the templates for editing experiences.
Middle level story lines are less inclusive in nature, and depict generic experiences within more
confined domains. In contrast, lower-order story types serve as "the first line of defense" in
dealing with events that are difficult or disturbing to the individual. Thus, lower-order stories
are primarily motivated to adjust realities so that the event in question can be more easily
incorporated in master stories and the resulting self-narrative. These forms of lower-order
stories, or rnicronarratives, are posited to be limited in scope and deal with either specific
events or very narrow categories of experiences (Holmes & Murray, 1995).
In this cognitive-motivational framework, micronarratives, and to some degree mid

level story lines provide the individual with an interface with present and future realities of
relationships. These propositions are based on the belief that these types of stories can be more
easily modified as they have fewer associations with other stories and are more flexible than
higher level stories, which are broadly thematic in nature. If the individual then has a strong
master story, such as seeing oneself as a victim, it is believed they will more likely rely on
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lower order story lines that will help sustain their attitude whenever possible. Conversely, if the

individual maintains competing story lines they are more likely to beat new experiences and
information as diagnostic in nature, and let the story "udoId with fewer a priori restrictions"
(Holmes & Murray, 1995, p.46).
The many different types of anticipatory story schema brought to bear on a selfnarrative are often culturally derived and provide an implicit procedural plan for organizing
information. It is through individuals' involvement in certain social groups or communities that
they learn about, and learn to use, culturally specific plots, or story-schemata, to facilitate
personal understandings (Bidell, Hubbard, & Weaver, 1997; Bruner, 1987; 1990; Cites, 1986;
Tappan, '1992). For example, Bidell et al., (1997) demonstrated that the African-American
culture in Boston produces a very different type of story schema than the Western problemsolving schema The problem-solving schema is seen to consist of initiating events, obstacles,
attempts, reactions, and outcomes. These researchers noted that participants in the AfricanAmerican sample they studied did not produce goal-oriented sequences in their personal
stories, but the stories, instead, functioned to depict a particular theme through "a gestalt-like
portrait of events" (Bidell et al., 1997, p. 2). These researchers agreed that, like Western
stories, the Afiican-American participants' stories had a beginning, middle and an end, but
instead of adhering to a linear format, were circular in nature. Accordingly, it may be said that

the social matrix of plots, within a culture, provides the subtext upon which explicit prospective
and retrospective self-reflections are constructed and judged (Kerby, 1991).

In each miniature community there will exist a set of selective narrative schemata that
apply certain structures to stories so that they contain the content and continuity necessary to be
understood within the community (Gergen & q r g e n , 1983; Mancuso & Sarbin, 1983; Potter
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& Wetherell, 1987). It is argued that these are used by individuals to make sense of the world

and to communicate with each other. The tendencies to represent events and understandings in
similar narrative fashions are thought to allow people to understand and to employ specific
attitudes, beliefs, and attributions that are characteristic of their community, and that differ

from other social groups. These representations are considered social in nature because they:
(1) are learned and created within the dialogue of the community; (2) allow understanding

between people, as they promote understanding about what others are saying; and (3) can be
used to distinguish between different social groups (Bnmer, 1987; Gone, Miller & Rapport,
1999; Harvey & Martin,1995; Potter & Wetherell, 1987; Tappan, 1992). It is strongly argued

that the self-narratives of individuals must correspond to the various communities within which
they exist. This occurs as the tellers and the listeners of these stories must mutually share

understandings about the nature and rules of life within the culture. If this did not occur,
individuals would be alienated from one another, as there would be a fgilure to understand
what one another was saying pruner, 1987; Gergen & Gergen, 1983; Pollunghome, 1988).
Harvey and Martin ( 1 995) extended this argument to conclude that socially normative story

constructions of events are the fundamental grounds for u n d e r s t d i g and transmitting
meaning within interaction, and without these there would be no discowse or meaning in social

acts.
Develo~mentdNature of Narrative Thought and Self-narratives
The structure and nature of a self-narrative are also profoundly influenced during an
individual's development. Discussion of how these changes occur and their discernible features
at each stage of development is too broad a topic to incorporate into the present discussion.
Hence, the following discussion will focus on the development of narrative thought and early
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familial influences on abilities to relate a personal narrative and their effect on the nature of the
self-narrative.
The ability to recount simple narratives, with collaborative help, emerges early in an
individual's life, usually appearing before the age of three (Miller & Moore, 1989). Children
are frequently encouraged to formulate their experiences into narratives, to elaborate on their
narratives, and to evaluate their content. It has been suggested that the practice children gain
from being encouraged to express their experience in the form of narrative leads to the
development of a narrative modes of thought (Bruner, 1986; Forrester, 1999; Miller & Moore,
1989; Neisser, 1994; Snow & Dickinson, 1990).

Bruner (1990) contended that the narrative mode of thought is used to describe life
experiences as it considers human intentions and actions and the diversity of outcomes these
produce. This mode of thought operates by temporally and causally ordering events that take
place in the physical world (i.e., on the "Landscape of Action") and those that occur within
mental spheres. (i.e., on the "Landscape of Consciousness") (Bruner, 1990, 1989,1987). The
dual organizational component of narrative thought then allows an individual to understand not
only the concrete aspects of an experience but also their own or others' intentional states. This
is possible as intentional states are connected to the strong western cultural belief that the
course of an event is not independent of the protagonist's wishes, beliefs, or emotions
(McKeough, 1992). Bruner (I 989) also argued that the understanding of intentionality through
narrative thought is important as it conveys to others what "matters" in accounts of life
experience, and as a result, why they are consequential and should be recounted.
The development of narrative thought in children appears to be dependent upon their
level of maturation in syntactical understanding and social understanding (McKeough, 1992).
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Consequently, the ability to utilize language to describe understandings of how events are
causally related, and how intentional states affect behaviour is necessary before a child can
produce a simple narrative. Thus, the child has to have developed some understanding of the
"Landscape of Action" and the "Landscapeof Consciousness" in order to produce a basic
narrative pruner, 1990, 1989,1987). These "understandings" appear to form the fundamental
constituents of a narrative mode of thought (Bruner, 1987, 1989, 1990).
Bloom and Capatides (1987) investigated the process by which young children acquire
the language ability for expressing their beliefs about causally related events. It was found that
many of the causally associated events talked about by 2 and 3 year olds stemmed fiom past
discourse with adults, not fiom interacting directly with the environment. Similarly, intentional
understanding also appears early in development with children as young as 28 months being
able to produce simple causal utterances regarding emotions (Bretherton, Fritz, Zahn-Waxler,
& Ridgeway, 1986). Between the ages of 3 and 5 years children's ability to reflect on

emotionally laden situations gains in accuracy, clarity and complexity. Thus,judgments made
regarding emotional states are based on longer, more complex causal inferences about the
event in question. Moreover, there appears to be increased awareness that emotion may affect
subsequent behaviors (Astington, 1993, Bretherton et a]., 1986).
Although children possess a rudimentary understanding of intentionality and causality
at a relatively young age, it appears to be narrative understanding that facilitates the uniting of
these two elements to describe human behavior. McKeough (1 992) has postulated that humans
possess a central narrative structure. This narrative structure is a complex mental entity that
contains networks of narrative concepts and understandings of the relations between these
*

concepts, such as causality and intentionality. Research has demonstrated that there is a clear
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developmental trajectory for the central narrative structure. For example, children at the age of

four were able to generate stories that were temporally ordered, causally and referentially
constrained, and contained states, actions and events. However, children at this age were not
capable of generating stories that combined a second event sequence concerned with the
characters intentional states. More specifically, at this stage children tend to recount an "and-

then" story that focuses on a string of causally related events, or conversely, focusing on
intentional states. Accordingly, in recounting narratives young children included details that
were relevant either to the stated problem and resolution (intentional) or to the characters and
the setting (events). However, they were unable to combine these elements within a narrative
format (McKeough, 1992). Further developmental changes in narrative thought were found at
the age of 6, when children are able to combine intentional states of the characters with an
event sequence story line. By the age of 8, it was shown that children tend to elaborate upon
their stories through the addition of complicating events that prevent immediate resolutions.
Lastly, by the age of 10 a children were shown to be able to integrate intervening events into

the stated initial problem, so that a subplot is presented that is related to the major plot
(McKeough, 2 992). Thus, the developmental trajectory of narrative thought facilitates the
capability to recount narratives that represent lived experiences, but also provides for the ability
to understand many encountered events.

E w e r (1987, 1989, 1990, 1994) postulated that the particular social influences that
shape cognitive and linguistic development also guide the evolution of the self-narrative. One
of the strongest modifiers of cognitive and linguistic development is the familial environment
and it is thought to also have the power to shape an individual's self-narrative, and thus
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subsequent perceptual experiences, organization of memory, and recall of life experiences

Theorists argue that children are socialized through adult-guided conversations to
develop their self-narratives in particular ways (e.g., Fivush, 1994). Children first learn to
remember in social settings, with the earliest and most influential social setting being the family
(Neisser, 1994) The family is also the first major setting in which a child learns about stories
and narrative skill. Learning occurs through conversations with caregivers as the stories
caregivers tell transmit certain examples of story structure and expectations about the type of
stories the child should tell. Thus, when children are engaged in conversations about the past,
what is being taught is that communication with others about the past is important (e.g.,
Fivush, 1994; Miller, 1994; Miller & Moore, 1989; Snow, 1990a).
It is not surprising, then, to find that a large percentage of the narratives young

children tell are either wholly or partially personal-event narratives. Accordingly, it has been
asserted that the social surroundings of the child have a great influence on the development of a
personal or self-narrative (Miller, 1994; Miller & Moore, 1989; Snow, 1990a). Nelson,
Henseler, and Plesa (1997) focused on how the child develops a concept of self within a selfnarrative, in other words, on how the child moves from the self conceived of as the
"experiencing I" to a point in which the self is represented by the "Extended Self' (e.g., the self

as having existed over time). These theorists argued that the "extended self' develops when the
child is capable of understanding the existence of multiple senses of self (e.g., baby,

adolescent, present state). This requires that the individual is able to conceive of himself or
herself in a historical totality and can view the changing self (e.g., developing self) as a
continuously developing entity that is separate and distinct from others.
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Nelson, et al. (1997) maintained that around the age of two a child is only able to view
himherself as an experiential self - as an actor interacting with other actors. The child's view
of self as a continuing entity (e.g., the ability to conceive of self in an extended fashion) and a
child's autobiographical memory both begin to develop around the age of three. This dual
development is proposed to partially arise as a result of parental engagement with children in
discussions that embody events fiom the past, present, and fbture. These theorists contended
that both the amount and type of talk about remembered events contribute to a child's
development of self and autobiographical memories. Parental discussions about their own and
others' experiences provide to the child a context for reflection upon the self s relation to time
and inter-subjective social spaces. Discussions that surround past events, or project future
ones, educate the child to the reality that the child existed as a younger self and that this
younger self s engagement in certain activities can be reinstated through talk. This allows for
the recognition that the same self has existed in different time frames, but also, that the present
self is different fiom past selves and different from other actors. Thus,from this point on, the
extended (continuous) self begins to emerge, providmg to a child a perception of historical
totality.
Children are often exposed to a large variety of personal stories before they are able to
recount their own personal narratives, and many of these stories are directly about the child.
Additionally, it has been noted that caregivers often provide collaborative assistance to young
children when they tell stories (Burger & Miller, 1997; Fivush, 1994;Miller, 1994, Miller &
Moore, 1989). In fact, fiom the time children first begin to talk, they begin to talk about the
past. In early conversations (e.g., 18 months), however, it has been found that it is the adult
who provides the structure and content of whq is recalled (Fiwsh, 1994). Eder (1994) also has
i
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found that parents often aid in children's retellings of personal experience and that their
assistance often takes the form of defining complex emotional states for the child as well as
providing explanations to the child as to why they or others engage in complex actions.
Collaborative processes in retellings and parental relatings of personal stories have
been postulated to produce a situation in which parents instill, and build upon, a system of
narrative and self-narrative (Burger & Miller, 1997; Eder, 1994; Fiwsh, 1994; Forrester,
1999; Miller, 1994; Miller & Moore, 1989; Neisser, 1994; Snow, 1990a). Self-narrative

development is believed to be influenced by the type of stories told about the child, to the child,
by significant others. More specifically, various versions of what the child's self constitutes or
represents are made available to the child through parental narration (Forrester, 1999). As well,
Fiwsh (1994) noted that the various parental "styles" of retellings also influence how a child
learns to construct and recount personal stories. These "styles" (e.g., repetitive or elaborate) are
exhibited when parents retell stories about past events. These are subsequently learned by
children and employed when they begin to tell stories about their own personal experiences.
The influence of this parental-child interaction can be seen in results discussed by Fiwsh
(1994), in which she found that parents tended to tell more elaborative stories, which contained

more emotional content to their daughters. Fivush (1994) contended that this may show that
parents in a Western culture may be providing their daughters with more information regarding
personal meanings of past experiences, especially negative experiences, than their sons. One
result stemming from this type of socializationmay be that female children could more often be
provided with enhanced emotionally elaborated narrative structures for representing and
resolving past negative experiences. If this is the case, their remembered selves would tend to

be more interpersonally oriented than those of the males.
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Snow (1990a; 1990b)also stressed the importance of the familial situation in the
creation of a child's personal narrative. This researcher asserted that the familial situation tends
to influence: a) the events considered suitable for narratives; b) the creation of sanctioned
versions of events; c) the presentation of events; and d) the creation of connections between life
experiences. Accordingly, familial influences on the development ofthe self-narrative appear to
have the capability of promoting a healthy sense of self or a damaged sense of self For
example, parents often tell their children they possess certain characteristics, such as being
good, smart, or clever. Snow (1990a) contended that these characteristics tend to be believed
and adopted by the child and, subsequently, become part of their self-definitional framework. If
the child, however, has been informed (either directly or indirectly) that he or she possesses
negative characteristics, it is plausible that these, too, will become part of the self-narrative and
thus, become part of the individual's personal identity.
McAdarns (1993) stated that experiences within the familial environment can have an
enduring effect on the construction of the self-narrative, and accordingly, the individual's
personal identity. He pointed out that it is during infancy, before a child is capable of verbal
expression, that he/she experiences hisher first human relationships during the formation of
attachment bonds and begins the development of a basic sense of self (Crittenden &
Ainsworth, 1989; McAdams, 1993). It is McAdams' (1 993) contention that the first two years

of life provide an individual with an assemblage of unconscious and nonverbal "attitudes"
about self, other, and the world, and the various relations between the three. Additionally, he
proposed that this assemblage forms the basis of the raw material from which an individual will
develop hisher self-narrative, and ultimately, hisher identity. This assemblage is referred to as
"narrative tone" and it is asserted to represent fundamental relationship between the life story
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we tell, as an adult, and our earliest experiences. For example, an infant who has formed a
secure attachment relationship with their primary caregiver is endowed with faith in "the
goodness of the world and hope for the kture," (McAdams, 1993, p. 47) and thus, their adult
narratives will be characterized by an optimistic narrative tone. Conversely, an infant who has
experienced an insecure attachment will present an adult narrative that has a less hopeful tone.
Narrative tone is viewed as the most pervasive feature of an adult self-narrative that is reflected
not only in the content of the story, but also in how the narrative is recounted. It is believed that
this tone affects the individual's choice of story schemas (e.g., plot line) and that the very
general story forms of "comedy", "romance7', "tragedy" and "irony" capture how a narrative
tone is expressed through a life history. (A similar argument is proposed by Gergen and
Gergen, 1986 and McAdams, 1993.)These story lines are applied to a life history in various
combinations (e.g., comedy/romance) and help us imaginatively reconstruct the past in light of
the present, as well as the presupposed future. As well, it is argued that imagery adopted fiom

our social surroundings (e.g., the good mother), especially fiom early family experiences, are
added into a life history to provide it with continuity and form (McAdarns, 1993). Thus, in
review, McAdams (1993) is proposing that the form our self-narrative, and thus, our identity
will take, will stem, in large part, fiom early experiences that influence the type of narrative

tone, stow lines, and imagery used in reconstructing our past.
Deviations in the Development of the Self-Narrative
Thus far, it has been argued that familial influences shape the child's cognitive,
emotional and linguistic development and, as a result, may guide the creation of the selfnarrative (Bruner, 1994; 1987; McAdams, 1993; Miller, 1994; Miller & Moore, 1989; Snow,
1990b). Familial influences are thought to havp the power to shape an individual's self1
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narrative and, as a result, subsequent perceptual experiences, organization of memory, and
recall of life experiences. It is postulated that these influences on the developing self-narrative
become adopted as part of the self-belief system and develop into a habitual and automatic
processing system that influences interpretation of new information inputs (Bruner, 1994;
1987; McAdams, 1993; Miller & Moore, 1989; Snow, 1990a). These contentions do not mean
that during later development the individual will not encounter other social influences and
engage in other experiences that will profoundly affect the structure of the self-narrative (e.g.,
peer group in adolescence. See McAdams, 1993, and Wortham, 1997 for firther discussion). It
is, however, recognized that early experiences, especially traumatic experiences, have a
profound effect on an individual's psychological development f e.g., attachment).
If early harmful influences lead to the adoption of negative characteristics as part of a
self-narrative framework, it is plausible that these characteristicsmay influence future
perceptions, organization and recall. It is believed that they affect the nature of the individual's
subsequent behaviour as decisions for engagement in behaviour are based upon negatively
biased perceptions and organizationsof past life experiences. For example, Bruner (1994) has
argued that if our self-concept or self-narrative has been primarily constructed on past
experiences characterized by somebody imposing their will upon us we will construct an
identity characterized as "Victim."
Noarn (1988, 1996) recognized the importance of significant early events in the
formation of an individual's sense of self and viewed the self-narrative as a living biography
that uses old meaning systems to interpret interactions with environment. Furthermore, he also
asserted that an individual's self-narrative is organized around core themes that stem from
dealings with the environment, beliefs about existing relationships in the external world, and

53

past experiences. Encapsulations result fiom over-assimilation of a singular overwhelming
experience that resists being integrated into existing complex mental representations. This lack
of integration, or fragmentation, produces encapsulationsof old meaning systems that are then
applied to later interactions with the environment. The belief systems found in encapsulations
are an internal reality, following an inner logic, that are not validated against external realities
(Noam, 1988,1996).
Encapsulations are fiequently expressed via the core themes of a self-narrativeand
often represent life long issues and value concerns. Utilizing a developmental perspective,
Noam (1996) contended that core themes undergo continuous elaboration and reorganization
due to the accommodation of new information inputs fiom the environment. However, this
transformational process encounters encapsulated views of self and the world. Consequently, if
there is the presence of negative encapsulations that have arisen fiom early experiences these
negative encapsulations will remain integrated in the self-narrative across the life span (Noam,
1988,1996).
Encapsulations can lead to derailment in the self-narrative when dyshctional personal
attachment experiences and the belief systems surrounding these relations are internalized and
prevent the individual from experimenting with new response sets in interpersonal relations.
Two forms of encapsulation have been proposed to influence the self-narrative, vertical

encapsulation, and horizontal encapsulation (Noam, 1988, 1996). Vertical encapsulations occur
early in life and surround experiences that elicited strong feelings and vulnerabilities

concerning early primary relationships. The belief system that is encapsulated does not develop
with the rest of the self-narrative, but instead remains at the developmental level in which it
was formed. Conversely, horizontal encapsulations occur when the belief systems stemming
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from early relations continues to affect an individual's perceptions of the world but takes on a
different appearance at various developmental stages.

Noam (1996) stressed that even though encapsulations may be at a lower
developmental level, the individual themself will not necessarily show evidence of a
developmental delay. More specifically, he concluded that traumatic experiences do not
necessarily cause delay, but most likely cause an individual to embark on a different path of
adaptation in an effort to protect the self Thus,we should consider much of what we deem as
the development of pathology as the result of early experiences that cause the individual to
develop, most likely in an adaptive fashion, along a differing pathway (Noam, 1996). Noam
supports this proposition by offering examples from Calverly's (1994) study of sexually abused
adolescent females who suffered fiom affective disorders. This study was able to show clearly
that the core themes the girls maintained were negative in nature due to affective dissociation,
but they demonstrated higher levels developmentally in interpretive thought when compared to

a nonabused group. This study was deemed important in that it illustrates one way in which
core themes can bias the competencies of an individual through dissociation, in the present case
placing them on a pathway that may contribute to developmental psychopathology. Specifically
Calvary et al., (1994) and Noam (1988; 1996) hypothesized that traumatized children (e.g.,

those experiencing maltreatment) have a developmental pathway that is characterized at first by
the customary positive bias in views of selfthat are then transposed into negative bias in view

of the self This biasing results in the child viewing him/herself as someone who is 'bad' and
does bad things, or deserves bad things. The negative bias splits off fiom other developing
competencies, and does not develop in the same fashion. In fact, it is hypothesized that
maltreated children develop an advanced or s~phisticatedway of continuing to dissociate
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events, people, and experiences. By adolescence, the child has constructed central views of self

and other that are negative or malevolent in nature. Thus, they develop a core theme consisting
of negative views of self and world that can be accessed by investigation of their selfnarratives.
McAdams (1993), Singer and SaIovey, (1993), and Noam (1988, 1996) proposed that
negative experiences, through their adverse influence on developing competencies, can result in
negative biases in the representational capacity of the self-narrative. It is their contention that if
these biased/negative representations are activated to understand the self and the world, then
they may contribute to the development and continuation of pathology. Similar in nature is
Holmes and Murray's (1995) proposition that lower-order stories that are negative in nature
would adjust realities so that events could be interpreted and easily incorporated into existing
overarching negative themes within the self-narrative. Accordingly, these theorists have
asserted that there is a need to consider the importance of the long-term effects of negative or
unresolved events on the formation of an individual's self-narrative. Moreover, it is also
contended that it is possible to examine the memories of life experiences in order to define
which experiences have contributed to the development of deviations within the self-narrative
and thus to the individual's personal identity.

These theorists suggested that individuals generally retrieve "self-defining memories"
or "nuclear episodes" from their memories, and it is through the examination of these "nuclear
episodes" that we can come to know an individual. These forms of memories are believed to
represent a collapsed sequence of associated memories into a single memory sequence. Thus,

by eliciting one of these episodes, it is possible to evoke and to gain access to an extensive
series of similar recollections. These remembrances have five characteristics. They are
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emotionally intensive, vivid, repetitive, linked with other memories, and focused on enduring
concerns or unresolved conflicts. They contain, however, only a minimal amount of
correspondence to the individual's original experiences. It must be reiterated here that the
narrative tradition does recognize that an individual's past is never wholly recovered. Instead
only a vague outline of the past is reclaimed and is then fleshed out with specific thoughts and
feelings that arise fiom the context within which the individual is remembering (Barclay, 1994;
Barclay & Smith, 1993; Neisser, 1994). Correspondingly, nuclear episodes or self-defining

memories are viewed as creative productions that entail: (I) the imposition of various
pIots/schemas upon past experiences; (2) the addition of embellishments; (3) the presence of
false recollections; (4) the adoption of cultural descriptions and understandigs; and (5) the
blending of the original event with other similar events. Thus, the self-narrative and its nuclear
episodes or self-defining memories provide an individual with a kind of reality, though not
historical truth (Barclay, 1994; Barclay & Smith, 1993; McAdams, 1993; Neisser, 1994;

Singer & Salovey, 1993; Spence, 1982). Despite this, it is suggested that it is nuclear or selfdefining memories that affect individuals to the greatest degree, as they fbmish considerable

knowledge about ourselves, knowledge about our expectations, and finally, indicate the areas
of our identity that are influenced by unresolved conflicts (McAdams, 1993; Singer & Salovey,
1993).

In summary, self-understandingsare the result of lifelong processes of development in
which successions of qualitative differentiations of the self fiom the world are created at each
new developmentd level. This progression is proposed to result in the creation of more
advanced developmental organizations via the self-narrative that provide coherence to interand intra-personal reality. Thus, the in&vidual:s ability to understand self and other, and their

'
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thoughts and feelings surrounding their experiences, follows an evolutionary path that is
motivated by struggles to understand conflict and changing feelings in relation to
understandings of past experiences. Developmental progress in personal identity occurs as a
result of an individual's meaning - constitutive activities (Kegan, 1982; Malm, 1993).
Accordingly, the self-narrative can be viewed as providing personal identity with structure. It is
argued that this may be seen in light of the fact that the history of an individual's structural
transformations in identity is reflected by the memories and themes presented in biographic
retellings of the self
Utility of Narrative Methodologies
As discussed, the object of study in narrative psychology is the story itself;

consequently, research in this tradition concerns itself with the invoking and decoding of
individuals' life or personal stories. Accordingly, narrative methods focus on determining what
type of life experiences are retold, the linguistic and cultural variables employed in these
stories' retellings, and how the story's format is used to persuade a listener of authenticity.
Narratology has seen a resurgence in popularity within the last 30 years due to the level
of information it provides researchers regarding social, discursive, and cultural "forms of life"
(Brockmeier & Harre, 1997). The contended benefits of collecting first-person accounts of
experience and subjecting them to forms of narrative analyses are derived from the assumption
that individuals think, perceive, imagine, and make moral choices in accordance with narrative
structures (e-g., narrative thought). Thus, through the study of personal narratives it is believed
that we have access to the individual's narrative thought processes (e.g., Cortazzi, 1993;

McAdams, 1993;Sarbin, 1986; Singer & Salovey, 1993). What do narrative data then offer to
a researcher concerning the effects ofpast and present experiences on the individual?
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Narrative data tend to be rich in intra- and interpersonal meaning-making information that is
disseminated by the very act of creating the story, such as how episodes are organized (e.g.,
dong a tragic or heroic plot line), actions, accounts of behaviour, and explanations for the
actors' movements. Personal narratives also often contain reflective elements that are
concerned with recounters' present feelings, needs, goals and values in relation to the past
experience. In addition, in a retelling of an experience, an individual indirectly inserts and

transmits his or her assessments of characters' actions, affect, and moral states (Cortazzi,
1993; Gone et al., 1999; McAdams, 1993; Sarbin, 1986; Singer & Salovey; 1993).

Of great interest to investigators in the psychological domain is the tendency for
individuals to try to make meaning through narrativization of personal experiences in which a
break has occurred between the "ideal and real, self and society" (Reissman, 1993. p. 3). For
example, if a past event surrounds trauma or a difficult period in the individual's life, it is more
likely that the indlviduai will want to recount it in order to aid in meaning-making activities
(Bruner, 1987; Cortazzi, 1993; McAdams, 1993; Robinson & Hawpe, 1986; Sarbin, 1986;
Singer & Salovey, 1993; Wyatt, 1986). This is especially beneficial to many of the social
science disciplines, as they are more often interested in the effects of trauma and difficult life
transitions on individuals. As a result, investigators are frequently able to elicit narratives
surrounding these types of past experiences. These components of narrative thought, as
expressed in personal narratives, provide a wealth of information to the psychological
researcher who is interested in why certain actions are engaged in, and the thoughtfdecision
processes surrounding the engagement.

Narrative data also facilitate consideration of the larger social and cultural contexts, as
personal stories often contain information regarding the structure of past and present social
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relationships, as well as how an individual's social status has been affirmed,challenged, and
negotiated. Additionally, how the story is told and structured can furnish information from the
individual's perspective of himherself in relation to the wider social or cultural setting
(Brockmeier & Harre, 1997; Coffee & Atkinson, 1996; Cortazzi, 1993; Mishler, 1986;
Reissman, 1993). Mishler (1986) went so far as to state that the investigation of social
structures, forms, and rules requires a narrative analysis or an equivalent analysis "that
preserves the complex ordering of actions and reactions that constitutes social reality"' @p.
240-241 .) Halliday (1985) concurred, stating that the codes (e.g., rules, norms, mores) of a

culture or subculture are transmitted through language. He argued that these codes are
originally taught to any individual via their leaming of language, and, as such, when language is
used, it continues to transmit the dominant and sub-cultural system(s). Similarly, Briggs (1996)
contended that the shape a story takes is often due to its components being framed by the
culture's or sub-culture's shared beliefs and understandings, and that this strategy is
undertaken by an individual to 'lend legitimacy' to the narrative. In other words, besides the

content of the story, the narrative provides access to "culturally central messages'' without
directly drawing the listener's attention to them (Briggs, 1996).

It is the very expression of personal narratives through language that facilitates the
investigator's ability to derive information and hypotheses when analyzing a personal story. In
order to understand how individuals undertake meaning construction, one must consider the
signs or language upon which the meanings are grounded, as all experience is mediated by
signs which encode the interpretations of what is encountered (Vygotsky, 1 993). Language is
considered an abstract system with the central function of description of states of affairs (Potter
& Wetherell, 1987).As language systems stem from within the context of interactions with
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others and their meaning-making*it can be said that private experiences are encoded through a

socially derived language (Palombo, 1992, 1991). Examination of narrative data for social and
personal components is possible as the understanding of a self-story by another is facilitated by
the shared meanings within a culture. The researcher within a given culture will often depend
upon shared meanings, shared conceptual understandings, and shared forms of discourse, for
managing similarities and differences in comprehension (Bruner, 1987 1989, 1990; Coffee &
Atkinson, 1996; Gone, Miller & Rappaprt, 1999; Palombo, 1992, 1991;Potter & Wetherell,

1987; Vygotsky, 1993). Finally, narrative methods facilitate the study of the individual and the
social-cultural by not relying on any one specific method to decode the information presented.
It draws on methods from many disciplines, such as linguistics, cognitive developmental
psychology, sociology, and anthropology, in order to ascertain how the protagonist of any one
story interprets his or her experience(s) (Coffee & Atkinson, 1996; Cortazzi, 1993; Reissman,

1993). For example, a linguistic analysis may be able to determine how that individual viewed
hisher agency within a past situation, whereas a more socio-cultural analysis may iUurninate
what cultural influences directed thought and/or behaviour (Briggs, 1996; Bmer, 1990;
Coffee & Atkinson, 1996; Cortazzi, 1993; Halliday, 1987; Reissman, 1993; Vygotsky, 1993).
Similarly, a cognitive developmental analysis can facilitate examination of how the
development and characteristicsof narrative thought influence an individual's interpretative
abilities and as a result, impacts upon understanding of significant life events (McKeough,
1992; Sanderson & McKeough, 1999).

Narrative analyses and any findings they produce, however, should be viewed as
exploratory in nature and not generalizable by traditional means. This does not mean that
narrative analyses are not beneficial because they often provide new conceptual knowledge and
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new understandings, as they are able to consider 'multiple voices and multiple truths'. These

'truths' and 'voices' may be explored by asking the questions: a) how does a particular

individual use a story format to provide order and context for particular lived experience?; and
b) what apparent and underlying meanings are being transmitted by the order and context

imposed upon the experience(s) (Bruner, 1986,1990; Riessman, 1993)?In other words, d e n
utilizing this methodology it is not only necessary to consider what content is reflected
throughout the story, but also "Why was the story told that way?' (Reissman, 1993 p. 3).

Summarv
It has been posited that narrative modes ofthought form the basis for much of the
organization of human social and intrapersonal cognition (e-g.,Bruner, 1990; Fivush, 1994;
Kerby, 1991;Mancuso & Sarbin, 1983; McAdams, 1 993; Neisser, 1994; Polkinghome, 1988;
Robinson & Hawpe, 1986). This mode of thought is believed to develop through interactions
between the child and the environment, with the familial milieu postulated as the most
significant influence (e.g, Miller, 1994). Concordance between early negative experiences and
later behavioural problems (e.g., delinquency) in adolescence has been amply documented in
the research literature on childhood maltreatment. (e.g., Bowers, 1990; Zingraff et al., 1993). It
has been asserted that early significant negative experiences may lead to creation of negative

perceptions of self and other, and that these perceptions may be constructed into the narrative
fiamework. Furthermore, it is felt that the embodiment of these experiences may interact with
other risk factors to further predispose these youths to produce negative, or antisocial
assessments of subsequent experiences and result in concomitant behavioural responses (e.g.,
Allen et al., 1990; Cicchetti & Howes, 1991, 1993; Rosenstein & Horowitz, 1996).

Research Ouestions

The goal of the current work is to examine the narratives of behaviourally troubled
male and female adolescents, who reside, or have recently resided, on the street, to explore the
following questions:
1) What are the types and frequency of significant life events that appear in the self-

narratives constructed by the adolescents, and do they differ between gender groups? Based on
previous research (Sanderson & McKeough, 1999) and the maltreatment literature (e.g.,

Bowers, 1990) it was predicted that both gender groups' life hstory and key event narratives
would contain significantly more negative and traumatic life events combined than positive or
neutral content. As well, as rssearch findings have shown that maltreated females tend to be
revictimized more than maltreated males, it was felt that this group's life histories and key
events would contain more traumatic material (Shields et al., 1997);
2) What are the core, or central themes found within the adolescents' narratives, and do

they differ between groups? On the basis of previous research (Sanderson & McKeough,
1999) it was predicted that both behaviorally troubled groups' narratives would primarily

contain themes that were negative in nature, but that the themes for the two groups would

differ qualitatively in their concerns;
3) What are the adolescents' perceptions of significant events and how do they construe

their and other's role in the cause and course of these events? It was predicted that the females
would employ the participant voice of patient to a greater degree than the male participants, as
this voice is indicative of the individual undergoing or suffering through a process. This
prediction was based upon findings that suggest maltreated girls are more likely to be
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revictimized edd runaway females tend to report a high degree of traumas (Shields et id., 1997;

Zibin, 1995);
4) What are the developmental characteristics of each group's narrative thought and ate

there developmental differences between the gender groups in their capacity to interpret
significant events and the impact of these on their lives? As there exists no nonnative data
regarding developmental differences in narrative thought no predictions were put forth for this

analysis;
5) What are the types of character representations and plot lines employed in the
relating of stories, and do they differ between the groups? It was predicted that the results of

this analysis would show that the problem sub-stories in the life history and key event
narratives would be significantly less prosocial and more maladaptive in nature. As well, it was
predicted that negative portrayals of characters would be presented to a higher degree than

positive portrayals, in both groups' sub-stories. These predictions were based upon the
assumption that the participants hadtwere living on the street as a result of past negative
experiences (e-g., Wolfe & McGee, 1994) and that these experiences had contributed to the
creation of biased interpretive frameworks (e.g., McKeough et al., 1994; Noam, 1996);
6) What forms of moral scripts are used by the delinquent sample and do they appear

to contribute to emotional or behavioural difficulties? An exploratory analysis of the
participants' values and beliefs systems was chosen in order to gain a deeper understanding of
participants' interpretive frameworks and the effect ofthe value systems of the "societies"

within which they exist on these frameworks. Specifically, the narratives given in response to
the values and belief prompts were examined for care or response and justice or rights aspects

of morality.
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Chapter iIi
Research Design and Methodology

This study was designed to examine the qualitative and quantitative characteristics of
the autobiographical narratives of behaviorally troubled male and female adolescents who had
resided on the street. The participants were requested to summarize what they believed to have
been the most important experiences spanning their life history, what they felt their fbture life
would be and lastlj~their value systems. These tasks were used in order to gain a deeper
understanding of a) the common types of significant life events discussed and how the
descriptions ofthese events differ qualitatively between the two gender groups; b) the
adolescents' perceptions of significant events and how they construe their and other's role in the
cause and course of these events; c) core themes found within this data set and how these
themes differ qualitatively between the two gender groups; d) the types of character
representations and plot lines employed in the construction of the youth's self-narratives and

how these h e w o r k s for interpretation hinder or help the individual in interacting with, or
within, normative society; e) the differences between the interpretive frameworks used by the

two gender groups.
Particivants
The participants in the study included 10 behaviorally troubled female adolescents and
10 behaviorally troubled male adolescents and youths, ranging in age fiom 16 to 21 years (X =

18.5).Descriptive data for the two groups are summarized in Table 1. The participants were

obtained from one middle socio-economic status neighborhood school in a large urban centre in
Western Canada and fiom three agencies aimed at aiding street and troubled youth. Absence
from home was used as a criterion variable for participant inclusion as previous research has
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shown that running away~beingousted fiom home is related to both delinquent activity and
often previous traumatic experiences, such as maltreatment (e.g., Bowers, 1990; Gutierres &
Reich, 1981; McCormack, & Burgess, 1986). The gender groups were age matched in an
attempt to control for developmental differences in cognitive processes.
Following participant identification, the nominees were formally assessed using the
Wechsler Adult Intelligence Scale III (WAIS-ID) Similarity subtest (Sattler, 1992, Wechsler,
1991). The similarity subtest requires the individual to compare the common elements of the
14 grouped terms presented to them.This subtest measures the ability of participants to

verbally employ concept formation and is an indicator of verbal ability (Sattler, 1992). The
administration and scoring were completed in standard manner, as stipulated in the test manual
(Wechsler, 1991). An independent T-test completed on the participants' responses indicated
that there was no significant difference between the two groups in their verbal abilities.
Two exclusion criteria for participation were employed in this study as well. Data
were excluded fiom analysis if the participant achieved a score below the average range on the
similarities subtest. This criterion was employed, as it was believed that the participants would
have to possess average ability in concept formation to reach conclusions regarding the various
connections between their life experiences. The second criterion for exclusion was based on the
researcher's perceptions of psychological fragility at the time of the interview. Data collected
from participants who appeared psychologicalIy unstable during the interview were not
included in the h a l analysis. Two male participants were excluded from the analysis due to
low scores on the similarity subtest and the concomitant appearance of psychological
instability.
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Table 1: Participant profiles *

Females

Males

Parents divorced

60%

70%

Death of parent

0

20%

Violence within family

60%

70%

Parental Psychopathology
(Including addictions)

50%

Prostitution

50%

20%

Sexual Abuse by family member

40%

10%

Physical Abuse by parent

60%

70%

Physical abuse by romantic partner

20%

10%

Placements

70%

50%

Drug Use

70%

(includingheavy alcohol
consumption)
Drug Addiction

30%

20%

Participants who are parents

40%

10%

Adoptionldeathof child

20%

20%

Charges/Jail time
Community Service

* rated in accordance to the participant's self-reported perceptions of the situation(s).
Consent
The specific details of the study were provided to the participating school board and
agencies in the form of a brief written research proposal, in advance of the study. The proposal

was discussed by the researcher with a counsellor at the interested school and by directors at
>

the three aid agencies. Subsequently, the aims of the research, its procedures, and the nature of
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the participants' involvement were first presented to potential participants via individuals
working within these organizations. The researcher spent time 'hanging out' within the three
aid agencies in order to facilitate a comfort level with potential participants. Following this,

meetings were arranged between the researcher and interested participants in order to addrfss

any questions or concerns regarding the study. During these meetings, it was explicitly stated
that confidentiality would be maintained unless information was provided indicating the
existence of activities that posed a threat to the individual's sdety, or to the safety of others.
Participants clearly indicated that they wanted to take part in the study in order to help others in
their situation. Written consent was required from all the participants (Appendix A).
Measures
Measures in this study consisted of a) Interview questions designed to elicit life history

narratives and information about the participants' values and moral belief systems, adapted
from research conducted by McAdams (1993); b) A question regarding the participant's
Anticipated life history (Segal, De Meis, Wood, & Smith, 2000); and c) Parental Bonding
Index (Parker, Tupling & Brown, I 979) (Appendix B). In the following sections, each of these

measures will be briefly outlined.
Life historv interview
The following interview questions were used to elicit self-narratives consisting ofthe
adolescents' most salient and important life experiences. The main interview questions were
adapted from a previous study by McAdams (1993) and have demonstrated utility for eliciting
information regarding important life events:
1) I'd like you to begin by thinking about your life as if it were a book. Each part

of your life represents a chapter in this book. I know the book is &shed

at
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this point; still, it probably already contains a few interesting and well-defined
chapters. I'd like you to divide your Life into its major chapters and describe each
chapter briefly. You may have as many or as few chapters as you like, but I
suggest that you divide it into at Ieast two or three chapters and nor more than
about seven or eight. Give each chapter a name and describe the important
events you experienced in each chapter. This part of the interview can expand
forever, but I would like you to keep it relatively brief, say, within thirty to fortyfive minutes. (McAdams, I 993, p. 256).
2) I am going to ask you about four key or important events that you have experienced

in the past. These events should be chosen fiom specific or important incidents that you
have experienced in the past that are set in a particular time and place. It can be helpful
to think of events that stand out as having a major impact on your life. For example, a
particular conversation you had with your mother when you were younger, or a
particular decision you made one afternoon last summer. For each event, I would like
you to describe in detail what happened, where you were, who was involved, what you
did, and what you were thinking and feeling during the event. Also, try to tell me what
impact this key event had on you and what this event says about who you are or were
as a person. Did this event change you in any way? (McAdams, 1993, p. 256).

a) Peak experience: A high point in your life; the most wonderful moment in your
life.
b) Lowest experience: The low point in your life; the worst moment in your life.
c) Turning point: An event that lead to your understanding of yourself radically
changing.
d) Other important memory: One other particular event fiom your past that stands out.
It may be fiom long ago or recent times. It may be positive or negative.

Beliefs and value auestions
The following interview question was used to encourage the participants to reflect on
their fundamental beliefs and values. These prompts, as presented in the following, were
adapted from a previous study by McAdams (1993).
Now I want to ask you a few questions about your fhdamentd beliefk and values.
Please give some thought to each of these questions, and answer each with as much
detail as you can:

a) In what ways, if any, are your beliefk and values different from those held by most
of the people?
b) What is the most important value in human living? Explain? Can you tell me about
an experience you had that you based your decision on for action on this value?
c) What else can you tell me that would help me understand your most fundamental
beliefi and values about life and the world?
Anticipated Life History (ALHSegal et al.. 2000)
The following interview question was used to elicit self-narratives regarding the
adolescents' belief about how their future life would transpire. The main interview question,
presented in the followin& was adapted from Segal et a]., (2000) and has demonstrated utility
for eliciting information regarding future life events:
1) I would like you to imagine your entire future life, from now forward. I would like

you to give me a realistic account of your entire hture life as it is most likely to occur.
Again, this part of the interview can go on forever, so try to keep your response within

25 minutes. I would like you to include in your story what your future best time will be7

worst time, what happens to your family, if there are any romantic relationships,

children, if you have a career and any unexpected events (Segal et al., 2000).
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Parental Bonding Index PBI: Parker et al.. 1979)
This index allows for the measurement of an individual's attachment pattern to hidher
mother and father based on the participants' perceptions of bonding to their caregivers. The
Parental Bonding Index was chosen in order to gain a better understanding of underlying
(dys)function in the parent-child environment that may have contributed to the development of
subsequent behavioral disorders in some of these behaviorally troubled youth (Parker et al.,
1979).Thus, this measure should act to substantiate findings from the self-narratives that may

suggest a relationship between early maltreatment that has occurred in the home and later
behavioral problems.
The Parental Bonding Index consists of 25 paper-and-pencil items that were developed
through literature and clinical notes of patient's recollections of their caregiver's rearing
behaviors (Lopez & Gover, 1993). Twelve of these items focus on a care dimension while the
remaining 13 items are concerned with an overprotection dimension. Each of the questions are
answered on a 4 point likert scale, ranging from "vev like" to "very unlike" (see Appendix B).
Each question has a weight from 0 to 3. The maximum score obtainable in the care dimension
is 36, whle the highest score that can be obtained in the overprotection dimension is 39. Parker
;
et al., (1979) reported a good test-retest reliability (care dimension ~ 0 . 7 6overprotection

r=0.63) and split-half reliability (r=0.88 care; r=0.74overprotection). As this population

frequently has numerous caregivers other than the mother, participants were given an adapted
form of the PBI that allowed them to evaluate their relationship with their primary caregivers. I€

the participants had no real contact with one or the other parent, they were allowed to evaluate
a step-parent in place of a biological parent if that step-parent had been present for an extended
period (e.g., over 2 years) during the participant's childhood.

Procedure
Data collection
Due to the highly transient nature of this population, interviews were conducted in one
session and were recorded via audiotape. Participants were first administered the WAIS-III
Similarity subtest. Following this, interview questions were presented in the following
sequence: a) past and present significant life events; b) four key life events; c) values and
beliefs; d) anticipated life history; and e) parental bonding index. During the i n t e ~ e wthe
,
researcher provided encouragement (e.g., paraphrasing, confirmation of understanding,
clarification) unless the participant provided very limited experiences. If this occurred,
participants were encouraged to elaborate upon their narratives but prompts were kept fairly
neutral (e-g., How did you feel? What did you think about that?). Responses following
immediately after such a prompt (e.g., I was mad) were not coded or calculated into the final
analysis, unless they were utilized as a "building block" for interpretive thought (e.g., I was
mad because I felt that he knew I didn't want him to leave, but he went ahead and left
anyways, so ya, I was angry).
At the completion of the interview session, participants were debriefed and efforts

were made to help participants process any concerns rising fiom participation in the study.
Participants' concerns were immediately discussed, and if appropriate, recommendations, or
arrangements (with participant permission) were made for the participant to contact
professional counselling staff of the school or an agency.

Plan of Analysis
The analyses were first conducted on qualitative dimensions and then on quantitative
3

dimensions. Qualitative methods were utilized in an effort to understand how the participants
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described the events they had experienced and their understanding of these events. The
narrative data gained from the participants were analyzed using three different approaches.
First, a story content analysis was undertaken in order to see what types of events the
participants had experienced and the frequency with which they discussed these episodic types.
Second, a developmental analysis was undertaken in order to consider the degree to which
intentional and interpretive thought was used in attempts to understand life events. As there is
no normative narrative developmental data existing for these age ranges, qualitative Merences
between the two groups in the types and levels of intentional and interpretive thought used
were explored. Last, various interpretive framework analyses were undertaken that involved: a)
analysis for bonding style; b) thematic analysis and analysis for core encapsulations; c) a
participant role analysis; d) analysis for agency and communion; e) analysis for plot lines and
character representation; f) value and beliefs analysis; and g) anticipated life history analysis.
Ston, content analysis
The life history narratives were read through once to familiarize the researcher with
their content. Following Wyatt (1986),the self-narratives were broken into sub-stories and
labeled for the type of event they represented (e.g., criminal activities). To qualify as a substory, the described incident had to be allotted a significant amount of elaboration in regards to
the cause and course ofthe experience. Conversational moves that were tangential to the sub-

story topic, but were included by the participant to add meaning, were grouped with the substory to which they related. As seen in the following example, the participant suggests he does
not remember what happened after the event, but then includes related material regarding his
cousin being informed of his actions. Despite the fact the information included appears after the
,
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main story body it is related to the story line and as such, was grouped with the main story
body for analysis:
And I remember one time I kicked the crap out of this kid.. . You know, he was being
all snotty and stuff.
Alex: Any reason why?
Rick: uhrn, cause, I don't know, whatever, they were all Iike white kids kinda uh, 1was
like a colored boy.. . and uh, they were playing and they would never play with me,
they'd make fun of me, and throw rocks at me and stuff'. .. throw rocks at my house, I
was living with my cousin (NAME) and one day, uh, she went to have shower heh, and
she left me some ice cream and she's like " Watch TV,I'll be back in a minute, you
know, I'm just going to have a shower" and uh,I opened the door and I went outside,
and I wanted to play with this kid, and he's calling me names and stuff, right, so uh, I
dropped him on the ground eh? and I was hitting him and kicking him, I was like
jumping on his back, and I took his bike and I rode it away....
Alex: How did that go over?
Rick: I don't really remember what happened, but uh, whatever, they called my wusin,
he's like older than my brother, and uh, they go up to him, Yah, your nephew, beat my
son up and all this sm

After tabulation of the sub-story types, they were then categorized, based on the
participants' rating of the experience, as: a) positive; b) negative; c) neutral; and d) traumatic
(Sanderson & McKeough, 1999). Quantitative statistics were employed to determine if
significant differences existed between the groups in the quantity of stories told in each of these
four categories. Quantitative statistics were also computed to investigate the prediction that
both gender groups' life history and key event narratives would be contain significantly more
negative and traumatic content than positive or neutral content.
Following this, the four categories (e.g., positive, negative, neutral & traumatic) were
broken down further into categories dealing with maltreatment experiences within the familial
setting, maltreatment fiom peers, romantic figures and mentors outside the family of origin,
antisocial activity and traumas not stemming from maltreatment. The overall goal of the story
content analysis was to determine if there werqsignificant differences between the two groups
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in the amount of included negative and traumatic content. A secondary goal was to ascertain if
qualitative differences existed between the two gender groups, across the four categories, in
relation to attachment and antisocial material.
Develo~mentallevel
The developmental analysis of the life history narratives was conducted as research has
indicated that early negative experiences, such as maltreatment, not only affect the developing
competencies of youth (e.g., social-emotional, cognitive, and linguistic-representation) but can
also lead to a negatively biased interpretation of experiences, understanding of self and others,
and deviant behavioral repertoires (Cicchetti & Howes, 1991;Kashani, 1987; McKeough,
Yates & Marini, 1994; Wolfe and McGee, 1994; Wolfe & Jaffe, 1991). Thus, it was hoped
that a picture of the developmental characteristics of each group for narrative thought would be
gained as well as a clearer understanding of the developmental differences between the gender
groups in their capacity to understand significant events.

To measure the nature and developmental quality of participants' reflections on their
life experiences, the text of the participants' life history sub-stories was disassembled into
terminable units (T-units). These units consist of the shortest grammatically complete sentence
that a passage can be divided into without creating sentence fragments. Each T-unit consists of
a single main clause, containing a subject, or coordinated subjects and a finite verb or a

coordinated finite verb(s) (Hunt, 1977) (e.g., "I was really, really mad at him"; "I just wanted
to hit him for being so stupid.").
Following McKeough (1992), each T-unit was then categorized as dealing with either

a) actions or descriptions; or b) mental states and intentions (i.e., feelings, social judgments,
cognitions). The participants' sub-stories were;then scored for interpretive thought. This form
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of thought has been demonstrated to be developmentally advanced, in comparison to intentional

thought, and to incorporate reflections on intentions (McKeough 1992). Interpretive utterances
consist of statements that refer to a second order mental state or social state underlying a first
order mental or social state. In the following, elaboration of the scoring criteria for classification

of the T-units is provided (McKeough, 1992)~)
a). action/descri~tiveT-units:
These T-units describe physical movement (e.g., "I was jumping on the bed."),
whereas descriptive T-units give information concerning settings or physical states and
events expressed by a copula verb (e.g., "It was raining" ''I will be there").
b. intentional T-units:
These T-unitsdesignate first-order mental states, and can be stated in four ways:
1. Thoughts, needs, wishes, and plans that motivate action (e.g., "I didn't care
so I went shopping").
2. A social judgement that is context-specific (e.g., "My mom was a hippie in
the old days, right, all sorts of, morning gloy seed acid") or describes a
general social trait (e.g., " I was Mr. Tough Guy").
3. Mectively-laden verbs that describe emotion (e.g., 'I was scared
shitless").
4. Actions or descriptions that are suggestive of an underlying mental state(s)
("He made my skin crawl.")
c. interpretive T-units:

These T-units indicate the presence of second-order mental states that underlie first
order mental states. These units can be expressed in the following ways:
1. Justification of a mental state or social judgement with a second mental

state or social judgement (e.g., "I didn't understand why, because I wasn't
street smart"]. The fiat clause " I didn't understand why" would have been
rated as an intentional T-unit had it been presented alone. However, with
the addition of the underlying mental state "I wasn't street smart" the entire
sentence is upgraded and categorized as one interpretive T-unit.

3

The category of reflection on psychological cause and effect was modified through the addition of
interpretation of relational situations and systems arid of social situations and systems.
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2. Reflection on (or taking a metaposition to) the psychological cause and
effect of (i) affects (e.g., "I didn't feel. Yes, I'd laugh, I cried, but I didn't
feel any emotions. I was barely- emotionally I was frozen"), (ii) cognitions
(e.g., "So I really never had anytlmg to judge my mother by, besides all
these other people's ideas being put into my head, but I know I still wanted
to know her." (iii) relational situations/ systems (e.g., "There was no hat
all, there was no activity7it was just him,my mom. And anythmg that we
did wrong, I would get in trouble for it because my sister was too young.
Right?'), and (iv) social situations or systems (Iwas already kind of
socially, not, in good standing, cause I got to grade 7 and it was that whole
new peer situation and I was on the bottom."); (Then you got this bullshit,
when they say "Oh, I'm fucking Blood or a Crip, this is CITY,its bullshit,
they're nothing... they just wanna be hard core kind thing... I'll tell you, half
the people here, "Oh, I'm a fbcking Cnp" but if they go down to LA
whatever, and say I'm a Crip, boom, dead right, whatever, they'll fuckin'
shank you.")
3. Statements denoting self-understanding,self-knowledge, and self-

questioning. (e.g., "I can't change for anybody, that's why I am doing
correspondence, its because I can't be integrated into school, I can't, I can't
be this person that I'm not.")
4. Enduring psychoIogicaVsocial state or trait (e.g., "My dad blew her offand
yelled and screamed at her, and like in no other, like in every other occasion
in which they were in the same room.")
5 . PsychologicaVsocial similes and metaphors (e.g., "I lived in a fortress, in a

jail cell, only it didn't have bars and I could open the door.")
6. Flashback and foreshadowing (e.g., "At that point, I remember about her
promises... I just know that as a little girl my mom would call and say she
was coming, and never come.'' and "Iknow if I am in that house any longer
and I have to deal with that shit, I will, I won't only lose my bed I'll get
charged, because he's making me so angry, I get so tense.")

7. Paradoxical consequences or jwctaposed alternatives (e.g., It was very
controlling, manipulating, and I didn't, I didn't .... I didn't know. That was
normal.. . that was what you do when you love someone.")
8. Perspective taking (e.g., "She didn't really understand what I was talking
about. She did, but she hadn't seen my dad hit when she had been there, so
she didn't realize anythg like that.")
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Quantitative statistics were employed to explore whether there were significant
differences between the gender groups' life histories in the participants' inclusion of action and
intentional and interpretive T-units. As mentioned,earlier, no normative narrative
developmental data exist for the participants' age ranges. Therefore, further quantitative
analysis was conducted in order to assess whether there was a difference between the gender
groups in the types of interpretive T-units they used in their meaning-making efforts.
Interpretive Framework analyses
The interpretive framework scoring protocol for the participants' data was comprised
of five parts: 1) story content; 2) developmental, and 3) interpretive framework analyses,
including, ii) analysis for attachment style; ii) thematic analysis and analysis for core
encapsulations; iii) a participant role analysis; iv) analysis for agency and communion; v)
analysis for plot lines and character representation; vi) value and beliefs analysis; and vii)
anticipated life history analysis. These forms of analysis will be undertaken in order to
ascertain the types of frameworks that may have arisen fiom the participants' experiences and
that continue to guide their behavioral choices.
i. analvsis for bonding style:

The data obtained fiom the Parental Bonding Index (1979) were used to assess the
types of bonding, or attachment styles, the participants perceived they had experienced
with their primary care givers. For analysis of the responses, the scores obtained by each of
the participants in the care and overprotection scales were compared with the means for
each dimension, set out by Parker et al., (1979) as cut off points. Any of the scores lying
above the cut off point in the dimension were considered high in that scale (e-g., care).
Conversely, if the participant's score was Helow the mean, in was considered low in that
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dimension. These scores allow for the participant's perceptions of bonding to be classified
into one of 4 groups; optimal bonding b g h carenow overprotection); affectionate
constraint (hlgh carel high overprotection), absent or weak bonding (low careflow
overprotection) and affectionless control (low carehigh overprotection). It was predicted,
due to probable traumatic and negative life experiences within the family setting, that
participants would be primarily classified as insecurely attached (e.g., ratings of
affectionate constraints, absent bonding or affectionless control) (Ainsworth, Blehar,
Waters & Wall, 1978; Bowlby, 1977; Main, Kaplan & Cassidy, 1985).
ii. thematic analysis
a repetitive thematic analysis

Themes for this analysis were coded by examining the life history narrative for
repetitive topics and statements. The statements were categorized as a repetitive theme if they
appeared three or more times in more than one sub-story, and were found in the form of an
exact replication or in the form of replicated meaning (Sanderson & McKeough, 1999). This
criterion level was arbitrarily set by the researcher in an attempt to identify only themes that
were pervasive in nature. Following the identification of types of themes employed in the life
history narratives, an expIoratory classification process was undertaken in which categories for
the types of themes were developed. As mentioned previously, it was predicted that both

behaviorally troubled groups' narratives would primarily contain themes that were negative in
nature, but that the themes for the two groups would differ qualitatively in their concerns.
b. analvsis for core themes

Noam (1988) viewed core themes as demonstrating encapsulated thought pattern that
occurred during an earlier and more difficult of traumatic period of development. These
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encapsulations consist of a systematic way of viewing the self and world; the individual's
interpersonal key to interpret experienced difficulties (Noam, 1985, 1986%1986b, 1988,
1996). Thus, it was reasoned that repetitive themes that represented core themes and
encapsulated ways of encoding experiences should be projected into the participants' responses
to the key event prompts (e.g., peak, low, turning point and other important life experience).

This postulate was based on McAdams7(1993) assertion that the key event prompts can elicit
an individual's nuclear life episodes and as such, provide insight into the dominant themes of
an individual's overall self-narrative. Consequently, the responses to the key life event prompts
were examined for the presence of the core themes identified in the participant's life history
narrative.
iii. participant role analvsis
The life history sub-stories and the key event narratives were scored for type of
participant roles used by the narrator when describing the self involved in action processes.

Using Halliday's (1985) analysis, the narrator's employment of specific roles was scored along
three hierarchically related dimensions that bespeak the degree of responsibility the self
perceives as having had in undertaking an action. As mentioned, it was predicted that the
females would employ the participant voice of patient to a greater degree than the male
participants, due to the high degree of traumas generally reported by this sample.
Following a general analysis of the life stories for participant role use, an exploratory

analysis was undertaken to determine the types of roles that were employed when the
participant discussed involvement in criminddelinquent activities not involving violence (e.g.,
Break and Enters), engagement in violence, partaking in illicit substances, and when relating
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traumatic stones. The following describes the forms of participant roles for which the
participants' action sequences were scored:
a) primary agency:
Speech utterances were categorized as "primary agency" if they demonstrated that the
participant perceived him or herself as having principal responsibility for a specific action
process. In other words, when the individual adopts the role of the one who had "done the
deed" (e.g., "I shot him, boom boom")
b) co-agency/associated agency:
If the speech act suggested that responsibility for engagement in a specific action was
equally shared with another, the utterance was coded as representative of "co-agency" (e.g., "I
got into a couple of fights with Mark"). However, if the statement showed that responsibility
for engagement in an action was shared, but indicated a slight increase in the distancing of the
self from the action and decrease in responsibility, it was coded as depicting associated agency4
(e.g., We were doing a chop shop).

c) patient:

If the speech surrounding an action suggested complete distancing of the self and total
removal of responsibility for the self, it was coded as a patient statement. A patient role was
adopted when the action process was directed towards an individual and they were undergoing,
or suffering through, a process. The category of patient is comprised of three separate
categories, that of 1) Active patient where the actor is stated as doing something to the goal
(e.g., He (Actor) raped (Process) me (Goal), for example "My Grandpa tried to anal rape me";

'-Co-agency and associated agency were grouped logether to simplify the analysis, however oo-agency is
representative of a slightly greater degree of respon&bilitythan associated agency.
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2) Causative patient where the individual attributes the cause of an action to another (e.g., "He
made me beat the other girls for him to keep them in line, like") and; 3) Passive patient, where
the process is one of doing, but also contains information to what happened (e-g.,I was
followed by Bill wherever I went) or indicates an involuntary process (e.g., My head was

-

winged off that floor more times than I could count).
d) beneficiary:
Lastly, if the speech act suggested that responsibility was on another individual for the
action, and the action consisted of somebody or something doing a deed for the individual or
giving the individual something, it was rated as a beneficiary statement (e.g., "He cleaned the
house for me7'or "She gave me a hug").
iv. analysis for men? and communion
Agency (e.g., power) and communion (e.g., love) are contended to be the two great
themes of any individual's life story, as they correspond to the two central psychological drives
in human life - autonomy and affiliation (Campbell & Moyers, 1986; McAdams, 1993). People

in general strive throughout their lives to "expand, preserve, and enhance the self as a powecfid
and autonomous agent in the world, and to relate, merge and surrender the self to other selves

within a loving and intimate community" (McAdams, 1993, p. 68). Based on previous research
by Sanderson and McKeough (19991, troubled adolescents engaged in delinquent acts for
either reasons of agency or reasons of communion. In light of this, sub-stories concerned with
crirninddelinquent activities, violent acts, and illicit substances were explored for the
appearance of agency and communion themes, in order to gain a deeper understanding of the
participants' interpretive frameworks and motivational needs.

v. analysis for d o t lines and character representation

a) plot lines:
Following the work by McKeough, Yates and Marini (1994), an analysis was
undertaken on the life histories and four key events to determine if the types of story worlds the
participants presented were maladaptive in nature. This analysis rates the type of plans and
responses that are reportedly used to interpret and direct reaction to a problem(s). Following
this, differences between the two gender groups were assessed.
For the first component of this analysis, sub-stories containing a problem sequence
were analyzed for whether the plot lines presented contained a prosocial or an antisocial plan.
Prosocial plans included: (a) self or other initiated action with no aggression (e.g., self-made
decision to change behavior in a positive direction and corresponding change), (b) seeking or
being given help or instruction by another individual (e.g., calling the police), and (c) no active
strategy but fortuitous intervening events (e.g., they thought I was dead). Conversely, antisocial
plans or responses included: (a) self-initiated aggressive or criminal action (e.g., shooting), (b)
being refused help by another (e.g., asking for protection and having the request denied), (c)
avoiding the problem (e.g., consciously refusing to act), and (d) no active strategy, but
damaging intervening events (people not available to provide help or advice).
The second component that the sub-stories were rated for is the type of outcome
presented. These outcomes will be rated as either; (a) positive (i.e., protagonist was
successful), (b) negative (i.e., protagonist was unsuccessfUl),and (c) undetermined (e.g., both
positive and negative outcome presented in that the protagonist is partially successll and
partially unsuccessful or no outcome is stated).
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Finally, an overall categorization of the story world depicted was assigned based on
the interaction of these two levels. This resulted in six interactional categories: (a) adaptive
positive (prosocial plan with positive outcome), (b) adaptive negative (antisocial plan with
negative outcome), (c) maladaptive positive (antisocial plan with a positive outcome), (d)
maladaptive negative (prosocial plan with a negative outcome), and (e) indeterminate. The
scoring scheme for the overall categorization of the participants' story worlds can be seen in
the Table 2.

Table 2: Overall categorization scheme for presented story worlds

Plans/Responses
Self Initiated plan
(e.g., no aggression)

Positive Outcome Negative Outcome Undetennined Outcome
Adaptive (+)

Maladaptive (-1

Undetermined

Receiveslseekshelp

Adaptive (+)

Maladaptive (-)

Undetermined

No active plan
(e.g., time passes)

Adaptive (+)

Maladaptive (-)

Undetermined

Self Initiated Plan
(e.g., aggression)

Maladaptive (+)

Adaptive (-)

Undetermined

Help withheld

Maladaptive (+)

Adaptive (-)

Undetermined

Avoids Problem

Maladaptive (+)

Adaptive

Undetermined

No active plan
(e.g., intervening
event)

Maladaptive (+)

Adaptive (-)

( 0 )

Undetermined

It was predicted that the results of this within group analysis would show that the
problem sub-stories for both groups would be significantly less prosocial and more
\

maladaptive in nature. This was based on the assumption that the participants had past negative
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experiences that had contributed to the creation of biased interpretive frameworks (e.g., Noam,

1996). More specifically, Epstein (1994) proposed that the cognitive experiential system

encodes past experiences in memory by way of connected associations, such as metaphors or
narratives, forming interpretive fiameworks. The experientiaI system then employs these
fiameworks to process incoming information automatically and generate a reflexive response.
The participants' past negative and maladaptive interactions may have contributed to the
formation of biased interpretive frameworks, which in turn would guide some of their
understandings of and responses to events. Following this primary analysis, differences
between the two gender groups on the five story world variables were explored quantitatively
using a M m Whitney-U test.
b) character representation:

This analysis was conducted to determine what types of character representations were
used to the greatest degree by both groups. Following Howard's (1994) character
representation scheme, all of the life history and four key event sub-stories were examined, and
the main character, peerdsiblings and adults were assigned trait labels that were either positive
or negative in nature (e.g., competent versus incompetent) (McKeough, Howard, Howard,

Martens, 1999). As this participant pool has had many extreme life experiences, the original
trait characterization scheme was broadened and the resulting scoring scheme was reapplied to
the data (See Table 3 for scoring scheme).
Again, due to past negative and maladaptive interactions it was proposed that negative

portrayals of characters would be presented to a higher degree than positive portrayals, in both
groups' sub-stories.
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Table 3: Scoring Scheme for Character Depiction

CHARACTER

POSI'ITVE TMITS

NEGATIVE TRAlTS

Main Character

Competent/Strong (e.g., clever)

Incompetent (e-g.,inadequate)

Responsible (e.g., clean, straight, stable)

UnreIiabfe/Prresponsiblhature

Adaptive (e.g., resilient, resourcell)

DishonestfDisloyaVSneaky

Self-confident/Determined

Spoiled/Selfish

Honest/Integrity/Obedient (e.g., good)

Promiscuous

Popular/High StatuslBelonging

Emotionally Needyhner

AltruisticHelpfil (e.g,,charitable)

Impetuousflrresponsible

Accepted/Accepting

Rejecting1Rejected (e.g., different)

Understanding (e.g., Forgiving)

AvoidanVWithdrawn

EncouragementlSupporting

Secretive/ Doubting

Respectfid

Unbalanced/Psychological fragile

Inquisitive (e.g., curious)

BlamhglJudgingIUnforgiving

Loyal /Protective (self & other) I Brave

Insecure/Fearfid/ Compliant

IndustriousfIndependent

Manipulative (e.g., take advantage)

Kind (e.g., caring, gentle, affectionate)

Aggressive/ Deviant (e.g., rebel)

Cooperative

Uncooperative/ Defiant

Peers/Siblings

Adequate

Inadequate

ResponsibleMaturelstable

Unreliable/Irresponsible/Imrnature

FriendlyMice/Caring/Gentle

WithdradAvoidant

Accepted/Accepting

Rejectemejecting

Loyal/Protective/ Brave

Aggressive/Abusive (e.g., cruel)

WondeMsweet/adorable

Greedy/Selfish

Good/Honest

Disloyal (e.g., two-faced, rat)/
Dishonest

FunnyMumorous

HelpfUVCharitablelGenerous

Impatient

Trusting

DeviousDeviant (e.g., bad crowd)

Popular (e.g., cool)/Wealthy/Beautiful

Conceited (e.g., show off)

CompetentlStrong

Incompetent (e.g., inadequate)

t

Table 3: (cont'd)

CHARACTER

POSlTIVE TRAITS

NEGATIVE TRAITS

Adults

HelpfX

UnreliableNnhelpful

Cool (e.g., allows rules to be bent)

Conservative (e.g., square, strict)

Forgiving (e.g., Understanding)

Unbalanced/Psychologicalfragile

AffectionateILoving

WithdradAvoidantMeglecW

Accepting

Rejecting/ Aggressive/ Abusive

Encouraging/Supportive

Blarning/Judging/Unforgiving

Competenthdependends trong

Incompetent (e.g., naive, weak)

Intuitive

Deviant1 Devious (e.g., criminal)

Well bred

DisloyaVBetrayer

Generouslcharitable

SelfisWGreedy

Protecting

Manipulative/ Controlling

Caring/Gentle

Defiant

Responsible, industrious (e.g., straight)
-

Irresponsible/lmpetuous

-

Additional exploratory analysis was conducted to investigate whether the manner in

which participants depicted characters throughout their life histories differed between the two
gender groups. This was accomplished by assessing quantitative Werences between the two
groups on types of character representationalpresentation using a M m Whitney-U test.
yi.analvsis for values and beliefs

Ideology is an aspect of a developing identity that becomes a salient issue in
adolescence. The formation of values and belief systems allows adolescents to question if what
they believe represents goodness and truth, or duplicity and evil. It is during this time frame

that cognitive skills become sufliciently advanced to allow the adolescent to explore the
ideologies of a society. This exploration is undertaken by the adolescent in an effort to be

affirmed by his or her chosen peer group, and to ready him or herself to undertake the rituals,
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creeds and programs necessary to promote membership (Erikson, 1963; McAdams, 1993). For
the adolescent to begin to come to understand self, he or she must form a belief system that
informs them how the world, society, and others fimction and what constitutes the realities of
Life. Ideology then, forms the setting for the individual's life story, providing it with an ethical,
religious, and epistemological context (McAdarns, 1993). Erikson (1963) contended that
identity is built upon chosen ideologies.
An analysis of the participants' values and beliefs systems was chosen as it was
believed that it would provide a deeper understanding of participants' interpretive frameworks

and the effect on these frameworks of the value systems of the "societies" within which they
exist. Specifically, the narratives given in response to the values and belief prompts were
examined for care responses and justice or rights aspects of morality. Following this,
qualitative differences between the two gender groups were considered. Due to the small
sample size, percentages were used to tabulate and compare characteristics of responses within
and between groups.
Lyons' (1983) coding scheme for considering the construction, resolution and
evaluation of moral choice was used to explore the participants' values and belief responses.
The following criteria were used to score elements of their responses as either representative of

a care or justice response:

4

A. Considerations of Response (Care)
I. Genera! effects on others (unelaborated);
2. Maintenance or restoration of relationships; or response to another in recognition of
the interdependenceof people on one another;
3. The welfardwell-being of another or the avoidance of conflict; or, the alleviation of
another's burden/hurt or suffering (physical or psychological);
4. The primacy of the "situation over the principle."
5. Care of the selfl, care of the self vs. care of other.

B. Considerationsof Rights (Justice)
1. General effects on self (unelaborated but including "trouble7*;how to decide);
2. Obligations, duty or commitments;
3. Standards, rules or principles for self or society; or considers fairness, that is how
one would like to be treated if in other's place.
4. The primacy of the "principle over the situation."
5. The fact that others have their own contexts.

--

vii. Anticipated Life Historv (AM; Segal et al., 2000)
This instrument encouraged the participants to articulate how their imagined fbture
possible selves will evolve over time. In addition, the instrument allowed the individual to
predict how people and institutions will respond to future selves (Segal et al., 2000). Markus
and Nurius (1986) postulated that individuals hold various mental images of "possible selves,"
that are both negative and positive in nature. These theorists contend that these possible images

in turn motivate behaviour and influence perceptions of future aspirations. Thus, the
Anticipated Life History (ALH) questionnaire was given to the participants in order to explore
how their present views of "possible selves" might translate into their construction of a
potential firture life.
The future life projections provided by the participants were scored on two dimensions.
First, they were analyzed as clinical material and coded for: a) depressive features, by
assessing the presence of depressive themes, events and affect tone; b) fantasy distortion, by
assessing if the participants composed a realistic account of their future life; c) impulsivity,
through the assessment of reported impulsive future behavior, such as violence or reckless
behavior; and d) malevolence, by assessing the degree to which the narrator "enacts, intends, or
expects an act of malice" (Segal et a]. ,2000).
Second, the narratives were analyzed in relation to their description of participants'
future possible selves and coding surrounded social-cognitivequalities. The qualities
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considered were: a) psychological complexity, designed to measure participants' maturity in
their awareness oftheir self-concept, other's self-hoods and psychological processes, b) Life
role complexity, designed to gain a sense of their perceptions regarding the social demands
(e.g., multiple roles) of adult developmental stages, c) mutuality of relationships and resolution
of conflicts, both of which were intended to consider the quality of the participants' imagined
fbture interpersonal relations, and d) altruism, devised to measure the participant's future
commitment to family and community (Segal et al., 2000).
An exploratory god state analysis was also performed on the participants' responses to

the ALH narratives. The narratives were qualitatively analyzed across three variables, that of:
1) progressiveness or regressiveness, 2) realism, and 3) generativity. Progressive narratives are

ones that move towards the successfbl achievement of a goal state, whereas regressive
narratives are focused on moving away from achievement of goals (Gergen & Gergen, 1986;
McAdams, 1993; McKeough, 1999). Realism was assessed by considering whether or not the

ALW narratives followed in a logical fashion fiom the past life histories provided by the
participants. Of interest was whether the ALH narratives: 1) addressed present decrements
(e.g., lack of education, lack of stable home); 2) anticipated possible future decrements and
provided possible solutions or compensatory strategies; and 3) addressed the attainment of
rational future goals (McAdams, 1993). Lastly, the ALH narratives were analyzed for the
presence of generativity. Generativity was rated by considering whether the participant saw
himself or herself as contributing to others, or the next generation in their future (Erikson,
1963,1997; McAdarns, 1993).

Quantitative Analysis

Due to the non-parametric nature of the data collected (e.g., ordinal) through the
aforementioned scoring schemes, two distribution free tests were used to obtain quantitative
results. The Wilcoxon Signed-Ranks test was used to look at within group differences between
variables and the Mann-Whitney U test was used to explore statistically the possibility of
existing significant differences between groups. The Wilcoxon Signed-Ranks test is considered
the nonparametric altemative test to the dependent t-test and compares the distribution of two
related variables (e.g., positive character representations and negative character
representations) using the ranks of the variables. The Ma-Whitney U test is considered the
nonparametric alternative to the t-test for independent groups and uses the ranks of the
obtained scores and measures of central tendency to test the null hypothesis that the samples
were drawn fiom identical populations (Howell, 1987).

Inter-rater Reliability
Inter-rater reliability of the scoring was established via another graduate student
attending the University of Calgary. This student was trained in the scoring protocols and
subsequently scored a subset (30 percent) of the self-narratives, key event stories, and value
and belief responses consisting of three participants fiom each group. Where possible,
disagreements between the two raters were resolved through discussion. Inter-rater reliability
figures will be presented with the results of the various analyses.

The current study focused on obtaining life history data £?om both behaviorally troubled
male and female adolescents, ranging in age from 16-2 1 years. The participants were required
to orally construct a summary of their life history, most important experiences, what they felt
their future life would be, and their value systems. Theses narratives were analyzed for: 1)
story content, 2) developmental level and 3) interpretive fiarnework, including: i) a bonding
analysis; ii) thematic analysis and analysis for core encapsulations; iii) a participant role
analysis; iv) analysis for agency and communion; v) analysis for plot lines and character
representation; vi) value and belie& analysis; and vii) anticipated life history analysis.

Chapter IV
Results

The goal of this study was to examine the life stories of behaviorally troubled youths in
order to gain insight into: (a) how specific life events have contributed to the development of
particular interpretive frameworks, and (b) how these frameworks advance the development of
subsequent behavioral and emotional difficulties. The design of the study allowed for
exploration of the participant's narratives on both qualitative and quantitative dimensions.
Qualitative methods were used to categorize and explore data from the story content,
developmental level and interpretive frameworks analyses. Quantitative methods were
employed to measure similarities and differences within and between groups. In what follows
the findings arising fiom each of the analyses will be presented.
Story Content Analysis

The data will be presented in the order in which it was analyzed. First, the selfnarratives were broken into sub-stories and each was labeled for the type of event it
represented (e.g., criminal activities). A story content classification scheme emerged fiom the
types of experiences described by the participant. Each type of sub-stories (e.g., death
(familial)) was then tabulated across all participants' self-narratives. Next, the sub-story types
were collapsed into 4 different event categories, that of: 1) Negative experiences (e.g., fights

with parents); 2) Traumatic experiences (e.g., physical abuse); 3) Neutral experiences (e.g.,
descriptions and explanations of events) and; 4) Positive experiences (e.g., positive experience

with a parent), as seen in Table 4. Inter-rater reliability figures indicated that there was 90%
rater agreement between the two raters on the story content scheme.

Table 4: Frequency and type of story content for females and males.
Negative

Neutral

I Negative academic experience
Negative romantic experience
Negative sexual experiences (e.g., poor pefiormance, STD's)
Negative experience with parenth (e.g., fighting, punishment, betrayal, affairs)
Divorce/separationlfamilialsplit (with romantic partner)
Divorce/separationffamilialsplit in narrator's family
Negative experience with sibling
Negative experiences with drugs or alcohol (getting caught, O.D,overdosing)
Negative experience with fiends (e.g., bad influences, fighting, loss of fiend)
Social humiliation or rejection by peers (e.g., race, disabilities, SES,)
Negative moving experience
Emotional difficulties (e.g., depression, repressed memories, fear, confusion)
Negative counseling/rehabilitationexperience
Negative experience in secure treatmentljail or group home
Negative experience in foster home/altemate placement
Running away, leaving or being kicked out of residence
Physical disabilities, Learning disabilities, or injuries
Narrator involved in criminal activities (e.g., theft, vandalism)
Negative experience with police, criminal charges, court or sentencing
Poverty experiences (e.g., poor living conditions, lack of food or necessities)
Parental criminal activity (prostitution, drug dealing)
Physical violence perpetrated by narrator
Namtor as caregiver to parent and other siblings/orbeing parented by siblings
Negative religious/spiritual experiences
Negative work experiences (e.g., work-a-holic behavior, sexual harassment)
Negative experiences with social service intervention
Negative experiences hying to leave streets
Negative experiences with pregnancy or birth of child
Negative experiencewith step-family members (e.g., incorporation)
Physical or Learning disability in a significant other (e.g., brother)
Getting in Trouble (General)
TOTAL NEGATIVE SUBSTORY
Humorous anecdotes
Explanation sequences (e.g, bases of specific behaviors, characteristics, traits)
Descriptions of alternate living arrangements
Dnrg/AlcohoYrobacco use (Why use, why began to use, philosophy of)
Places (descriptions of/reactions to)
Memories of infancy
Childhood sexual exploration
Neutral academic experiences (both positive and negative aspects of schooling)
Exploring philosophical issues
Descriptions of social situations (who is there, what is going on)
Descriptions of home life (e.g., organizational structure)
Measures taken by narrator to protectlraise child in a specific manner
Measures taken to fit in group situation
Work experience (e-g., how job was gained)
TOTAL NEUTRAL SUB-STORY

Males Females

37
5
2
1
1
0
1

2
9
6
1
1
0
66

27
13
9
2
1
1
1
1
3

8
3
0
1

77

i

94

Table 4 (cont'd)
Category Story content
Traumatic I Attempted suicide/self mutilation (self)

I
Positive

Refugee Camp
Rape and molestationlattemptedand successhl (self)
Rape and molestationla ttempted and successll (other) (e.g., sister)
Experiences of neglect, emotional or verbal abuse fiom family member
Experiences of emotional/ verbal abuse or stalking fiom romantic partners
Physical abuse between other familial members (including murder attempts)
Physical abuse of narrator by a familial member
Physical abuse of narrator (outside family e.g., peers, hired)
Physical abuse of narrator by romantic partner
Sexual Abuse of narrator by familial member (including grandparents)
Sexual Abuse of other siblings by familial member
Prostitution (self, including recruitment and pimp related experiences)
Death (familial)
Death (of a friend or another individual close to narrator)
Parental psychopathology and its effect on narrator (including addictions)
Physical danger (e.g., automobile accidents, fires)
Narrator or siblings
apprehended
fiom home by child welfare
- Covering up abuse to protect parent fiorn prosecution
Loss of child (deathladoption)
TOTAL TRAUMATIC SUB-STORY
Positive academic experience
Positive sexual experiences
Positive romantic experience
Positive experience with a parent or positive aspect of parental behavior
Positive memories of home life and familial experiences
Positive experience with a step-parent
Positive experience with a sibling
Fun activities (e.g., playing with Barbie's)
Positive counselins/mhabilitationexperiences
Positive jail/secure treatment or group home experiences
Positive foster home/altemativeplacement
Positive moving experience / leaving home
Leaving the street, cleaning up, hture plans or plans for leaving the street
Positive experiences involving sports or hobbies or rnusic
Positive experience with fiiends or because of fiiends (including popularity)
Positive religiow/spiritual experiences
Altruistic act towards narrator by a stranger
Positive pregnancy or birthing experience
Positive acts of altruism by narrator (e.g., volunteering)
Positive work experiences
Positive interactions with social services and other agencies (e.g., financial aid)
Experience that leads to increase in self-efficacyor positive changes in the self
Positive experience with non-related mentor
Positive engagements in violence (revenge,justified)
Positive experiences in manipulating or beating system
Positive high/drunk
Positive experiences with adoptionlor giving a child up for a limited term
TOTAL POSITIVE SUB-STORY

Males

Females
1

12

0
32
10

0
81

1

Fiaure I:Percentage of Story Content Forms in Male
and Female Life Stories

OMale
a
Female

I

1

--

Negative

Neutral

Positive

Story Content Forms

Traumatic

In line with the research findings on studies of runaways who had experienced early
maltreatment, it was predicted that both gender groups would construct self-narratives that
were comprised overall of more negative and traumatic events, taken together, than positive or
neutral events. To determine if this was accurate, a Wilcoxon Sign Rank statistic was
conducted to ascertain the dominant pattern of story content recounted within each gender
group. The statistic indicated that the prediction was only partially supported and only the
female participants' stories showed this pattern (ZT= -2.2934, pC.0218).
Next, an analysis was conducted to compare the story content type included in the self-

narratives between the two groups. It had been expected that the female group's narratives
would contain more traumatic material than the mdes as research has shown this gender group
is more likely to experience revictimization (Shields et al., 1997; Zibin, 1995). A ManWhitney U test was conducted across the four event categories to compare the differences in

the obtained frequencies across the two groups, at a probability level of p c.05. A s i m c a n t
difference was found between the two groups for the traumatic category (Zu = -2.26595,
pC.023). As earlier demographic information demonstrated, 100 percent of both of the
behaviorally troubled groups had experienced at least one traumatic event (e.g., rape, physical
abuse). However, as seen in Figure 1 the female behaviorally troubled sample included more
traumatic events in the construction of their life histories (17%) than maie participants' (9%).
Ex~lorationof event categories
Following the quantitative analysis of the four event categories, an exploration of the

nature of stories told within the traumatic, negative and positive categories was undertaken5.

5

The neutral category was not explored as both groups' responses were relativeIy similar in nature.
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The stories within each of these three categories were chunked under broad representative

event types that emerged fiom the data. For example, within the traumatic categoly many of
the stories offered by the participants concerned various forms of maltreatment that occurred
within the family and as such, these stories were gathered under this event label (See Table 5).
Percentages were calculated for each group by assessing the number of sub-stories that
grouped under each event label for each broad event type. Differences were seen as noteworthy

if there was one-third difference between the groups in the type of events related. Following
Malcolm (2000), the level of one-third differences was chosen arbitrarily as a way to conceive
of notable differences between the two groups as this was an exploratory analysis. It must be
noted, however, that some of the differences between the groups appeared high due to the
limited number of a specific type of sub-story (e.g., one story). When this occurred the
differences were viewed as non-representative and were not hither elaborated on. In the
subsequent description of the event breakdown in the traumatic, negative, and positive
categories examples will be offered fiom the participants' life stories. In all the examples
offered throughout this chapter the names of the participants and other identifjmg information
has been changed to ensure confidentiality.
Traumatic category
A breakdown of the traumatic events described by participants demonstrated

qualitative differences in story content focus between the two groups. Traumatic events were
collapsed under three broad event types: 1) maltreatment occurring within the home
environment; 2) maltreatment occurring outside the home, including prostitution; and 3) other

traumatic events not involving maltreatment of the narrator. As seen in Table 5, males included
over hKice as many stories about the maltreatment that occurred within their familial setting
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than did females (75% vs. 32.5%). Conversely, the females told over six times as many stories

about abusive situations and experiences occuning outside the familial conte>ctthan the male
participants (41.6 % vs. 6.3%). Gender differences in other types of traumatic event types did
not meet the criteria set.
Table 5: Breakdown of event types found within the story categories

Percentage of Class Event Category
Males
Females

Story Type

Story Category

Traumatic

Maltreatment occurring within
Home environment

75.0%

32.5%

Maltreatment outside of home
(including prostitution)

6.3%

41.6%

Other Traumatic events
(Death of loved ones, abuse of loved
ones outside of family,
environmental conditions)

18.8%

26.0%

Negative experiences within
familial setting

20.3%

19.7%

Negative experiences with peers
&/or romantic partners

21.5%

19.7%

Negative antisocial experiences (e.g., 22.3%
violence)

13.7%

Positive experiences within familial
setting

11.1%

17.1%

Positive experiences with peers or
romantic partners

14.8%

29.5%

Positive antisocial experiences

23.5%

0%

Negative

Positive

In Table 6 examples are provided from the participants' life histories to illustrate the
qualitative similarities and differences between the gender groups for traumatic content.
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Overall, the three examples from each group all are comparable in the degree of severity for
potential physical, emotional and psychologicat damage. However, strong differences in degree
of situational control can be seen in the participants' descriptions ofthemselves within the
traumatic context. In all three of the males' stories, the narrator has portrayed himself as having
some ability to retaliate, either verbally or through constructive action. In John's story, he has a
friend hit him so a mark will be left and he can get help from social servicesto leave his
abusive familial situation. Similarly, in Jury's story, he acted out his revenge on his sister's
rapist. Lastly, in Richard's story, even though he had been beaten and lost much of his material
property, he responds verbally to the situation in a sarcastic manner that is suggestive of an
attempt to maintain some degree of self-agency (e.g., "why don't you destroy everything while
your at it, why don't yah?").
The female stories, in comparison to the males' stories, in general do not contain the
same level of self-agency in the narrators' response to the described experience. In Paula's
story, she suffers through her mother's abusive behavior and portrays clearly that she
understood the cruelty involved, but does nothing to challenge her mother's authority.
Similarly, in Kathy's story, she is lefi alone to suffer with her daughter while she dies. This
participant conveys that the potential adoptive parents for her daughter had pulled their support
and left her to cope with this situation alone. Lastly, in Janelle's story, she places her welfare in

the hands of her fiend and a portable phone, making no attempt on her behalf to extricate
herself from the situation or provide better protection for herself.
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Table 6: Examples of event types in the traumatic story category
Event Type
Maltreatment within the family
Paula At night, I couldn't sleep at night.... so, you know? I'd go to mom and say "Mom, I can't
sleep" and she'd make me stand there until I was tired, it wouldn't matter if it was an
hour, it wouldn't matter if it was three hours, but I would have to stand there in the
bathroom and watch her having her bath or stand there while she was doing her stuff
until I was tired... ....... its h y though, cause after you had stood there for awhile and
say "Mom, I'm getting tired" she'd make you stand there for another 10 or, you know?
When you are crying to go to sleep, she'd make you stand there., .
Maltreatment within the family (cont'd)
John:
She'd always calI me in when I was out with my friends, heh? Because she'd be mad
about something, my friends would wait at the front door and they'd hear her beating
the shit out of me.. . throwing my head into the door, or somethmg like that, and, finally
at that time, I was eleven.. . that's when my behavior really got bad in school.. . and
finally I got one of my friends to hit me, right across here with a hockey stick blade and
get me to bleed so I could go to school and say my mom did that, cause mom would do
it so subtlety, that I wouldn't have any marks.. . the only thing I would get was like a
bleeding nose, or something, and how easy is that to clean up? Heh, and uh, you know,
she use to throw me down the stairs and everything, so, finally I was like " 'K.Fuck
you!
Maltreatment occurring outside of familial context
Janelle:

So, the guy, we sat in the car and talked and, he goes " Well, I want a hand job" so its
like okay.. .. But he wanted it like for an hour and a half.. .. But, uhm, he wanted, like it

was so long we had to go back to his apartment, and, so we were in his apartment both
of us, like Lisa came with me.. . and so we were in the bathroom and we came back out
and he had a golf club in his hand, and he was swinging it around the living room.. .
and, Lisa is just like, "What are you doing?" and he's like "I am just practicing" and
this is like 10:30 at night, practicing in his private living room.. .. Swinging a club,
when he's about to, you know do that.. .. So, she tells me this and I am like all frealcing
out, she's like "Okay, don't worry about it", "cause I'll be on the phone with the cops,
like he had a portable" so she asked if she could go for a bath, and he said "yes", so
she's on the phone with the cops already.... And, if anything happened can you trace
this number because we don't know where we were.. . and, then I'm a11 scared and I'm
in the bedroom, an4 I hshed, it was dl okay after that, but, I thought it, I thought he
was going to beat us to death.. .. But then, that would be stupid too on his account
cause he was living in an apartment building, if I started to scream, and then somebody
should have called the cops or something.... Still you never know.... so, I'd say that
was my scariest time.....

Table 6 (cont'd):

Richard

Kathy

Jury

Event Type
.
Maltreatment occurring outside of familial context
Then one day, she, she-uh... got this guy to come over to my house eh? Beat the shit
out of me cause I wouldn't pay for the abortion, I refuse.. . and I felt I had told her, I
refbsed to pay the abortion fees, she would not talk to me, she just went out and did it,
herself,.. and.. . we decided not to, she got me beat up, she got my fiiend beat up, my
other friend beat up, she got Mary punched out.. . and then she took my three hundred
dollar chess set, threw all the pieces off, which is about 150 bucks, sitting on the
balcony, watching them shatter, and then, I come home the next day after we got beat
up.. . and uh...come home, and... a ton of fire trucks, "cops, man,what the hell is
going on" all my friends are around I walk up to them "what the hell is going on" "uh,
your house is on fire, eh?" right underneath my house was the laundry rooms,there's a
whole bunch of mattresses, she got my house set on fire, they set the mattresses on
fire, which started my house on fire.. . ... like, I lost about, 2 000 dollars worth of
CD's, she cost me about 10 000 dollars... like.. . why don't you destroy everydung
while your at it, why don't yah?
Other traumatic events
When I was 14, I got pregnant, I was using crack, coke... and...I had a, a cocaine
baby, my daughter died at 16 hours old, her heart was under developed, her lungs
weren't developed, she had rnajor brain damage.... For the first five months of
pregnancy, I didn't know I was pregnant, for me, while using coke it was very regular
for me to miss... my period..... for many months in a row.... I was using, I wasn't
eating, I wasn't taking care of myself. ... I was having sex with multiple partners .....
and.. .. she... I made the choice to give her up for adoption.. . so I, went through the
whole process, went into early labor at.... 28 weeks, and she put on life support and
the whole nine yards.... the adoptive parents were extremely awesome (Sarcastic
tone).... uhm.... they allowed me to, I was the last one to hold her... I sat in a room by
myself with her while she died..... uhm... They were, they were very supportive, going
"This is your daughter, you, you do this, we want a healthy baby" uhm... That's fine,
you knew when you signed the papers that she wasn't going to be a healthy baby
because I didn't know 1was pregnant. .....

... ten o'clock my sister.... gave me a call from the hospital... and I, I, went down, and
she was all bruised up... swollen eye.... totally beat... and uh...I asked her what
happened and the doctor, she, she was all knocked up on... morphine.... drugs, just
lcnock out pills, so she was asleep... and 1talked to the doctor and the doctor said
"Well, ... she's never going to be able to have kids" and.... I said "Well, what
happened" and he says " Says, looks like she was raped" .... and uh... said "Well, how
bad is it" and he said "Well .... she's never, ever going to be able to have kids and ...
she.... its going to be hard for her to even have a chance.... for a few months, for her
to have any sex..." and at that time, I wasn't emotiond In the, the sense, that I didn't
have any emotion at the time.. . the only thing I thought of, was finding the guy....
before... I found that guy.. . ohhh, it was not a pretty sight

Negative category
A breakdown of the negative events showed fewer and less dramatic differences in

content between the two groups, as seen in Table 5. Negative events were collapsed into three
broad event categories: I ) negative experiences within the familial setting; 2) negative
experiences with peers andfor romantic partners; and 3) negative antisocial experiences (e.g.,
violence). Both the male and female participants included similar levels of stories concerning
negative experiences stemming fiom familial interactions (20.3% vs. 19.7%). However, males
discussed somewhat fewer negative incidents stemming from interactions with peers and
romantic partners (1 1.5% vs. 19.7%), but discussed almost twice as many negative
experiences stemming fiom engagement in antisocial behavior (e-g.,criminality or violence)

than female participants (22.3% vs. 13. 7%).
The following examples in Table 7 are provided to illustrate the types of stories
included under the three negative event labels and are representative of the general types of
stories recounted by other participants. For example, in the category negative experiences
stemming fiom familial interactions with members, both stories convey a sense of betrayal by

the parent. In Ivan's story, his father is ''hitting on every other girl" and he is chastised by his
mother for reporting these incidents to her. Linda's story also contains betrayal themes in that
her mother allowed Bill to move in, although Linda did not like his fatherly behavior. There is
also the recognition in this story of her mother still being involved in escort activities. The
examples offered for negative experiences stemming from interactions with peers and romantic
partners contain the common theme of knowing who one's true friends are as a result of being
rejected or not understood by others.
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Table 7: Examples of event types in the negative story category

Negative experiences within the familial setting

Ivan:

We'd go a lot, like my dad take us out like every Sunday right to go swimming, okay.
He'd take us alone, without my mom and, when we'd go, uh, he'd be hitting on every
other girl in the pool right? vhatever, uhrn .. or just like checking out other people and
stuff like that, checking out other girls and uhm..I remember me and my brother and
my sister, he use to yell at him and stuff about it, right? like, when we were driving
home and stuff, and uh,.. like when we'd get home, we'd tell our mom and d l this
stuff right? She'd yell at us, and say, you know? "Like, Don't tell me what he does,
blah, blah, blah" uhm....

Linda

My mom, and that's when my mom met her new boyfhend, Bill, and I really, I didn't
like him.. . you know? at first.... you know? cause all of a sudden, like he tried to play
father figure as soon as he gat there, you know? and... and then, uh, then he moved in
with my mom, and my grandma, like, it was uh, kind of a duplex house, so a top floor
and a bottom floor, and my grandma moved to the bottom, she was on top, but the
people that were downstairs moved out, and uh, she moved to the bottom, and uh, she
was our baby-sitter, and, you know,but, uh...oh gosh, my mom was still being an
escort when she got back to (Name of City)....
Negative experiences from outside of familial setting

Jake

yah, we moved in with my grandparents and uh, we lived on (street name) and when,

when you're a small town white boy and you don't have no money you don't belong in
(Place name) because people won't talk to you.. . if you don't have a polo shirt... people
won't talk to you if you are not wearing Reebok or Nike shoes and uh... and if you
shop at (Store name) Iike 1had to, you're an outcast, and you're not wanted... and uh...
in a lot of ways, I hate the people I grew up with there, uh... I got them back, but that's
latter on in the story, uhm... I, I, I hate them for the way they treated me and uh, maybe
for uh, for, for the chances that they might have taken away, but uh, cause they did a
job on my confidence... but at the same time, I'd have to thank them, because it made
me so much stronger than them, like, they're, they're so weak... and uh
A: cause they don't understand life?
J: yah, exactly, they're so weak, they don't understand like what its like to be rejected,
and uh, rejection doesn't haunt me now, because I know who my friends are.. ."
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Table 7 (cont'd):
Negative experiences from outside of familial setting (cont'd)
Nancy

I know who my friends are, I have friends, I have lots of fiiends in this school, I know who
they are, they've stayed with me for a while, other people that try to be my friend, who
haven't been before, I don't, I don't give them the time of day, I don't give a shit... who you
are, I have gone through, I have lost so many friends, through the whole trusting, because I
trusted people, because I gave them something T shouldn't have... you know? and now, ....
(starts crying and then laughs at herself) ..... okay, three of my friends have died this year,
Okay.... One of my friends got stabbed on (A street of bars), okay.... I'm, I'm, the teacher's
like "why weren't you at school" I'm like, "my friendjust died" I'm like, I have a hard time
dealing with this stuff' and then that's when my, my ex-boyfhend, he got, he cheated, he
was cheating on his girlfriend with me right? and with this other lady, and he lied to me, and
I just found all this out, I was, I was crying, I couldn't take it, I still came to school right? I
came to school an hour late, and he's yelling at me for being late, I'm like, I'm like "listen, I
couldn't come, okay" and he's just like, "listen, I know where you're coming from and this
is not", I'm like "you don't know where I'm coming from" he's like "well, I don't have to
have the same experience to know how you feel cause I know how you feel.. ."
Negative experiences stemming from engagement in antisocial behaviour

Evelyn I partied lots, smoked lots of drugs, like hung out and did bad things, like robbed (NAME)
gas station and ... I was a bad ass.. .
A: Okay, lets go back here, what are bad things?
E: robbed a gas station, I don't know, that's pretty bad.. . there's this big fht chick at my group
home and I beat her up. Got charged for assault. My mom was cool though, she didn't tell my
dad, but on the way there she's like "if you ever do it again, your dad is going to know'' and after
that I was so good, I didn't get caught doing anything. I didn't want my mom to tell my dad, so
A:okay, how come?
E:cause he would've freaked, he would've beat the hck outta me going to the court house.. .
"what are you doing, beating people up, robbing.. .he would have been really mad.. .
Mark

I shot someone... ...We were just chilling man and this guy, he's like "Fuck you" ... I was
sitting with my girlfriend, "Big fucking piece of shit", fucking, big nasty ...he was just
cussing my girlfriend and my fiends, eh, my friends told him to shove it eh? And I'm like,
"hold on, let me do it, eh?" I had like, ten guys were holding me back, I was playing heh,
when I.. I just started kicking the hck out of this kid, and it was like in the street heh, and
hcking I curb stomped his head and broke his jaw and stuff and then if they wouldn't of
pulled me back I probably would have killed him heh? And just like, they were holding me
heh? And it was like "Fuck you" and I had this gun heh, and he was lying there, so boom,
boom, and then I left
A: How did you feel?
M: Like a piece of shit.. . like, I didn't think I could hurt anybody that bad.. . I think I could
shoot somebody again, but, I don't think I could ever kill anybody. .I can't kill anybody.. .so
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Finally, the examples for negative antisocial experiences illustrate common themes in
the participant's descriptions of their engagement in criminal behaviors. More specifically, the
participants often included in their descriptions indications of a fear of reprisal for action (e-g.,

he would've fieaked, he would've beat the fuck outta me going to the court house.. ." ) or
disapproving views of the sentence or punishment imposed. h other words, it was not the
participant's regret for engagement in crirninai behaviours that led to the story being rated as
negative. Except for a few of the stories hardly any contained the narrator's expression of
remorse for his or her actions. In the accounts that did the actions engaged in by the narrator
are grave and the participant rated the experience as negative even though they did they not
suffer any consequence as a result of their behavior. It is notable in Mark's story the negative
rating came from the narrator's determination that he felt like a "shit" and this was indicative of
some fonn of remorse. It should also be considered, however, that the narrator clearly states
that he could shoot somebody again: "I think I could shoot somebody again, but, I don't think I

could ever kill anybody."
Positive category
Examination of the positive substory category showed similarities between many of
the participant's stories conceming events occurring within the familial setting. Overall, these
stories tend to refer to a distant time period that was "happy" and generally focused on
descriptions of celebrations or special occasions. Similar to the findings for the negative content
area of the life histories, both the male and female participants told comparable levels of stories
concerning positive experiences within the faknilial setting (11.1% vs. 17.1%). Positive
descriptions of events occurring outside of the familial setting were often focused on gaining
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good fiiends, popularity or social standing. Males discussed almost half as many positive
incidents surrounding mentors, peers and romantic partners (14. 8% vs. 29.5%).
The strongest difference in this category was the males' positive descriptions of their
involvement in criminal acts or their ability to manipulate and beat the criminal justice system.

In these descriptions they often conveyed a sense of justification for their action and did not
convey any indication of remorse, as seen in the examples provided in Table 8. Notably, it was
only the males' life histories that contained positive antisocial sub-stories, as seen in Table 5
(23.5% vs. 0%).

Table 8: Examples of event types in the positive story category
Event Type
Positive experiences occurring within the familial setting

Sam

All of my relatives on Christmas... when, all my relatives were at my Aunt's house, and she
used to put together...uhm... we all sang Christmas carob... and we watched all of Elvis's
movies fiom way back right until he died... and then...1 was like, cause every time I'm in
the room, all my family cheers up... so, felt good..

Jake

My mom and dad were married when I was two, and uh, I ate their wedding cake before
the wedding. .. my grandmother got uh flip book of it eh, she just stood there and took
pictures eh?
A: As you were eating the cake?
J: yah, yah, she didn't stop me at all, shejust, she's got this wad of pictures, and you can
flip it, and I'm just there eating the cake.

Positive incidents occurring outside of familial setting

Sandy

That's why, I went back to (City name) for a c ~ u p l of
e months ... and then I came back
here.. ....I moved in with his girlfriend at the time, who's Italian....and uh....she was my age,
and she, she, we're still very close fiiends now... I have this whole Italian family there, they
were all so welcoming and everytlung....so I lived with them for like 2 months....and it was
a really nice change, I couldn't believe the difference, they're not fighting all the time, its so
weird.. .
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Table 8 (cont'dl:
Event Type
Mark

Positive incidents outside of familial setting (cont'd)
I went to this party, and it was like, oh this girl's there right.. . that I, knew from before,
and then they never used to like me eh? So like, whatever I don't know.. . but uh, I wasn't a
geek, like I was so, I was like popular.. .. Just the girls annoyed me.. . and then, it was at
that party, there was all those girls right? And they were all hitting on me and stuff, it was
like first time, I, I was like, kinda.. .. I was like "Yah, what's up" uhm....oh yah, and that's
when I started listening to rap.. . grade six.. . uhm... so whatever.. . and uh... we we were
like chilling and stuff, in this apartment building she lived in, there was like, a pool ... You
know that room with the rocks that's all wood... ... And there were four or five girls in
there and me and these other two guys.. .. Whatever, they turned off the lights, and those
other two guys left, so I was like yah, I was kissing this one girl, and then this other girl
would kiss me, whatever.. ..

Positive antisocial experiences
Richard This time my dad had met this uh,lady, with the same name as my mom's.. . so, that was
kinda weird, I didn't like that at all.. . so my dad almost married another Iady with the same
name as my mom.I think my dad is a psycho.. . either that or he likes that name.. . I don't
know, 1think its psycho.. . and uh... so, she, she decides to move into the house.. . she's
Iike "Richard, do this, Richard do that" and I turn around to her and go "Look bitch, you're
not my mom, I don't want you, in my, uhm, in my house, I don't want you around me, I
don't want you around my sister, shut the hck up." That's exactly what I told her, I
remember that.. and she just stood there looking, she smacked me, and I pulled out a M e
and I was going to stab her, and she sat, and she fell down crying.. . I was like, "I should
stab you, but, I am having a good enough time watching you cry" I left the house.. .

In summary, the analysis of story content differences between the male and female
behaviorally troubled groups indicated that, overall, the female participants recounted more
traumatic stories. Similarly, within group analysis showed that it was only the female group's
life histories that contained more negative and traumatic events combined than positive or
neutral events.
Qualitative exploratory analysis of event types within the four broad story categories
indicated that males discussed maltreatment in their families more than the female participants.
Conversely, the females discussed maltreatment that occurred outside of the family setting
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more than the male participants. As well, when males recounted maltreatment stories they
tended to portray themselves as being able to take some form of defensive or retaliatory action.
The females' sub-stories, in contrast, did not contain the same level of self-agency. When
recounting negative events that occurred within the family domain both groups tended to
include stories that contained themes of betrayal by parents or caregivers. Both groups also
tended to tell similar stories about positive familial events with these sub-stories, often dealing
with a past time period that was happy, for example during a special occasion. Finally, it was
also found that the males tended to discuss more negative and positive experiences stemming
from their engagement in antisocidcriminal activities. Of note was the males' tendency to
show little remorse for their behaviour, resentment towards consequences, and pride in their
success and ability to succeed at these types of activities.
Developmental Level
The developmental analysis of the life history narratives was conducted to determine if
the negative and traumatic events experienced by these youths had negatively impacted the
participants' ability to understand and interpret intentions and social states (e.g., Cicchetti &
Howes, 1991;McKeough, Yates & Marini 1994). As previously outlined, the participants'
reflections on their life experiences were broken into T-units or terminable units. Each T-unit
was then categorized as dealing with either a) actions or descriptions; or b) mental states and
intentions (i.e., feelings, socialjudgments, cognitions) (McKeough, 1992). Finally, the type of
interpretive T-units the participant used were tabulated (i.e., a) justifications, b) reflections, c)
self-howledge, d) enduring psychological or social states/traits, e) psychological similes and
metaphors, f ) flashback and foreshadowing, g) paradoxical consequences or juxtaposed
alternatives, and h) perspective taking).
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As no nonnative narrative developmental data exists for the participants' age ranges
quantitative statistics were employed to explore whether there were significant differences

between the gender groups' life histories in the participants' inclusion of action, intentional and
interpretive T-units. The exploratory results indicated that the female participants' included
more intentional T-units in their sub-stories (Zu = -3.3261, p<.0009. Conversely, the male
participants utilized more interpretive statements in their sub-story construction (Zu = -3.40 17,

p<.0007), as seen in Figure 2. Inter-rater reliability figures indicated that there was 92%

rater agreement between the two raters on the developmental scoring.
Fiaure 2: Percentage of developmental T-unit
classfication by gender

Action

Intentional

Developmental forms

Interpretive

Fiaure 3: Percentage of type of interpretive thought by gender
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Interpretive thought types

1

El Female .
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Further exploratory analysis was conducted in order to assess whether there was a
difference between the gender groups in the types of T-units they used in their meaning-making
eforts. Significant differences were found for reflective T-units, with the female participants'
using this form of interpretation to a higher degree than the male (Zu = -3.0993, p<.0019).
Significant statistical differences were also found for paradoxical or juxtaposed thought, with
the male participants using this form of interpretation to a higher degree than the female
participants (Zu = -3.1749, p<.0015), as seen in Figure 3.
Interpretive Framework Analvses
1. Analysis of bonding style

The Parental Bonding Instrument allows for a classification of attachment based on fhe

participants' perceptions of bonding to their caregivers. Based on their responses, participants
were either classified as either insecurely or securely attached to caregivers.
As discussed previously, it was hypothesized that if the story content analysis

indicated a high degree of maltreatment (e.g., neglect, abuse) or traumas within the fmilial
setting, the participants would be primarily classified as insecurely attached (e.g., Aimworth,
Blehar, Waters & Wall, 1978; Bowlby, 1977; Main, Kaplan & Cassidy, 1985). Overall, the
results indicated that, ofthe male participants, 80% were insecurely attached to their mothers
or primary female caregiver and 90% were insecurely attached to their fathers or primary male
caregiver. Similarly, the female participants' responses indicated that 80% of this group was
insecurely attached to their mothers or primary female caregiver and 90% of this group was
insecurely attached to their fathers or primary male caregivers6

One female participant had no contact with mother and so did not complete these questions Another
female participant had no contact with her father and:so did not complete these questions.
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The bonding categories were calculated using the total care and total overprotection
scores for each participant, which placed them into the categories listed in Table 9. As seen in
Table 9, both the male and female participants predominantly had bonding styles with their
male caregiver that was primarily characterized by aflectionless control (e.g., 70%). Likewise,
60% of the male participants had this bonding style w
ith their female caregiver. The female

participants, however, were more varied in their bonding styles with their mothers, with the
highest number of placements occurring in the affectionate constraint category.
Table 9: Parental bonding categories for female and male participants.
Fathers
Females
MaIes

Mothers
Females Mdes

Mectiodess Control
(hgh overprotection/lowcare)
Absent or Weak Bonding
(low overprotection/lowcare)
AfFectionate Constraint
@gh overprotection/high care)
Optimal Bonding
(low overprotection/high care)

Parental Absence
(no assigned categoryhot rated)

10%

0

10%

0

2. Thematic analvsis
a. repetitive themes
As discussed in chapter three, the repetitive themes (i.e., themes that appeared 3 or

more times in different sub-stories) of the participants' life histories were identified. This

-

procedure was used to establish which themes were most pervasive throughout the
participants' self-narratives (Noam, 1988, 1996). Repetitive themes fell within six categories:
a) family; b) romantic relations; c) socidpeer groups; d) self (including self characterization,
behavior and emotionaVcognitive states); e) intervention systems, including the criminal
system; and f ) scholastic systems and work environments. A further breakdown of these six
categories was possible with the themes in each of the six categories being labeled as
representative of negative thematic material or positive thematic materia1 (Please see Appendix

C for complete tables of the themes in each category).

Fiaure 4: Total positive and negative thematic
material by gender

Negative

Positive

Thematic Type

On the basis of previous research (Sanderson & McKeough, 1999) and the large
number of traumatic and negative life events in each groups' self-narratives, it was predicted
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that both gender groups would present more negative than positive themes. Overall, both of the
gender groups' self-narratives contained three times more negative than positive thematic
material, as seen in Figure 4. Additionally, the female participants' self-narratives contained
more negative themes than positive themes across all six categories, as seen in Figure 5.
Similarly, the male participants' self-narratives contained more negative themes than positive

over five ofthe categories, but contained more positive themes for social and peer group
category as seen in Figure 6.

Figure 5: Total number of positive and negative themes across the
six repetitive thematic categoriesfor female partidpants
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Figure 6: Total number of positive and negative themes across six
repetitive thematic categories for male participants

Six Repetitive Thematic Categories
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Qualitative similarities and differences were also explored for the six categories
between the two gender groups (Please see Appendix C for a listing of the themes in each
category). For the category of negative family thematic material it was found that both groups
presented similar levels of thematic material suggesting a poor attachment environment
(including abusive themes) [(males83.4% (166 theme count) vs. 75.24% (158 theme count)
of themes in category)].

When examining the percentage of these themes that dealt with

parental abusiveness, it was found that 21.08% of the themes found in the male sub-stories

were concerned with abuse, in contrast to the 12.7% of the themes presented by females. In the
category ofpositive familial thematic material, similar levels of themes were found for males

and females respectively, with the males presenting somewhat fewer themes [(males 16.58%
(33) vs. females 24.8% (52) of themes in category)].

For the thematic category of negative romantic relations it was found that 75.9% (44
theme count) of the themes the females presented were negative in nature. An exploration

within the category of negative romantic relations for the female group demonstrated that
68.2% of themes directly dealt with poor romantic relations, and 40.9% of these relational

themes concerned abusive romantic situations. The male participants' responses measured
100% dealing with romantic abuse. However, as the responses came from only 1 participant
this finding was not viewed as representative. The category for positive romantic relations

contained no themes suggestive of positive relational themes for the males, whereas it
contained 24.3% of the themes presented for the female participants (0 vs. 14 themes).
Examination of the category of negative social and peer group relations revealed that
female participants' narratives included over a third more themes concerned with poor peer
relations than the male group [( 68.53% (98 theme count ) vs. 42.4% (50 theme count)]. In
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keeping with this finding, it was found that the male participants used over a third more
positive peer and social themes than did the female participants l(57.6 % (45 count) vs.
3 1.46% (68 count)]. When looking within this category no qualitative differences between

groups were noted in thematic concern or focus.
Investigation of the category focused on self-behavior, emotion and identity showed
that both males and females presented similar levels of positive and negative themes. Further
exploration within the category demonstrated some qualitative differences, with the male
particip~ts'including ~ l c ase mdny antisocial theines (e.g., dealing with anger, rage, not
caring about consequence, feeling blame/puniShment unjust, criminal acts, violence and

deiinquent behaviors) &an did the female participants [(93.1%(255 theme count) vs. 42.7 %
(93 theme count)]. In contrast, the female participants included over five times the number of

themes suggestive of feelings of victimhood (e.g., emotional hurt, fearful, being used (e.g.,

prostitution, sexual abuse)) than the male participants [(40.8% (89 count) vs. 8.0% (22 count)].
An analysis of the category concerned with positive self behaviors, emotions and identity also

yielded differences, with the males presmting over a third more themes concerned with
positive views of self than did female participants[ (88.5 % (46 count) vs. 51.4% (19 count)].
When looking within the intervention and scholastic/work category for thematic

groupings, it was found that few themes could be grouped and the themes present only came
fiom a few participants. Due to these factors, no exploratory analysis was conducted as it was

felt it would not provide reliable information.
b) Analvsis for core themes
Stories, told in response to the four key event prompts (e.g., Peak, low, turning point

and any other important memory) were examined to determine if the repetitive themes found in
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the life narratives also appeared in these narrative accounts. Recall that according to Noam
(1996), the presence of repetitive themes in the key event responses might be suggestive of the

core encapsulations that the participants employed as an interpersonal key with which to
interpret various stimuli. As seen in Table 10 and 11 the female participants had siighty more
cany over themes than the male participants (84 vs. 69).
Table 10: Encapsulated themes found in key event narratives of female participants
Peak

Low
Pos.

Neg.

0

8

Turning Point
Pos. Neg.
0
10

Other
Pos. Neg.
0
0

TOTALS

Familial

PO^.
4

Neg.
0

Romantic

0

1

0

4

1

0

0

2

8

SociaVPeer

1

5

0

8

1

0

I

2

18

Self

0

0

0

14

1

9

4

6

34

Intervention

0

2

0

0

0

0

0

0

2

TOTALS

5

8

0

34

3

19

5

10

84

22

Table 1 1: Encapsulated themes found in key event narratives of male participants

Peak

Turning Point
Neg.

Other
Pos. Neg.

TOTALS

0

0

1

17

0

0

0

1

3

4

4

3

0

9

34

0

5

2

0

0

1

8

2

25

9

5

1

12

69

Low

Neg.
1

Pos.

Familial

Pos.
0

Romantic

0

Self

0

Neg. Pos.
12
3

0

0

2

10

2

2

Intervention

0

0

TOTALS

12

3
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For both gender groups, the lowest key event experience elicited the most encapsulated

thematic material, across ten of the female and nine of the male participants (34 vs. 25). The
thematic transfer found in the recounting of this event was all negative for the female group,
while the male group transferred two positive themes, both concerned with a desire to start
over. The female participants' themes were concentrated in the areas of family, self and the
social realm. In the following example, the female participant's life history contained the
repetitive themes of parental abuse/cruelty, codision and bewilderment, and suicidal ideation
or not wanting to continue living. Although the participant's history had many other repetitive
themes, these carried over to the lowest point key event (as well as her turning point key event
story) and this would suggest that these themes were representative of core encapsulations.

Dina:
D: when I was living at home, and the abuse was bad and I was suicidal...
A: okay, can you think of one experience to tell me about?
D: one thing that sticks in my mind, was.. . uhm, at the kitchen table, me and my dad
were having dinner... and I said something, like "So, what" (angry tone) and I got a
punch in the face and I had a bleeding nose and black eyes, so.. .
A: how did you feel?
D: I felt homble, I felt lost, I didn't' know what I should do, like, at that point, I felt I
should leave home.... to leave home, to leave, this was ridiculous, 1 was in the
bathroom and I was just bleeding, there was blood everywhere.. . I was looking at
myself in the mirror, cause there were mirrors all over my bathroom, it was just like,
what is this I am seeing, you know,this shouldn't be happening to me, I don't deserve
this... but I didn't do anyhng at that time, and there's a reason probably why I didn't,
and, eventually I did get out, now I'm fine cause I thdc, that right now is what is
important.

In contrast, the thematic material the male participants carried over to the key event
questions tended to focus more on the family domain. In the subsequent example, drawn from

Jim, the thematic material that carried over dealt with the distressing effects of his father's
death and the ongoing difficulties in repairing his relationship with his father.
I

?
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Jim:
It wodd have to be when my grandmother called me when I was in jail and told me
that my dad passed away. .. just simply, you h o w , that's a really bad experience, and I,
you know I've had plenty, but, just because of what my attitude was at the time, I had
so much guilt that I just wanted to make everyhng better, you how, for the longest
time I didn't redly care one way or the other, dead or alive, whatever, it really didn't
matter, but, at that point, it was just, that was all I wanted, you know, just to build
some kind of relationship, to do something for myself, yet to prove something to my
father, you know, like it was all ulterior motives, you know, even though I guess rd be
doing something good for myself.. . it just goes to build this relationship, you know
what I mean, it wasn't really for myself, but, when, like that was just thrown away, as
soon as I heard that, in fact, I was just like "You'rejoking, you're lying, you know, what
kind of sick joke" I just basically went insane for like ten minutes, I didn't believe it,
shock, or, I didn't freak out, or anyhng, it was just like, whatever, "I don't believe you,
why would you even call me to joke about something like this, this isn't funny grandma,
why would you even" (voice gets really mad here), I just.. .
The peak key event prompts resulted in encapsulated themes from six of the females
and six of the male participants, with a transfer of 13 themes for the females and 15 for the
males. While the female participants had similar levels of positive and negative repetitive
themes carry over (5 and 8 respectively), the males in contrast, carried over proportionately
more positive than negative themes (12 and 3 respectively). The female participants' themes
focused primarily in the positive family area and the negative socidpeer group area, while the
focus for the male participants was in the positive self-domain, as seen in the following:
Paula:
This is easy enough, the most fantastic, most wonderful moment I ever spent in my life,
was the first two minutes after my son was born.... and that was, I mean that was, in
itself a pretty peak experience, because that was the end of my wandering years and the
beginning of my settled years.... so, the whole pregnancy and birth was,a huge time of
change for me, who was there, well my ex- Greg was there, and uhm, the doctors....
but uhm, it was also sad in some ways, cause I was all done I didn't have any family
around, nobody... I think my parents sent me flowers, I just remember being pretty
lonely, cause I had only been in the city four or five months, I didn't really have any
close friends, there was just nobody there, it was such an incredible experience, but the
only person that was there was Greg, to share it with me, and he was, he was poppa
and in his own little world, it was, it was such a big thing for both of us, so..

Doug:
.... (Has difficulty generating a positive key event) probably uh living on my own...
well, on my own, well, when I: had my place, I was doing good, I was independent,
paid my bills... you know? doing all that, it was just a good feeling... learning how to
cook, a crash course.. . (laughs)... and,. nobody to depend on, just doing it all by
myself.

An examination of the responses to the tuning point prompt showed the transfer of 22
encapsulated themes fiom seven of the female participants and 14 encapsulated themes from
eight male participants. The female participants transferred 19 negative repetitive themes and
three positive themes to the retelling of their turning point experience. These negative themes
were concentrated in the area of family and selc as seen in the following:

Janelle:
Uhrn, just basically everythmg.. . not, cause I think I was living at the (Drop in Center)
right? And, you'd have to wake up at 7:00 and be out of there and not come back until
10:00, so I'd wake up, leave there by 7:00 o'clock in the morning, I had nothing to do
all day, like 'ti1 20:00 at night, it was so long, so boring, and I had no, like you could
only eat there, like, they had fwd you could eat when you came there and when you
left, but like you know, you had no, I had no money for.. . cause this is like I didn't
work, and when I did work, I had my money, I spent all of it, so I never had any
money.. . and I was always just standing around, and being bored, so I figured, No, I
want to have a house, and sit and watch TV ,and always have somewhere to call
home, or somewhere to live.. . and so, so I asked my mom if I could move back and
she said "yes", but it was because I was pregnant so, she said she said Yes, I could and
then, basically and that's where it went fiom there.. . I think basically just getting sick
of everything, like not having anything to do, not going, having anywhere to go, like, at
7:00in the morning in the summertime it is still cold, so, I was cold, and I was just sick
of,just standing around and doing nothing, I wanted to go back to school or work or
something, or anything you know.. . .. so that's just basically everything piled up, just
sick of everyhng, piled up, decided to move out.. .
Conversely, the male participants transferred nine positive and five negative
encapsulated themes to their retellings. The themes stemming from the male participants'
retellings were more dispersed across the six categories, with a small concentration in positive
family and self-areas, and negative social and self-areas, as seen in the following:
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Ivan
I: that's the time when I came out of jail, after that three month period, 1 started
working for the (Name of organization that works with adolescents coming out of jail
and off the street) and uh... started going back to the old Group Home, where I used to
live in, you know? the staff that I assaulted and stuff, talking to them about projects
we're doing, they'd all be like "Oh, my God, its Ivan, blah, blah, blah, you know" and
uh, that had to be like that turning point...
Lastly, the responses to the prompt to tell about any other important memory led to
only five female and 3 male respondents showing carry over encapsulated thematic material.

For both gender groups the majority of encapsulationswere negative in nature and were
concentrated within the self category, as seen in Tables 10 and 11.
Inter-rater reliability figures indicated that there was 86% rater agreement between
the two raters on the repetitive thematic scoring. As well, inter rater agreement on the
core encapsulations was measured at 88%.
3. Participant role analysis

As previously outlined, both the participants' life history sub-stories and their
key event narratives were scored for type of participant roles used by the narrator when

describing the self involved in action processes. It was predicted that the females would
employ the participant voice of patient to a greater degree than the male participants, due to the
high degree of traumas often experienced by this sample (Shields et al., 1997). However, a
Mann Whitney-U test indicated there was no significant difference between the gender groups

in their overall use of primary, co/associated, patient or beneficiary agency.
An exploratory statistical analysis was undertaken to determine the types of roles that
were used when the participant was discussing involvement in criminddelinquent activities,
engagement in violence, and partaking in illicit substances and when they were describing
traumatic stories. These categories were chosen to gain more information regarding how the

123
participants perceived their involvement in these events. In order to account for the difference
in story lengths, the participant categories (i.e., primary, w/associated agency, patient and
beneficiary) were proportioned in relation to the total number of participant clauses found
within the life history. Overall, the analysis indicated that the only significant difference was for

the category for use of illicit substances, which showed that the female participants used a
higher level of patient role when describing themselves partaking in alcohol or illegal drugs
pX.05 level (ZT= -2.0028, p<.0452). Inter-rater reliability figures indicated that there was

80% rater agreement between the two raters on scoring for participant roles.

4. Analvsis for agency and communion

Agency (e.g., power) and communion (e.g., love) were chosen as variables to explore
possible underlying motivations and interpretive frameworks applied by participants in
understanding and directing their participation in or reaction to specific activities. The life
history sub-stories that focused on criminddelinquent activities, violent acts, and illicit
substance use were explored for the presence of agency andlor communion themes. These
sub-story types were chosen for further exploration in order to gain more information regarding
the participants' motivations for engaging in these acts. Totals were arrived at for both groups
across the three story types. Following this, comparisons between groups for presence of
agency and communion themes were run using Mm-Whitney U tests. Findings indicated
there was no difference between the gender groups in their presentation of agency or
communion themes within illicit substance sub-stories. In contrast, for violent sub-stories it
was found that males presented more communion themes p<.05 level (ZT= -2.943 6, pc.0032)

than females, whereas for delinguent/criminal sub-stories males presented more agency themes
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than female participants p<.OS level (ZT= -2.1053, pc.0352). Inter-rater reliability figures
indicated that there was 91% rater agreement between the two raters on the scoring for
agency and communion themes.

5. AnaIysis for plot lines and character representation
a) dot lines:

This analysis rates the type of plans and responses that are reportedly used to interpret
and guide reaction to a problem(s) (Please see Table 2: Overall categorization scheme for
presented story worlds). As previously discussed, the sub-stories containing a problem
sequence were first analyzed for whether the plot lines presented contained a prosocial or an
antisocial plan. Following this, sub-stories were rated for the type of outcome presented,
whether positive, negative or undetermined. Finally, an overall categorization of the story world
depicted was assigned on the basis of the interaction of these two levels. This resulted in six
interactional categories: (a) adaptive positive (prosocial plan with positive outcome), (b)
adaptive negative (antisocial plan with negative outcome), (c) maladaptive positive (antisocial
plan with a positive outcome), (d) maladaptive negative (prosocial plan with a negative
outcome), and (e) indeterminate.
It was predicted that the results of this analysis would show that the problem substories in the life history and key event narratives would be less adaptive and more maladaptive
in nature for both groups. A Wilcoxon Sign Rank analysis was conducted in order to test this
prediction. This prediction was only partially supported. The femaIe group's sub-stories were
significantly more maladaptive in nature at the pq.05 level (Zr = -2.2934, pc.0218) than the

males' sub-stories. Inter-rater reliability figures indicated that there was 91% rater
agreement between the two raters on the scoring for plot line.
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A Mann-Whitney U test was conducted across the six story world categories to explore

possible differences between the two gender groups. Two variables were found to differ
significantlybetween the groups at a probability level of p c.05.First, it was found that the
female participants told more maladaptive stories, which had a prosocial plan but a negative
outcome, than did the male participants (Zu = -2.1585, p< .0309), as seen in Figure 7. A
sample story follows:
Maladwtive (~rosocial~lanlnegativeoutcome) stow:
Janelle:
and, they sent me to another group home.. . and that was (Name) and that was okay
there.. .. I liked it there, people were nice, staff were nice, I don't remember if1 left,
OH Yah, I got moved into a foster home.. . cause of my worker said " well, what
would help you to, you know, what would help you not to run away from ail your
homes" and I said " well, don't put me in with any 16 or 17 snobby", like I hate, like I
didn't get along with girls at that time, so, cause most of them were all snobby and
everytbmg, so I said " Don't put me in with any 16 or 17 year old girls and no 10 or 11
year old kids" cause at my group home there was like, like my First Group Home there
were 10 year old kid who was annoying, so annoying.. .. And.. .. So what does she do,
she sends me to this house, with two 16 year old girls, and they're both, like, both into
modeling and so all stuck up, you know, and they didn't smoke, and its like, and then
she sticks, an eleven year old girl, that just turned eleven to be my roommate.. ...

Second, the quantitative analysis indicated that the mdes told more maladaptive
(antisocial pIan/positive outcome) sub-stories than the female participants (Zu = -2.0418,
p<.0412), as seen in Figure 7, as the following story illustrates:

tive outcome) story:
Maladaptive (antisocial ~lanlposi

Jim:
One day, I skipped school all day and I was meeting my parents at my grandparents'
place that evening and.. . like, the principal or whatever called my parents, they knew,
but I lied about if eh? They're like, "well what did you do today at school?'' "Oh, I did
blah, blah, blah, and this and thatttand my dad said "you want to go for a ride you
know, just see" and took me someplace way the hell out of town and I ended up
spending a long time at, it was a place called (NAME). .. it was like a little detention
center, and he said "If you keep this up this is where you are going to end up" cause my
dad was a milk man for like 17years eh? And he delivered milk to this place, so he
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knew about it, he saw what was going on inside, he's like "you don't want to go there"
he told me all these horror stories, you how, and I was like "Oh, I won't go there,
whatever, " It just didn't' matter.. . and I skipped school again, and they called the
police on me, or I did whatever and I went there and it was no big deal, heh? it was just
like I liked the people that worked there, and then, it was just like a vacation for me,
almost, I didn't care after that if1 got in trouble cause I knew where I was going and
they couldn't do nothing, it was just, not a big deal, even though, the freedom was lost,
I didn't look at it like it was a big deal, for whatever reason it was just like okay.. . So, I
don't know, I think, if, if it had of been a lot harsher, you know? Where "Oh, no razor
wire, bars, and whatever" right? I may have thought twice about caring you know?s

Fiaure 7 : Story world plot lines by gender
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b) character representation:

This analysis was conducted to determine what types of character representations were
used to the greatest degree by both groups. Following Howard's (1994) character
representation scheme, all of the life history and four key event sub-stories were examined, and
the main character (self) and (others) peerslsiblings and adults were assigned trait labels that
were either positive or negative in nature (See Table 12 for scoring scheme). If the story did
not have the self as the main character, the other characters in the story were rated as having
positive or negative traits and counted in the peerhibling or adult categories. It had been
predicted that negative portrayals of characters would be presented to a higher degree than
positive portrayals for all characters in both groups' sub-stories.

Fiaure 8: Differences in mean presentation of positive and
negative character traits

Females

Males

As seen in Figure 8, both male and female participants assigned significantly more
8

>

negative trait labels than positive to the characters within their sub-stories (ZT= -2.7011,
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pc.0069;ZT = -2.4973,p<.0125). Inter-rater reliability figures indicated that there was 95%
rater agreement between the two raters on scoring for character representation.
An additional exploratory analysis was conducted to investigate whether the manner in which
participants represented characters throughout their life histories differed between the two
gender groups. This was accomplished by assessing quantitative differences between the two
groups on types of character representations using a Mann-Whitney U test. Significant
differences were found between the two groups on the variables main character positive and
main character negative, at the p<. 01 level (Zu = -3.0993, p<.00 19; Zu = -2.9114,

pC.0036). As seen in Figure 9, the male participants used both of these forms of character
representation to a greater degree than the female participants. No significant differences were
found between the groups for positive and negative character traits for peers/siblings or adults.
Fiaure 9:Types of character representations by
gender

Main+

Main-

Peers+
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6. Analvsis for Values and Beliefs

An exploratory analysis of the participants' values and beliefs systems was conducted

in hopes of gaining a deeper understanding of participants' interpretive frameworks and the
belief and value systems of the subcultures within which they exist. Participants were asked if
their values and beliefk differed from other individuals, what the most important value was in
human living, and lastly, to describe an experience in which they based a decision for ation
upon this value. The narratives given in response to these prompts were then examined for care
responses and justice or rights themes (Lyons, 1983). Overall, 70% of the male and female
participants saw their value and belief system as different from that of others. The following
table lists the reasons the participants saw their views as different.
Table 12: Male and female participant's views of their differing value system
Males
Open mindedMot judgmental
Christian
Values family
Not Christian

#
3
1

2
1

Females
Open mindedinot judgmental
Don't care what others think
More polite/donYtfight
Loyal and compassionate
Absolute honesty
Sticks up for what is believed in

#
5
1
1
1
2

1

As the above table indicates, although the participants view their values and beliefk as

different from others it is readily apparent that they are very similar to common western
ideology, as they are easily fit into the Lyons' (1983) scoring scheme along both the care and
justice continuums. It is important to note however, that they view them as different and as
such appear to view others as not following these value systems.

With respect to the responses to the probe for the most important value in human
living, the male participants provided ten care and four justice responses. In contrast, the
female participants provided five care and seven justice responses, as seen in Table 13:

Table 13: Comparison of male and female responses to most important value
Prompt

Care

Justice

Males
#
Treat other's and self good~help 7
Love
3

Females
Care of self
Care for others/ compassion

#
3
2

Honesty
Respect

Honesty/Trustworthy
Respect
Treat others as you want to be
treated
Fairness/sharing commodities

2
2

1
3

-

2

1

Similar results were found for the participants' responses to the prompt requiring them
to tell of an experience where they used what they viewed as the most important value in

human living to guide their actions. The male participants' responses contained more care
themes thanjustice themes (13 vs. 5). However, for this prompt, the female responses
contained equal numbers of care and justice themes (1 1 for each), as seen in Table 14. Interrater reliability figures indicated that there was 89% rater agreement between the two
raters on scoring for the three values and belief tasks.
Table 14: Comparison of male and female responses to prompt asking if they had
used important value during an experience
Considerations of Response

Male

Female

Considerations of Rights

Male

Female

General effects on others
(unelaborated)
Maintenance/ restoration of
relationships; interdependence
The welfare/well-being of
another or the avoidance of
conflict
The primacy of the "situation
over the principle."

1

0

3

3

4

3

0

2

4

6

1

3

4

1

1

2

Care of the self; care of the self 0
vs. care of other.

1

General effects on self
(unelaborated)
Obligations, duty or
commitments
Standards, rules or
principles for self or
society
The primacy of the
"principle over the
situation."
The fact that others have
their own contexts.

0

1

\
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7. Anticipated Life History (Segal et al.. 2000)

The Anticipated Life History ( A . questionnaire was administered in order to assess
participants' construction of a potential future life across the clinical dimensions of: a)
depression, b) fantasy distortion, c) impulsivity, and d) mdevolence and the social-cognitive
dimensions of i) psychological complexity, ii) life role complexity, iii) mutuality in
relationships, iv) conflict resolution, and v) altruism. Scoring of the ALH responses was
undertaken by Segal, the principal author of the instrument and undergraduate assistants
trained in ALH coding. The narratives were coded according to specific scoring rules and
given a rating along a four point scale: l=absence of quality, 2= some presence of the quality,
3=predominanceof the quality, and 4=the quality is pervasive and characterizes the whole of
the ALH narrative. The coders were found to be reliable in scoring the participants' narratives
across each of the nine scales, using the Pearson's 1 with Rosenthal correction for multiple
judges. Corrected reliabilities for each of the nine scales were: Depression, .84;Fantasy
Distortion, .81; Impulsivity, 32; Malevolence, .85; Psychological complexity, 32; Life role
complexity, .84; Mutuality of relationships, .8 1;Resolution of conflicts, .82; Altruism,.82.

Coders were blind to the study hypotheses and participant identity and met at regular intervals
to discuss independently scored responses, to resolve discrepancies, and to prevent coder M.

I concurred with the ratings given across the nine scales and the results can be seen in Table
15. The interpretation of the data was completed by the present researcher and was endorsed
by the principal author of the instrument. In order to offer a reference for the discussion of the
ALH findings, two examples of ALH responses are provided below:

Janelle:
Well, right now the thing, we'll probably get married in the summertime.. .. And.. ..
We're going to stay here, we're not going to move to Brenda's house ever again.. ..
Cause like the first, uhm, I, I won't get off topic, first time we moved out she's like
well your going to have to move back in again.. .. So she basically laughed at us when
we had to come back.. . so, so that's not going to happen again, not going to move back
there.. . and, Colin (son) is going to grow up and I think,I hope Tim has a job, like, I, I
will make him so he will have a good paying job, so, and I think we are going to start
saving some money and buy a house, just basically be like my mom's family, not like
hers.. .. Cause, like there's always people, there's a lot of people coming in and out of
the house and.. . and like my mom's house is really quiet, and I think that's basically
what it would be like, quiet people.. .. Like we'll have the odd friends, like we don't
have very many friends right now, cause like, all my, 1had a lot of friends but I don't
want to associate with them anymore, you know? Cause they're fiom the street so.. .. I
don't know, like I will associate with them like when I go to parties or stuff I'll talk to
them, I don't call them.But, I think we'll just start making our own couple friends,
we've always have couple friends.. . and, ... uhm.. . go to work, uhm, hopefilly have
our own house.. .. Like we'll own a house, and, pay the mortgage off, pay it off.. ..
And, .... We'll have an RSP,I want an RSP cause I want something for when I retire, I
want money, I don't want to live on Social Services all my life.. . and, then we die.. .
Researcher: So do you see yourself going back to school at all?
Janelle: Yah, I don't know when I plan to.. .. But I will go to school.. .
Researcher: do you see a career in your future?
Janelle: hmmrn, I don't know,see that's what I mean,I have to go back to school,
cause I'm going to have to pick, cause I don't want to work at (Fast Food Restaurant)
all my life.. . that's where I'm working now.. .. Yah, I guess I have to start thinking
about it now, I want to be a dog groomer.. . probably that's what 1'11 be.. .
Researcher: So what do you think your b r e best time will be?
Janelle: probably when Colin is older, and he is gone living on his own, and we can go
on our trips, you know, it'll just be us again.. ..
Researcher: What about your future worst time?
Janelie: When Tim dies.. . sorry, or if Colin was seriously hurt or something.... Cause
that's one of my worst fears....Him dymg.. .. I, I think, I think I care about my life
now... I didn't care, like I didn't care about my life, like, dying, well I guess I did care,
but I guess, I really, I took a lot of chances, like, thinking back now, "What the hell was
I doing that for?' and why did I, like I could have gotten seriously hurt.. .. Hurt if they
wanted too.. .. But, luckily I didn't, and now, I can't even ride in an elevator without
going "What if it falls and we die'' and I am always afraid I am going to die now.. .. I
don't know why, cause I don't want to lose Tim I think.. .. Tim and the baby.. .

Doug:
Uhm.. . I'm going to go back to school... either next year, next fall... next fall... then go
to college... university... if not next fall, I'm going to go up on the oil rigs.. . make some
serious cash up there, just so I can get through school... because student loans are....
like... too risky.. .
Researcher: So what do you plan to take in school?
Doug: I'm going to take business, I want to go into entertainment, for a radio or TV.
station or something, not as an anchor or anythmg like that... either a cameraman, or
who knows? That's almost two years away... it changes every week, so...
Researcher: Do you get married?
Doug: uh, yah... no kids, no kids...
Researcher: How come?
Doug: The world's too violent... its too crazy to grow up, like its changed so much
since I've been a kid, when I was 14... nobody was carrying around guns or knives...
now, that's all that's going on... I wouldn't want my kids to live in this kind of world...
Researcher: What else do you see for your future?
Doug: I'm going to be a millionaire, like maybe 1 won't, but... 1'11 invest, like my job
might not make a lot of money ... yah, stocks... or... If you're smart enough... yah.. so,
that's, I just want a house, a job, something nice and simple... retirement, 50 or 60, live
the rest of it....
The results for the clinical dimensions indicate that 60% of the male ALH narratives
had a prevalence of clinical features in their future projections, versus the 30% found witbin the
female ALH narratives (See Table 15). Further differences between the groups can be seen in
the concentration of clinical factors within the ALH narratives for each group. The measure of
the female participants' clinical features demonstrated either ratings of predominance (3) or

pervasiveness (4) only within the depressive domain. Although the male narratives had a
prevalence of clinical features they were more widespread across the clinical categories.
However, some chunking was evident with 40% of the male ALH responses demonstrating
pervasiveness in the impulsivity domain, which is associated with attentional problems, selfpunishment, and anti-social behavior (Segal et al., 2000).

Table 15: Participants' scores along the clinical ALH dimensions
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As seen in Table 16, the results for the social-cognitive dimensions indicate that 100%

of the male and 70% of the female ALH narratives demonstrated little consideration of
mutuality in future relationships (e.g., ratings of 1= absence or 2 = some presence). Mutuality
is considered essential to positive social adjustment and general psychological well being.
Likewise, for the dimension of conflict resolution, only 10% of the male ALH narratives and
30% of the female ALH narratives indicated predominance or pervasiveness of this feature.

Resolution of conflicts, whether inter- or intra-personal in nature, is a variable that is allied with
mutuality for the measurement of perceived future satisfaction in relationships and presence of
>

social supports.
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Table 16: Participants scores along the social-cognitive ALH dimensions
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Differences between the two groups can also be seen in the dimensions of
psychologicid complexity and life role complexity. Psychological complexity considers the

degree to which the individual understands himlherself and others (e.g., cognitive, affective and
psychological qualities), while life role complexity measures the ability to consider multiple
future roles (e.g., wife, mother, career) and takes into consideration the ability to manage both
personal and family needs.
Similar to results found by Segd et al., (2000) the female group's narratives contained
more of a predominance of these qualities than the male group. However, only SO% of the
female group demonstrated psychological complexity and 40% life role complexity versus the
20% of psychological complexity and 10% of life role complexity found within the male
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sample. Closer levels were found within the domain of altruism; however, it was still found
more predominant within the females' ALH narratives (50%) than the males' ALH narratives
(30%).
A goal state analysis was also performed on the participants' responses to the ALH

narratives. The narratives were qualitatively analyzed across three variables, those of: 1)
progressiveness or regressiveness, 2) realism, and 3) generativity. Overall, both the maIes and
females' ALH narratives were primarily progressive in nature (60% and 100% respectively).
More specifically, the ALH narratives were goal directed towards the successfbl achievement
of the goal states of education,job attainment, and successful personal relations. In the example
ALH narratives, we see how Janelle has the goal state of getting married, never moving to her

mother-in-law's again, and obtaining an education and a career, while Doug has the goals of
obtaining a good job to pay for his education, a career and early retirement.
The ALH narratives were also analyzed for the level of realism present in their
construction. More specifically, did the ALH narratives address: 1)present decrements (e-g.,
lack of education, lack of stable home), 2) did they anticipate possible future decrements and
provide possible solutions, or compensatory strategies to handle these difficulties, and 3) was
the attainment of h

e goals rational in nature (Gergen & Gergen, 1986; McAdams, 1993).

Overall, 50% ofthe female participants' ALH narratives were unrealistic in nature,
versus 80% of the male participants ALH narratives. In general, the male participants did not
consider their present circumstances in the creation of their narrative, consider future
decmrnerits, nor suggested soluiions to pyresent or future difficulties. As well, these participants
often ended their narrative with the attainment of an affluent life-style. These factors are seen in
?

the ALH narrative provided by Doug, as he doef not address his need for housing, a stable
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lifestyle (e.g., at the time he was living in a park), or his learning disability, nor does he
consider the possibility of future decrements. As well, Doug ends his fbture projection with the
unrealistic attainment of an affluent lifestyle.
Similarly, the female participants who produced unrealistic ALH stories also saw
themselves gaining an affluent lifestyle (e.g., house in country) and did not address their
present circumstances in their projection of their hture. Additionally, the female participants
often saw the current romantic figure in their life as the one who would obtain or provide this
affluent lifestyle. The above ALH narrative provided by Janelle illustrates to a degree the lack
of realism concerning financial support via her fiancee (e.g., "I hope Tim has a job, like, 5 I
will make him so he will have a good paying job, so, and I think we are going to start saving

some money and buy a house."). However, as the participant spends a great deal of her
narrative characterizing how to change her present situation and her goals were reasonable, the
narrative was rated as realistic in nature.
Finally, the A L H narratives were rated for the presence of plans for hture generativity.
Generativity was rated by considering whether the participant saw him or herself as
contributing to others, or the next generation in their &re.

Of the male participants, 70%

constructed hture narratives that did not include generative issues, whereas 50% of the female
participants' ALH narratives did not contain generative elements. This is in keeping with the

findings from the ALW scores for the altruism scale in the social-cognitive dimension.
Other themes of note in the ALH narratives were that the 90% of the ferndes saw
themselves as happily married in the future, with 100% seeing themselves as mother and only
10% considering the future possibility of divorce. Similarly, 70 % of the male participants saw

138
themselves as married, but 40% of this sample said they would choose not to have children or

to adopt their children in the future.

Summary

As predicted, findings from the story content analysis indicated that the female group
discussed more traumatic events than the male participants. Moreover, only the females' life
histories contained more negative and traumatic events combined but contrary to prediction
male participants did not. An exploration of traumatic and negative events indicated that the
males included more stories regarding maltreatment and negative family experiences. h
contrast, the females discussed more abusive and negative incidents that occurred outside of
the family environment (e.g., romantic). For the positive category the males included more
positive stories dealing with antisocial events and fewer positive stories about peer or romantic
relations than female participants.
The exp1oratory developmental analysis indicated that the males were more able to
apply interpretive understanding to their life histories than the female participants. Exploratory

analysis of the types of interpretive thought applied by the participants indicated that the female
participants employed reflective thought more than the male participants. Conversely, the male
participants employed juxtaposed or paradoxical consequence interpretations to a greater

degree.

Findings from the various interpretive framework analyses will be outlined in the
following discussion. The analysis for bonding style indicated that the majority of both male
and female participants were insecurely attached to their primary female and male caregiver. In

addition, it was indicated that both groups had bonding styles with their male caregiver that
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were generally characterized by afFetionless control and most of the male participants had this

bonding style with their female caregiver. The female participants displayed more assorted
styles of bonding with their female caregiver.
Results from the repetitive thematic analysis supported the prediction that both gender
groups would present with significantly more negative than positive thematic material. An
exploration of the data indicated that both groups presented similar levels of thematic material
suggesting a poor attachment environment, but males included more themes dealing with
parental abuse. It was also found that the female group presented more themes dealing with
negative and traumatic romantic issues and more negative material concerned with peer
relations. Both groups presented similar levels of positive and negative themes concerning selfbehavior, emotion and identity. However, male participants included more antisocial themes,
whereas the female participants included more themes suggesting feelings of victimhood. As
well, males presented more thematic material in relation to a positive view of self than did
female participants. For the analysis of the presence of core encapsulations the lowest key
event prompt elicited the most encapsulated thematic material for both groups.
For the participant role analysis it was found that there was no sigruficant difference
between the gender groups in their overall use of primary, co/associated, patient or beneficiary
agency. An exploratory analysis found that for stories about illicit substances the females
employed a higher level of patient agency.
The analysis for agency (e.g., power) and communion (e.g., love) found that for violent

sub-stories males presented more communion themes. In contrast, for delinquent/criminal substories males presented more agency themes than female participants.
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An analysis for plot line showed that the female group's sub-stories were significantly

more maladaptive. Differences were found between the gender groups for the six story world
categories, with female participants telling more maladaptive stories with a prosocial plan/
response and a negative outcome, whereas, males told more maladaptive sub-stories with an
antisocial plan/ response and a positive outcome. Also examined in the participants7story
worlds were the forms of character representations used and, as predicted, both groups
assigned significantly more negative trait qualifications to the characters they discussed.
The exploratory analysis of the participants' values and beliefs systems suggested that
the majority of each group saw their value and belief system as different to that of 'others.' As
well, males provided more care responses when asked what the most important value in human
living was and had they ever used this value, in comparison to the female group.

The last analysis on the ALH narratives showed that on the clinical dimensions scale

the male narratives had a predominance of quantifiable clinical features in comparison to the
female narratives. Additionally, the results for the social-cognitivedimensions indicated that
both groups' narratives contained little consideration for mutuality or conflict resolution in
future relationships. As well, it was found that the females' narratives demonstrated more
psychological complexity and life role complexity than the males7narratives. A goal state
analysis suggested both groups' ALH narratives were primarily progressive in nature, with the
majority of male narratives lacking in realism and generative content.

Chapter V
Discussion

The theoretical fiamework guiding this study has been a developmental
transactional perspective which contends that early maltreatment experiences lead to
negative biases in views of self and world. It is believed these dispositions prevent the
successful attainment, or prejudice the attainment, of salient developmental tasks, such as
formation of constructive peer or romantic relations. Furthermore, these developmental
difficulties are posited to interact in a cumulative manner that enhances the likelihood of
the child engaging in subsequent escapist and delinquent activities during adolescence. As
such, the goal of this study was to examine the life histories often mate and female
adolescents who resided on the street. It was proposed that the study of these individuals
would allow for exploration of their life experiences, the ways in which they
conceptualized these experiences, themselves and others, and finally, the differences
between the gender groups on these factors. Therefore, it was argued that a narrative form
of enquiry would best facilitate the discovery of biased views of self and world and their
continued impact on the adolescents' perceptions and behaviours. Narrative data provided
by the participants were analyzed on three dimensions: 1) story content; 2) developmental,

and 3) interpretive framework analyses, including, a) analysis for attachment style; b)
thematic analysis and analysis for core encapsulations; c) a participant role analysis; d)
analysis for agency ritd

c ~ i ~ b ~ ~ ~e)
i l iaarwlysis
o f i ; for

plot lines and character representation;

f ) value and beliefs analysis; and g) anticipated life history analysis. In what follows, the

results of each of these analyses will be discdssed, highlighting the anticipated and
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unexpected findings. As well, implications of the findings will be discussed in light of the
existing research and future direction for research presented. Finally the study's limitations
will be outlined.
Story Content
The story content analysis was pefiormed on the adolescents' life history and key
event narratives to ascertain the types of life events experienced and assessed as
sufficiently consequential for inclusion in an autobiographical summary. Based on the
literature suggesting that many runaways have suffered through abusive familial situations
(Gutierres & Reich, 198 1; Hoyt & Scherer, 1998; Janus et al., 1987; McCormack et d.,
1986; Wolfe & JafCe, 1991; Zingraff et al., 1993), it had been expected that both groups
had probably experienced early maltreatment. As well, it was contended that these
maltreatment experiences might have negatively biased the participants' interpretive
frameworks (Calverley et al., 1994; McAdams, 1993; Noam, 1996; Rosenstein &
Horowitz, 1996; Shipman et a[., 2000; Singer & Salovey, 1993). Following the research, it
was contended that these biases and residing on the streets would have contributed to the
subsequent involvement in more negative and traumatic experiences than positive and
neutral events (Bjarnason et al., 1999; Calverley et al., 1994; Cicchetti & Howes, 1993;
1991; Dodge et al., 1994; Hoyt & Scherer, 1998; Kingery, 1997; Shields et al., 1997;

Shipman et al., 2000). The analysis only partially supported the prediction; only the
female participants' life histories were constructed of more combined negative and
traumatic data than positive or neutral elements. It had also been predicted that the
females would have experienced more traumatic events in comparison to the males, as this
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population tends to experience higher levels of revictimization (Bjamason et al., 1999;
Hoyt & Scherer, 1998; Shields et al., 1997;Zibin, 1995). Support for this assertion was

obtained. The qualitative exploration of the data indicated that the female participants
experienced more traumas outside of the familial environment due to involvement in
activities that lead to revictimization (e.g., prostitution, drugs, abusive romantic relations).
Furthermore, the female participants also included more negative stories about peers and
romantic partners than did the male participants. The male participants in contrast were
more likely to retell negative stories about criminal or delinquent activities that were not
resolved successllly or for which they received too harsh a consequence. This exploration
also lent some insight into why the male groups' narratives were not dominated by
negative and traumatic elements. Although the male participants retold more stories about
familial maltreatment they did not speak about traumas outside of the home to a large
degree. As well, this analysis demonstrated that the males tended to conceive of
themselves as more powerfbl than the females and responded to negative and traumatic
situations with defiance that led to success~lresolution of the story, and thus the substory obtained a positive rating. This theme of self-efficacy was also transmitted in this
groups' recounting of positive stories that dealt with success and mastery when engaged in
criminal and violent actions. This finding for the male participants is in keeping with results
fiom studies on survivors of childhood sexual abuse where it was demonstrated that these

individuals expressed a high need for power and control, whether expressed positively (e.g.,
social responsible leadership), or negatively (e.g., exploitation of others). The need for power
appears to stem fiom their beliefs regarding self and other, where self was seen as powerless,
t
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and there was a greater expectancy of betrayal by significant others (James et al., 1997; Liem
et al., 1996).
Developmental Level
The developmental analysis was also conducted to assess if early traumatic events had
negatively biased the participants' ability to interpret their own and other's intentions and social
states in the cause and course of experienced significant life events (Calverley et al., 1994;
McKeough et al., 1994; Rosenstein; Cicchetti & Howes, 1991). This exploratory analysis

found that the males were more able to apply interpretive understanding to their life
histories than the female participants. It is proposed that the mde participants may have been

more able to apply interpretive thought processes to the understanding of their histories as they
had not experienced the same degree of ongoing trauma as the female participants. Future

research is needed to investigate this proposition by considering the different interpretive

processes used for the different experiences, such as trauma.
Further investigation of the types of interpretive thought applied by the
participants indicated that the female participants employed reflective thought (e.g., "So I
really never had anyhng to judge my mother by, besides all these other people's ideas being
put into my head, but I h o w I still wanted to know her") more than the male participants.
Conversely, the male participants employed juxtaposed or paradoxical consequence
interpretations to a greater degree (e-g., I hate my step-mom man, we two do not get
along, she is diabetic like me, she uses her diabetes as an excuse, just like I use to, and she,
that's one thing I have outgrown and she still hasn't.. ."). Elaboration on beliefs regarding
why these forms of interpretation differentiated the two groups will be taken up in the
>

following section on analysis for attachment st);le.

Interpretive Framework Analyses
Analysis for attachment stvle
The Parental Bonding Index was chosen in order to gain a better understanding of
underlying (dys)hction in the family environment that may have contributed to the
development of subsequent behavioural disorders (Parker et al., 1979). Following the research,
it was predicted that the participants would primarily be insecurely attached as a result of
maltreatment experiences (Case, 1996; Crittenden & Ainsworth, 1989; Main, 1990). On the
whole, results indicated that the majority of both male and female participants were
insecurely attached to their primary female and male caregivers. In general, findings have
indicated that on average 65% of children are securely attached (Ainsworth et al., 1978).
In contrast, the participant's responses for this questionnaire demonstrated the presence of

high rates of insecure attachment and as such, the findings speak to the relationship
between maltreatment and insecure attachment. The bonding styles characterizingthe
participants' caregivers also suggest the possible presence of maltreatment. Specifically,
the dominant style of bonding with male caregivers was characterized by affectionless
control for both groups and over half of the male participants had this bonding style with
their female caregiver.
I would like to now revisit the developmental analysis where it was discovered that the
female participants used more reflective interpretations and the male participants used more
juxtaposed or paradoxical interpretation. It is possible that these forms of interpretation may
have stemmed from the participants' attachment styles. As previously outlined, the Adult

Attachment Interview's classifications were developed to parallel the infant attachment
,

classification system with a dismissing classification corresponding to an infant avoidant
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classification and a preoccupied rating corresponding to infant ambivalent working models. It is

hypothesized that the male participants in this study may have exhibited a dismissing style of
attachment whereby they minimized or placed less importance on relationships, in comparison
to the female group (as seen in the story content analysis (Main, 1990; West, personal
conversation Dec, 2000). This style is characterized by self-reliance due to a reluctance to rely
on others as a secure base or for emotional support (Frdey, Davis & Shaver, 1998). Many of
the juxtaposed and paradoxical interpretations offered by this group appeared to be related to a

minimizing strategy whereby they either dismissed the importance of attachment issues by
normalizing abusive or negligent parental behaviour (e.g., "I love my dad with all my heart,
and me and him get along great.. . but he's an entrepreneur, he has four different

companies, like he works everywhere, you know, he has so many projects, and he just
doesn't have the time to have a family life, its just the way he is, and I appreciate it.. ." ),
or avoided deeper interpretations of relational material. As well, in reference back to the story
content findings for the male participants it was found that they expressed stories concerning
power and mastery. It was proposed that their need for power stemmed from their expectancy

of betrayal by significant others (James,Liem & O'Twle, 1997; Liem, 07TooIe& James,
1996). This finding is also in line with descriptions of the dismissing attachment

we. Liem et

at., (1996) suggested that one way maltreated individuals appear to combat their distrust is to

place themselves in positions that afford them power and, thus, physical and emotional
separation and protection. Conversely, the female participants appeared to exhibit a
preoccupied attachment style that used a maximizing strategy. This style is characterized by
enmeshment in attachment relations and a lack of ability to view parental, peer, or romantic
relations objectively in a manner that would albw them to advance beyond their preoccupation
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(George, Kaplan & Main,1985). The assertion that the female group may be characterized by
a preoccupied attachment style stemmed from findings indicating they retold a high Ievel of

negative and traumatic relational stories and appeared to be preoccupied with interpreting the
cause and effect of other's and their own actions.
Thematic analvses

a. re~etitivethematic analvsis
The life history and key event narratives were examined to identie common themes
used by the participants (i.e., themes that appeared three or more times in different sub-

stories). It is felt that these themes would provide insight into how the participants view the
world and themselves. On the basis of previous research (Sanderson & McKeough, 1999), it
was predicted that both groups' narratives would primarily contain themes that were negative
in nature, but that the themes for the two groups would differ qualitatively. Results supported

this prediction. An exploratory analysis of differences between groups in thematic
concerns demonstrated similar findings to the story content analysis. Specifically, both
groups presented similar levels of themes suggesting a poor attachment environment, but
males included more themes dealing with parental abuse. For examples, both groups included
themes suggestive of the narrator acting as a caregiver or protector for parents, and parental
fighting*but the males included more themes surrounding parental abusiveness. Also, the

female participants presented more negative and traumatic themes dealing with relationships
outside of the family environment, specifically romantic and peer relations. Also supporting the
findings of the story content analysis was the fact that male participants included more
antisocial themes, whereas the female participants included more themes suggestive of feelings
\
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of victimhood. As well, males presented more thematic material in relation to a positive view of

self than did female participants.
b. analvsis of core themes

As mentioned, it was contended that the presence of repetitive themes in the key event

responses (e.g., peak, low, tuming point and important) might be suggestive of core
encapsulations that the participants employed as an interpersonal key with which to interpret
various stimuli. It was found that, in general, the female participants had more carry over
themes than the male participants across all four key events. Both groups' themes
primarily focused on the family and the self. However, differences between the groups
occurred in the levels of positive and negative thematic material transferred to the key
events. Precisely, of the themes the female participants t m n ~ f e ~ over,
e d 84% were
negative in nature versus the 65% transferred by the male participants. These findings
seems to be in keeping with the supposition that the female participants are preoccupied
with past and present difficulties in relational material, and that these concerns may be
encapsulated and direct how they view the world and self. The findings are also supportive
of the proposition that previous maltreatment experiences negatively biased the
interpretive frameworks of these adolescents.
Participant role analvsis

The life history and the key event narratives were scored for type of participant roles
used by the narrator when describing the self involved in action processes (Halliday, 1985).
For this analysis it was predicted that the female group would employ the role of patient to
a greater degree than the male participants due to the high degree of traumas generally
\\

experienced by this population (Sanderson & McKeough, 1999; Shields et al., 1997).
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However, statistical analysis indicated there was no significant difference between the
gender groups in their overall use of the four agency roles (e.g., primary, co/associated,
patient and beneficiary). An exploratory analysis was run on the types of roles used when
the participant was discussing involvement in crirninavdelinquent activities, engagement in
violence, partaking in illicit substances and when describing traumatic stories. Results
demonstrated that the females employed a higher level of patient agency when discussing
use of illicit substances. This finding can be attributed to the experiences connected to the
use of illicit drugs for the female sample. Specifically, many of the female participants
used illicit substances in order to manage participation in activities such as prostitution and
to combat emotional pain or injury. As well, some of the stories regarding illicit
substances concerned how their use led to the participant being revictimized.
Analvsis for anencv and communion
Autonomy and affiliation have been postulated to be the two central psychological
drives that guide our actions (e.g., Campbell & Moyers, 1986; McAdams, 1993).
Previous research on troubled youth indicated that they engaged in delinquent acts for
both communion and agency reasons (Sanderson & McKeough, 1999). An exploratory
analysis for agency (e-g., power) and communion (e.g., love) was run in order to assess
whether the participants' underlying motivations and interpretive frameworks were
characterized by these factors in certain circumstances. The sub-stories that focused on
crirninaYdelinquent activities, violent acts, and illicit substances were statistically analyzed

for agency and communion themes. It was found that for violent sub-stories males
presented more communion themes, while for, delinquent/criminal sub-stories males
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presented more agency themes than female participants. These findings are in keeping with

the story content analysis that demonstrated that overall the males were involved in more
violent and criminal activity. Vioience was associated with communal themes as it was
often engaged in as a social activity that provided membership within a desirable peer
group. Criminal activity was associated with themes of agency as it was often connected
to feelings of self-efficacy and power for the male participants. In other words, pride was
taken in their singular ability to master certain skills and elude or manipulate the justice
system.
Analvsis for lot lines and character representation
a) lot lines:

As mentioned, this analysis was conducted to assess whether the majority of plot
lines the participants used to understand and direct reactions to life events were
representative of adaptive or maladaptive story worlds (Epstein, 1994; McKeough, et al,
1994). As previously outlined, problem sub-stories were first analyzed for whether the plot

lines presented'contained a prosocial or an antisocial plan. Following this, sub-stories were
rated for the type of outcome presented, whether positive, negative or undetermined. This
resulted in the categorization of story worlds into six interactional categories (See Table 2).
Based on research by McKeough et al., (1994) it was predicted that the problem substories told by both groups would be more maladaptive in nature. This prediction was only
partially supported as it was shown that only the female groups' sub-stories were
significantly more maladaptive than adaptive. Following this, an exploratory analysis was
conducted to assess differences between tbe two groups' sub-stories across the six
:

interactional categories. It was found that the female participants told more maladaptive
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negative stories (e.g., prosocial plan with negative outcome) and the male participants told

more maladaptive positive sub-stories (e.g., antisocial plan with a positive outcome).
These findings are in line with the results of the thematic analysis indicating that the
females often viewed themselves as victims. In other words, the female participants seem
to view many of their prosocial (e-g., normative) plans geared to dealing with problems as
ineffectual and resulting in failure. As mentioned in the story content and thematic analysis
the male participants appear to view their antisocial (e.g., crirninallviolent) plans and
responses as profitable for interacting with others and the world.
b) character representations:
Also examined were the foms of character representations used by both gender
groups in describing their life histories. The analysis was conducted to explore whether
negative biases existed in the way the narrator viewed hisher self and others (McAdarns,
1993; Noam, 1996; Singer & Salovey, 1993). Following Howard's (1 994) character
representation scheme, the main character (self), peerdsiblings and adults (others) were
assigned trait labels that were either positive or negative in nature. Not surprisingly, and in
line with their experiences, both groups used more negative than positive trait
qualifications within their sub-stories. This coincides with findings fiom aggressive
children age eight to twelve who used proportionally more maladaptive and indeterminate
character traits than adaptive traits (Howard, 1994; McKeough, Howard, Howard &
Martens, 1999). Exploratory analysis conducted between the gender groups for character
depiction found that there was no difference between the two groups for positive and
negative character traits for peersfsiblings or adults. However, the analysis did indicate
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that the male participants included more positive and more negative main character traits
than the female participants. It is possible, in light of the male participants' tendency to use
juxtaposed interpretive thought, that they have also applied these interpretations to
describe themselves within their self-narrative. For example, the male participants indicate
that they know they are 'bad' or 'rebels' but they also label themselves as successes in
deviant ventures (e.g., clever).
Analvsis of values and beliefs
An exploratory analysis of the participants' values and beliefs systems was

undertaken to gain some understanding of these facets of their interpretive frameworks
and of the street culture of which they were a part. Overall, the majority of both groups
saw their value and belief system as different to that of 'others.' However, the values they
provided were common western cultural values. As well, the males provided more care
responses to prompts for the most important value in human living in comparison to the
female group. Similar results were found when the participants were requested to tell of an
experience where they used this "most important value." Specifically, the males'
responses contained more care themes than justice themes whereas the females' responses
contained equal numbers of care and justice themes. Responses to these questions
however, are believed to have been influenced by a social desirability bias, as they seemed
to be scripted in nature and representative of common western values not exhibited within
the participants' narratives.

Anticipated Life History (Send et al.. 2000)
The last interpretive framework analysis was conducted on the projective
responses to the Anticipated Life History (ALH) questionnaire. As discussed, it was
administered in order to explore participants' construction of a potential future life across
clinical dimensions and social-cognitive dimensions. The clinical dimension considered
degree of: a) depressive features, b) fantasy distortion, c) impulsivity, and d) malevolence. The

social cognitive dimension considered degree of a) psychological complexity, b) life role
complexity, c) mutuality of relationships and resolution of conflicts, and d) altruism. The
results for the clinical dimensions scale indicated that two-thirds of the male narratives had

a predominance of clinical features in their future projections versus the third of the female
narratives. The male narratives' clinical features were more wide spread than the female
group and four of the participants were given high ratings for the impulsivity category
which is associated with attentional problems, self-punishment, and anti-social behavior.

Conversely, the female participants' clinical features demonstrated predominance, or
pervasiveness of quality only within the depressive domain. Interestingly, and in keeping
with assertions regarding participants' attachment styles it has been found that the

preoccupied attachment style has been connected with depressive symptomology whereas
the dismissing has been associated with disruptive or antisocial behaviour (Rosenstein &
Horowitz, 1996; West, personal communication 2000). Also in line with these findings are
the results for the social-cognitive dimensions indicating that the narratives of the entire
male group and the majority of the female group gave little consideration to mutuality in
future relationships. As well, for the allied dimension of conflict resolution, very few
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participants in either group included this factor in their future narratives. A goal state
analysis indicated that although both groups' narratives were primarily progressive and
directed towards successfbl achievement of goals (e.g., education) there was a tendency
for a lack of realism to be present in the projections, especially for the male narratives. In
general, these participants did not consider their present circumstances in their projections
(e.g., lack of stable home), fiture decrements, nor did they suggest solutions to

difficulties. Moreover, they often ended their narrative with the attainment of an affluent
life-style. Additionally, the female participants often saw the current romantic figure in
their life as the one who would obtain, or provide this affluent lifestyle. This was viewed
as unrealistic as ofien the romantic partners of the female participants had only been part
of their lives for limited time spans and often either resided with them on the streets, or
were providing for themselves through financial assistance. Finally, of the male
participants, the majority constructed future narratives that did not report generative
issues, which was in keeping with their altruism scores, but not in keeping with their care
scores on the values and beliefs question. This finding m y otfer fhrthsr support for the
possibility of a social desirability bias affecting the content of the values and belief
responses. In contrast, half of the female participants' narratives contained generative
elements, which was in keeping with their altruism scores on the social-cognitive
dimension of ?he ALH but not in keeping with their justice responses for the values and
beliefs question. In light of existing research, it is plausible that the female participants'
responses to the values and beliefs questions were more justice focused as a result of their
continued revictimization experiences (Buchsbaum et al., 1992; Smetana et al., 1984;
\
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Smetana & Kelly, 1989). More specifically, as this group has suffered through many
situations where they have endured psychological distress and unfair distribution of
resources, they may believe that values should concern rules that prevent these types of
situations fiom arising. However, when dealing with their own fhture projections there
may exist a belief that these types of situations will not arise, therefore allowing the
participants to focus more of their projections on a time in which they could engage in
altruistic acts. Interestingly, the majority of the females saw themselves as happily married
with children in the future, and only one participant considered the possibility of divorce.
SimilarIy, the majority of the male participants saw themselves as married, but in contrast
two-fifths of this sample said they would choose not to have children or to adopt their
children in the future. It appears that they stated this was the choice as they viewed the
world as an unsafe place to raise children.
Limitations
Despite the provocative results one must consider the limitations of this study. The
primary limitations of this study stemmed fiom the qualitative nature of its design. The

first limitation to be considered was the small sample size, which restricted the
generalizability of the results. Due to time constraints, a difficulty in obtaining participants
and the in-depth nature of the scoring system, the sample size was kept small.
The second major set of limitations for this study stemmed fiom the number of
analyses conducted on such a small sample size with the probability level for significance
set at p c.05. These factors would have decreased the power of the statistical findings and
increased the possibility of Type I errors, where the findings may have occurred due to
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chance alone. Nevertheless, it must be noted that this study was intended to be exploratory

in nature and designed to gain information on the types of analyses useful for narrative
data collected from behaviourally troubled populations. As well, although there were only
ten participants per group, each participant provided a minimum of 40 sub-stories and a
maximum of 110 sub-stories. Nevertheless, the first two limitations in combination
necessitate that this study is not able to make statements regarding causality or
generalizability.
The third major limitation of this study was its reliance on the participants'
memories and the willingness to report experiences in response to the life history
interview. The possibility exists that frequencies for specific type of experiences (e.g.,
traumatic) were inflated and/or deflated.
A fourth set of limitations for this study involved the time constraints imposed in

the collection of the life history data. It is possible that if more life history data were
gathered over a longer period of time, a more complete picture of that individual's life
may have emerged. As well, due to the participants' transient existences the researcher
was unable to obtain further interviews to confirm her interpretations oftheir histories.
The fifth set of limitations stemmed from subject selection. The participants who

volunteered for this study had all at some point in time received some form of counselling
or therapy. Thus, the thought patterns surrounding many of the participants' life events
may have been influenced by outside interpretations. In addition, the participants may have
possessed specific characteristics that lead them to volunteer for this study. These two
factors, along with the aforementioned lidtations, contribute to difficulties in generalizing
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the findings to the majority of runaways, especially those who had received no form of
counselling or therapeutic support.
Finally, despite the previously outlined benefits in using narrative methodology
this form of data collection and analyses has been subjected to numerous criticisms that
may also be seen as limitations for this study. From a positivistic point of view the major
methodological drawback to forms of narrative analyses are their inherent subjectivity.
Furthermore, it is believed that this subjectivity is compounded by at least five levels of
influence that result in representational changes in a personal narrative. These
representational changes necessarily mean that investigators cannot treat personal
narratives and the interpretations they embody as equivalent to the informant's life as lived
(Reissman, 1993).
The first level of representation change occurs during the original living of an
experience. It is impractical to assume that any individual could record d l the information,
sensory, and otherwise, presented to them during an occumng event. The reteller of an
experience can only recount stimuli originally attended to, and processed. In other words,
the recounted story can only contain the limited number of meaningful features that were
stored in memory (Reissman, 1993; Robinson & Hawpe, 1986).
The second level of representational change occurs during the recounting of a
personal narrative. The retelling of a lived experience is a reflection, or a representation of

an actual event and, as such, provides no defining differentiation for the researcher on
what is fact, what is fiction, and what is an amalgamation (Coffee & Atkinson, 1996; Ong,
1982; Reissman, 1993). Further biasing during the retelling of an experience occurs as the

story lines and themes presented will be triggered and directed by the specific setting in
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which the remembering is occurring and the reasons for the re-remembering of an event

(Coffee& Atkinson, 1996; Cortuzi, 1993; Reissman, 1993). Additiodly, in the retelling
of the experience only a limited number of details will be reported and many of these will
be chosen, in part due to the listener's verbal and non-verbal cues (Cortazzi, 1993;
Reissman, 1993).In other words, the personal narrative is recreated as a result of the
interaction between the teller's and the listener's personal and professional agendas. This
is often referred to as "Level I clinical smoothing" as the researcher gives off leading
verbal or non-verbal cues in order to extract the information he/she is interested in

(Spence. 1986). It also must be remembered that although the retelling of past experiences
is a universal form of expression, many experiences are emotionally p a i f i l to discuss and
are presented in a "pre-narrative fom" whereby the individual excludes emotional

reactions or interpretationsregarding the event in question (Hemans, 1992). Moreover, it
is argued that some memories are in fact banished from the individual's conscious
processes. Subsequently, in the study of an individual's life history or personal narrative it
must be recognized that the data collected may contain partial retellings or total exclusions
of experiences of interest due to the psychological discomfort of the story-teller (Herman,
1992; Reissman, 1993). Interestingly, the Personal Narratives Group (1989) recognizes
these aforementioned representational changes in a retold experience but despite this,
stress that individuals are portraying "truths":
When talking about their Lives people lie sometimes, forget a lot,

exaggerate, become confused, and get things wrong. Yet they me

revealing truths. These truths don't reveal the past "as it actually
was," aspiring to a standard of objectivity. They give us instead the
truths of our experiences....Unlike the Truth of the scientific ideal,
the truths of personal narratives are neither open to proof nor selfevident. (p. 26 1)
The third level of representational change occurs when oral data are transformed
into written accounts as transcription utilizes a representation of the teller's original

spoken language. This can mean that attempts are made to mimic the individual's oral
performance by attempting to note gestures, tonation, pauses and other rhetorical devices,

but often these devices are simply removed (Coffee & Atkinson, 1996; Cortazzi, 1993;
Reissman, 1993). Removal of these devices can, and often does, result in change of
meaning. For example by removing the tonation, a section of text that may have been
intended as sarcastic may be read as ardent.
Fourth, in the examination of the transcripts the researcher's interests necessarily
guide what is included or excluded for study. This is referred to as "Level I1 clinical
smoothing" and is very hard to alleviate as it is difficult for the investigator to identify the
effects of hisher own personal biases or history (e.g., whit elfemale) on interpretations
made. It customarily occurs when the attempt is made to bring sections of a transcript into
conformity with existing theory or a public stereotype (Mishler, 1986; Reissman, 1993;
Spence, 1986).
Finally, the last representational change occurs when other individuals read the
completed study. This is also considered

of "Level I1 smoothing" and it occurs when
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the researcher assumes that what helshe has understood results to mean will be similarly

understood by the reader. This position, again, does not take into account the application

of readers' personal histories and biases in an attempt to understand the study's findings.
Again, the use of personal mind-sets to aid interpretation will ultimately lead to subtle
changes in the overall meaning of the research report (Mishler, 1986; Reissman, 1993;
Spence, 1986).
The discussed concerns relating to representational changes in narrative
methodology can obviously be applied to many forms of investigative procedures, both
qualitative and quantitative in nature. Many forms of research studying the human
experience will be biased as the personal life histories of the investigator(s) and the
reader@) promote the arbitrary creation of categoriesldefinitions to describe and explain
the phenomena of interest. In fact, it is contended that the representational changes that
personal narratives are subjected to are very similar to the standardization practices seen in
more positivistic research (Mishler, 1986). For example, when interviewing is the method

of collecting data, any standardization means that the data will undergo deletions,
selections, and interpretations. These steps, however, are often concealed behind the
methodology so that the reader is unable to retrieve the actual discourse and is unable to
evaluate the adequacy of the investigator's methods (Mishler, 1986). Narrative research
activities, conversely, tend to recognize the effects of representational change on data
collection and analysis activities by placing the claim, out front, that personal narratives
are not meant to be an exact mirror of the world. By doing so, this research tradition
assumes and proudly declares directionalit$ that stems from having a point of view. Thus,
1

,
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it recognizes that any 'facts' produced fiom investigative efforts are recognized as the
result of interpretive processes. As well, results are often combined with some form of
transcript presentation so that the reader may check the analyst's methods, assumptions
and interpretations (Bruner, 1990; Mishler, 1986; Personal Narratives Group, 1989;
Reissman, 1993).
In conclusion, it can be argued that the use of narrative methodologies for this
study was warranted as they allowed for the exploration and development of some new
concepts and analyses. These initial concepts have taken the form of explanatory models
or patterns and are only intended to capture the central features of a given phenomena and
in no way consist of a causal explanation. Moreover, it is felt that arguments for causality,
directionality and generalizability can later be developed after conducting fbrther studies.
Theoretical Implications
This exploratory study does offer support of the extensive literature on the varied
detrimental impacts of maltreatment on development. More specifically, the
developmental organizational model contends that the formation of an insecure attachment
bond as a result of maltreatment can start the child on a path of developmental difficulties
that may possibly result in deviant outcomes, such as delinquency (e.g., Cicchetti &
Howes, 1991, 1993). In relation to Loeber's (1997) developmental pathways for
delinquent youth, both gender groups appeared to have followed down the first two
pathways consisting of authority conflict and covert behaviours. The early maltreatment
and continued poor family environments would have contributed significantlyto their
participation in the first two pathways as these conditions lead to escapist behaviours or
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parental figures removing the adolescent from the home. Once removed £?omthe familial
environment the participants' involvement in deviant activities increased significantly as
they struggled to cope with providing for themselves and dealing with emotional
difficulties. Nevertheless, some explanation needs to be provided for why the male group
continued farther along the third pathway than the female group. This pathway consists of
earlier engagement in aggressive behaviours, illegal comportment and persistent juvenile
offending. The male participants' development along Loeber's (1997) third pathway may
be clarified by examining the characteristics of their attachment style and the
developmental interpretive patterns and plot lines found within their self-narratives. Recall
that it was proposed that the male participants tended to have a dismissing attachment
style whereby they placed less importance on relationships and tended to rely on themselves
instead of others. This dismissing style appears to be reflected in their story content and
thematic issues that dealt with power and mastery, as well as their maladaptive plot lines
concerning the use of antisocial means to successfully resolve difficulties (e.g., pimping to

make social and material gain). It was proposed that their need for power stemmed from their
expectancy of betrayal by significant others and they dealt with this distrust by placing
themselves in positions that afforded them power and control. However, as the male
participants had limited educations and were living on the streets/shelters, dealings that most
easily provided them this power, while maintaining physical and emotional separation and
protection, appeared to be more deviant activities. In contrast, the female participants tended
to engage in more behaviours that lead to revictimization (e.g., prostitution) versus
attaining power or material rewards from criminal behaviours (e.g., gun running, pimpiig).
More specifically, the female group did not dismiss relational issues but instead appeared
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to actively seek out interpersonal interactions in romantic partners and peers. As well,
although the female participants spent a great deal of time reflecting on interpersonal
concerns the preoccupied nature of their interpretive thought suggests that they have
limited understanding of the nature of their reoccurring relational patterns. This appeared
to result in this group being more involved in activities concerning romanticfpeer relations
and steering away fiom illegal activities characterized by power or control. However,
consistent with research findings they tended to choose romantic partners and peer groups
that continued the cycle of abuse they had originally experienced within the familial milieu
(e.g., Zibin, 1995). This also seems to be reflected in the female participants' maladaptive
plot line in which, although they engaged in prosocial actions, such as asking for help, they
are not provided with solutions or aid in times of difficulty. Thus, although the female
participants did engage in illegal comportment (e.g., drugs, prostitution) these activities
did not appear to place them on the third pathway as they did not involve aggression or
persistent offending.
Practical Implications
In terms of practical application for behaviourally and emotionally troubled youth,
the findings of this exploratory study have implications for how delinquent behaviour is
characterized and interpreted, and for therapeutic interventions. Analysis of the selfnarratives constructed by the participants offered insights into the similarities and
differencesin functioning between the two gender groups. More specifically, when
dealing with runaway and delinquent female adolescents it may be beneficial to consider
\
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the possibility of preoccupied attachment patterns, reoccurring patterns of abusive
relations and elevated levels of depression (as seen in the ALH narratives). In relation to
these concerns, it may also be facilitative to consider the possibility of a 'victim voice'
characterizing this groups' self-narratives. Conversely, when working with delinquent
male youth it may be facilitative to look for dismissing attachment styles, impulsivity and
power needs. Related to these issues, it must be taken into consideration that it may be
difficult to create a trusting relationship in a helping context and as a result resistance may
become a therapeutic issue. The power voice used by the male participants within this
study was viewed as an important finding with clinical applications, as the voice consisted
of heroic components. It is proposed that through utilization of narrative methodologies in
interventions it may be possible to delineate and facilitate the "heroic" voice within clients
and provide them with a means to attain power in a positive and enhancing manner
(James, 1996). Additionally, it may be possible to address the presence of the 'victim
voice' seen in the female participants' stories by reconceptualizing the past in a manner
that facilitates an increase in self-agency. Narrative therapeutic techniques may allow for
this; as autobiographies tend to centre on the atypical in an individual's life, they allow
clinicians to assist the individual in understanding where negative biases in perceptual
understandings have stemmed fiom (Bruner, 1989). In other words, the self-narrative is
capable of combining the orthodox with deviations, the normative with descriptive
elements and internal subjective thoughts with outer objective reality. Consequently, it
provides clinicians with guidance regarding which experiences have contributed to
developing behavioural and emotional problems and need to be examined in greater detail.
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Summary

Not surprisingly, the above methods of analyses supported the findings stemming
fiom the maltreatment literature. The self-narratives constructed by both groups indicated
that they had suffered early maltreatment, stemming from either outside or within the
familial setting. These traumatic experiences appear to have led to insecure attachment
frameworks that have continued to compound their difficulties in making educational,
employment and relational gains at succeeding developmental stages. As well, the
participants showed clear differences in how they viewed themselves. The female group
tended to portray themselves as victims whose prosocial attempts to rectie problems
result in unsuccessfbl outcomes. As well, they continued to experience revictimization
within peer groups and romantic relations. In contrast, the male group seem to find
adaptive resiliency and self-efficacy fiom their successful involvement in criminal and
violent acts.
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Appendix A
To whom it may concern:

I am a graduate student at the University of Calgary in the Department of Educational
Psychology. As part of my degree I am studying the effects of various life experiences on what
adolescents think about themselves and others. I am studymg the types of experiences that
adolescents think have had an important effect on their lives. To do this I will be asking
adolescents to tell me about their past life and their future life. The study is titled " A Narrative
Analysis of Behaviorally Troubled Adolescents' Life Stories." I will need a number of 16-to
2 1-year olds to participate in my study.
During this study you will be asked to meet with me individually over one session with
this meeting lasting approximately two hours. You will be given a brief test that measures your
verbal abilities and you will be asked to tell me stories about your past life and your future.As
well, you will be asked to discuss the values and beliefs you hold and fill out a psychological
questionnaire concerning the attitudes of your parent(s).
The meeting will be audio taped so that I can transcribe your stories later. The results
of this study will be coded in such a way that your identity will remain anonymous and cannot
be determined fiom the final report that I produce. The key listing your identity and your
group-participant code number will be kept separate fiom the data in a locked file accessible
only to the researcher. Precautions will be taken to ensure that an-g
you tell me remains
confidential and anonymous, and participation will not affect your involvement in the Calgary
Catholic School you may attend, EXIT, John Howard Society, or Street Teams program in any
way. However, if any information is revealed to me that suggests that your safety, or other's
safety is threatened, I am legally obligated to report this information to the appropriate
professionals. Participation in this study is completely voluntary and you can withdraw fiom the
study at any time, with no penalty. The results of this research may be published or reported to
government agencies, fundmg agencies or scientific groups, but you will in no way be
associated with the published results.
I will be conducting this research under the supervision of Dr. A. McKeough, of the
Faculty of Educational Psychology at The University of Calgary. Should you have any
additional questions regarding this study, please feel free to contact Alex Sanderson at 2866605, Dr. A. McKeough at 220-5723, or Dr. Mchael Ppyt, Chair, Education Joint Research
Ethics Committee, Faculty of Education at 220 -5626, or the Ofice of the Vice-President, at
220-3381

Please take the time to complete the attached consent form, which will allow you to participate
in tbis research study.
Sincerely,
Alex Sanderson
Graduate Student, University of Calgary
i\
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Participation Permission Form
hereby consent to participate in the research project undertaken
b
at various Calgary Catholic School Board schools, Street Teens, The John Howard Society and
Exit that is being conducted by Alex Sanderson under the s u p e ~ s i o nof Dr. Anne McKeough
of the Department of Educational Psychology at the University of Calgary.

I understand that I will asked to tell a number of stories about my life, complete a brief
verbal assessment, talk about my beliefs and values and fill out a questionnaire that deals with
the attitudes of my parents. I understand that participation in this study is completely voluntary,
and that I can withdraw from the study at any time.
The general plan of this study has been outlined to me and I understand that the project
is not expected to involve risks of harm any greater than those ordinarily encountered in daily
life. I also understand that it is not possible to identi6 all of the potential risks in any procedure,
but that all reasonable safeguards have been taken to minimize the potential risks.

I understand that the resuits of the study will be coded in such a way that my identity
will not be revealed fiom the data The key listing participants' identities and the participants'
code numbers will be kept separate fiom the data in a locked file accessible only to the
researcher. Names of participants will be destroyed upon completion of the study.
I understand that the researcher is legally obligated to report information that indicates
that myself, or another individual's safety is threatened.
I understand that if I have any questions regarding this study,I can contact Alex
Sanderson at 286-6605, Dr. Anne McKeough at 220-5723,or Dr. Michael Pyryt, Chair,
Education Joint Research Ethics, Faculty of Education at 220-5626,or the Office of the VicePresident, at 220-3381.

I understand that the results of this research may be published or reported to funding
agencies, government agencies, or scientific groups, but participants' identities will not be
associated with the published results.
(Date)

(Name)

Thank you for your permission to participate in this research study.
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Appendix B
This questionnaire lists various attitudes and behaviors of parents. As you remember your
Mother and Father in your first 16 years, circle the most appropriate number from the scale,
next to each question.
Scale ( 1 very like
1 2 moderately like
1 3 moderately unlike 1 4 very unlike
Mother
Father
2
3
4
1
2
3
1. Spoke to me with a warm & friendly voice
4
2. Did not help me as much as I needed

1

2

3

4

1

2

3

4

3. Let me do those things I liked doing

1

2

3

4

1

2

3

4

4. Seemed emotionally cold to me

1

2

3

4

1

2

3

4

5. Appeared to understand my problems and womes

1

2

3

4

1

2

3

4

6. Was affectionateto me

1

2

3

4

1

2

3

4

1

2

3

4

1

2

3

4

8. Did not want me to grow up

1

2

3

4

1

2

3

4

9. Tried to control everything I did

1

2

3

4

1

2

3

4

10. Invaded my privacy

1

2

3

4

1

2

3

4

11. Enjoyed talking things over with me

1

2

3

4

1

2

3

4

12. Frequently smiled at me

1

2

3

4

1

2

3

4

13. Tended to baby me

1

2

3

4

1

2

3

4

14. Did not seem to understand what I needed or wanted

1

2

3

4

1

2

3

4

15. Let me decide things for my self

1

2

3

4

1

2

3

4

16. Made me feel I wasn't wanted

1

2

3

4

1

2

3

4

17. Could make me feel better when I was upset

1

2

3

4

1

2

3

4

18. Did not talk very much with me

1

2

3

4

1

2

3

4

19. Tried to make me dependent on her

1

2

3

4

1

2

3

4

20. Felt I could not look after myself unless was around

1

2

3

4

1

2

3

4

2 1. Gave me as much freedom as I wanted

1

2

3

4

1

2

3

4

22. Let me go out as often as I wanted

1

2

3

4

1

2

3

4

23. Was overprotective of me

1

2

3

4

1

2

3

4

24. Did not praise me

1

2

3

4

1

2

3

4

25. Let me dress in any way I: pleased

1

2

3

4

1

2

3

4

1 7. Liked me to make my own decisions
I

I

1

APPENDIX C: Tables of Repetitive Thematic Types for each of the Six Thematic
Categories
Negative Familial Thematic Material by Gender
Negative Familial Thematic Material
a) Effect of familial trauma1death
b) Effects of divorce
c) Effects of parental fighting
d) Parental absence unavailability (including
pathologies)
e) Parental selfishness1irresponsibilitylneglectlcriminal
behavior
9 Parental manipulation
g) Parental, familial rejection or betrayal
h) Parental abusiveness
i) Competition
j) Poverty
k) Self as caregiver1 protector for self, parents, or
siblings
I) Theft from parent
m) Loss of femalelmale role model
n) Parental strictness
o) Poor relationships with parentlearegivers
p) Disrespectinglrejecting parent
TOTALS

Males
I0
9
I0
9

Females
3
7
15

7

16

7
15
35
7
12
12

13
9
20
13
8
19

0
0
0

4
4
3
0
0
I58

28

27
6
I66

Positive Familial Thematic Material by Gender
>

Positive Familial Thematic Material
a) Close relations with parent
b) Parental concern
c) Protect1care I support from sibling
d) Care by extended family
e) Close relations with Grandparents
f) Good mother (e.g., clean house, providing)
g) Parentlfamilialresiliencelresourcefuiness
h) Protection1care from an adult
i) Able to spend some time with nontustodial parent
TOTALS

Males
7
11
0
3
5
0
3
0
4
33

Females
6
3
I0
7
7
I0
4
5
0

52

i

APPENDIX C (cont'd):
Positive and Negative Romantic Thematic Material by Gender
Negative Thematic
Material
a) Bad boys as
romantic choice
b) Dissolution of
romance

c) Manipulation/
control by romantic
partner
d) Disturbed or criminal
behaviors by
romantic partner
e) Romantic partner's
abusiveness
TOTALS

Males

Females

0

10

0

3

3

44

Positive Thematic
Material
a) Romantic
partner as white
knight1rescuer
b) Crushes and
infatuations

Males

Females

0

7

0

7

14

Positive and Negative Thematic Material stemming from interactions with
Interventionor Criminal Systems by Gender
Negative Thematic

a) Harmful/ useless
intervention

-12

b) Unavailability of
intervention workers

TOTALS

Males

0

20

Females Positive Thematic
Male
Material
s
4
a) Helpful
3
intervention
attempts
3
b) Close relationships
0
with intewention
workers

18

3

Females
8

16

24

APPENDIX C (cont'd):

Negative and Positive Social and Peer Themes by Gender
Negative thematic material

Males

a) Fear of social isolation,
rejection
b) Rejected because
different
c) Beaten by peers

0
23

d) Betrayal by friends

4

e) Being taken advantage
of by friends

0

Hanging with bad
crowdl gang banging
Peers promotion of
illicit activities
Running away to be
with peers
Difficulty living with
peers
Increase in power1
status through violence
Using peers for sex

5

t

f)

g)

h)
i)

j)
k)

TOTALS

3

5

0
3

50

Females Positive thematic
Male
material
7
(a) Lasting
0
friendships
13
(b) Childhood
0 '
activitieshnnocent
10
(c) Older fn'endshipsl
9
mentors
15
(d) Being included1
17
popularity
6
(e) Loyalties1
14
(9 Kindnesslsupport/
help
3
(g) Winning a contest
0
over a peer
29
(h) Peers as family1
18
tight group
15
(i) Tight social
5
community
0
(j) Church
5

98

68

Females
d

3

12
8
3

12

3
4
0
0

45

APPENDIX C (cont'd):

Negative Thematic Material Dealing with Self Behaviors, Emotions, and
Identity Issues by Gender
Negative Thematic
Material
a) Blockednack of
memories
b) Hatelrage, frustration,
problems with temper
c) Defiance

Male

Female Positive Thematic Material
11

5

Male

PemaIe

(a) Desire to start over, to
change, to make
something right
(b) God's protectionlinfluence

4

5

0

7

24

4

0

5

d) Fear / confusion1
bewilderment
e) Emotional hurts /
depression1
helplessness
9 Isolation, socially
withdrawn
g) Swallowing pride

24

(c) Protect/providecare for
others
(d) Tomboy

11

(e) Artistic1creative abilities

10

6

9

(9 Love of sports

3

6

3

5

4

h) Needing attention
i) Distrust
j) Sexual
abused/molested
k) Prostitution
1) Escapism via Drugs1
promiscuity/ running
away / suicide
ideation
m) Addictive behaviors
n) General drug use
o) Rebel, bad ass,
getting in trouble
p) Blamedl punished

6
8
3

(g) Turning bad situation into
good/ resilience
(h) Sexual skill/ promiscuity
(i) Quick learned adaptive
(j) Traveler

0
3
3

3

unjustly
q) Negative religiosity
r) Inability to stand up
for self, or say no

8

0
0

194

APPENDIX C (coned):
Negative Thematic Material Dealing with Self Behaviors, Emotions, and
Identity Issues by Gender (cont'd)

Negative Thematic
Material
s) NaivetMack of
knowledge on how to
protect self
t) Discomfort with
sexual skill level
u) Pregnancies
v) Beliefs that self was
not wanted
w) Adoption
x) Justified violence
y) Ironic choicesf
honest mistakes
z ) Accident prone
aa) Difficultiesfocusing
bb) Difficulty life
cc) Manipulator, smarter
than the system
dd) Not caring about
consequences /
giving up
ee) Separation of
criminal and social
identities
ff) Criminal activities and
charges
TOTALS

Male

Female Positive Thematic Material

Male

Female

APPENDIX C (cont'd):
Positive and Negative Thematic Material stemming from Involvement in
Scholastic or Work Environment

~egativeThematic
Material
a) Inadequate help
b) Doing poorly, having
difficulties
c) Punishment

Males

I0

3

d) Strictness, lack of
understanding1
empathy
e) Abusive environmt?nt
(e.g., hitting,
strapping)
f) Quitting1fired from
jobs
TOTALS

8

3

6

0

4
6

Females Positive Thematic
Material
8
(a) Kindness of teachers
3
(b) Helpful teachers
(c) Enjoy scholastic
environment for
social reasons
(d) Being responsible by
having1keeping a job

Males

Females

0
3

0
0

3

0

3

0

9

0

0

3 4

22
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