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Abstract

Negotiation of intergenerational values in first generation immigrant families is the central focus
of this study. In-depth interviews were conducted with twenty-two Korean-Canadian participants
(six parents and sixteen young adults) in the Greater Toronto Area, followed by data analysis
using the grounded theory methods (Strauss & Corbin, 1990). The findings revealed four aspects
by which participants effectuate values, and the activities that resolve the tensions embedded in
value plurality. The negotiation process also addressed the issues of disconnect, disrespect, and
disempowerment in the intergenerational relationship. The quality of parent-child relationship
played a meaningful role in participants’ development of values, self-efficacy, and affirmation of
identities. Based on the findings of value proficiency and mutual recognition, recommendations
are made for service providers to newcomer families, and for educators with particular interest in

ethics, diversity and citizenship.
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Chapter One: Introduction

With immigration being the main source of population growth and labour renewal in Canada
(Siemiatycki, 2012), there is a need to understand, and properly support, the various ways by
which individuals and families adapt and integrate. Furthermore, the goal to activate the
innovative potential of diversity has been of great interest in the fields of citizenship education,
multicultural social cohesion, and competitive advantage of businesses alike (Hébert, 2005;
Siemiatycki, 2012; Thomas & Ely, 1996). For families migrating as multi-generational units,
there is a continued interest in the persistence of traditional values as part of Canadian diversity
and how families might negotiate the co-existing plural ways of life. Given this backdrop, this
study explores how first generation Korean Canadian youth and parents negotiate their
intergenerational values as they adapt and mature in Canada — as individuals, as family, and as
new Canadians.

This introductory chapter situates the study by briefly providing the background of the
study, key theoretical concepts, the contexts and current realities of study participants, the
research questions guiding this study, and the study’s significance. Following this chapter,
Chapter 2 presents the results of an extensive literature review that led to the conceptualisation of
the framework for studying the negotiation of intergenerational values (NIV). Chapter 3 presents
the research methodology, followed by the findings in Chapter 4 and the interpretations in

Chapter 5.

1.1 Motivation for Inquiry

This study situates me as both a member of the Korean Canadian community in Toronto and as a

researcher pursuing graduate studies at the University of Calgary. Following migration at the age



of eleven, I have grown through alternating seasons of connection to and distance from groups in
my ethnocultural, linguistic community. The physical, social, and cultural distance I gained from
my studies at the University of Calgary provided a useful space for critical reflection on the
topics of values, family, and what it means to be a Korean Canadian. Given that my knowledge
is limited largely to my own experiences, I am, and continue to be, motivated to learn how other
Korean Canadian families evolve in their family norms and relationships, their sense of

belonging in Canada and to its diverse groups.

1.2 Responsibility and Recognition in Family

There is a connection between the level of self-confidence I have as an adult, the esteem I have
towards my parents, the scope of ownership I assume as a community member, and the respect [
have for diversity in Canada. These have been reflexive processes — meaning, to the degree I had
been accepted and given care and respect, I have been able to initiate and increasingly give
acceptance, care, and respect towards others in existing and new settings. Two concepts are
important for making sense of these evolving relationships: responsibility and recognition.
According to Gaudet’s (2007) definition, responsibility, i.e., the ability to respond to
others, is performed as a way of affirming one’s own values. Having learned to answer for
myself, my wilful choice to respond to others’ needs (Funk & Kobayashi, 2009) becomes an
extended expression of my individuality and adulthood. Furthermore, Honneth’s (1999) theory
of recognition helps to explain how such a sense of self-efficacy depends on the experiences of
parental care, social acceptance within community, and institutionalised respect as a bearer of
legal rights and duties. My own struggles for recognition through experiences of disrespect — be

it due to gender, race, age, class — have been enriched by the growing understanding of my
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values and processes of change. Indeed, there are relationships of recognition that foster a

healthy sense of self, in which values are affirmed and negotiated in meaningful ways.

1.3 Values Negotiation

Discussions about values may be influenced by multiple sources of meaning — traditions from
Korea, local immigrant Korean norms, mainstream Canadian culture, contemporary trends and
pressures of today’s generation (Wyn & White, 2000; White, Wyn & Albanese, 2011). In
thinking about values as embedded in the intergenerational relationship, Appiah’s (2006) work
on cosmopolitanism helps to conceptualise values as a language of evaluation, integral to

organising social life. The use of an everyday Korean term, cheol (2), represents such language

of evaluation. According to late Nam-Deok Lee (2001), a well-known Korean etymologist, cheol
— defined as A2 & dl|loFE & ol A7 & [the ability/power of conscious mind to give due
consideration to matters of reason/principle] — originated from its root homonym that means a
season, or the right time for. Just as the seasons change, a person’s consciousness also changes
seasons. Cheol is now translated as discretion, prudence, good sense, wisdom, judgment, and
reasonableness (from Dong-A’s Prime Korean-English Dictionary, electronic software updated
02 October 2014), but still used in comments to either endorse or disapprove individual conduct
and decisions. Imbued with existential questions, this Korean concept may provide cultural
reference points for norms and social expectations.

Values, then, are treated not just as confined to the individual behaviour and experiences,
but also as a discussed, negotiated social reality. The disagreements identified by Appiah (2006)
arise as a result of differences in the vocabulary, interpretations, or weights given to values.

Knowledge of such differences may help facilitate dialogue and negotiation. Here, Noddings’
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(1994, 2002) work on moral conversations adds important principles of engagement that help
create an effective dialogue over topics of moral relevance. Showing respect and positive regard
towards the conversational partner, shared input and responsiveness, and valuing the partner
above the topic of discussion, all come together to form conditional aspects so as to make
conflicts constructive. This study aims to uncover strategies that resolve value disagreements, as

well as yield positive outcomes in the family relationship and identity development.

1.4 Contexts of the Study Participants

Ethnic Koreans constitute an increasing proportion of Canadians, numbering over 168,000 in
2011 and having a strong presence in the Greater Toronto Area (Statistics Canada, 2013). My
observations of families in the GTA agree with previous findings that many first generation
Korean Canadian parents, highly educated but unable to find jobs in their training, are engaged
in small businesses and rely on the strong ethnic network as main method of social and economic
integration (Institute for Research on Public Policy, 2014). Stress can result from both the
economic struggles and the adaptive pressures on family culture and relationship.

A robust community network exists in Toronto, where a wide spectrum of services and
activities are provided for cultural, social, economic and civic activities - places to
work/volunteer, build professional skills, exchange support, establish network, and more (Noh,
Kim & Noh, 2012; IRPP, 2014). Family composition, religion, education, economic class and
network may be some of the factors that influence how Korean Canadians access and contribute
to these resources.

The participants in this study have migrated together as a minimum two-generation unit

(i.e. parent and child). This indicates a certain level of commitment from both the parents and
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children to make their new life in Canada, and to share the adaptation experience. This
distinguishes the participants from temporary residents or youth who spend their schooling years
away from parents. With the children having had at least one full year of public education in
Korea, the participants are expected to share access to the language, norms, and values of the
Korean culture. The study selects for such children who have become adults in Canada, able to

reflect on the various traditions they bring to Canada and those discovered in Canada.

1.5 Research Questions

In seeking to understand how immigrant parents and youth negotiate their values, with relevance

to family life and adaptation, the study addresses the following key research questions:

Intergenerational Relationships
How do the parent-child relationships evolve as the families resettle in Canada? What
does family mean to the Korean Canadian immigrant parents and young people,

including their perceived roles in maturation and adaptation?

Identities
How are cultural identities cultivated and maintained over the years in Canada? How do

these intersect with adulthood and a sense of responsibility?

Values
How do participants negotiate values? What are the challenges that require negotiation?

How are values interconnected with identity and family relationship?



1.6 Significance of the Study

The results of this study may have implications for at least four stakeholder groups. First, for
educators especially involved in citizenship and ethics (including discipline-specific) education,
findings may inform strategies to negotiate and activate the potential of diversity in problem
solving. Second, for service providers and policy makers, a deeper understanding of the cultural
adaptation process may help identify the mechanisms for better engagement and support of
newcomer families. Third, the newcomer families may find useful ways of discussing their
experiences, building their skills to create family dialogue and negotiate their evolving
relationships. Both the parents and young people can benefit from being better informed of each
others’ perspectives, and recognising the value of what each contributes to the growing up and
adapting processes. The multigenerational perspectives on topics of culture, family, adulthood,
and integration will provide valuable insights into newcomers’ participation in vibrant Canadian

multiculturalism.



Chapter Two: Literature Review

The interrelatedness between values, identity, and parent-child relationship is the key focus of
this literature review. This chapter discusses the three topics above as situated in terms of
migration and adaptation as Korean Canadian families (2.1) and of young people’s individuation
and maturation (2.2). A discussion on the nature of values as relevant for the negotiation of
intergenerational values (NIV) completes the conceptual framework for this study (2.3). The

chapter concludes with an overview of the targeted themes under investigation (2.4).

2.1 Adaptation as Family: Contemporary and migration contexts

Immigration within contemporary contexts may intersect in interesting ways for Korean
Canadian families. First, some social challenges are linked to unrecognised but pervasive
expectations of assimilation in Canada (Carens, 2005; Li, 2003; Berry, 1997). Second, there is a
socioeconomic trend shifting social responsibilities from the state to nuclear families, even as
young people must navigate precarious employment and extended periods of academic
commitment (Wyn, 2004; Lareau & Horvat, 1999; Lew, 2007). Although the Korean immigrants
in Canada are expected to be heterogeneous in their characteristics, motives, and experiences, the
demands of adaptation can be challenging to many newcomers alike (Lew, 2007). Family
relationships may evolve to respond to these challenges, forming an important context for the
ways in which families might adapt and negotiate their values in the process.

Specific to the Greater Toronto Area, newcomers from Korea are generally highly
educated but engage in small business outside their original field of training, dependent on the
ethnic networks in the locality (Institute for Research on Public Policy, 2014). The local ethnic

networks (e.g. churches, community organisations) have traditionally been an important source



of information and support in a wide range of services, including resettlement, interpretation,
employment, training, cultural engagement, language education, and counselling. The
effectiveness of service organisations in supporting resettlement is evident in many facets. Their
effectiveness in facilitating mainstream integration, on the other hand, is of considerable concern
(IRPP, 2014), possibly for at least two reasons: the state of overall Korean integration in Canada,
and the relationships among ethnic Koreans across the boundaries of mainstream sectors and
ethnic communities. Both may affect how newcomers access resources for integration beyond
the first resettlement tasks, and develop a sense of belonging in their new country of residence.
The different levels of integration between parents and youth — due, in part, to a
combination of factors such as language, economic opportunities, and access to resources — have
been often cited as the source of intergenerational conflict (Choi, He & Harachi, 2008; Lim, Yeh,
Liang, Lau & McCabe, 2009; Phinney, Chavira & Williamson, 2000). The degree of engagement
with cultural norms is associated with the degree of adherence to cultural values, and the
differences between cultural values are often insinuated as incompatible and competing in
immigrant families. Such explanation is too simplistic for Korean families — immigrant and non-
immigrant families are equally likely to experience parent-child conflicts, and communication
skills seem more imperative than sharing same cultural norms or being devoid of value
disagreements (Kwak, 2003; Kim, 2004). At the same time, biculturalism among youth has been
a well-studied topic, where young people have been shown act as bridges for parents’ integration
in host society (Kobayashi, 2008; Schwartz & Unger, 2010). This indicates that cultural
identification may not necessarily precede family harmony, but family relations can help evolve

cultural adaptation. This idea is compatible with studies on transculturalism and value



translation, which find that cultural identities and values can be negotiated, explored, preserved,

and adapted in creative ways (Hébert, 2005; Kobayashi & Funk, 2010).

2.2 Parenting and Recognition

Parenting strategies can play an important role in young people’s agency in actively harnessing,
or overcoming the constraints of, the individual/structural factors and the risks associated with
existing patterns of inequity (White, Wyn & Albanese, 2011). Aunola, Stattin and Nurmi (2000)
link the levels of parental authority and responsiveness to adaptive behaviour of children.
Adaptive strategies are described in three stages: (a) Anticipation of either failure or success; (b)
Orientation towards task by planning and effort; and (c¢) Evaluation of outcomes by causal
attributions. Maladaptive strategies, on the other hand, include: (a) learned helplessness (self-
handicapping); (b) lacking belief in personal control (distrust in own competence to handle
situation); and (c) passivity and avoidance (such as, failure expectation, excuses, task-irrelevant
behaviour). The influence of parental and children’s values on specific parenting activities may
thus have important implications for individual efficacy that extends beyond the family
environment.

The interdependence between intersubjective relationship, identity, and self-determination
is powerfully delineated by Honneth’s (1999) theory of recognition. Parental response to the
child’s expressed needs, and the experienced recognition of child’s autonomy, promote the
development of positive relationship to self (i.e. self-confidence). Furthermore, social acceptance
of a young person’s particularities and legal protection of her rights can promote her self-esteem
and self-respect. Forms of disrespect, on the other hand, not only cause injury to the identity and

emotional life of the person being disrespected, but also create/reflect social relations that accept



or enable such injuries to continue. Whether it is control over one’s own body, denied rights, or
denigration of particular ways of life, the experience of disrespect challenges individuals and
groups to struggle for recognition and establish social relations that promote healthy self-

confidence, self-esteem, and self-respect.

2.3 Responsibility and Filial Piety: Maturation and relational values

As young people grow in their individuality and capacity for self-determination (ability to
control and establish their own life), they may be more sensitive to parents’ approval and respect
for young people’s expressed individuality and autonomy. Reasons for esteem (evaluation
criteria) and standards of fairness may be challenged, making existing patterns and expectations
(both familial and cultural) subject to critique. Changes to the family practices and values may be
needed not only for individual well-being, but also for the relational integrity as young people
grow. Balancing the issue of autonomy and interdependence has indeed been highlighted as a
key concern for in immigrant families (Kwak, 2004).

As the young people mature, the parent-child relationship is expected to evolve from a
greater degree of child’s dependency on parents, into an adult-adult relationship, and further
towards the adult children providing support for the elderly parents. This is a life cycle view of
the intergenerational relationship that is deeply embedded in the notion of filial piety,
particularly in — but not limited to — the Korean culture (Sung, 1990, 1994, 1995, 1998; Keller,
2006). The aim of this section is to examine how values and identity intersect with each of the
three broad life cycle stages of intergenerational relationship.

Identity construction is one of the central issues in youth and adulthood, as is young

people’s moral development (also see Arnett, 1997; Schwartz, C6té & Arnett, 2005; Ghosh,
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Lussier & Chambers, 2011; Auhagen, 2001; Bandura, 1991; Noddings, 2002; Tappan, 2010). By
characterizing maturity with a combination of the desire for independence and concern for
others, Gaudet (2007) shifts the attention away from conventional markers of adulthood towards
the ethical experience of responsibility. Young people affirm their values in answering for
themselves, as well as in assuming and acting on their responsibilities. Answering for oneself
precedes the ability to respond to others, which is compatible with the notion of filial piety
(receiving care as a child before being able to give care for elderly parents as adults).

What is unclear, however, is how parents and young people would both affirm their
values in their responsibility towards each other (and themselves), and how this responsibility
might prompt them to adapt and change their values. Even the traditional value of filial piety has
been adapted in their actions and translated to different contexts by subsequent generations
(Sung, 1997; Funk & Kobayashi, 2010). Literature informing the conceptualisation of values

negotiation is discussed in the next section.

2.4 Negotiation of Values in Conversation

Across disciplines, values are commonly discussed as abstract, meaningful concepts with
practical implications through a person’s behaviour or institutionalized processes (Schwartz,
2007; Hébert & Wilkinson, 2011). It is useful for this study to adopt the view that values exist in
subject-led processes rather than as independent, objective realities. Appiah (2006) provides the
most suitable explanation for placing active subjects as more central to the study than the values

themselves:

"What's an alternative to the Positivist picture of values? Values guide our acts, our thoughts, and our
feelings. These are our responses to values.... perhaps the Positivist has the story exactly the wrong way
around. Perhaps you want people to want each other to be kind because you recognize the value of
kindness... your valuing it is a judgment that we all have a good reason to do or to think or to feel certain

11



things in certain contexts, and so, also, have reason to encourage these acts and thoughts and feelings in
others... We go astray, similarly, when we think of a moral vocabulary as the possession of a solitary
individual... Our language of values is one of the central ways we coordinate our lives with one another. We

appeal to values when we are trying to get things done together” (pp. 25-28).

Given this approach, different characteristics of values identified in the literature inform the
expected processes by which people actively engage in the language of values. Values can be
discussed as topical content, and also made effective by performance, or application into practice
(Hébert, Eyford & Jutras, 2005). Attention is given to interactional co-construction of shared
ideals, used to exercise discretion in determining actions appropriate to situations (Hébert &
Wilkinson, 2011). There are plural sources of meaning, possible actions, and relational contexts.
In other words, disagreements with values do not necessarily sit in polar opposites — rather, the
weighting of priorities, different interpretations of the vocabulary, and the presence or lack of
particular vocabulary can cause disagreements to be negotiated (Appiah, 2006).

There are several embedded processes of parent-child relationship that may be relevant to
value negotiation: communication (Kim, 2004; Kwak, 2003; Tardif-Williams & Fisher, 2009),
decision-making authority or levels of control (Fuligni, Tseng & Lam, 1999), conflict resolution
(Choi, He & Harachi, 2008; Lim, Yeh, Liang, Lau & McCabe, 2009), roles and responsibilities
(Auhagen, 2001; Sung, 1998). Furthermore, the skills involved in these processes extend their
relevance beyond the home environment. Professional fields and leadership educators recognise
the benefits of cultural diversity, as well as the necessary skills to yield such benefits by diversity
management, conflict resolution, effective communication, and collaboration (Thomas & Ely,
1996; Ely, Meyerson & Davidson, 2006; Groysberg & Slind, 2009; Komives, Lucas &
McMahon, 2007). Ability to hold discussions on differences — conflicts — is also linked to critical

thinking and citizenship education (Pouwels, 2005; Wright, 2003).
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The interactional quality of values negotiations may merit attention in this study, given
that making conflicts constructive can require hard work, and that the manner of conversation
also has implications for identity respect or abrasion (Noddings, 2002; Ely, Meyerson &
Davidson, 2006). Generally, in an effective dialogue, all parties are expected to speak, listen, and
respond to one another (Noddings, 2002; Groysberg & Slind, 2009): (i) Expressing themselves,
creating opportunities for exploration, debate, feedback and correction; (ii) Listening, where
partner’s views are taken seriously, seeking and gaining understanding; (iii) Responsiveness to
each other, with the characteristics of good intentions, respect, and care for the partner’s well-
being more than the topic of conversation. The conditions identified as necessary for fostering
healthy engagement include: creating safety (from identity abrasions), seeking out other’s
experiences, investing in relationships, and modeling the principles they uphold for engagement.
Particular ways of communication can impact the relational environment including trust,
commitment to shared purpose, reactions to disagreements, and established messages about the
organisational values. There may be varied strategies to create the conditions more conducive to
constructive negotiation of values, which may further impact the quality of the family

environment.

2.5 Summary

The literature review provides three important reference points for researching intergenerational
value negotiation. First, there are objectives or consequences in values negotiation that is of
meaningful relevance to the intergenerational relationship (meaning and impact of
intergenerational values) in participant contexts. Secondly, values can be different, conflicting,

or causing some levels of tension in the family relationship (cause for negotiation). Thirdly, there
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are active processes in values negotiation, and also varying abilities in performing those

processes (skills and processes). The following themes still require more understanding to build a

theoretical model of NIV, and are thus important areas for analysis:

Ways by which values are discussed, learned, changed, practiced as part of adaptation
and maturation

Nature of values in negotiation, the types of their differences and disagreements

Link between intergenerational values, NIV skills, and the quality of the parent-child
relationship

Role of culture and familial resources in the above phenomena

Impact of NIV on self-relation, as well as adaptive strategies

The design of this study on NIV, including its analytic framework, is discussed in the following

chapter.
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Chapter Three: Methodology

This chapter outlines the methodology adopted for this qualitative study of the negotiation
process of cultural values among Korean-Canadian families. More specifically, this chapter
describes the rationale for choosing the qualitative paradigm and methodology, research tasks,
participant demographics and profiles, and analytic procedures. Subsequent sections discuss the

issues of ethics, trustworthiness and limitations of the study. A summary concludes the chapter.

3.1 Rational for Qualitative Research Methods

The paradigm undergirding this research study can be understood in its ontological,
epistemological, and methodological assumptions (Guba & Lincoln, 1994). Ontology deals with
the nature of phenomenon under study, and what can be known about it. The negotiation of
intergenerational values (NIV) among Korean immigrant families is considered to be a social
process involving multi-dimensional processes, including the articulated meanings behind
observable actions and described experiences. These cannot be understood separate from - and
can be better understood with the information of - the political, economic, social, cultural,
linguistic, and familial contexts of individual participants. Epistemology deals with the nature of
the relationship between the investigator and what can be known. The knowledge of the NIV
process can be co-created by the investigator and the participants, constructing and confirming
the interpreted meanings and strategies of NIV. The researcher serves as the facilitator of
multivoice reconstruction, who must also be reflective of her own voice and perspective (Guba
& Lincoln, 1994).

Methodology deals with how the investigator can go about finding out what is believed

possible to be known. In this way, choice of paradigm guides the investigator in choice of
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methods as well as in ontologically and epistemologically fundamental ways (Guba & Lincoln,
1994). In-depth interviews and grounded theory analysis procedures are well-suited for the topic
of this study, for multiple reasons. First, grounded theory methods allow for the discovery of
connections and processes within a complex phenomenon, using the data to check and develop
the conceptual relationships within the initial framework. The focus is on the development of a
consensus construction that is more informed and sophisticated than any previous constructions
(Bloomberg & Volpe, 2008; Guba & Lincoln, 1994). Secondly, grounded theory places
importance on providing contextual descriptions to account for variations within the studied
phenomenon. For an under-researched population, this is especially important to build depth of
interpretation and avoid over-generalisation. The grounded theory methods provide tools to give
rigor, break through biases, provide the grounding, build the density, and develop the sensitivity
and integration needed to generate a rich, tightly woven, explanatory theory that closely
approximates the reality it represents (Strauss & Corbin, 1990). Semi-structured interviewing
and grounded theory procedures of analysis that have also been applied to other qualitative

studies of Korean and Asian populations (Kim, 2004; Alama, 2010).

3.2 Instrumentation

Three categories of information are sought to build knowledge on the topic of NIV: (a)
perceptual, (b) demographic, and (c) theoretical. Perceptual data include immigrant parents’ and
youth’s perspectives, descriptions, and explanations on topics related to the research questions.
Interviews were designed to gather the perceptual data, discussed below (3.2.1-3.2.2).
Demographic information pertaining to participants is important for situating the findings in

localised contexts. Socio-demographic Information Form (SIF) was designed to collect such
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background information, as is typical of qualitative studies (Appendix I). This one-page
instrument collects the following information about the participants: age, gender, length of
residence in Canada, family makeup, migration history, educational and work history in Korea
and Canada, languages spoken at home, and religion. Theoretical information is drawn from an

ongoing literature review, discussed in Chapter 2, to provide conceptual tools for analysis.

3.2.1 Semi-structured Interviews

The strength of qualitative interviews is in their possibility of exploring views in depth, while
granting the perspectives of research participants, the “culturally honored status of reality”
(Miller & Glassner, 2004:127). Qualitative research interviews are one of the many forms of
professional conversations, which include a “careful questioning and listening approach with the
purpose of obtaining thoroughly tested knowledge” (Kvale, 1996:6). Such interviews enable the
researcher to capture multiple perspectives from participants and to construct and depict, though
partially, a manifold and controversial human world (Kvale, 1996; Guba & Lincoln, 1994).
Allowing for such range and complexity in the data is suitable for studying the multifaceted
nature of the phenomenon under study, avoiding a reductionist approach by allowing for
alternative stories from the perspective of the research participants.

In order to help focus the interviews, a preliminary set of interview questions was
prepared (Appendix II). However, participants are given the flexibility to interpret, to clarify the
questions, and to extend their responses beyond the general scope anticipated in the design
process of the interview questions — Rendering these in-depth interviews to be semi-structured to

help discover significant categories related to the studied phenomenon.
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3.2.2 Group Interviews

As a distinct research method, group interviews are used in this study to augment the in-depth
individual interview data and demographic information. Group interviews fit well with the
purpose of second stage interviews and serve to:

a) Elicit a range of opinions and ideas,

b) Understand the differences in perspectives,

c) Provide insight into specific factors that influence participant perspective, and

d) Seek ideas that emerge from the group on the topic of discussion (Kreuger & Casey,

2000).

Group interviews can give participants more autonomy to shape the discussions, allowing open
confirmation and refutation of meanings and opinions, as well as stronger self-clarification of
their meanings in light of their differences and similarities. This is also expected to be useful for
redistributing power where I am older than individual participants, by making my presence or

role smaller in the interview process.

3.3 Procedures

This section outlines the activities that took place to conduct this research, from participant
recruitment to data analysis.

3.3.1 Participant Recruitment and Selection

A one-page Information Sheet (Appendix III), which outlines the general details of the study and
invites participation, was distributed to Korean community organisations and posted on one
online Korean newspaper website in the Greater Toronto Area. A number of community leaders

were invited to circulate the Information Sheet to interested persons, following an in-person
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presentation of the study purpose and description. The community leaders forwarded the contact
information of interested parents; the young people responded best to direct contact from me as
the researcher through existing network and new contacts. Participants were not asked to identify
other individuals for recruitment, but often invited a friend or colleague to meet with me and
learn about the study. Referrals have proven to be the most effective method of recruiting
participants in this study.

Potential research participants were contacted by email and/or telephone, during which
in-person meetings with interested individuals were arranged to present detailed information
about the study and participation. The Participant Consent Form (Appendix IV) was presented
and explained, and completed before proceeding with the data gathering process (3.3.2). The
following criteria were used to select the participants included in this study:

a) At least two generations have migrated and resettled together in Canada, before the
children were graduated from secondary schools,
b) Children of the migrant family had minimum one full year each of formal schooling in

Korea and Canada, and

c) The family has resided in Canada at least 2 consecutive years in Canada.

3.3.2 Data Gathering Process

Upon receipt of the completed consent form, participants were provided with the Socio-
demographic Information Form (SIF). The researcher checked for accurate understanding of the
written information, and answered any questions from participants. The completion of SIF took
approximately 10 to 20 minutes. The study then proceeded with the interviews. Tables 3.1 and

3.2 present a summary of participant profiles.
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Table 3.1 Profiles of Young Adult Participants

Accompanying| ..
Pseudo- | Age & | Birth |[Employment| Highest Parent(s) & Highest Bi- s . 3 Y(.aars Yt.ears Y(.aars
Gender|Order'|  Stat Education | Employment | L2TRt lipoyq2(Religion) in | in | in
nym ender|Order atus ucation iployment | o o tion[1NEY2 KOR/| CAN [Other?
in CAN
Barney [25M 1st/2  |In school; P/t |[Some Mother, self- |Unknown [Y - K/E|CHRS [16.5 [9 IN/A
Stinson work college employed
Claudia [24F Ist/2* [F/t work University |(Mother & Unknown |Y - K/E [CHRS |15 9 IN/A
Travel degree Father, self-
employed
Coffee [26F 2nd/3* [F/t work University [Mother, University |Y - K/E [CHRS |15 11 IN/A
degree homemaking
Copilot [18M [2nd/2 |In school Some high |Mother, P/t & |University |Y - K/E|CHRS (14 4 IN/A
school Father, F/t work
Dragon- [21IM  [Ist/3 [In school Some Mother, High Y - K/E|CHRS [10.5 |10.5 |N/A
ball university [homemaking & [school
Father, irregular
work
Esther [27F Ist/3  |In school; P/t [University [Mother, University [Y - E/K [CHRS |9 18 IN/A
work degree homemaking &
Father, F/t work
Gom 25M  [2nd/2 |F/t work University |[Mother, Master’s |Y - E/K [BUDH |13 12 N/A
degree homemaking
Greentea|21M Ist/2  |In school; P/t [High school [Mother, P/t & [University [Y - K/E |CHRS 17 4 IN/A
work diploma Father, F/t work
Mong [25F 2nd/2* |In school College Mother, P/t & [University [Y - K/E [CHRS |13 12 N/A
diploma Father, self-
employed
Nathan [25M  [Ist/2* |P/t work Some high |Mother & High Y - K/E|CHRS |13 10 3
school Father, self- school
employed
Navi 20F 2nd/2* |P/t work Some Mother & High Y - K-E[CHRS [8 10.5 |1.5
university  [Father, self- school
employed

' “Ist/3" = first born of three children in the family; * = Mixed gender among siblings
2 E=English; K=Korean; “E/K” means English was used more often in the interview than Korean; “E-K” means English was
used first but its usage was nearly equal to, interchangeable with, Korean.
* BUDH = Buddhist; CHRS = Christian; CTHL = Catholic

* Some families migrated elsewhere before resettling in Canada. Temporary trips or internship years are excluded.
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Accompanying| ..
Pseudo- | Age & | Birth [Employment| Highest Parent(s) & Highest Bi- . . 3Ye.:ars Ye.:ars Ye.sars
nym |Gender|Order'| Stat Education | Employment | L2TRt lpoyq2(Religiont) in | in | in
y endenorder ARS Hcatio proy Education| " e"% KOR | CAN [Other*
in CAN
Noodles [28M  [2nd/2* |F/t work Some Mother & Master’s |Y - E-K[CHRS |7 14 7
university  [Father,
unknown
Rachel [24F 2nd/3 |In school Some Mother & University [Y - E/K [CHRS  [10.5 (14 IN/A
postgraduate |[Father, self-
employed
Sinai 25M  [Ist/1  |F/t work University [Mother, University |[Y - K/E [CTHL  [14.5 |11 IN/A
degree homemaking
Sophia [24F 1st/3* [In school; P/t [Some Mother & University [Y - K-E[CHRS |14 10.5 |N/A
work university  [Father, self-
employed
Victoria [28F Ist/2  [F/t work Master’s Mother & University [Y - E/K [CTHL |14 15 IN/A
degree Father, self-
employed
Table 3.2 Parent Participant Profiles
. o 9
Pseudo- | Age & 2 DUEE Highest | Occupation | Occupation Y?ars m.CAN 8.0 Children’s
nym Gender £ Education in CAN in Korea e e L
y migration (Total Yrs CAN) Migration
Amy 42F Y BSW F/T Service |Private tutor |2 (4) CHRS |Grades 7 & 9
organisation
Blue 49M Y MEng Self- Researcher / |9 N/A Grades 3 & 5
employed [Manager
Jenny H3F N PhD F/T Service |University [6 CHRS [Grade 5?
organisation [instructor
Kiwi 46F Y MA F/T Service |[Language |4 (8) CHRS |Middle and
organisation [instructor High schools
Mary |53F Y BSW F/T Service [Social 7 CHRS (Grade 12 &
organisation [worker carly college
Min 52F Y High Self- Housewife [10.5 CHRS [Grades 2 &
school employed 7%
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The first set of interviews were done individually (approximately 60 minutes), guided by
the initial set of questions on the changes in family relationship, values, culture, adulthood, and
adaptation experiences. Upon initial analysis of emergent themes, the focus of second stage
interviews — on the Korean concept of cheol — was discussed with, and approved by, the
supervisor. The meanings and uses of cheol by participants in this study are presented in Chapter
4.

The second stage interviews were conducted individually or as a group, approximately 60
minutes each. Seven young adults volunteered and participated in group interviews, three of
which were female (one group) and four male (two groups). One participant in each group
interview was a new recruit, invited by a returning participant in the group interview. A total of
30 unique interviews were conducted with 22 participants (Table 3.3). All interviews were
conducted in the participants’ languages of choice (English and/or Korean). All interviews were

audio-recorded and transcribed verbatim.

Table 3.3 Number of Interviews and Participant Categories

Number of Gender Number of Interview Types
Participant