UNIVERSITY OF CALGARY

Rural Teachers in China: A Student Perspective

BY

Wenbei Zhu

A THESIS
SUBMITTED TO THE FACULTY OF GRADUATE STUDIES
IN PARTIAL FULFILMENT OF THE REQUIREMENTS FOR THE
DEGREE OF MASTER OF ARTS

GRADUATE DIVISION OF EDUCATIONAL RESEARCH

CALGARY, ALBERTA
March, 2005

© Wenbei Zhu 2005



UNIVERSITY OF CALGARY
FACULTY OF GRADUATE STUDIES

The undersigned certify that they have read, and recommend to the Faculty of
Graduate Studies for acceptance, a thesis entitled “Rural Teachers in China: A
Student Perspective’ submitted by Wenbei Zhu in partial fulfillment of the

requirements for the degree of Master of Arts.

st of

Supervisor, Dr. lan Winchester

Graduate Division of Educational Research

University of Calgary

Dr. Cecille De Pass

Graduate Division of Educational Research

University of Calgary

Dr. Nancy Arthur

Division of Applied Psychology
University of Calgary

,1 ]t"u‘éll C]/ 2"005/

Date

i



ABSTRACT

This study examined and reflected viewpoints of 11 former rural students
on rural educational issues in general and opinions that they hold of the values of
rural teachers and rural teaching in particular within a certain cultural and social
context of the People’s Republic of China. By observation and analysis from a
student’s perspective, the study hoped to reveal the situations of rural teachers
and rural teaching in China from a fresh vantage point and this has been borne
out by the remarks of the respondents interviewed.

Analysis and results of this exploratory study have been built up on the
basis of interviews with 11 participants, to whom the researcher directed a wide
range of questions from demographics to all kinds of teacher related issues
(composition, quality, pressures, retention and training). The information elicited
from these interviews provided the bulk of the data underlying the conclusion for
this paper. Meanwhile the researcher’s personal rural experiences as a rural
student herself provided the background for the analysis of the data as well.
Such experience helped make sense of the data through comparison and
contrast as well as enabled the researcher to echo with insider’s point of view to
some questions. The study has used a critical theoretical approach to examine
what these former rural students have experienced in their early schooling and
how their teachers impacted on their learning. A certain distinctive Chinese
cultural and ideological context has also been taken into consideration in the
literature review.

Specific to this study, the researcher has made the hypothesis that the
declining opinion held by the public of the value of rural teachers and rural
teaching as a profession was one of the major reasons that accounted for the
dilemma of teacher shortage and teacher quality in rural schools in China.
Therefore how much we value our rural teachers and how much rural teaching
means to us has become the focus of this research study.

Findings of this study indicated that the perceptions and opinions that
these former rural students hold of rural teachers have experienced fluctuations
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due to contextual as well as personal factors. This was organized in a three-
phase model in the conclusion with regard to the fluctuation in how the public
value teachers.

Common to all the respondents in this study, rural teaching was not
attractive, nor in their opinion, attractive to rural talents in general compa}ed to
other professions beyond the rural areas. Indeed it was even less attractive than
some of the occupations requiring less skill. If this image of the rural teaching
profession continues to be stereotyped and rooted in people’s values, rural
teaching will inevitably confront a gloomy future.
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CHAPTER |

INTRODUCTION

Statement of the Problem

Teachers have been accorded great importance and sometimes high .
status in all societies and throughout human civilization. This is because “the role
played by teachers is an essential one for the progress of moral and cultural
values as well as for economic and social progress, as it is through education
that everyone can make full use of his/her abilities and intellectual capacities
(UNESCOQ&ILO, 1984).” In classical Chinese educational tradition, in particular
that associated with Confucius, this importance has been very high (Chapter II).
Within a contemporary global context, this notion has been extended. And thus it
is important in contemporary societies to assure teachers of a status in
accordance with, on the one hand, the essential role played by teachers in the
progress of education and, on the other hand, the importance of their contribution
to the development of man and society.

However, it was suggested in a report of the Joint ILO/JUNESCO
Committee’ that “the morale of teachers, almost universally, is currently low.” As
well, “the status of teachers in the relative employment hierarchy still remains low
or, in some instances, has actually deteriorated in recent years (ILO/UNESCO,
1997).” The situation may be due to various réasons, for example, social factors
and structural factors varying from region to region. It is therefore important,
objectively, to identify the underlying reasons for that situation.

In China today, a central educational issue is how to educate its huge rural
population. The need to handle well the relationship between the booming
economic growth and a huge rural population has made the role of teachers
especially meaningful and valuable. But teachers in China are no exception to

! Joint ILO/JUNESCO Committee of Experts on the Application of the Recommendation
concerning the Status of Teachers



the observation by international organizations as ILO/UNESCO. In the past
several decades, teachers’ status in China has experienced changes. While
dynasties change, expectations of the role of teachers largely remain the same,
though some new connotations have been added. As the country is putting more
emphasis in achieving sustained development by raising the educational level of
its people in recent years, policies have been set in motion to improve the
treatment of teachers and the teaching conditions. Yet one dilemma that most
rural schools, those in poor and remote areas in particular have always
confronted is that rural teachers are in serious shortage and their quality is in
question. As an illustration, a report of the Chinese Ministry of Education pointed
out, “[tlhere are still a certain number of substandard teachers in China,
especially in remote rural areas who need further education to qualify for the

job.!,z

And the problems of teacher quality, it is believed, will be compounded by a
teacher shortage (DeYoung, 1991:79).

Specifically for this study, the researcher has made the hypothesis that
one of the main underlying reasons for the dilemma of teacher shortages and
teacher quality in rural schools in China lay in the declining opinion that the public
holds of the value of rural teachers and rural teaching as a profession. Therefore
how much we value our rural teachers and how much rural teaching means to us
has therefore become the focus of this research study.

This study explores former rural students’ perceptions and opinions on
rural educational issues in general and how they valued their rural teachers and
rurél teaching in particular. Through observation and analysis from the viewpoint
of former rural students, the study hopes to reveal the situations of rural teachers
and rural teaching in China from a fresh perspective, which has been borne out
by the remarks of the respondents interviewed.

Analysis and results of this exploratory study have been built up on the
basis of extensive interviews with eleven participants, to whom the researcher
directed a wide range of questions on demographics, family background, rural

school conditions and changes, teacher related issues such as composition,

2 http:/fenglish.peopledaily.com.cn/, July 29, 2001



quality, pressures, retention and training, and the respondents’ observations,
comparisons and expectations. The study uses a critical theoretical approach to
examine what these former rural students experienced in their early schooling
and how their teachers impacted on their learning. A certain distinctive Chinese

cultural and ideological context is also taken into consideration throughout.

Research Questions

In the study, the following research questions will be addressed:

1. What and how can students’ stories reflect their perceptions of
Chinese rural teachers in terms of teacher status and impact of
teachers’ quality on them?

How did these perceptions evolve?

3. How did the cultural and ideological perspectives of students
function in giving voice to their perceptions of their rural
teachers?

4, What was the role of rural teachers in the physical growth as well
as the mental and moral development of their rural students?

5. Does the overall quality of a rural teacher have anything to do
with their teaching practice and the learning of their students?

6. What were the qualifications required of rural schoolteachers?
What qualifications did they aspire to obtain? How did they
obtain those qualifications, or at least the necessary resources to
achieve such qualifications?

7. How can we promote rural teacher morale and status in China
given the present day context?

Assumptions
The major assumptions underlying this study are that:
1. The perceptions of the students are considered very important in
enhancing our understanding about the relationship between
students’ expectations and the role of rural teachers.



2. The findings of the study may be of practical value to teachers,
educators and policy makers in their efforts to improve the
situation of rural teachers and rural schools in China.

3. As adults aged 23 and up, the participants in the study have
within themselves a recognizable influence of their past
experiences in rural schools.

4, The perceptions of respondents at the time of data collection
accurately reflect their attitudes and experience at the time of
their rural schooling.

5. The cross-cultural experiences of respondents involved in the
study allow them to be sensitive about cultural differences. “They
are likely to either contrast their impressions with their previous
experience or are especially likely to note things that others
might take for granted (Krothwoth, 2002).” |

Limitations of the study

Limitations are inevitably inherent in the study, particularly because it is
done from the single perspective of students. Any study of this kind may be
potentially judged as emotionally biased, perceptually limited, too personal,
subjective and ungeneralizable (Martin, 1985). Such limitations certainly apply to
this study. Howell (1970: 32) suggests that in qualitative research of an
ethnographic nature, subjectivity may be viewed as an advantage, since it
permits the researcher to delve into a particular question and explore its
ramifications for the study topic to an extent not possible with quantitative
methodologies. Personal and subjective features allow the researcher to track
not only superficial and quantifiable information, but also the meanings between
the lines or behind the words spoken.

Next, the data collection and analysis are limited by the researcher’s
sense of values and her involvement and personal blinders. Thus, interpretation
of the collected data might also be biased and fragmented. Some measures have

been taken to reduce this limitation. First, the selection of the respondents was



based on certain criteria (general selection questions). Second, structured
interviews were designed in such a manner as to elicit responses in as open and
meaningful a manner as possible. Third, the interaction between the researcher
and the respondents involved has been carried out in both a formal and an
informal manner; follow-up steps also have been taken to ensure the validity of
the data collected when required.

The sampling strategy of this study limited participants to those who are
now in Canada and those who used to excel in their academic studies. In a
sense, they might not be representative enough for all rural students including
those who stayed behind China and those who even didn’t get a chance to move
on to college. But on the other hand, the researcher also believe participants in
this study, by pondering upon their academic or professional success and their
cross-cultural experience, might be able to give their rural schooling a deeper
thought as well as a better understanding from more than one perspectives and
thus provide us feasible suggestions for the improvement of rural teachers.

Another limitation of this study came from the definition of “rural teachers.”
“Rural teachers,” as a term, might cover all professionals who work in the rural
education field. In this study, “rural teachers” applies mainly to primary and

secondary rural schoolteachers.

Significance of the study

This research study of rural schoolteachers in China is timely and practical
both in the context of the present day situation in China and in the broader global
context. In the past several decades, tremendous changes have taken place in
China and China stands in the world today as an important economic power with
ever-growing strength. But the fact that the education of its people has lagged
behind its economic growth has proven to impede the overall national progress.
The need to promote education among its rural population that amounts to 80%°

of the total Chinese population has become particularly crucial and urgent. Thus

® The rural population in China is at present not up to 85% and it is estimated to be around 60%,
according to Dr. Cheung, an economist (http://www.peopledaily.com/, 2002).




this study, which aims at reflecting issues concerning rural teaching team, is
actually dealing with the central issue in education in China in the early 21°
century. This study may also prove to be of practical value to teachers, educators
and policy makers in their efforts to improve the status of rural teachers and the
situations of rural schools in China.

This study is an examination of rural schooling in China from a student’s
perspective. Teachers themselves were not directly involved in this study. The
use of students’ voice could thus serve effectively as an intermediary between
the general public and Chinese rural schoolteachers, a relatively marginalized
and silent social group. In this way not only teachers and their images can be
brought into the public eye, but also can the opinions and values from the
standpoint of students be learned. The former rural school students selected to
participate in this study are already adults now working in various professional
fields. Thus what really matters is not just what they remembered but also how
they viewed their experiences with their teachers and what kind of meanings they
have attached to those experiences.

To enhance understandings about the gap between students’
expectations and rural teachers’ qualifications, the results of this study may also
potentially promote a more constructive teaching and learning environment in
rural China.

One might also hope that this study may help the Chinese public in
adjusting their expectations of Chinese rural teachers and therefore in raising
their awareness of the need for facilitation and support for those teachers so that
improvement may be possible. Most importantly, the development of the public
awareness may lead to social justice for the countryside in China.

The study in contributing to the knowledge of rural education in China,
may contribute as well to the knowledge of rural education in the third world
developing countries. Ideally, it will trigger more and further exploration and

analysis on the theme of teacher impact on students within a rural context.



Definitions of Terms and Acronyms

The following definitions are operative for the purpose of this study:

Structured interviews — The structured interviews are face-to-face
interviews which are based on a set of specific researcher-directed questions
and a ‘general plan of enquiry’ (Babbie, 1986:247), but which allow for flexibility
of content and direction based upon the respondent’s predilection and the
interviewer’s intuition about how the line of enquiry fits into the research
paradigm and purpose. A combination of structured and open-ended questions is
employed (Doell, 1990).

Constant comparison method — The constant comparison method is
used to discover whether there exists congruence and the degree of congruence
in the respondents’ interpretations about the same questions. Notes, the resulting
transcriptions and participants’ free writings will be analyzed. Specifically, for
each of researcher’s interview questions and follow-up questions, all participants’
responses to each question will be reviewed. Each response will be carefully
transcribed and categorized by question (Erickson, 1986; Miles & Huberman,
1984). Using interpretive content analysis (Baxter, 1992; Krippendorf, 1980), a
systematic approach for examining text, the researcher will examine responses

for common themes.

Rural education — According to the definition by the UNESCO, in a broad
sense, rural education is defined as the education of rural population in the
service of rural economy and social development in order to constantly raise
agricultural productivity and promote urbanization of rural areas. For many
developing countries, rural education can be defined as education for rural
people to obtain knowledge and working skills, awareness of modern citizenship
and entrepreneur skills at the transitional phase from agricultural to industrial
civilization when rural and urban areas coexist and farmers are under
disadvantaged conditions.



Rural teachers — Rural teachers, as a term, originally should cover all
professionals who work in the rural education field. In this study, rural teachers
applies mainly to primary and secondary rural schoolteachers, given the
consideration of the rural schooling of respondents involved in this study and the
differences between rural teachers of basic education and rural teachers of

professional training.

Minban teachers & Gongban teachers — see Appendix A.

UNESCO - United Nations Educational, Scientific and Cultural

Organization

ILO - International Labour Organization



CHAPTER I

REVIEW OF THE RELATED LITERATURE

On status of Chinese Teachers
In this part of the chapter, first a review of important traditional classics in
Chinese history is attempted as they represent the main theme of education in
Chinese ideological and cultural context. A discussion of the status of teachers
during the Cultural Revolution will then follow because it is believed during that
period teachers’ dignity was most seriously challenged than ever before and it is
also because this political upheaval marked a turn in education in China and has

had impact on most of the interviewees involved in the study.

Chinese Traditional Classics on Teachers

This review of important traditional classics in Chinese history tries to
confine itself to topics concerning teacher roles and responsibilities. Among
these ideas, writings from Confucian canon stand out and require more detailed
attention. Most subsequent schools of thought in Chinese educational history

have adopted or expanded the school of Confucianism. Some important scholars

in the respect will be mentioned, including Confucius .+, Mencius &F, Xun Zi
& F, Zhuang Zi FEF, Mo Zi 2F, Han Yu &#I, Wang Yengming EPHA and

Zhu Xi 5RE etc. To examine these traditional ideas, it is necessary to bear in

mind that in all these writings, whether of the ancient period, or those of the Neo-
Confucians of the Song, the aim of education was clearly stated as moral-political
(Huang, 1994). And this review, to some extent, establishes the foundation for
the interpretation of the former rural students’ experiences.

The role and responsibilities of teachers in the teaching-learning process
is one of the major concerns of these traditional classics. These ideas may be

usefully grouped into four categories:



10

Importance of teachers in the teaching-learning process

In the Confucian tradition, the importance of teachers is obvious. No
matter what objectives education is supposed to achieve, teachers are the
primary means. The central importance of teachers in the process of acquiring

knowledge as well as mental and physical growth is frequently mentioned

throughout Chinese history. For example, Xun Zi &, a Confucian philosopher,

exalted the teacher as follows:
If a man is without a teacher or precepts, then if he is intelligent, he will
inevitably be a robber; if he is brave, he will be a brigand; if he has ability,
he will be a troublemaker; if he is a researcher, he will be interested only
in strange phenomena; if he is a dialectician, his arguments will be
absurd. But if he has a teacher and precepts, then if he is intelligent, he
will quickly become learned; if he is brave, he will quickly become awe-
inspiring; if he has ability, he will quickly accomplish whatever he
undertakes to do; if he is a researcher, he will quickly push his
investigations to their conclusions; if he is a dialectician, he will quickly
solve every problem. Thus a teacher and precepts are the most important
treasures a man can have; to be without a teacher and precepts is the

- greatest of misfortunes. The man who lacks a teachers and precepts

exalts his original nature; he who has a teacher and precepts emphasizes

self-cultivation. (Creel, tr.: Xun Zi)

Confucius (551-479 B.C.) was highly respected as an educator. Because
of his outstanding accomplishment in his teaching career, Confucius is respected
as the first real teacher in Chinese history and a saint by ordinary people. He was

given many titles, such as Su Wang % X in academic field, “the person who

stipulates and executes laws in the name of majesty yet without an emperor’s

crown.” According to Xue Ji 212 (On Learning), one of the most important

articles in Book of Rites (Li Ji 7L 12)), teachers’ political and social positions should
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be upraised. As teachers are regarded as being critical in civilizing people,
teachers are therefore critical in running and stabilizing the country. Thus
teachers should be chosen with particular caution and those presently teaching
should constantly raise their qualifications through continuous learning.

Confucius himself stressed the importance of teachers in his notion of
“teaching by example.” The moral-cultivation of teachers was considered most
important in the process of their role modeling. The process of teaching coincides
with the process of role modeling.

Mencius (372-289 B.C.), another Confucian philosopher, who enriched the

idea of Ren 1= (which includes being polite, broad-minded, reliable, ;(:quick-witted,

intelligent, wise, brave, loyal, lenient, filial and responsible)* and a great educator
himself, maintained that a teacher’s position is comparable to that of a supreme
ruler.

Han Yu (768-824), a learned scholar and great educator in the Tang
Dynasty has written Shi Shuo (On Teachers i), which enjoys great popularity

even till today. In Shi Shuo (On Teachers V%), Han Yu stressed the important

position of the teacher by saying: “If one has confusion but doesn’t go to the
teacher, the confusion will remain unsolved.” And he satirized of the declining
respect for teachers in his day by saying “Sages in ancient times were highly
above ordinary people in their knowledge, yet they were still humble and modest
before teachers; People today are not as learned as ancient sages, but they feel
ashamed to learn from their teachers. This well explains why sages are sages,

and others are not.”

Qualities in a teacher

What qualities should we expect on a teacher? Who could deserve the
title of Teacher? '

* Confucius, The Beijing Museum Academy & China Educational Publications Import&Export
Corporation, 1989
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Teachers’ qualities were mainly reflected from two aspects: personal and
professional, of which both aspects exalt moral character as the basic spirit. In
other words, the teacher is first a person that presents a role model for students
and then an instrument of delivering knowledge. From this point of view, teachers
must possess moral traits that are above ordinary people. Meanwhile, they must
be learned themselves in the knowledge of the world and skilful in guiding
students and imparting knowledge.

In the above | have mentioned the Confucian stress on the importance of
teacher’'s moral cultivation in the process of role modeling. Thus good teachers
are not only knowledgeable but more importantly, morally cultivated. All of
Confucius, Mencius and Xun Zi stressed the importance of virtue or moral

cultivation in a person, especially in a teacher. Confucius exemplified in his own
practice the importance of being a personal model rather than merely giving
verbal instruction. Some sayings of Confucius may help explicate this rule:
“What has the right behavior anything to do with a person’s political
career? If one can’t stand right, how can he require others to do so?” (Zi

Lu FB8)

“If one can behave properly, people will follow his orders even he doesn't
require them to do so; if one can’t behave himself, even when people are
required they may not follow his orders.” (Zi Lu F2%)

“Zi Gong asked what a Junzi (a morally noble person) should be. Zi

(Confucius) answered: “those whose action goes before his words.” (Wei
Zheng BIX)

“You, my students, think | didn’t teach you all my knowledge? That’s not
truel All that | have has been manifested to you through my performance

and action.” (Shu Er iR 7f)

The last dialogue best explains how Confucius showed his belief in the
importance of being a personal model. When his students was skeptical that he
did not open to them all his knowledge and moral beliefs, he declared that this
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was not true and corrected by saying “All that | have has been manifested to you
through my performance and action.” What underlies this statement is that all
moral or intellectual possessions are actually in agreement with performance and
action. As Confucius put great emphasis on personal moral-cultivation, the role
modeling of teachers thus became particularly important.

Xun Zi in his Conduct of People with Virtues (Jun Dao &3&) added to this

role model approach by saying that what is told should be in agreement with
what is done and the end of learning is to use knowledge to serve practice.

An open attitude toward criticism and different opinions might also be
grouped under the importance of a teacher’s being a role model. But this is
based on the equal treatment of students in the teaching-learning process.
Pedple, all alike, tend to resist bitter yet valuable advices. Teachers, especially
experienced old teachers may not be able to escape from this inclination as well.
One of the reasons why Confucius could become the widely accepted model for
all Chinese educators is because of his open attitude towards criticism, even
from his students. Zi Lu, one of Confucius disciples was said to often put
Confucius in embarrassing situations. Even so, Confucius was never seen to
estrange him. Rather he complained about one of his most favored students Yen
Hui by saying “Hui, is not helping me, he only says things that make me feel
good.” Confucius’ disciples thus followed his model spontaneously. Thus for
Confucius, having an open attitude toward criticism and different opinions ought
to be one of the main qualities of a real teacher. Since Confucius never denied
the fact that he was not a prophet of everything, “l am not born to know

everything (Shu Er I81),” it is therefore logical that even a Sage like Confucius

might make -mistakes. Along this line, Confucius said in Xue Er 21 “The real
mistake is when you are aware of a mistake, yet don'’t try to correct it (Wei Ling
Gong ZRAR).”

“Never be satisfied with your knowledge and never get tired of teaching.”
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(Shu Er #TW) In other words, teachers should be able to maintain ever-lasting

enthusiasm in learning and tireless zeal for teaching. The idea was highly valued
by Confucius and is the best known Confucian maxim in present day China. Zi
Gong, one of Confucius’ disciples once wrote about Confucius “he is never tired
of learning, that contributes to his wisdom; he is never tired of teaching, that is

resulted from his benevolence or love of students. With both wisdom and

benevolence, my teacher is indeed a saint (Mencius - Gongsun Chou Shang

B RHEE)
The ability to learn through teaching is also an expected quality of being a
teacher. Thus teachers learn through both self-education and teaching. Xue Ji

218 raised the idea that teaching and learning are actually mutual beneficial.

Teachers’ professional qualities are more closely associated with what the
next two topics will cover: teacher-student relationship and How and what
teachers should teach.

Teacher-student relationship

What might teacher-student relationships be is perhaps the primary
question in the interactions of teaching and learning.

Confucius put teachers in a place of high respect, yet he didn’t promote
the notion that teachers should use their conferred authority to suppress and
control. Rather, the respect one should have for teachers should not get in the
way of an equal relationship between teachers and students. Teachers and
students should be considered equally important in the learning process and they
should learn from each other. Based on this equal relationship, students are
expected to question and discuss with teachers. Some of the Confucian sayings
demonstrate this democratic air, such as:

“l can find a teacher among any three ordinary people. To learn from

them what is right, to modify what is not.” (Shu Er iR )

“The youth are respectful. Who can tell that the next generations will not
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surpass us?”’ (Zi Han F%)

“Students could also be teachers if they have got the truth of the

knowledge.” (Wei Ling Gong BR L)

Confucius made teaching and learning a process of cooperation and he
was himself a very good model for future teachers.

Teaching benefits teachers as well as students. Instruction is not a one-
way process. By helping students solve problems, teachers often gain insights.
The educational process is a process of mutual development (Rhea, A. 1997:11).
But of course, this mutual development will need equal relationship as its
prerequisite.

Mencius, to some extent, inherited and handed over this equal relationship

or friend-friend model. But Xun Zi&j ¥, on the other hand, advocated a more rigid

father-son relationship in this process (Yu&Xiong, 1999). In reality, two kinds of
relationships coexist and are sometimes complementary to each other.

Han Yu also contributed to this topic, he said: “Learners are not
necessarily less learned or having less virtues than their teachers, or vice versa.
The reason is that people start learning at different times and they specify in
different fields of subject.”

How and what teachers should teach

This question centers our attention on educational pedagogy and content
of education. To get at this topic, we first should know that one of the basics in
Chinese classical philosophy is that Education can change human nature,
whether for good or not. Thus how and what teachers should teach are actually
evolving from this basic philosophy.

Educational Pedagogy.
Teachers are supposed to guide students in the circle of leaning, critical
thinking and practice. But this of course demands a prerequisite that teachers are
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able to do this in terms of their knowledge and personal integrity. If teachers
teach while they themselves don't get at the deep of the meaning, they can only
add to the confusion of their students. On the other hand, teachers not only need
to master the knowledge, they also should be able to extract the essence and
make it easy to follow, and to put the knowledge into practice.

The most valuable part of ancient Chinese educational pedagogy is that it
regarded learning the center in the teaching-learning process (Yu&Xiong, 1999).
Therefore, teachers should not just impart acquired‘knowledge to students, they
should give more weight to help students in learning methods and goal setting, in
other words, teachers should teach students how to learn by themselves. This
learning theory is the essence of ancient Chinese educational pedagogy.
Students’ moral-cultivation, gains in their knowledge as well as their ability is not
taught passively nor in a one-way process by their teachers. Rather, students
learn by themselves under the guidance of their teachers. Therefore, the
learners’ self-motivation and initiatives are given the most consideration in
education and in the teaching-learning process. One of Mencius’ important

assumptions is that “Everyone can become respectful persons or sages like Yao

3% and Shun 3% (Both Yao 3% and Shun 3 were emperors in ancient China).”

This assumption fully recognized the value of education and it also embedded in

it the deep belief that man could be shaped by education and have in them

unmatchable potentials. Zhu Xi 5&%’s “Zhu Zi reading method” also stressed

students’ initiatives in learning. This learning-centered pedagogy is actually the
main core of teaching pedagogy. In other words, teaching should not take
precedence over learning, rather, teachers are supposed to assist and guide in
learning. Based on this pedagogy, specific teaching methods were evolved:

(A) Method of Elicitation and Induction.
Many of Confucius’ practices are still looked up as models for
professionals in the teaching field. His commitment to the teaching profession is

also shown in his introduction of a teaching method of elicitation and induction,
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which was said to be in use years before Socrates. According to Xue Ji 18 (On

Learning), teaching should lay stress on elicitation and induction, “Guide but do
not lead” “Be strict but do not suppress” “Be open but not rampant.” Cramming is
not desirable.

Mencius expanded this method and added that teachers should be able to
elicit and encourage rather than impose. He stressed that people could learn
through self-education. So teachers, instead of imposing their teaching, should

respect students’ initiatives in the process of learning.

Another scholar worthy of mention is Mo Zi &F° who has raised the idea

that teachers should not just wait for students to ask, rather, they also take the
initiative to question, give advice and encourage. The idea of Mo Zi sounds in
contradictory to those promoted by Confucian scholars who stressed that
teachers should respect students’ learning initiatives. In fact, in the reality of
school teaching, the two ideas are not in conflict with each other since their

application actually suits different situations.

(B) Teaching in accordance with Students’ Divergence and Natural
Growth.

Mencius also added, due to students’ divergence in terms of intelligence,
moral nature as well as physical conditions, teachers were supposed to use
different means in order to achieve the same ultimate aim. Teaching should also
be teaching step by step or in accordance with the natural stages of development
of students. To pull the seedlings of the wheat in order to help speed up their
growth will only do harm to them. Most of the schools of thought had agreed on
these points.

(C) Teaching Observing the Cognitive Order.

® There are more than ten versions about the birth and death date of Mo Zi. The most popular
version is that he was born between 468 B.C — 459 B.C and died between 390 B.C. — 382 B.C.
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Xun Zi (313 B.C.-238 B.C.), another representative of Confucianism who
expanded the school of thought concerning legislation and rituals, raised the idea
that education should follow the cognitive order of hearing, observing, inquiring,
and practice. Obviously, this idea indicates that if a teaching approach ignores
this order, consequences might result. He expressed this as follows: “if one hear
without observing, then one’s knowledge may be rich but not necessarily true; if
one observes without inquiring, then one’s knowledge is only superficial and may
be false; if one inquires without practice, one may still feel confused even when

learning diligently (Ru Xiao f&3).” Mo Zi who expounded his theory that learning

was a progress from perceptual knowledge to cognition also applauded this
approach.

(D) Tension alternating with Relaxation.
Xue Ji 232 (On Learning) also mentioned that teaching was supposed to

have tension alternating with relaxation. Teaching doesn’t happen only in class,
extracurricular activities help open students’ vision, broaden their knowledge,

foster their interests and consolidate their acquired knowledge.

Content of Education .
For most of the schools of thought, whether Confucianism or Daoism or

the school of Fa 3:2° or the school of Mo’, the content of education is after quite

the same subjects — social subjects, ethics and morals, government and war.

And the classics used as teaching texts were mainly The Six Classics® — the

Book of Odes (Shi Jing 1¥£), the Book of History (Shi Shu %33), the Book of

® Fa was a school of thought advocating the application of legal means to run the country and
manage the people.

" The school of Mo was originated in the Autumn and Warrior period by Mo Di. The main work of
this school of thought was Mo Zi, a collective work.

8 Liu Jing /3£, among which the first five were classics handed down from Zhou Dynasty and

compiled by Confucius and his disciples, the last one, Chun Qiu was the first chronicle written by
Confucius
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Rites (Li Ji #L12), the Book of Music (Yue Jing 5R£), the Book of Change (Yi Jing

S 4£) and the Book of Spring and Autumn (Chun Qiu &#X) and The Four Books
(Si Shu ) — The Great Learning (Da Xue&X%) and The Mean (Zhong Yong
H &) are two chapters from the Book of Rites, together with The Analects (Lun

Yu i£i&) and The Mencius (Meng Zi & F).

Although Confucian classics remained central for most dynasties, its
limitations lie in that they neglected the natural sciences and the application of
technology. Thus the fact that the school of Mo also attempted to transmit
knowledge of natural sciences and logic is of particular importance. But the Mo
school of thought hasn’t become part of the Chinese educational mainstream and
has been ignored for thousands of years. This resulted in a withering of progress

of Chinese science and technology until the advent of modern China.

The works of Zhuang Zi FEF° (369-286 B.C.) promoted the understanding

and observing of the laws of nature, including the natural laws relating to man’s
mental and physical growth. Although Zhuang Zi was never used in teaching
texts in school curriculum, its content can to some extent, be regarded as being
supplementary to Confucian philosophy.

The Fa school of thought, whose representatives were Shang Yeng

E$(390-338 B.C.) and Han Fei Zi #3F+(280-233 B. C.), had emphasized legal

institutions. This school of thought placed more stress on educating people to be
primarily legally conscious rather than morally conscious. Since Han Fei Zi raised
the notion that man is born selfish, he didn't think it effective to resort to moral
tools for civilizing people. Thus he thought a more rigid legal education should be
imposed.

In addition to the above points, education was understood as not to be
implemented just in the school of a narrow sense, and knowledge was not just

® Zhuang Zi (369-286 B.C.) was the representative of Daoism after Lao Zi & F.
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what was written in books. The society as a whole was a school and the ultimate
objective of education was to cultivate students to adapt themselves to and serve
this society. The Daoists and proponents of the Fa school of thought might go a
bit too far that they totally were against school education. The former advocated
returning to nature for learning while the latter favored social education. If taken
into consideration of the theoretical and cultural ground on which they have got
reason for existence, it can be discovered that they were actually only partial
negation of Confucian thoughts.

In conclusion, traditional classics ranging from the Confucian school of
thought to the successive Confucian varieties have had significant influence in
Chinese society. They were once consolidated, expanded, opposed, hindered
and resumed again. But one fact is undoubtedly still true that the Confucian
canon remains at the centre of the Chinese ideological and cultural context. Due
to geographical isolation and slow progress in information technology, this
influence remained longer in rural areas than in urban areas. As we shall see,
one of the interviewees is from an area where ideas from the Confucian school
have remained pervasive. Such traditions are still valued and permeate in all

possible aspects of people’s lives, including their views of school and education.

Teacher Status during the Cultural Revolution

The importance attached to education and teachers has been long held
highly in Chinese society. But these classical views, Confucianism in particular,
met an unprecedented attack in contemporary China during the ten-year Cultural
Revolution when old habits, old customs, old ideas and old culture were to be
completely destroyed in the name of reviving the new revolutionary spirit.

The Great Proletarian Cultural Revolution, hereafter referred to as the
Cultural Revolution, was a mass campaign of enormous dimensions launched in
1966 by Mao Tse-tung (the founder of the People’s Republic of China and the
longest serving Chairman of the Chinese Communist Party). It lasted for almost a
decade until 1976. Though only a blink in the whole of Chinese history, the
Cultural Revolution has had a profound influence in the ideological and cultural
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realm and continues to cause controversial discussion and documentation even
today.

In some ways it was similar to what advocates of Post-modernism in
Western thought attempted in the philosophical, cultural and ideological field.
During the Cultural Revolution, authorities in all fields were challenged and
clichéd ideological dogmas were to be cast away. Inevitably, under such
circumstances a teacher’s status no longer remained authoritative in the clashes
between the old and the would-be new culture. The situation for teachers
became even harsher when Mao Tse-tung released his “May Seventh directive”
that, the dominance of “bourgeois intellectuals” in the school system should not
be allowed to continue.

The Cultural Revolution in Chinese contemporary history would constitute
the most important experimental educational reform experienced by Chinese
people during the twentieth century. The campaigns in the educational realm
actually began with the Socialist Education Movement (1962-65) with “an
emphasis on restoring ideological purity, reinfusing revolutionary fervor into the
party and government bureaucracies, and intensifying class struggle (Joseph,
1991).” The Socialist Education Movement continued into the Cultural Revolution
period and was paired with a thorough reform of the school system and the Mass
Education Movement. Five of the interviewees, now more than 35 years old, lived
through and remembered that ten-year decade that marked a turn in Education in
China. In order to provide the perceptions of these interviewees with a more
thorough background, it is necessary to review the changes in Chinese education
during that period.

The educational reform during the Cultural Revolution

During the Cultural Revolution, schools were considered the primary stage
to initiate revolution and students were organized into Red Guards and mobilized
to carry out the revolution. There is general agreement that “few educational
reforms during the 20" century were as far-reaching and generated so many
changes in such a short period of time as the 1966-1976 Chinese Cultural
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Revolution.”' Its influences were not only reflected in the structural changes of
the educational institutions but also, more importantly, in the attitudes of people

toward education.

Changes in admission policy.

In response to a petition by a group of revolutionary middle school
students, the Central Committee and the State Council issued a joint notice on
June 13, 1966. The decision was made to abolish the old system of entrance
examinations and enroliment of students in higher educational institutions. The
admission to higher educational institutions should be based upon the
recommendation of the workers, peasants and soldiers. Only those who
combined both academic ability and correct political character were considered
“best students.” The policy as such undoubtedly opened accessibility to those
social sectors previously disadvantaged in educational opportunities. But the
academic qualities of such students were often questionable. On the other hand,
this policy was also an effort to reduce or eliminate the gap in educational
inequalities and inequalities in many other aspects of rural-urban life. The
eliminating of that gap has been a slogan for Chinese Communist society since
before liberation.

Integration of labor work info education.
Mao had a firm belief in “doing then knowing.” He wrote:
Whoever wants to know a thing has no ways of doing so except by
coming into contact with it, that is by living (practicing) in its environment.
(Mao Tse-tung, p.299)

Students were assigned physical labor either on the farms and factories or
on the school’s experimental field once or twice a week. In rural schools, workers
and farmers were even invited to give lectures and tutor in practical work (Han,

2000: 116). In a sense, it was argued, this change in education somehow altered

10 Selected Moments of the 20" century, hitp://fcis.oise.utoronto.ca/~daniel_schugurensky
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the traditional relationship between educated elites and the humble working class
and gave both a chance to learn from each other. This reform, however, meant
even more to rural students because they no longer just learnt book knowledge
but connected their learning with practical needs. The skills and techniques then
acquired by the rural students proved useful in the later development of rural

areas.

Changes in the content of education.

The content of education of the pre-Cultural Revolution era was officially
criticized as having a bourgeois tendency and divorced from proletarian politics,
production and practice. Teachers and students should only concentrate on
those parts of the textbook that had practical value and classroom study should
be oriented towards social, political and production needs.

Governance of schools.

The administration of schools was moved from the hands of those
classified as bourgeois intellectuals to committees made up of local workers,
soldiers, peasants and to those students and teachers who were active members
or sympathizers of the Revolutionary movements. Although many members of
the school administration lacked academic credentials, it was argued, they
provided practical knowledge and judgment that was supplemental to previous
management.

Reforms in teaching method and curriculum.

The dull and ineffective teaching methods in the classroom were openly
challenged. Teachers who couldn’t make their classes attractive would very likely
have difficulty with maintaining order. As for students, they were given much
greater room in the classroom for discussion and debate. “Democratic meetings”
were held regularly to help improve the quality of teaching and studying. The
curriculum no longer stressed only abstract theories, but also the application of
these theories to the real world. New textbooks were compiled with the
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assistance of a curriculum committee that consisted of faculty members, students

and working people.

The changes in the relationship of teachers and students

In Chinese traditional values, a teacher, simply by bearing the title, should
receive respect, because the title carries with it the noble nature of the teaching
profession and the ultimate goal of education. This notion stands unchallenged in
tacit recognition for most of Chinese history and remains true even today.
Although students may often in some way seek an equal relationship with
teachers, they accept teacher’s authority more than challenge it. During the
Cultural Revolution teachers probably met the fiercest challenges from students
in the last three thousand years of Chinese history. This was manifested in

several ways.

Rising student role.

The students were applauded for taking the “vanguard” role during the
Cultural Revolution in order to carry out revolution thoroughly and successfully,
which was a great mission entrusted to them by Chairman Mao Tse-tung. The
rising student role in this movement was a natural result of Mao’s revolutionary
need. They were to be the defenders of Mao’s thought in the “vanguard” of the
revolutionary forces against emerging revisionism. They were to carry Mao’s
message to all the people of China and to lead the attack on the “bourgeois”
authorities in education (Singer, 1971: 14). Schools were seen as the very
ground for the spreading of ideology and thus relatively easy to use to “sweep
away the old in order to bring forth the new.” On the other hand, Chinese
students, revolutionary in their nature, a fact commonly demonstrated in
revolutionary movements in Chinese history, were easily mobilized to join many
destructive and pointless acts.

Students were empowered by Mao in a variety of ways. For example, they
were given much greater rooms for speech and revolutionary actions. They put
out big character posters questioning school authorities and their educational
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policies. They openly criticized teachers or school management suspected of
having a “bourgeois” tendency on any issue with no fearing of punishment
afterwards. This was a good chance to unfetter their enthusiasm even to such an
extent as turning revolution into sheer violence and bitter physical persecution.
As William A. Joseph has written, few of the youthful participants really
understood the ideological meaning of the Cultural Revolution, and in their hands
“the struggle between the proletariat and the bourgeoisie degenerated into gang
wars, joyrides, souvenir hunts, and orgies of destruction (Joseph, 1991).”

Declining teacher status.

Knowledge is the power held by teachers. But during the Cultural
Revolution, knowledge, not politics, was considered a poisonous weed that was
said to imprison people’s revolutionary spirit and thus should be cast away.
Instead, class struggle against the enemies of socialism should remain the
Party’s first priority. Intelligentsia who stressed academics was attacked as taking
a “white line” against the great goal of socialism.

'Monsters and Demons' (niugui sheshen) was the term used to vilify

specialists, scholars, authorities and 'people who entrenched themselves

in ideological and cultural positions' during the Cultural Revolution. After

the publication of the editorial "Sweep Away All Monsters and Demons" in

People's Daily on 1 June 1966, and after it was rebroadcast and

reprinted, the Red Guards started a huge purge which swept the country,

'dragging out' and prosecuting all those ostensibly fitting the description."

Reflected in the schools, again, knowledge was linked to capitalism. One
primary student’s diary was published in which she constantly criticized
her teachers. One college candidate was nationally praised because he

turned in a blank examination paper.'2

" |_andsberger, http://www.iisg.nl/~landsberger/mad.htmi
12 htp://www.iun.edu/~hisdcl/g387/cr.him
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Given such ideological circumstances, teachers were almost completely
deprived of their power endowed with knowledge. Maltreated teachers in schools
of all levels in China were not rare during the Cultural Revolution. Once people
were dragged out as “evil spirits,” they were forced to wear caps, collars or
placards identifying them as such or shaved half the scalp (yin-Yang tou). Some
of them were sent to remote places to learn from working people and to remold
themselves. “May Seventh Cadre Schools” in some villages were set up for the
purpose of reeducation of cadres and intellectuals. Others were imprisoned in
what was generally called a “cowshed (niupeng).” There were also many who
lost their lives. If Confucius lived to that day, he would have had no chance to
escape persecution. Confucianism was believed not fit with the goal of building a
socialist country, and he was criticized for trying to use education to restore a
slave society, which was definitely intolerable for a socialist country as China.

Disruptive classroom order and discipline.

The changes in the relationship of teachers and students were also given
direct play in the classroom order and discipline. Students, even pupils in primary
school, began to adopt a critical attitude towards their teachers and scrutinized
teachers’ behavior (Han, 2000). Open questions, discussions and debates went
on in the classrooms. Teachers, on the other hand, were no longer able to derive
power from their teaching position alone. They were forced to improve their
teaching methods and had to encourége students’ involvement in class
discussions.

However, students with their newly gained freedom, uninhibited by
authority of any kind, in many cases went wild and abused their power, hurting
teachers bitterly. Classroom order and discipline deteriorated in most cases.
Teachers often wouldn't risk restoring order because they might be given
unwanted labels, although in some cases they did mobilize students to bring peer
pressure on the disruptive students.

By 1968, all schools, from primary to tertiary, were shut down, and not
resumed in some cases until 1971. Revolutionary students and teachers were
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required to participate in the tide of “sweeping away the obstacles on the socialist
road and for purifying the school system.”

However, not all teachers were victims and not all students were abusers
of power. Rebel teachers had challenged the pre-Cultural Revolution education
system and demanded reform. On the other hand, those students with “black”
family background or who focused their attention on study were labeled as
henchmen or lackeys of bourgeois roaders. But to all people, whether labeled red
or white or black'®, the movement left deep psychological wounds. Numerous
teachers, as well as intellectuals who survived the harsh life and persecution of
the Cultural Revolution in China, learnt the lesson that they had better step back
from politics even at the expense of losing the power and respect that was

previously paid to them unconditionally.

Impact on Education in rural China

In contrast to a great deal of suffering in urban education, rural education
to some extent benefited from the mass education movement of the Cultural

Revolution.

Mass Education Movement.

The Mass Education Movement'*

seen largely as the extension of pre-
Cultural Revolution promise to eliminate the three gaps (between rural and urban
areas, between mental and manual labor, and between workers and farmers)
featured rapid expansion of rural school systems, increasing enrollment of rural
children into schools of all levels and fundamental changes in curricuium and

teaching approaches. Because the primary goal of the movement was to

3 “Red” and “Black, ” terms referring to political and ideological attitudes prescribed by Maoist
doctrine. Usually juxtaposed with "expert,” the term was seldom used in the 1980s. “White” was
usually used to refer to those who cared less about politics and often outperformed others in
academics. .

* The Mass Education Movement was launched around the foundation of P.R.China and was
said to be mainly out of political reasons. ’
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establish an egalitarian socialist society to be achieved through universal
education all over China, it was at once appealing to the large rural population.

Rural children benefited from education during this period in three ways.
Many primary schools were widely set up in rural villages, and the number of
junior high and senior high middle schools also increased during the mass
education movement. So there was no need to reject any child for lack of space.
(Han, 2000) Schools were free; therefore parents were willing to send children to
school. Also, schools were operated on a more flexible timetablé to suit the local
needs. All these changes resulted in a big increase in the enrollment of students.
It was said that for the first time in history all children in rural China had the
opportunity to go to primary school and the great majority of children had the
opportunity to go to middle school and high school (Han, 2000).

On the other hand, curriculum previously denounced as divorced from real
needs in rural China was reformed to cover more practical industrial and
agricultural knowledge. Rural youth learnt one or more skills that enabled them to
make a living and bénefited rural development afterwards. Because of the
political climate at the time, teachers had to improve their teaching approaches
accordingly.

Teacher shortages and teacher quality were obstacles posed to the Mass
Education Movement although government and media had helped by calling for
the return of the educated and trained teachers to their hometown. However, the

arrival of educated youth contributed to the needs of rural education.

Educated Youth in the countryside.

| In the "up to the mountains and down to the villages" (shangshan
xiaxiang) campaign, putting aside the Party’s real purpose behind the
acceleration of the relocation program in 1968 -- an attempt to bring the Red
Guards under control and to halt the intense factional struggle and civil strife
following the suspension of college entrance examinations, millions of urban
youth (secondary school graduates and students) were mobilized and sent to
rural villages and to frontier settlements. In these areas, they had to build up and
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take root, in order to be reeducated by the poor and lower-middle class peasants
into "new-style, cultured peasants. "

While some 1.2 million urban youths were sent to the countryside

between 1956 and 1966, no less than 12 million were relocated in the

period 1968-1975; this amounts to an estimated 10% of the 1970 urban

population. In principle, the program called for lifelong resettlement in the

rural areas, but toward the end of, and in particular after the Cultural

Revolution, many were finally able to find jobs or to be transferred back to

the cities. A great number of them, however, had resigned themselves to

their fate and decided to remain.™

The life in the countryside was harsh for these educated youth and later
they had a bitter attitude towards this campaign due to their inability to return to
cities. But, officially they were seen as conveyor belts for technology transfer, as
bringers of new knowledge. In some way, such educated youth did bring
changes in the composition of rural society. However, many peasants living in
the areas where urban youths were resettled resented their arrival. They often
saw the youngsters from the cities who in their eyes did not amount too much in
terms of labor power, as a threat to their own survival. The relationship between
educated youth and local people was once intense.

Due to the new college admission policy during the Cultural Revolution,
high school graduates had to work in rural areas or in a factory for at least two
years before becoming eligible for coliege. So rural students who had studied at
urban high schools also had to return to rural areas. The influx of educated
youth, of both rural and urban origin, into rural areas changed the educational
structure and talent base of the rural population (Han, 2000). A number of these
educated youth made use of their skills and worked as teachers, medical
professionals or technician.

The efforts that have been made to restore teachers’ reputation and

qualification in the post-Cultural Revolution years have not been enough to erase

'S htp:/iwww.iisg.nl/~landsberger/xf.htmi
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the influence of the movement on the population at large. In reality, teachers are

treated as common people, no longer too high to reach.
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Rural Education in China
Brief History

Rural education started in China from a very early time. Rural schools
were said to be in existence in China as early as the Western Zhou Dynasty /&
(1046-770 BC). A record of different categories of schools can be found in Xue Ji
2210 (School Record). From the period of Chun QiuEF (Spring and Autumn

Period 770- 476BC), private schools appeared quite prosperous in the cities as

well as in the countryside. Mengxue 5%, a kind of career that aimed at
spreading language and religious classics was even widespread in Sui F§(581-
618 AD) Dynasty and Tang E(618-907 AD) Dynasty. Until Ming BA(1368-1664

AD) Dynasty and Qing 3&(1636-1912 AD)"® Dynasty, schools of different kinds

were even complete in rural areas. Ancient Chinese rural schools were said to be
born out of the influence of Confucian classics. For example, the idea of
regarding people as the base for a nation or of giving emphasis to teaching and
learning were Confucian ideals.

Zhang Jian 3&%¥ (1853-1926 AD) is respected as the first person who

started contemporary Chinese rural education enriched in content through
several governmental and legal reforms in the late Qing dynasty (i.e. the

Constitutional Reform led by Kang Youwei B2 J9(1858-1927 AD) and Liang
Qichao /38 (1873-1929 AD) in 1898). He proposed the idea that education

and enterprise be developed side by side. He also promoted local autonomy and
established “village education” in his hometown.

' hitp://en.wikipedia.org/wiki/Dynasties_in_Chinese_history
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Western rural education experiences were also introduced into China at

t17

the time of the New Culture Movement'” from countries like Denmark.

Comparison with those countries made China aware of its backwardness in rural

education. In 1919, Yu Jiaju 5R3R%(circa 1900-2000) published two important
articles, Crisis in Rural Education (£ #/# & 2/2%l), and The Meaning and

Direction of the Rural Education Movement (£ 1%t Bi& 51895 X F % /5). These

two works created an opportunity for more and profound rural educational
studies. As a result, more and more organizations began to investigate rural
educational issues and implement related experiments in certain villages.

Yet the real landmark for the school of rural educational thoughts in China

is the establishment of the “Xiaozhuang experimental rural normal school” by Tao

Xingzhi B84T 2 in March 1927. Along with the operation of the Xiaozhuang
school, Tao Xingzhi also edited Rural Education Editorial % 3\, and Rural
Teachers % WN#T as well as organized “Rural Education Association
ENHERELR". Zhao Shuyu B FF(1888-1927 AD) and Fu Baochen

B3R (circa 1900-2000) were also among those Chinese educators who

attempted to reform Chinese society and Chinese education by focusing on rural
education and rural development. According to a statistics in 1935, the rural
villages for educational experiments were more than 193 places.

Outstanding 20" Century Educational Thinkers and Their Rural Theories

Among educators in modern China, Tao Xingzhi B81T=, Yen Yangchu

Z[FA#], Liang Shuming 2380E, and Huang Yanpei & # 3% are considered

representatives of those that made particular efforts to improve rural education.

"7 The New Culture Movement, which started in the early republican period around 1916 and
continued through the 1920s, aimed to introduce western concepts in China, such as democracy,
equality and liberty; also a new style of writing and the latest science and technology of the time.
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Each in his own way helped in the formation, consolidation and expansion of the
school of rural educational thoughts in China. In the following, | shall discuss

each in turn.

Tao Xingzhi 172 (1891-1946) who graduated from Teachers’ College,

Columbia University in 1917, was dedicated to educational practice the whole of
his life for the poor and ordinary. He was honored as “People’s Educationalist” by
Mao Tse-tung, the first founder of the People’s Republic China. His famous life
education theory has won him a great fame in China. The origins of his
educational thought and practice can be seen in Dewey’s pragmatic educational
theory as well as in some traditional Chinese educational schools of thought,
such as Mozi, Xunkuang and Yenyuan.

But what makes Tao Xingzhi a central figure for the concern of this
research are his rural education theories and related social practice. Tao Xingzhi
founded Xiaozhuang Experimental Rural Normal School (or Morning Village
Normal School) in March 1927. This was seen as a symbol of the real
establishment of rural educational theories. The school not only was designed to
frain rural teachers in his philosophy, but was also designed to become the
center of all political, social and economic activity in an effort to renew the village
itself. His rural educational theories put great stress on the leadership role of
teachers and made teachers the decisive factor in the reconstruction of rural life.

His theories can be summarized by three points:

Rural school should be made the center piece for the reconstruction of }ural life.
Tao requested that city-based normal schools open branch schools as
well as model primary schools in rural areas. To illustrate this request, he stated:
From my point of view, rural normal schools have the
responsibility to train rural teachers and ultimately to reconstruct rural
life... if we wish every rural normal school graduate to be able to handle
their future responsibilities to reconstruct rural life, we must, prior to his

leaving school, train him for such practice by making full use of all
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knowledge. This arena for practice is the rural village right before us and
is where our school locates... We shouldn’t take it for granted that as long
as we have moved our school down to the rural areas, our school has in
itself become a rural teachers’ school. It will never become a real rural
school to train teachers unless our students can take the responsibility to

reconstruct the rural life confronting us.*®

Rural teachers as a whole are the soul of the rural life reconstruction movement.

Tao Xingzhi believed the ultimate success of rural life reconstruction must
rely on the fostering of a contingent of rural teachers. Accordingly, efforts must
be taken to break the barrier of tradition and by every means possible be directed
to the creation of a contingent of rural teachers. More importantly, he added to
the traditional teacher’s role great responsibilities as a leader. He has given
explanations in his Local Education and Rural Reconstruction
(M7 # B 5 2 #2#) by saying, “[e]lducation aims at social reconstruction and
teachers are real leaders in this movement”. He also added “if teachers gain
people’s trust and respect, schools will be alive; if schools are alive, so is the
whole society. If every such teacher establishes a primary school as the center
for the reconstruction of rural communities, and normal schools as the leader for
all the schools, such a result can be expected within no more than a decade.”

To foster qualified teachers with a spirit of leadership, Tao Xingzhi
suggested five requirements: farming skills, a scientific mind, a spirit of social
reconstruction, a strong body, as well as an aesthetic interest. Only when the
teachers meet the five requirements should they be regarded as capable of being
the soul of rural communities. This point helps in