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ABSTRACT

This study was undertaken in. oxder to survey the various pro—
grams avallable in Calgary for Teaching Engllsh to Speakers of
O;her Languages (T.E.S.0.L.) -~ in particular, T.E.S.0.L. programs
ror non—English speaking immigrants. The aim of the 'study was to

identify problems in four general areas of concern related to pro-

gram development and implementation. These included:(l) the back-

ground of the students and (2) the teachers,(3) materials and
facilities and (4) methods,

: Statisties.indicate.that a relatively large numher'of people
already living in Calgary cannot speak English,zor speakrEnglish ‘
as a second language, but continue to use the native‘language as
the dominant language of self expression in the home. ,Th9 numher

of non-English speaking arriﬁals‘continues to grow: iﬁ 1974 by

-about 1250 people, of whom approximately 500 were school aged

chlldren.

The need for T.E.S:O.L. programs for non—English‘SPeaking
immigrants in Calgary has been obvious for a number of vears, but
the scope of the sPecific probiems in the four»general areas of
cencern‘in this study has not,been researched - The lack of 1n—
formatlon has hampered progress in the establlshment and develop-

ment of T.E.S.O. L. programs.



Data .for- this survey was obtained from a number of different

'sources. Detailed information regarding the non-English speaking

people of Calgary was taken from the most recent Census statistics.

Background‘information,on the students enrolled in the various

programs was mainly obtaiﬁed from registration files made available

by program supervisors. Lastly, questionnaires were distributed

to 124 teachers-of English to Speakers of Other Lénguages'(E.S.O.L.)'
in Calgary, with the intent of gathering as much informatién aé‘
possible, in an objective férm, about-tﬁe background of the teachers,
the materials and ‘facilities available and the general methods im-

plemented in E.S.0.L. instruction.
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CHAPTER ONE

INTRODUCTION

THE PROBLEM

According to 1971 census figurés, published by Statistics Cénada,
there were approximaéely 4,000 residents of Calgary unable to speak |
English. The Department of Immigration and Manpower's 1974 Immigration
statistics show that approximately 250 non-English speaking immigrants
arrived in Célgary in the first three months of thé? year. By the end
of the year, this number had increased to approximately }250, of whom
40 per cent of 500 immigrants were school-aged chiidren (;ged five to
nineteen). - |

The fact that in Canada education is a provincial concern and
immigration is handled federally creates problems for the Teaching
of English to Speakgrs of Other. Languages (T.E.S.0.L.); i.e. to non-
Eﬁgiish speakiﬁg immigragts: Up to thig,point, the Provincial Govern-
ment haé been left, charged in most inétagces, with the responsibility
of T.E.S.0.L., for it is naturally within the Education system that
‘the problems of non-English speaking immigrants first become apparent.
The Provincial Government, however, cannot always‘suppnr; the various
programS‘bfbposéd. More récently, provincial:gove;nmepts héVe
appealed to the Federal Government for support (Calgary Herald, May
23, 1975), since it is the Federal Government which admits the non-

English speaking people into the country.
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Where does all this leave the non-English speaking immigrant?

Indeed, there are many programs available, offered by such diverse

| agenc1es as the Calgary Public and Separate School Boards, Southern

Alberta Institute of Technology (S.A.I. T ), Mount Royal College
(M.R.C.), Alberta Vocational Centre (A.V.C.), Berlitz School of
Languages, and the Y.W.C,A. Registration fees range trom several
hundred dollars to gratis: these latter courses are:usually staffed

by volunteers. Or, the student may be financially supnorted while

. he attends English classes full time.

The paradox of the T.E. S.0. L. programs is that, in spite of
their availability and attempts to help the non—English ‘speaking

immigrants, they do not seem to produce the desired results.

SPECIAL PROBLEMS OF lHE NON-ENGLISH S?EAKING IMMIGRANl'

A major prqblem adult immigrants have to deal with is that they
have forgotten how to learn:' many of,these immigrants'have been out
of school for twenty;or more years; many bf'them did not achieve a

high school level of education in their home land; some are eyen

illiterate in their mother tongue. A basic course in English de~

signed especially for those who havernever stndied a fereign‘language
does not always anticipate these problems.

Other problems 1nclude physical and mental iatigue resulting
from long hours of repetitive manual labor which the immigrant so

often must perform in order to support himself. If these factors
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are transposed to a learning context, the obstacies to efficiené
lea;ning become obvious. |

The immigrant furthermore has difficulty in practicing the
English he is learning: it is more expedient to cgn;inue,speaking
his hative language at home with his‘familyfand with friends who
often also speak only the native language. This is‘anofher factor
wﬁich contributes to slow progréss with English 1essons, énd con—-
seqﬁent discquragemént;

Lack af practice in speaking English is a problem fqr thE’NéW '

Canadian housewife in particular, since she is:usually more isolated

" than any of the o;ﬁer family members. If she must stay home with

young childreﬁ; and associates otherwise only with ﬁer‘hgsband and a
few close friends, her problem is understandable..'Inrmanyrinstances,
.it is possibie to do the grocery shopping aﬁd othér d@meétié chores
using oply the natiye language. In such cases, it is no wonder that
she hesitates Lo venture into the English—speaking.c;mmunity.

Iﬁ cases where the parents do not see a need to!leérn English,
and promote instead tﬂe continued use of the native language at home,
the children also suffer. Because they areiexposed to English only
at school, théy may be slower than they otherwise might have been to
learﬁ the'language; The lack of skills in English ofter results in
the child failing at school (Ashworth, 1975). 1In some instances,
the children lack communication skills and expgrigncé with language

even in the native language, thus enlargingrthe problem of learning

English for these children.
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So it is that all grouﬁs of non-English speaking immigrants:

‘housewives, working men and women, and children of all ages, have

their special problems with 1earning'English. But are these diffi-~
culties taken into account in both program development:éndgimple—'

mentation?

DEFINITION OF THE TERMS

In revieging the lite;ature, it is nétruncommoﬁ to'find much of .
the terminoiogy associated with the ieaching of Eng;iéh tb $peakers
df Other:Langﬁages left1unexplained and ;ffen uséd indi;c;iminately
in reférence:totprogrgm description. it is important,ias Well as
uSeful,.however, to méintain cléér dispinctionsraméng the terms since
the differences‘among program descriptions invoives much ﬁOrg,than
simply the pfoblém of terminology (Prator, 1966). |
Teaching English to Speakers of Other Languages and Teaching Engllsh
as an Additional Language

Teaching English to Speakers of Other Laﬁguages.(T.E;S.O;L.) is
a broad term most often used to describe any program for the teachlng'
of English to non-English speaking people. Teaching English as an
Additional Language (T.E.A.L.) appears to be used in;é sy@onymous

manner.
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Teaching English as a Second Language

'Teaching Egglish as a Second Language (T.E.S.L.) is used to
designate theiteaching of English in a systemAin which it ié to be-~
come the péftial‘or universal ﬁediumiof instrucfion. A good'command

of spoken English is the prime goal.

Teaching English;;s a Foreign Language

Teaching English .as a Foréign Language (T;E.F.L;j is ;eéérved
for systems‘in which English‘ﬁay never bécome theﬁﬁeéiﬁm of instruction.
A thorough reading knowlédge of.the language may be the major goal.
Usually; T.E.FLL. instruction would take place in thé.féreign language

and cultural environment (i.e. the native milieu of the student) and

would be presented as an additional study to be purs@ed over a number

of years. It is possible, however, for the student to learn English
in a community where English is spékeﬁ, fet enter,arT.E.FlL. proéram
with the appropriate goals in mind. A foreign student:étudying English
in Calgary who blans'to return home to teach English would sérve‘as
an exémple of a student enrolled in a,T.E;FfL. prbgram.r The vast
majority of- the students enrolled at Mount Royal Co}iege‘(dayrprogram)
could be ciaséified as T.E.F.L. students. “

Thus T.E.F.L. and T.E.S.L., Whiie'similar in mapy~wgys,.may vary
widely in aims, methods and content, depending on:the iaﬁguage needs

and goais of the students.
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Teaching English to New Canadians

Teaching English to New Canadians (T.E.N}C.) is a program

geared to the languaée needs' of the immigrant wishing to become

" a’ Canadian citizen, as well as those needs related to cultural

adjustment. History and geography, as well as pradfical courses

designed to aid the immigrants in adapting to life in Canada (e.g.

-applying for Medi-Care, income tax returns, car registration and

insurance) constitute the T.E.N.C. curriculum. There are a num—

-ber of T.E.N.C. programs in Calgary. ' The two 1argést include the.

programs offered by the Y.W.C.A. and the Calgary Board of Education,

Division of Advanced Education, program for adults. The program

for New Canadian Housewives could also be classified as a T.E.N.C.

program.

Approach, Method and Technique
In discussing the various programs, we bfteq spéak of a par-

ticular approach, method or technique which is utilizéd. Again it

is necessary to define the terms. The arrangement of these three

terms is hierarchical. The organizational key is that techniques

cérry out a method which is consistent with an approach ‘(Anthony, .

1965) .

An approach is a set of correlativerassumptions dealing with

" the nature of lénguage and the nature of language teaching and learning.
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A method is amn overall plan for thé 6rderly.presentation of
language materials, no part of which contradicts, and all of which
is based upon, the selected approach. Whereas an approach is

axiomatic, a method is procedural. Within one approach, there ¢an

be many metheods, since there are many factors which influence the-

ordérly presentationbof laﬁguage to studeﬁts.
| A technidué is impléméntational -- that wﬁiqh usual}y‘takes

place in the claésroom; It is a particular strategem, or céntri—
vance used té accémplish an immediaté objgcti;e. Techﬁiques must
be consistent Wi;h a method, and thergférerin harmoﬁy7with an apprbach
as well.

?ado (1964) diétinguishes three maih\tyges of methods advocéted in -
the past: g%ﬁmmar—translation:(sometimes also called the traditional
method), direct and linguistic. :HOWever, in his ensﬁing'discussion he

uses linguistic to refer to an approach which gives rise to various

‘methods. This classification would be in keeping with: Anthony's

definitions above: "grammar-translation" and "direct", then, refer

.to methods, and "linguistic" to -approach.

~ AVAILABILITY OF PROGRAMS

There are -a number of T.E.S.0.L. programs offeredrwhich are éeared
to the diverse needs of the non-English speaking immigrants: school
children, high school students and foreign students studying in

Calgary on visas, housewives, night workers, day workers, and also
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newly arrived immigrants who are not working but are temporarily

financially supported while they attend T.E.S.0.L. classes full

time. A summary of the various programs follows.

Calgary Public School Board

The problems of the students for whom English ig not a first
language have been recognize@ since 1966, The first classes for
T.E.S.0.L. &ere established in September, 1968. It waé recommended
that Division I children (grades 1 to 3) remain in‘théir regular
classrooms‘(Calgéry Publie Schooeroard? 1975c). An internal sur-
vey carried out by the Calgary Public School Board (1974b) clearly
shows the need to change the presenF‘policy so that children less
than nine yeafs of age,who need’épecial help will be eligible for .
T.E.S.0.L. programs. According to the survey, there are at least
154 children in the Public School system, Diviéion 1, who would
likely benefit‘from the Tmﬁ.S.O.L. program. - Many of these children
Will likely be accommodated in T.E.S;OuL- programs in;thezl975~76
school year.

Division II and III children are eligible for T.E.S.O.L. pfo—
grams under the auspiéeé of thé Calgary Public School‘Board.

High school:stﬁdents are accommodated in'claséeé organized under

the Adult Education Division.
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Adult Education also offers courses during the day as well as

at night for non-English speaking adults.

The Langevin School Program

A .program was initiated at Langevin School for children in . -

3D1v1sions IT and III in September, 1968. To be eligible, the pupil

must be at least nine years of age.

The pupils’ attend speéial English classes half days, and re-

turn to their regular school for the remainder of- the ‘school’ day.

;Children are accepted into these classes throughout the year .as

vacanc1es, due to pupils completing their courses and returning full

time to the home schools, occur.

Proposed Decentralization Program of-T. E 5.0.L. Services for
Divisions I and II '

More recently, there has been a change tordeceutralization of

T.E.5.0.L. services, since it is felt that the inconvenience of the
long bus rides to Langevin School, as well as the desire to keep the

" youriger children at their home school warrant the expansion of°the

services. A program Wasrestablished in‘March, 1975 at Rosscarrock
Elementary School for ore—schoolers, Division I and Division II
pupils.‘

The‘Calgary:Public Scﬁool Board plans to-continue decentralization

of their T.E.S5.0.L. services for elementary school children in the
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11975—76 school year. The most recent report submitted for con~
sidera;ion (Langstraat, 1975b) proposes the establishment of pro-
grams at the following locations:

_Cénnaught Elemeﬁtary, to serve the central city area;

Harold Riley Elementary, to serve the Forest Lawn area; -

West Dover Elementary, to.serve the West Dover area;

James Short ﬁemorial Elementary,~£o serve thé Péﬁbrooke Meadows

area;

R.B. Bennett Elementary, to serve the Bownesé—Mbnthméry area.

Programs for Junior and Senior High School Studeﬁts

| The T.E.S.0.L. classes for studénts in Junior and'Seni;r High
School are organized as tﬂe neéd arises: usually wﬁeq there are at
least five sﬁﬁdents in any given schogl who need,special ;ﬁstruction
in English. A visiting teacher usually comes to the schéol,thrée
times a week for an hour each éession; ‘At fhe present time, there
are classes offered at John Diefenbaker Senior High (Divisions IIT
and IV), Lan Bazalgette Junior High (Divisions I, II? and III) and
Sir John A. MacDonald Junigr High (Division III). |

Some schools have encountered difficulties WiFh non-English

speaking students, but have hot been able to secure funds for tﬁe
T.E.S.0.L. programs. In such instances, the schools have attempﬁed

to help the students through internally run programs such as the
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"buddy" system whereby the foreign student is aided by nativei
épeaking'sfudents in the regular program, or the stﬁdent may rgceive
tutoring after sch661 ﬁours by volunteer students or staff members,

or the student may receive a few hours per Week of special instruction

during the school day“by a regular staff member.

Pfsgrams forrAﬂu;ts

Thé 1a¥gest program for T,E.S.O.Ll‘instrpction:is“;perated by
the Division’of Continuing Ed@cation, and is offeredito immigrants
either durihg the week at night (Crescent Heights Senior High‘School)
:or.duping the:day; both mornings and gfternooﬁs koDouéall Elémentary
School). These classes meet twice weekly for two h6u?é‘each session.
There are also Saturday.morning classes held at Westeéﬁ Cana&a Senior
ﬁigh School.

These. classes for T.E.N.C. are geared to help the‘pewly arrived
immigranfs adjust to the new langdége and cultural ;nvi;onment, with

the final goal of becoming Canadian citizens. Citizenship‘pfeparation

is an important part of the program at the advanced levels.

There is a $20.00 registration fee for 40 sessionms.
These courses are also offered during the summer months at

Western Canada High'Schoél.

Program for New Canadian Housewives
‘The Division of Continuing Education also sponsdrs the program

for New Canadian Housewives. Classes are héld,bpth mornings and
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afternoons in five different locations: McDougall Elementéry School,
St. Stephen's Church, Renfrew Boys Club, Forest Lawn Community‘Field

House and Moﬁtgbmery Junior High School. These locations cbriespond

to fhe areas in Calgary where large concentrations of non-English.

speaking immigrants are to be :found.

A

In some centres, babysitting service is available for mothers

‘with young children, who might otherwise not be able to?éttend the

classes. -

Instruction is offered bY‘voluﬁteers , 1in many cases housewives
who once taught school. Classes meet twice weekly for two hours each
session.

There is no registration fee. |

The Calgary Separate School Board 7
The Separate School Board has three visiting teachers on staff,

two with the elementary division, one with secondary, who travel from

.school to school to give special instruction in English. In each

- school, any child, regardless of age, may attend the‘élassés if he

needs the help. -
T;E.S.O;L.,instrucéion is offered in some 12 differént areas each
roughly. corresponding tofthose wheré special instruction is also offered

to schooi—aged éhildren by the PublicVSChool.Board. ‘In ;974—75,7appfox—

imately 120 children attended T.E.S.0.L. classes.
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As with the Public School Board; some of thg schools are
handling the problem of non-English speaking students internally
by offering various services within the school. Bishop Carroll
Senior High School, for example, offers special ins;?uctioﬁ once
weekly for non-native speakers of English who are expérieﬁcing diffi-

culties with the language.

Berlitz School of Languéges
This is a privately owned company which will offgr T.E.S.0.L.
instruction according to the demand for such services. This Winter,
a small group of Japanese‘buéinessmen took the English course.
Intensity of instruction varies, but usually Ehe classes run
for at least 1) hours per day. A lesson consists of a 45.minute

session in private or semi-private instruction. An 80-lesson course

costs $220, énd 160 lessons cost $395.

Y.W.C.A.

The Y.W.C.A. offers instruction at night and.during the day.
The classes meet twice weekly for 1’ hours each session. The term
runs for 10 weeks. |

The instructional staff is made up exciusively“ofVVV¢unteers,
but many.of these are teachers or have taught before.

‘There is a registration fee of $7.00.
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Southern Alberta Institute of Technology

S.A.I.T; offers a cdurse in Ad&anced Conversation, under the
auspices of their Division of Continuing Education, night school
program. The class meets once a week forrthree hours;~over a

period of 12 weeks. The registratipn fee is $35.00.°

ﬁanpower Sponsofed Programs

Manpower forecasts the needs of non—Engiish spgéking immigrants
approximately 6né year in advénce, and tﬁen buys space, gemerally at
Alberta Vocational Centre. Manpower will organize clésses in other
instances according to the needs thét arise. Forzexampie, Manpowgr
sponsored a twelve week course at Mount koyal College (M.R.C.) in
the spring of 1975. It was decided to contract with M.R.C. for this
particular course, since 1éﬁguage laboratory facilities coulé be
ﬁade available (A.V.C. does not yet have a 1aﬁguage lgb, but hopes
to have one in operation by the end of this year). Ihe lab was seen

as a vital part of this particular program, which was oriented toward

“the language.needs of professional working people who élreadyrhad

some background in English.
The T.E;S.O.L.Vday programs for adults at A.V.C. are all sub-
sidized by Canada Manpower. The purpose of the‘dayﬁﬁfogram at A.V.C.

is to equip adult students with sufficient skills in English to enable

. them to enter .the labor force.



- 15 -

The students éttend qlasses full timé, and are supported
financially by Manpower during this time; They may receive support
for either 12 weeks or 24 weeks, depending on the progress tﬁey1
make, or the individual needsrin relation to the demands of the

jobs they are seeking.
A.V.C.
A.V.C. offers an evening program fdr adults. The term lasts

for six weeks and classes meet four nights weekly,;twb.hours each

night. The registration fee is '$10.00.

Mount Royal College
7 Mount, Royal College caters mostly to students who are studying.

in Calgary on student visas, and who plan to enter Canadian univer-

sities for further studies, or to return home, often to teach English.

Registration fees are $11.50 pér‘credit, or $138.50 for full
time study (i.e. ten or more credits).
.’Students normally study English full time: 10 to 20 hours per

week.

M.R.C. also offers a non—credit course in English for New Canadian

+ adults. The classes meet three times weekly for four - rhs. Regis-

tration feés are $90.00.
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TEE FUNDING OF T.E.S.0.L. PROGRAMS

Funds for T.E.S.0.L. programming come from .two sources: the

'provincial and the federal governments.-

‘The Federal Government has two Departments which concern them-

-selves with the problems of the immigration: namely,‘Immigration

and Manpower.i 0f the two, the Immigration Branch does mot involve
itself in the language proplems of New’ Canadians. The major source
of funds on the Federal level for T. E 5.0.L. programming is the
Department of Manpower. The need inrrelation to T.E.S.O.L, pro-

gramming is forecast one year in advance and the flnances are set

-aside accordingly To be eligible for Manpower sponsored programs,

the 1ntent of partic1pat10n in the labor force must be clearly evi-
dent. The immigrant may then recefve up to $100 per week usually
for twelve‘weeks, while he attends English classes full time. -

Funding for T.E.S.O.L.tprograms made available by the Federal

- Government, may also be awarded in the form of grants for Oppor— i

tunities for Youth (0.F.Y.) progects and for Local Initiative Pro~-

grams (L.I.Pﬂ). O0.F.Y. supported ‘'a T.E.N.C. program in Calgary

during the 'summer of 1971. 1In addition, L.I.P. grants are currently

providing some support for a similar program at the Y.Weo.A. These

funds are used to pay the coordinator of volunteer,services.
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Provincial funds are currently used to support the majority

_ oijalgary's'T.E.S.O.L. programs. These programs are designed

for adults (including the program for New Canadian Hdusewives),
as well as for high school students, such as the one at John
Diefenbaker Senior High School (Langstraat, 1975a). - Such programs

are expensive fO'operate. For example, the T.E.S.0.L. program at -

Langevin Elementary and Junior High School, which accommodated 95

studenté, cost 855,070 during the 1974-75 school yearf(délgary
Publit,:‘ School Board, 1975b).

Lack of funds has forced a dependency on volunteér instruct’i(;nal
étaff. Accordiné to the survey results, the program at the Y.W.Q.A.,
which is the second largest program inroperatioh at the present timé
in terms of students enrollments, is almost e#clusivel& staffed by
volunteers. - In éerms of instructional staff, this progrém is the

largest in the city. This situation surely indicates the inadequacy

of available funding.

PURPOSE OF THE STUDY

The purpose of this survey study is to coordinate information
availableron:thg various T.E.S.0.L. programs offefedfin Calgary for
non-English speaking immigrants, thereby identifying;some of the
problems in tbe field iﬁ four areas related to sepond ianguage
learning. These include: (1) the background of the studgnts and

(2) the teachers (3) materials and facilities and (4) methods.

*»
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More specifically, answers to certain questions were necessary

to gain an appreciation of the scope of the problems of T.E.S.0.L.

fdr non-English speaking immigrants in Calgary{

A) In relation to the student population:

“B)

(1) Where are the major concentrations of non-English speéking

(2)

(3)

(4)

Calgarians located, and from which linguistic; ethnic and:
socioggonémicgrbackground do these péople‘boﬁé?.

How éo énfollmentustatistics of the vérious §rograms relate
to?what is known about the non-English speaéing'groups of
people from information made available through the census
statiétics?

What are the needs of Calgary's non-English speaking immi-

‘grénts\from the point of view of adjustment to a new linguis-

tic and cultural environment?
Are the needs of the immigrant children, housewives and

employed as well as unemployed workers accommodated, and

‘hpw is this being done?

In reiatioﬁ to the background of the teachers:

1

Is the instructional staff, both volunteer and salaried,

preparea for the demands upon it in terms of theoretical

' background and practical experiences?
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€G) Facilities and Materials:
(1) Are the facilities and materials adequate and appropriate?
'(25 What woqld be the teachers' priorities 1f funding wgs ma@e
available for the purchase of additional ﬁateriélg?
D) Methods:
(L) Wh;t geﬁerél methods are being implemented in the various
| T,E.S.G.L. programs for immigrants in Calgary?;
(2) Are the methods and classroom practices @ufrently used

_congruent with those methods suggested in ﬁhe literature?

In making'the survey information available not only fo the
véfious educational institutions, but also to Immiéfation and'Maﬁ—
power,. the‘Citizenéhip Court,'and the Calgary Qangdién Citizenship
¢ounéil,:itris'hopéd that the problems of our ﬁon—English speaking

Calgarians as well as those people involved in their instructidn'

-will be better understood and appreciated, and that program develop-

ment will thereby also be facilitated more smoothly and quickly and

in 'a more positive manner.
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CHAPTER TWO

SURVEY OF RELATED LITERATURE

The problems of Teaching English to Speakers of Other Languages
in‘Calgéry can be related to the literature on the research into
foreign languége‘leafning and the consequent developméﬁt of curricula.
A survey of the development of foreign language programs therefore

seems appropriate.

GRAMMAR-TRANSLATION METHOD

!For centuries, the grammar—translafion method was the most widely
accepted method of foreign language instructibn. The classical languages
were taﬁght by means of ﬁhis method. One of the aims was to teach the
grammar of thellanguage ana certain rules for comBiniﬁg wordé into
phrases and senténces. The teacher spent a large amount of time ex-
ﬁlaining the grammar by translating English sentences into the foreign
language. Tﬁe secqnd aim of the grammar-~translation method was to
teach the students to read the foreign language. fhe method was more
or 1e$s‘word~for—word translation from the fqreign language into 
English accompanied by the memorization of lists of W§rds; It was
further felt that such exercises in tramslation helped the students
gain a more thorough understanding of EngiiéhL

When the mode:q languages were introduced'into the sChgol curri-

culum, the grammar-translation method and its aims were readily adopted.
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This method remains popular in many instances today, particularly
if the goals of the students are to acquire a réading knowledge of
thé foreign language. The grammar—translation method persists in
other situations where the teacher's command §f the target language
is inadequate to promote the oral communication aiﬁs of the curri-
culum. In other cases, the teacher's lack of training in theor&

and methodology compels him to resort to the way he was taught

foreign languages, or what seems to make common sense in teaching

a foreigh langqage.

As early as 1867, Claude Marcel in The Study of Languages

:Brought to its True Principles, warned against the "formal training

in grammar or translation, and advocated the order of hearing, readiﬁg,

speaking and writing. Studies conducted in the last 70 years support

- Marcel's contention that the study of formal grammarrhas no beneficial

effect on the student's ability to function orally:inlthe foreign
l;nguége. Hutchinson (1964) reports on an éxperimenf to dgtermine
whether studenté of German would have more skill in .reading and wfiting
after two years if the§ were taught by the audio—lingpal method (in-
cluding‘lab practice) instead of the ''grammar and fgading" méthod. At

the end of the two year period, the traditional students (i.e. "grammar

" and feadiﬁg" method) were as proficient as the audio-lingual students

in reading, but the traditional students were superior in writing:
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the traditional students were also superior in translating from
German to English, bLut in translating from English to German, the
groups were about equal. In speaking, as one might expect, the

audio-lingual students were far superior.:

DIRECT METHOD

Around the end of the 19th century, oral communication in:the
targétxlanguage became more impbrtant, and the inadeduacies of the
grammar-translation method became more evident. Aé'; feaction~against
the grammar*tranélation method, there was a movement in Euéopé that
emphasized language learning in meaningful situationé,‘ Thisrmoéemént

resulted in various other methods such as the '"natural" method: how~

‘ever, these can all be referred to as direct methods, or the direct

method.
‘The direct method assumes that 1earning'a foreign language is

the same as learning the mother tongue. This method overcame the

:twb major faults of the grammar—tranélation method byrsubstituting

language contact for grammar recitation, and 1anguage‘useifor trans—~
lation. Max Walter of Germany introduced this method of foreign

language teaching into the United States at the turn‘bf the last

century. His method advocated unbending faithfulness to the use of '

the foreign tongue in the classroom, with the complete éxclﬁsion of

English. Walters found that in teaching with tHis-method, extensive
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use of pictures, charts, diagrams and other imagé—éiiciting formé‘
was requisite to the success of his method. This direct mgthod,
however, was not well regéived in America: it too had ité short
comings. Because the language to be learned had not been anélyzed
~and matefiéls planmed from such analysis, much“of the learning was
,trial‘and error, and thereby often inefficient in terms of the time:
factér, as well as frustrating for the learnér becéuse.of:the many
misugéérstandings oqe‘is bound to encounter:throﬁgh Airect method
1¢arning. Furthermore,rthe mgthod demands of the teacher a good
command of the target language in all areas of laﬁguage skills:
both oral agd written, decoding and encoding abilities. Finding
linguistically cémpetént teaching persomnel peréists'as a prog;em
even today: very often the result is a reversion toztraditional

methods to compensate for teacher inadequacies.

LINGUISTIC APPRAOCH
Development
‘Iﬁ has been within the last 35 years that thg greatest advances
‘have occurred in the research of foreign laqguage‘iéarning and ﬁhe
consequent deyelopment of new programs. The outb?eak of World ﬁar It,
and in particular, the Japanese attack on Pearl Harbor on Decem?er 7,
1941, created the immediate need for 1iﬁguisticallyrcompetent per—‘

sonnel to serve in the United States armed forces. - At that time, the
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U.S. Navy could discover only 12 officers among its personnel of
200,000 men who could be considered competent in the use of spoken
and written Japanese (Huebener, 1961).

Iﬁﬁénsive Language Training Programs, which were based upon
the 1inguistic‘analysis of each language to be‘taught; followed by
the prepa?ation of learning materials based on this aﬁalysis, met .
the urgent war time demands. The Army Specializéd fraining Programs
met with a great deal of success because the clésses were small,
and the student body was specially selected for suitability to
learning foreign languages.. Other factors which contributed to
the success of the Army Specialized Training Progfams included the
introduction of audio~visual aids, the generous time allottment,
the employment of native speakers of the targeé language, and the
high motivation and morale amongst the studeﬁfs.

After the War, efforts were made to introdu;e the Intensive
Training Programs into education institutions of all levels across

the continent.- Foreign language learning attracted the attention

" of linguists, psychologists, anthropologists, and curriculum devel-

opers. The lingﬁistic approach to foreign language leatning evolvad
from this multi-disciplinary interest in language and la..;uage learning

and teaching.
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It has branched into two main segments: the audio-lingual and
the audio-visual methods of foreign language learning. The two
methods, though different in specific instructional techniques and
classroom procedures, nevertheless share certain assumétionsrabout
language and ianguage learning and teaching which are consistent

with the linguistic approach.

Some Assumptions About Language Learning

Moét“important 6f;all has been ;he realizatidn fhat,language
is speech, not writiﬁg. With the focus‘on oral comﬁuﬁicatiqn skiils,
language was fufﬁher;éohsidered a se£ of habits. The:ordiﬁary épgaker
is aware oniy.of what he‘says, and not of how he says it.  The con-
clusion which the linguist drew from this was that tHéllearner too
must be taught to haﬁdle the mechanisms of the new;lgnéﬁgge "out of
awareness" of how he speaks.

The efﬁicacy of training in formal grammar infthé‘language pro-
gram, particularly inAclasseé for pre-adolescent childfén, had long
been questioned (Asker, 1923). Further reseérch firmly established
the need to teach the language, rather than to téachréboﬁt the language
(Robinson, 1966). | |

| Finally, i? was héld that language is what its native speake&s
say, not what someone thinks they ought to say. In tréditidnal
languaée teaching, the primary source of information.abouf the language

was to be found in books of grammar, style and pronunciation. For the
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linguist the ultimate, and in many cases the. only source of infor-
mation about a language was its native speakers.

A key figure in the development of theories of foreign language
learning in the early post-war period was Charles. Fries, a linguist
from the University of Michigan. His writings emphasize the need to
acquire a second language through speech.

"No matter if the final result designed is only to read the

foreign language, the mastery of the fundamentals of the
language--the structure and the sound system with a limited

‘vocabulary--must be through speech. The written record is

but a.secondary representation of the language.” To 'master'

a language is not necessarily to read it, but it is extremely
doubtful whether one can really read the language .first with- -
out mastering it orally. Unless one has mastered the funda~

"mentals of the new language as language-—that 'is, as a set

of habits, for oral production and reception--the process of’
reading is.a process of seeking word equivalents in his own
native language. "Translation' on an exceedingly low level

is all that such 'reading' really amounts to.‘ '(Fries, 1948,
p-6). S '

Fries' contention is supported by Lado (1967) He‘states that,
although there is a correlation between the knowledge of the foreign
language and the capac1ty to translate, the fact remains that ability
to translate shows wide differences w1th ability to speak understand
read and write the target language.

‘These realizations have had ilnportant‘ ratnificatio"ﬂ for the es-
tablishment of aims of the foreign language program, and'corres-
ponding changes have consequently occurred in the specificrinstructional

techniques and program content. The linguistic appreach aims for the
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acquisition of a core vocabulary which is based onrfrequeﬁcy.counts

_in the native speakers. The order of learning progresses from the

~ oral language skills of listening and speaking, to reading and finally,

writing.

The Audio-Visual and Audio-Lingual Methods

The .audio-visual method differs from the audiOrlingual,method in

that it makes extensive use of visual aids. One example of a program

utilizing the audio-visual method is Voix et Images de France (Guberina"‘
and Rivenc, 1963). This method is widely used in Albérta Junio¥ and
Senior High Schoéls to teach the students Freﬁch.

The audio;lingua} méthod, on the other hand, fejecégithe'conéept
of visuals while takiﬁg the view ;haf translation: from éﬁd fo'ﬁhe

target language is not only a more efficient device‘buf is, in itself,

advantageous to the language learning process. Ecouter et Parler

‘(Cote, Levy and‘d'Connor, 1962) is an example of'q:fdreign language

program using this method. The teacher's edition sfates that "an
Engiish version is printed on a right hand page. From this the stu-
dents can find the meaning of the French sentencés théy afe about to

learn, without your using any time in class for explanations." (Coté,

~ Levy and 0'Connor, 1962, xv). TherFrench sentences aré to be found

on the following'léft hand page, so that the students caﬁnot see both

the French'and English at the same time. By the timé‘the,student is .
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exposed to the French version for reading practice, he will already

have learned the oral form of that sentence from intensive practice,

and also uﬁderétand the meaning. .
Miller (1965) cbmpared the audio-lingual and the audio-visual

methods to determine the effects of the visual aids. Voix et Images

de France was ﬁsed as the -audio-visual method, and the é:LM materials
were employeq with the audio-lingual students involved in the study.
Both methods were conceived and developed in hérmony with modern
linguistic principleswand have the comﬁon aim of initial emphasis on
listgning énd’speaking skills with equal stress being given, after

the beginning weeks of the course, in the skills‘of‘reading and

writing. The principle difference, between the two methods, which

by its nature contributed to the potentially significaﬁt core-of the
study was that the experimental method (Voix et Imagés de France)
based its teachiﬁg philosoph§ entirely on filmstriﬁ’@isuals,)while
the control method had made no provision nor even advoéated the use

of visuals in 'the language teaching andgleérningrprogfam.‘ From this

study, Miller concluded that the visual advantage appears ﬁé be most

marked in the skill of listening comprehension.
The use of visual aids reduces the need for the .1 “ructor to

resort to the native language to facilitate comprelienision of the

" target lanéuage.' Those'who uphoid the audio-visualimethod maintain

!
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that translation between the native language and the target 1anguage

is unsound and shouldfnot occur, partlcularly in the initial phases

of language learning. “Bdth Fries and Lado, cited earlier, support
the practice of separating the native language from the target language

in the instruction of foreign languages. Further support for such

 teaching stretegies comes from research in bilingualism. Lambert,

Havelka and’Crosby (1§58) studied the,influence of language acqﬁisi—

tion contexts on bilingualism. They found that response competition

in biiingualism is fuqctionally'related to'the'distinctiveness of

contexts in which the bilingual's two languéges are'eéquired; the

mere separated the contexts of acquisition, the lesejthe tilingual.

interference; | | |
‘visualfaids<further‘benefit‘in'the foreign 1aﬂ§ﬁage,programrin

that they are:useful-in placing the dialogue into a situational and

cultural context. Without the use of visual aids, this context must

be created in a different manner. This £actor is of great imbortance
in foreign language study, for language and culture are in many ways
inseparablei

"In a4 real act of communication, the situation or setting, the
language and cultural theories are integrated. When one child
meets another in the corridor (the setting) and ~~vs (the
language) "Let's have lunch at noon" ('"lunch at noon" being a
cultural pattern) neither speaker nor listener stops to think
of setting, language or cultural concept as a separate or dis-
tinct entity. The three are intimately blendéd together with-
out awareness." (Finocchario, 1964, p.37).
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Millerts study (1965) showed that the.audio—visual method
served succe;sfully as a means for incqlcating cultural learnings
With'beginning séudents (grade 7). This methodeas also successful
as a motivator“for continued foreign 1anguage séudy';n ;hege students.
Nevertheless, théfe‘a?e many who conﬁinué:toJfavof the audio-lingual
method. ’

Essentially then there 'are three types of programs by means of

whiéh‘fore;gn languages are taught: the grammar-translation method,

the direct method, and those methods which are in harmony with the
linguistic approach. Othef methods are in essence variatiomns or

combinationé‘of'one or more of these.

RECENT TRENDS
Linguistic Ffaﬁéwork for Current Insﬁructional‘Stﬁatégies

Under the in‘fluence of Chomsky and his foll_owers; the science
of linguisticé has taken on a new dfi.me;nsiorn‘in thg past ten\ years.
The pbjectives ip the stﬁdy of language have changed from the de-
scription of language to'an‘dndetstanding'of'the total yénéﬁage pro-
cess. Tﬁe.hope is to delve iﬁto the very basig,elgments‘éf the hﬁman

mind and thought“prbcesses through the Study of 1anguége.’ In a re-

cent book, Language and Mind, Chomsky views the study of language as

. being a part of the larger context of cogﬁitive psychology.
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Recent linguistic theory has focused attention on the syn-

tactical arrangements of words. In doing so, there has been a

renewed interest in the rules of grammer. A grammar must be able

tQVVgenerétef all and only those sentences which are:accéptable
to a native speaker. At the séme time, the rules of grammar must
be finite but allow for an infinite number of sentences.

From thiS'Qiew of gfammar, certain generalizations have emerged:
(1) The use of’language is rule governed. (2) Speakers continuaily
create new utterances which they have never‘séid or heard géforé,
(3) A distinction,is‘made Between_that which sﬁeake?s say and that
which they kﬁow'how to say. Knowledge of the,undérlying rules of a
grammar is'refé;red‘to as "competgnéé" and the expression of that
knowledge is réferféd to as ‘performance". Chomsiy's contention .
(1968) is that the linguist‘ghd the psychologist must first under-

stand the native speaker's competence beforé they can undertake

the problem of explaining performance.. (4) The relationship be-

tween "dgep structure" and "surface ;tructuref of 1anguageris the
relatiénship between underlyipg abstract forms and arrangements
and theif éuffécé manifestation (phonetic and syptactic)fbrought
about by.transformational rules. .These rules are applL' to
underlying.étfuctures to form basic senteﬁces and transzrm these

sentences into additional, more complex, but related sentences.
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(5) All human beings are born with an innate capacity to learn

languages. The learning process takes place‘through the general-
ization and subsequenﬁ discrimination of linguistic rules. (6)
The hypothesis is made that there is a certain underlying structure

common to all 1aﬁguages (see Chastain, 1971).

Influences From Psychology
Behavioristic psychology views all learning as a'prbcess of
acquiriné new, behaviors through conditioning and reinforcement. In

taking this position, behaviorists aﬁe in effect saying that learning

depeﬁdé upon forces outside the organism. The basic factors in con-

ditioning behavior are the stimuli and reinforcements which determine

which responses are learned.
Cognitive psychology emphasizes the role of‘the mind in learning

and stresses pércgption of experiencés and organization of knowledge.

This point of view is termed mentalistic.

Whereas the audio-visual and audio-lingual methods have been

r(rightly or wrongly) associated with behavioristic pSychblogy, the

trend today appears to be towérd metﬂods asgociated with éognitive
psychology. .
Although there persist in many instances, misundérstandings of
previous philosophies of language learning, and.reéeéréh in the field
of ‘language iearning utilizing the eognitive method is lacking, the
influence of this‘theory and récgnﬁ iinguistic theori is’ nevertheless

apparent ‘in the literature.
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_ Implications for Methods in Second Language Learning

Imp]icatlons for curriculum development are not clearly de~

lineated at the present time, although some indication of trends

in classroom Practices is given in the literature.

As a result of the attention on the rules of language in re-

cent linguistic thought, there appears to be an increased 1nterest

in the’ teaching of these rules to the foreign language speaker. In

this respect language learning is changing from an 1nduct1ve rea-

sonlng Process (assoc1ated with the linguistic approach) to a de-

ductive process.,

The concept that language is 1nfin1tely varied has also had an

influence on classroom practlces., Accordln? to Lakoff (1965) one

cannot expect to learn a language native or forelgn, by the mem-
orlzation of sentences, although she does not advocate the complete

elimination of‘memorizatlon, rote learning or drill These strategies

are useful for learning rules that generate a set of pos31ble forms,

it would seem that the 1nd1v1dual's’

unique style of. expression is to be promoted The learner should not

be forced into pre—establlshed molds in terms of behavior expectancy,

but is encouraged to manifest expressional spontaneity
In many 1nstances, the. recent 1deas have reinforced the notions

For example, a solid foundatlon of-

the receptive skllls is still seen as the basis - for bullding the pro~
ductive skills.



- 34 -~

The cognitive method appears to retain the goals of thé lin~-
guistic approach, but advocates the utilization of classroom prac—
tices based on the inﬁerpretationrof recent iinguistiC‘and psycho%
logitai theories. Much more work neéds to be done in:fhié‘field so
that teachers can implement this metho&, for at'the érésent time,
the‘litera;ure is\s@ili vague in suggesting épeciéié_instructional

strategies.

' Factors in the Student Population Related to Second Language Learning

Such factors as age, linguistic and ethnic background, educational

background, previous exposure to the target languagé, attitude to the

foreign culture and language, and goals and language neéds.of the
student are all‘significant variables with regara'tq‘tﬁe student.
Cognitive style and éer;ain persona}ity charactéristics'furgher in-
fluence tﬁe‘student's progress in language 1e5rning (Naiman,‘EroHlicﬁ
aﬁd Todesco, 1975)..‘Cognitive style refers té thelself—consistent

and enduring individual differences in cognitive organizétion and

functioning. In relation to language learniﬁg, qifferent learners

may approach the task in different ways consistent with the manner
in which they cope with other learning situations. Reéognitidn of
individual differences in cognitive organization and fuu.cioning,

combined with other variables listed above; lends support to argu-~

ments for individualization of instruction and. a more eclectic approach



.- 35 -

to designing a program geared to the needs of each student (Gansheroff,

" 1975). The environment of an individualized classroom is optimally

responsive to the learner (Henry, 1975). But other classroom con-

ditions such as clasé'size, intensity of training, and facilities on

hand will éléb affect the progress of the learners.

Age‘is:often cited as a major variable in‘secoﬁd lénguage learn-
ing. Lado (1964) identifiés four differgnt age groups in relatioh to
individual médes of learnigg‘féreign 1anguages:‘ (1) pre—-school (2)
primary school (3) éecoﬁdary school (4) college, univetsit&'aﬁd other
adult groups.':As one b;comes oider; the ability)tb mimic and imitate

diminishes, fhereby making it more difficult to achieve accurate pro-

nunciation. However, adults are able to compensate to some extent

by deliberaﬁe study as opposed to tﬁe many play activities utilized
in methods‘for‘ydgnger learners. Conceptual léarniné‘séems to increase
with age, whereas childrgn-less,than ten years of age seem to le;rn
very effectiveiy through cbnditioning (Aﬁdérsson,1967). |

The queétidn of an optimal age'for second Iaﬁguaée-learning has
been.widely discussed and disputed.  Andersson(i967)f5tates that the
optimum age fbr beginning continuoué‘leépning of a second 1agguage
seems to fali within the span of ages four throughleighL, with superior
performances to;b? antiéipated at ages eight, nine.andaﬁen; The two
major reas@ns‘giﬁen for this choice are thaﬁraugiﬁé fhis‘e;rlyrperiod
the brain seems to have the greatest plasticity énd sée&iélized

capacity needed for acquiring speech. However, the problem is far
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more complicated than this. Research in the problems of bilingual- -
. ism in relation to optimal age for introducing the second language
‘shows clearly the need to consider such factors as cultural and
socioeconomic factors, leyel of language abilities in the native
“language, and. attitudes towards the native 1anguage‘and the second .
language, particularly as these factors relate to’the cognitive de-
velopment df the bilingual child.
The promotion of the Chiid's intellectual abilities to the
fullest potentral is after 2ll the central concern of our education
system. A recent newspaper article (Bartlett 1974)'identified
difficulties in second 1anguage acquisxtion as a key problem in .
Canadian Indian education, specifically in relation to: intellectual
growth and achievement. 1t has heen‘propdsed to delayrthe introduction
of English untiligrade three for non~English speaking native‘children.
Attitudes:toward the native and second language also.influence
to a 31gn1f1cant degree the progress which the 1earner will make in
acquiring the target language. Lambert (1963) states that an 1nd1v1dual
sUccessfull§ acquiring a second language gradually adopts various as-—
pects of behaviorrwhich characterize nembers of another'linguistic;
cultural’groupl”’Therlearner's ethnocentric'tendencies'rnd his attitude
toward the other group are believed to determine his success 1n'learn—

1ng‘the new,language. Lado (1964) also supports Lambert s, contentlon,
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stating that inhibitions and preﬁudices are far more likely to
hamper the progress of the adult learner than the child.’
Lado is a key figure in the field of_contrastive lingaistics.

The fundamental assumption of his bdok Linguistics Across Cultures

(1957) is that ‘individuals tend to transfer the forms and meanings, -
and the distributlon of forms and meanings of their native 1anguage
and culture to the foreign lenguage and culture. -Mbre recent re-

search in the area of mother tongue interference disputes Lado's

contention of the great imporiance bf thig factor, stating that’

difficulties. w1th 1earning Engligh are far more often attributable

to internal inconsistencies or cgmplications inherent inthe Engllsh
language (Diller, 1975). Nevertheless, an understanding and apprecila-
tion of the students' llnguistic aud.culfural background will help
him adjust morte quickly to the new environment, especially if the
learner comes from a linguistlc and cultural background radically
different from the one he is moving in to.

Educational level is another factor signiflcant'ineforeign'
language learning, related to some degree‘tq the language goals-of‘
the learner. A man engaged in a profession will have different
language needs than the man who has little education Or uay even be
illiterate in his native language Many programs 1n Calgary are
geared to the 1atter type of student. The maJority of those reg1s—=

tered at the Y. W C. A. and A.V.C. for example, are employed as
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factory and restaurant workers, office cleaners, construction wor-
kers, and require only a rudlmentary level of language skill to

perform adequately on the job and to cope in the community.

Prev1ous exposure to the target language and the level of pro-

ficiency already achieved must also be considered. Absolute be~

glnners will benefit mpst from structured learning situatlons which
expose them to.a llmited vocabulary, and empha31ze oral language ’ _
skills.s Vocabulary expansion and proficiency in the wrltten language.,
skills become more 1mportant as the students oral,'receptive and
‘expre331ve SklllS progress.

The Teacher and the T.E.S.O.L;‘Class

Perhaps the s:ngle factor most 1nfluent1al at the present t1me
in the teaching of foreign languages is the capability of the teacher

to accurately’ perceive’ the particular needs and goals of the students,

and to implement a program, ‘within the llmitations of classroom

© An experimental study cited by Desson (1967) and carried out by

~the Research Department of the Toronto -Board of Education revealed

that students instructed by a speCially trained teacher, dld somewhat

better than those taking a similar course via film, and'that a group

course over telev1s1on. Their findings Would seemlto indicate,that
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at least until the inherent possibilities of films and televisiom
have been fully esploited, the normal classroom directed by a
speclalist empioying properly designed materials will, by virtue
of its greater flexibillty, continue to produce somewhat better re-
sults. Books, tapes, slides and f£ilms are, as it would appear, not
destined to replaoe the good teacher; rather only when the good
teacher uses. these materials can success be achieved.

Factors:related to the background of thelstudents=and the teachers,
as well as the fac1lit1es and materials available w1ll all have a

direct bearing on the methods and the specific xnstructional tech-

niques used w1thin the framework of the method. ’These four‘general

areas are closely 1nterrelated and of great 1mportance in T E.S. 0 L.
plannlng, hence, the concentration on problems in these areas on the

following pages of thls survey.
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CHAPTER THREE

PROCEDURES

PRELTIMINARY WORK

Because there had never been co—ordination or communication,.

among the agenc1es offering T.E.S.0.L. programs in Calgary, there

was much preliminary work to be done simply to locate the various
agencies offering‘T.E.S.O.L. services. The initial steps were

‘relatively simple. While some of the programs were easy to‘locate,

it took much longer to locate others, and it is p0581ble there are

Stlll programs in ex1stence which have not been included in -the

survey.

Preliminary 1nvestigatlons of the various T.E, 5.0.L. programs
included 1nterviews with program directors, superv1sors, and teachers,
as well as classroom observations, and attendance at conferences,
workshops and teacher in-service trainingrsessions: »This,exobsure'
provided much “information on the status of T;Eos.O.l. intCaléery{'

both of an objective and subjective nature. It also‘helped to

clarify'the intent of the survey study to those who would be asked

to complete the questionnaire at a later date. This factor no doubt

contributed to'the high percentage of. returns on the questionnaire.
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'THE QUESTIONNAIRE

From reviewing the literature, and from preliminary ipves—
tigations of the various T.E.S5.0.L. programs, it was apéarent that
problems in T.E.S.O.L. arisé in four major areas. The intent of
the questionnaire was to tap information on these four general areas
of concern: (1) the background of the students and (2) the teachers; )
(3 thé availébility and use of materials and facilities,(4) the
general methods aﬁd approgches implemented.

. These four areas are in many ways interrelated. The methods -
which argrimpleﬁented will largely depend on factors related to the
étudent body:; fheif age, linguistic and ethnic backgrouﬁd, their
learning‘éet of means of.cognitive style, their languége_géals and
needs, prévibus,exposure to the target languagé.

The me‘t;hoc.ls which are implement-éd‘will also ‘de'pen'd heavi;y ori
the facilities ané matérials available; that is, adequéte ciass?qom ,
space, acceés to laboratory facilities,'the.availabiliiy of';udio"'
and visuai aids such as records, tapes, films, slides,‘filﬁ stfips
and thé corresponding‘necessary equipmght (i:e. tape,recorder’frecord
player, movie projector, film strip projecgor, screen) » Other de-

sirable teaching materials might include a blackboar@, ~dicture files,

-readers - and workbooks. Six general methods were listed,.and'ther

teachers were asked to choose the one(s) which most closely approached
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their. particular classroom practices and techniques in relation to
any given‘methoo. These methods included: (1) traditionals(Z) direct,
(3) audio-lingual, (4) audio-visual, (5) cognitive, (6) I make up my own
methods according to the needs of my students'and the facilitles on
hand

" The importance of the teacher in implementing theif.E.S.O.L.:
program cannot be overemphasized. ‘éhe must take the responsibiiity:

of judging the needs, capacities and goals of her stﬁdents and im-

) plementing a pfogram geared to these needs, capacities and goals.

Without well- tralned and capable teaching persomnel, the best equ1p—
ment and materials Would be of little use. Judging teacher capabi;;
ities is a formidable task, and the intent of the questionhaire was
not to oelve into this area. Howeyer, questionsrdealing with tesehef
qoallficatlons and training, as well as experlence in- the field of’

T.E.S5.0.L. were 1ncluded with the hope these would 1nd1cate areas B

4

‘where teachers could pos31bly need upgrading. Further‘eourses offered

at the UhiVersity as weil as programs for teacher ih—sefvice training
could be oriented to the needs of the instructiohal:steff iﬁ'tetms of
weaknesses in their academic oreparetion for the demands.of a job'in
T.E.S.0.L. _ |

Questions_pertaining totthese details of;T.E.S.O.L.‘programs
were incofporated intora hultiple~choice form. Adeouate space was

left for elaboratlon of the questlon if the teacher so de31red and
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~additional comments’ and reactions to the survey were invited at the

end of the questionnaire.

The questionnaire is included in Appendix B.

OTHER SOURCES OF INFORMATION

Besides the questionnaire, data was obtained from various other

sources.. This information was helpful in accurately presentlng back—

ground data on Calgary s non-English speaking population, and also "

the population of non—Engllsh speaking residents actually enrolled ’

in T.E. S.O L.:programs.

Statistics Canada keeps relatively detailed 1nformation on the

re31dents of Canada's larger cities. The 1nformatlon.1s published

‘after each census: the most recent one was compIeted in 1971. CAl-

though these statistics are four years old they help to clarify
problems in T.E.S.O.L.,_particularly:in relationdto such“factorS‘as:
ethnic background, language capabilities, areas of teWn in which‘non_
English speaking immigrants are concentrated and socioeconomic status.
Manpower and Immigration publishes statistics everyAyear covering
details of immigration which are also related to problems in T.E.S.O. L
These include snch factors as 1anguage capabilities, age, educational
background, as well as statistics on arriyals of immigrants in each
province. In 1974, the reports were presented in a'somewhat'more de-
tailed fashion, and rather than publishing the report annually, the

statistics were released each quarter year.
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Student registration forms were obtained from progfam super~‘
visors so that information could be presented regarding enrollment
figures, linguis;ic background of the students, age, arrival dgﬁe
in Canada, and.l;vel of‘profiqiency achieved in English prior to
registration in the course. |

Fufther:information was obtained from,brocbures, ﬁimeographéd
reports, and other survey materials made availahle By-thé véfioﬁs
prégram Qirgctors and supeévisors.

Data relevant to this study was drawn from all these ‘sources,

'SQ that a description of the stdatus -of T,E.S.0.L. programs in Calgary

could be presented.

The task of colleéting the data was. carried out over a period of

‘ eightrmonths: ”Séptember, 1974, to April, 1975,

DISTRIBUTION OF QULESTIONNAIRES
In most instances, the questiommaires were given‘diredtly to the

teachers of T.E.S.0.L. At that'time, they were given a short explanafion’

of the study and questions were welcomed and answered. 1In cases where

this was not possible, the questionnaires were eitlier given to the
supervisors or, .in a few instances, where teachers could not be con-

veniently located, they were mailed to their homes.



- 45 -

Each questionnaire wag accompanied by a letter which explained

the intent and the value of the Survey and by a Stamped envelope for °

returning the “information.

THE TEACHERS OF ENGLISH TO SPEAKERS OF OTHER LANGUAGES

Questionnaires were distributed to the following teachers:

nﬁmber of questionnaires
Alberta-Vocational Centre

9
Mount Royal Cellege 9
Calgary.Peblic School Board
Laqgevin Elementary and Junior High 4
. John' Diefenbaker Senior Higﬁ é
Rosstcarrock Eiementafy 1
Iaanazalgette Junior High - 1
éir John ‘A, ﬁacDonald Junior High 1
Dr. E;P. Scarlett éenior High 1
McDougali'Elementary | 6
Western.Canada Senior High ,2
Crescent Heights Senior High | 15
Caigary Separate School Board "3

Bishop Carroll Senior High

1
Berlitz School of Languéges 1
S.A.I.T. 1
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A total éf 55 questionnaires were distributed to the above
educationa} institutions. | )

Questionnaires were also given to the volunteer staff at the '
Y.W.C.Af and also.those volunteers involved in T.E.S.0.L. to New
Canadian Housewives under the auspices of the Calgary Public'School
Board. A tétai.of 6§.questipnnaires wexre distfibuted: 60 were dis~

tributed to .the instructors at the Y.W.C.A. and another nine were

given to the volunteers teaching New Canadian Housewives.

'Limitations_of the Study

Because many of the T.EﬂS;O.Lu programs for immigrants have been
in operation*fb;'qniy short periods of time, it was not possible to
include all.therprograms in the ‘survey in regards.to-making question-

naires availabie to all the instructional staff involved. These pro-

grams neVértheless have been noted in Chapter 1, Availability of

Programs.

No ;équnse was received from M.R.C.'s night program or from

LAV.C.'s nigﬁt‘program, so these constitute a furthef‘limitation on.

the survey materials available with regards to the questionnaire.

Questionnaires were made available for distribution among M.R.C.'s

day program staff, for the program is described as ‘an Epglish‘As.A

Second Language (E.A.S.L.) program.' However, from returns on the

questionnaire, class observations, ﬁeacher interviews, and from other



-\ -

- 47 -

materials provided hy the program supervisor, it apoears this pro-
gram could more accurately be described as a T.E.f.L; program, at
least for the purposes of this survey study. Although'there ere
no restrictlons for registration in the courses, the vast maJority
of the students ‘are at M.R.C. on student visas. - Thelr 1anguage

needs and goals are qulte different from those of the newly arrived

- immigrant who cannot speak English Information on'M.R.C.'s day

program is,therefore,largely irrelevant to this study Statistics

on student enrollments have nevertheless been included in the ap~”

pendix and other data pertaining to this study have“elso been noted

from time to time.
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CHAPTER FOUR

RESULTS OF THE INVESTIGATION

INTRODUCTION

From preliminary. investigations as well as from the'reﬁurns
of'the‘questionnaires? a number of problems surfaced wlich indicated
the peéd to conSiﬁgr modifications in the final presentafion of fhe'
data, particularly in iegafds to reporting the backgfodﬁd of the
teachers,'thé availability of facilities and materialé,‘ané'éhe,
géneral methqdé:and ;pproaches.

Data onrthé background of the studenfs, and Calgary's total
non-English SPéakiné poéulation was mostly obtalned ffom 1971
Census reports,.}974 Immigration Repqrté, and studeﬁt régistrapionﬁ
forms from the vérious programs available. "This iﬁformation!ig
simply reporéedrinra straight forw;rd, objective mﬁﬁhéf.;

The‘prbBlém arésé‘in reporting inﬁormation related‘go thg
other thrée major areas of‘coﬁcern of this igVestigaéiOn, it be~

came apparent that a wide range of availability of funds for T.E.S.0.L.

' programming exists, which has direct consequences on the quality: of

-services which can be offered in terms of facilities and materials,

implementation of a method, as well as possibilities of hiring‘well
qualified instructional staff. Availability of funds also has an
influeﬁce oﬁ.the student population which any givenfprogram may 'f

attract.
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More than half of the questionnaires (55.6%) were‘aisﬁributed
to.teachers who instruct voluntarily and receive no éalary whatever
for the work they do. It would not be fair to report ﬁhe,results'
of the questionnaires returned by these teachers along with the
results of the questionnaires returned by salaried instructional
staff. Progréms which are inadequately funded cannot be expected
to competé!ﬁith programs where financing is more reédily available.
The resulgé of the latter, therefore, have been inclﬁdedfiﬁ this

study separately.

RETURNS ON THE GUES TTONNATRE

Of a total ofllls questiénnaires distributed to the instrucgors
of the,&ar;qus T.E;N.C. and T.E.S.L. é?ograms, 86 9r16$;22 ﬁere réﬁ
turned. Of the 69 questionnaires giVén to voluhteerrstaff, 45 6f
66.7% were mailéd in, and of the salaried staff, 29 out of 4é,ror
63% were returned.
' In addition, nine éuéstionnaires were given téjM;uﬁf Boyél.

College's staff members. Five of these were returned. .

THE STUDENTS
Variables related to the student population which . ~t be taken
into consideration in planﬁing a T.E.S.0.L. program'include‘éhé lin-

guistic and ethnic background of the students, their .socioeconomic

'status, sex, age, length of stay in Canada prior to registration,

and previous exposure to the target language. Each of these factors

will be dealt with separately.
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First however, it may be helpful to pain a general impression

of the ethnic background of the total population of Caigary. This

is followed by an explanation of the major concentrations of the

ethnic groups of non-English background.

Calgary's Major.Ethnic and Linguistic Groups

Information regarding the ethnic and linguistié baﬁkgroundléf
the popglaﬁi@n of Calgary was taken from the 1961 a;d 1971 Cehsﬁs
stétistics. Cﬁéft #1 1illustrates this‘information{

As one would expect, the majority of Calgary's'residents in

1971 were Originaliy Enélish speaking and came from the British

Isles (56%). But there are ten-other linguistic groups which

figure significantly. These are: German - 12.6%, Séandinavian'—

5%, French - 4.1%, Ukrainian - 3.9%, Dutch - 3.47%, IEalian - 2.3%,

. Asian - 2%, Polish - 1.9%, Hungarian - 1.4% and Russian - .7%.

In the ten yeérs from 1961 to 1971, the general makéup of the

,people of,Qalgary'in terms of ethnic background remained.relatively

stéble,‘although'there were changes in each of the eleven major

ethnic groups which are worth hoting.

The group of English origin declined siightly: by .9%. The.
German population has also declined, but more significau.ly (1.5%).

The Scandihavién popuiation declined from 5.7% to 5%. ‘The French
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Chart #1

. o ETHNIC ORIGINS OF CALGARIANS
60— | R 1964 and 1974

55 |- |
[ ] 1961 (n=276,165)

1971 (N=403,325)

15—

L

BRITISH . GERMANY - SCAND. FRENCH UKRAINIAN D“UTCH ITALIAN . ASIAN  POLISH (RUSSIAN'  HUNG. OTHER
ISLES S | | ' :

Source: 71967 - G‘avemmenf of Alberta & the Un/Vers/fy of /J/ben‘o, £ a’mam‘on A//as of A/berfa, Umyers'//y of A/ber/a Press, 7963
797'/ Stetistics Canada, 1974, 1971 C‘eﬂ sus of Canada.
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and Ukrainian populations increased by .2% and 1% respeetively.

-The Dutch population increased by .8%, the Italian by .6%, the
 Asian by .8%;.while the Polish decreased by .3% and the Russian

by .9%.. The ﬂungarian population was not indicated in 1961, but

showed 1.4% in l§7l. The numbers of people coming from all other
ethnic backgrouno also rose slgnificantly; from S;OZ to 6.7%.
| Perhaps the major groups of interest are the Ukrainians,

Italians and Aslans, for:in each case, their populations have
nearly doubled in the ten years from 1961 to 1971‘j

It is not surprlslng to find that Ukrainian and Itallan, along
With German, French Dutch and Polish are the main 1anguages still
most often spoken at home for some 25,000 Calgarians‘(see chart #3).

It is interesting to note that Asian languages are ndtrrepre-ﬁ
sented on the chart 1ndicating the domlnant languages for certain -
groups of Calgary residents. However, it is quite certaln that
Chinese must make up a significant proportion of the“"other' groups,
of languages. In the predominant Chinese area in town for example
(i.e. "Chinatown": that area North of 17 Ave. S.rand’East of
Centre St. to the Elbosziver, and bounded by the Bow Rlver on the

North side), there is a higher proportion (15.8%) of non~English

speakers ‘but whose native language is not spec1f1ed than anywhere

else in Calgary Since it is known that the maJor_ethnlc group
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Chart #2

THE UKRAINIAN, ITALTAN AND ASIAN POPULATION
IN CALGARY 1961 - 1971

1961 1971

UKRAINIAN 7980 15,850
ITALIAN | 4970 19,810
ASIAN - 3220 7,920
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(other -than of ﬁritish origin)rin the area is Asian, it is reason~-
able to expec£ then that-the language most often'spoken in this
area, Besidés English, would be Chinese.

In summary then, German, Italian, French, Ukralnlan Dutch
Polish and qulte llkely Chinese, represent the domlnant languages
for 6.2% of Calgary s total population. These findings are con-~
sistent with the data available concerning the‘major'ethnic groﬁbs
in Calgary, that is, there is a clear relatiomship between the
major ethnlc.groups whlch compose the total population of Calgary,
and the language‘representative of each of these ethnic groups,

which continues to serve as the dominant language for certain groups

of people.

Major Concentrations of Nqn-Eaglish Immigrahts
For the'pﬁrposes of the 1971 Census, the city was arbitrarilyrf

divided into 77 aEnsus districts. A map‘indicating ahe boundaries
of these districts is included on page 56.

| in general, immigrants of‘Enélish'backgrouad hakérup755 to 60
per cent of the population in the 77 census districta} }They,are
most highly concentrated in the Mount Royal'area (distr%ct #28)
where immigranta of Eaglish background make up 73.7% of thexpppula~
tion. They are least concentrated in district #41,_;hat‘afea known

as Bridgeland and Riverside (35.7%). Immigrants of noﬁFEnglish
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Chart #3

LANGUAGE MOST OFTEN SPOKEN AT HOME

CALGARY -1971
94 - T

..gg...

Nz 403,325

PERCENT
.
I

ENGLISH GERMAN ITALIAN FRENCH UKRAINIAN DUTCH  POLISH

Source: Staiistics Canada, 1974, 1971 Census of Conada.
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background. make up significant sectors of the population in ten

other census ‘districts.

District

41

42

40

60

39

36

73

37

" 35

11

Riverside;Bridgeland

"Chinatown"
Mayland Heights

St. George's Heights

Radisson Heights

Dover

Tﬁorncliffe Heights

‘Penbrooke Meadows

South Hill -~ Tempo Village

West Dover

Acadia (egst)

%Z non-English

64.3%

60.27%
56.1%

54.27 -

53.7%
53.2%

53.2%

'53.1%

51.5%

' 50.3%

49.4%

Ethnic Groupé

* German

Italian
Ukrainian

Asian

German

.German
. Italian

- German

- German

German

Asian

Dutch

. German

Ukrainian

Dutch
French

German

Ukrainian

German

Gérman
Scandi-

navian

17.5%
12.3%
6.7%

11.1%

21.5%

15.1% .
11.9%

15.1%°

18.47 -

18.0%
4.5%
4.3%

15.6%
6.7%

10.7%

8.9%
7.7%°

‘These districts with large numbers of people of non-English back--

ground aré located in the East sector of Calgary,primarily in the area
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immediately East of 4th St. E. on the Nortﬁ side of fhe Bow River
up to 16th Ave. N.‘aﬁd extending to Sé St. E. .
There are a number of other areas, each With concentrations of
particular ethnic groups. These areas also ﬁend to belbelow the
averaée in terms of English background populafion‘(éllhbétWéen~50 -

"~ 55 per cent English).

District ) Ethnic Groups

9 Haysboro'(ﬁast) 7 ‘ * Gerinan 16.8%
12 TFairview : ' German 18.5%
22 Richmond Park , French  10.3%
38 Pine Ridge. - 7 : o German 18.9%'
43 Downtown Caléary Asian 10.0%
51 Bowness : German 12.4%

" Dutch 10.9%
62 Balmoral - , -, , German 11.8%.
' Italian 8.2%
75 Huntington Hills ‘ German 13.6%“1
) " .Ukrainian 5.6%
Asian 5.4%

Ethnic and Linguistic Background of Adults Registered in T.ﬁ.S.O.L.'
- Programs . ' .

Student enfollment figures were obtained for the programs'offeted,
at“M@Dougall Elementary, Creécent Heights Senior Hiéh,,Westefn Canada

Senior High, A.V.C. and Y.W.C.A. as well as the'ﬁfogtam.fox New
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Canadian Housewiyes‘offered by the Calgary Public School Board.
Statistics for Mount Royal College have also been included. How-
ever, it must be remembered the vast majority of the students at
M.R.C. are studying in Calgary on student visas, and do not plan
to make Calgary‘their'home,‘ These statistics are illustrated énd
are to be found in Appendix C.

In all instances, the Chinese figure prominently in course
registrations. Atrthe‘Y.W.C,A. they account for 51f6% of thé stu—;
deﬁt,enrollmené, McDougall Eiementar§ - 28.27%, Crescent Heights
Senior High —'17.7%,‘We3ternlCanada'Senior Hiéh 5‘48.3%, A.V.C. -
19.7%, and thé program'for‘Néﬁ Canadian Housewivés'7 14%. At
Mount Royal College, 70.3% of the students are Chiﬁese, Yargely
speakérs of Canfonese. |

Since Calgaryrhas“a 1arge German populgtion, and since more
speakers of Gefman cannot speak English than any other language

group in Calgary (refer to chart #3°), one would expéct{to find

Tlarge numbérs of Germans enrolled inm T.E.S.0.L. programs. However,"

this is not always the case. At the Y.W.C.A., for example, only
2.5% of the student population is German. At Western Canéda Senior
High, the Germans éomprise 3.5% of the class enrollﬁenur, YcDougall
Elementaiy - S.lZ,Vand A.V.C. - 5.3%. The ;Wé exceptions are |
Crescent.Heights Sénior High where indeed tﬁere are more Germans

than any other group (18.5%) and the program for New Canadian
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Housewives, which has 12.37 German énrollment. There afe no German
students at Mount Royal College (day program).<

Speakers of Romance languages, parficularly'Italian, constitute
important sectors- of the student enrollments in two of the programs
offered locally. At_Qrescent Heights Senior High, 7.3% of the stu-
dents are Italian and 4.6% are French. AIn the frogram’for New
Canadian ﬁousewivesi 14% Italian and 1.8% Frencﬁ. |

ﬁungarians show mostlf at Crescent Heights Senior High (8%);
Western Canada Senior High (6.97%) and in the program fér New Canadian
Housewives (10.5%).

| Lastly, speakers of Slavic_languéges, mostly Yugoslavians,

Czechoslovakians and Poles, but also Some Ukrainians, Croatians aqd'
Russians, shéw;up significantly in general enrpllménflfigures. At “
McDougall Eleﬁentary_they fogether make up 14.57% -of iﬁé‘enrollmen;,

at Crescent Heights Senior High - 12}7%,.A.V.C. - 9.1%, Western

- Canada Senior High - 6.8%, Mount Royal College -~ 4.1%, and in‘the

program for New Canadian Housewives - '15.9%.
In general then, the T.E.S5.0.L. .programs for aduiés seem to be
attraéting 1arge1y:Chinese and German speaking people, with.signifi-

cant numbers of speakers of Slavic languages, Hungaria. 1d Italian.
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Ethnic and Linguistic Background of non-English Speakihg'lmmigrant
Children
‘ Statistics for ethnic and linguistic background of non-English
speaking immigrent children are far less detailed than those for
adult registrations in the warious programs; Some indication of
the major non—EnglisH speaking groups nevertheless was made available.
| fhe Calgery Public School Board reports that the ﬁajority of
their puoiis in T.E.S.0.L. classes at Langevin School are‘Chinese,
although of'tﬁe 95 pupils registered there in’ the 1973-74 school
year, 11 WereﬂEuropean 4 were fromrthe‘Middle East, A‘Were ﬁon—‘
Chinese A31ans, 2 were Afrlcans and 2 were . from South America.

Sir John A. MacDonald Junior High dnd John Diefenbaker Senior
1ligh schools are both located on the same block in the Huntlngton_'
Hills erea. 'The three'instructors who teach at these-schools at
the present tlme (two at John Diefenbaker Senior High and one at

Sir John A. MacDonald Junior High) all report classes almost entirely

‘made up of Chinese students (there is one Korean registered)

The class at Rosscarrock Elementary is also reported to be made

up largely-of Chinese, but also includes some Yugoslavs ‘and Arabs.

The classes at Ian Bazalgette Junior‘High'and Dr. E.P. Scarlett

Senior High are reported to be made up of students of diverse ethnic
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and linguistic backgrounds inclpding Punjabi, Japanese, French,
Spanish, Arabic, Pakistani, Lebanese and Danish. |

‘Teaéhers for the Calgary Separate School Board report .large
numbers of Portuguese children from the Azores, particularly at‘
Holy Trinity School (16th Ave. and 41 St. S.E.) where 20.oﬁt of

22 children are Portuguese, and also at St. Anne School (8 St. and

26 Ave. S.E{) whére 6 out of 17 children are Portuguese and come

from the Azqres.
Other groﬁps include Ttalian, French Canadian, Polish, Austrian,

Korean, Brazilian Portuguese, Spanish, Hungarian, and Yugoslavian.

Socio—Econémic‘Sfatus of Non~English épeaking Immig;ants

Social stfatification_is:a term used to féfé:'to any hier; '
archical ordering éf_groups in sociétjf In the induéérialized
societies of the West, this tak;s the form of stratification into
socialrclésses. Social class is deﬁermined by the ééciological .
method of assigning an individual a numerical-inde? scofe on the
basis 'of his occupational, income, educatiogal and/or other charac— . .

teristics, and then grouping him together with others ﬁith similar

indices.

Until 1967, Canada practiced a racist immigration policy.
Preference was further given to ;he young and Wel;—educéted Whorcould
speak either French or English, or both. But these things are chang-

ing, and the discussion on the contentious Green Paper gives evidence
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of‘theée changes. Uﬁtil 1967, nine out of ten immigrants came
from Europe and the United States (Arnopéulos, 1975). By 1974,
only 50% were BEuropeans and Americans, while the othep half were
Africans, Asians and Latin Americans. This latter group of people
——peopie from the Third World--plagued by unemployment,'the pop- .
ulation explosion and grinding poverty are the rising'gfoué of |
new immigrants of this decade. Theée people readilyifind work

as factory ﬁofkers, chamber méids, walters, farm wofkers,'miners,.
loggers and construction workers-—-in short, _as.semi'or unskilledr
“workeré.. Thesé iﬁmigrants are,williﬂg-to do the wOrk established
Canadiaﬁs will no# do. Many Canadians would rather go on dnemploy~‘
ment insurance‘before éubmitting to backbreaking work in gqualid
conditions fo::long hours at the minimumiwage. |

of th; 161 students regis;ered‘at the Y.W.C?A;,‘éll but tﬁfée

are émployed as laundry and drycleaning workers, restaurant workers,
office cléaqers,‘cénstruétion workers, garment fdctorfgworkers,

seamstresses, and the like.

The day program at A.V.C. is termed Industtial English for Néw
Canadians and the explicit purpose stated is "to equip adult stu-
dents with sufficient communication skills in English to enable ' "

them to enter the labor force." (A.V.C., 1971a).
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The program offered by the Calgary Public School Boéfd,'biViSion
of Continuing Education, reports'students of diverse occupaéional‘
backgrounds, although stili largely semi~skilled or unskilled 1aborers;

According to the 1971 Census figures, it is_thé éregs where non-—
English speaking immigrants are most highly concgntréted that family
incomes are among fhe lowest in Calgary. The average family ianme
in 1971 fof all of Calgary wa; $lO,29l. Areés such‘as “Chinatéwn"
(average incoﬁe: $3,631), Bridgeland-Riverside (averége ;ncome:
$7,123),‘aﬁd bo&ntown Calgaryr(average income: $6,872)Vshow ;éafly
family incomes well below the:average. The averagé Yearly incdme
for the 11 distri?ts with high percentages of immigrant population
was $8,912. | | |

Both the Calgary Public and Separate School Boards;:qot sur;
prisingly, have éound é nged to establiSh T:E.S.O;L.:cl;sses for
school;égéd chiidréh in these same areas, ;gain indicating that .in-
abilit§ to speak English and socioeconomic backgroﬁnd‘a&e in soﬁe

way related.

Sex of Students
In many instances, where statistics were availaBle, it was found
Vthaﬁ registrations of females and males were very nearly equal. At

the Y.W.C.A., Western Canada Senior High, McDougall (gﬁte:nodﬁ classes)
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registrations for men and women were almost the same. McDougall's
morning classes indicate 68.3% female and only 33.8% male. The
proéram for New Caﬁadian Housewives in fact accepts male'studénts,
but all but 4 of the 51 registered were women. AF A.V.C: (day pro-
gram) approximately hélf the students are men; half women. However, .
it must be remembered these students must anticipate a job in the
labor f;rce, so £hat mérried‘women With young children or:expectant
mothers are for the most part excluded from the ciasses. ‘

No statistics Wefe made‘available regarding the ‘sex of chilaren .

of school age registered in T.E.S.0.L. programs.

Age of Studéqts

| Accordingltofstatistics:made availabie by the Calgary PuElic‘

School Board (i974b), 345 students @ére in need of T.E.S.0.L. pro;

grams during tbe«l974—75 year. - of tﬁese,‘154 or 44.§Z,of the child?enf.

were of Divisionkl (aged 6 to 9) aﬁd not eligible for the programs

under School Board policy. .
Approximately 95 pupils of Divison II and III aFgended the Langevin

School pngram and about 95 secondary school students (junior and senior

_high) were accommodated in classes operated by the Division. of Con~

tinuing Education in Ian,BazalgettevJunior:High;hJohq(Diefenbaker

Senior High, and Sir John A. MacDonald Junior High. s
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The Separate School Board, like the Public School Board, finds
that most of the cﬁildren needing special instruction arerin the
elementar&Igradés.

AAdults registered in the programs offered at tbe Y.W.C.A., A.V.C.
and Public Schooi Board, Division of Continuing Education, tend to be
between the:aées of 27 and 35, with the average age around 31.

1‘Adults registered in the program for New Canadian Housewlves aré '
generally somewhat older: the average age being 44.“: |

Studenpé,ét Mount Royal Cdllege tend to be in thei;Aeérly 20's.

Thesleindings are generally congrﬁent with'Immig;ation policy

"and recent immigration statistics. Preference is given to young

adults between thé ages of 25 and 40. It is generally this group

that has children. of elementary school age; again consistent with -

" the findings of the Public and Separate Sghool Boards ip‘relation

to requirements for T.E.S.0.L. programming for non~-English speaking

immigrants.

Length of Stay in Canada Prior to Registration

In the school systems, a child with language_difficulties will

be idéentified almost immediately upon arrival and regic¥5red in a

T.E.S.O.L.;ciassrif at all possible, although there were ?eports of
Canadian born children whose native language was not Englisﬁ; being

referred to T.E.S5.0.L. programs. Students at Mount Royal College-
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also begin classes almost immediately upon arrival in Calgary:
this is in most cases their explicitrreason for coming here.

This is not the case with non-English speaking adult immi-
grants. Some are fortunate enough to receive financial assistance

and can begin classes soon after their arrival. In other instances,

immigrants have been in Célgary for up to 25 years without having -

learned to speak English.

In general, adults gegister sometime during their second year
of reéidence in Calgary, with women being slightly slower than men
té register. The most notable exception is the class of New Canadian
ﬁouséwi&es, wheresthe average length qf'residence infC;nada prior fo
registratibn'fpr thé English program is 8.6 years;r Neariy half.of
those attending these. classes have been in Canada for fen‘?éars or 

longer.

Level of Inst?uction and‘Enrollmeﬁts in T.E.S.O.L.-Prggrams

With the exception of Mouﬁt Royal Coliége, tﬁe §;£ious’programsi
largé;y report students in the beginniﬁg ievels of the T.E.S5.0.L.
program. At Mount Royal College, the reverse is trge:"53.8%.are‘
Advancéd, 34.6% are Intermediate, and 11.5% are Beginneré..

From a total of 132 students, A.V.C. reports the-smalleét eﬂ~‘
rollment figures in thévAdvaﬁCed level (17.3%); 30;82 of éhe stit- .

dents are Intermediate and 51.9% are Begiﬁners (Basic).
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Ellglbility fcr programs in T.E.N.C. for school-aged children in
the Calgary Public Sshool system is specifically deoendent on the
child having little or no fluency in English, althougn classes are
organized on three levels, on the basis of the‘pupil's knowledge ,
of English as_assessed by the teachers in charge of theiT.E.N:Cfr
program. Beginner, Intermediate_and Advanced classes are held at
Langerin Elementary‘School for both‘Division IT and III puplls.
At Sir John A. MacDonald Junior High, although all the’students'
have had six:fears of English in their homeland, alllare:reportedi
to speak Engllsh poorly: their previous study of English equipped
them mostly with comprehens1on skllls. Rosscarrock‘Elementary
School has a Pre—School group of children Beginners (ages 6 to '8
and in Grade l) and an Intermediate group. Classes .at John Diefenbaker |
Senlor High are organlzed into two levels, Beginner and Advanced
Wlth approx1mately an even number of students in each group (about
15 1n.each class). |

The Separate School Board reports mixed groupings of children-
.lee the Public School Board however, they hesitate to take chlldren T
out of their rogular classes.for T,E. N C. instruction 1f therchildren
could be“part1c1pat1ng in regular classroom activ1t1es. ,Ehls suggests

that most of the children in T.E.N.C. classes are also’beglnners.

N
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| &he Continuing Education Division of the Calgary Public Schooi
Board, program for adults, is organized on five different ieveis.m
About 627 of the students have not been exposed to English before
and are regiéteredvin thelBeginners classes.

The prograni at S.A.I.T. is an Advanced Qonversetion course for
adults. The titlerof thejprogram suggests these students have al-
ready had considerable experience with‘English.

The Y.W.C.A:'apoears 1argel§ to have Beginner students, although
all levels of competency’in English are reported.

- In generél then, .the T.E.S.0.L. classes appearhlaréely to accom-'
modate the needs of the recently arrlved immlgrant who has little

knowledge of English upon arrival

- Other ProblemS‘and Considerations Related to the Stnaent'Populatioh

Among other problems whlch one might expect to encounter with .

newly arrived 1mmigrants (both Engllsh and non—English speaking),

<"difficulties adjusting to’the new c¢ultural environment, or culture

shock as‘it is térme&,~is tne one most likely antioipeted. According"‘
to the returns on the questionnaires, about‘half of tnegstudents‘en—
perienced some ner&ships in thie regard, the others,:little or none.
There_were'a few cases reported of difficulties among:students_of‘ell
agee: older adnlts, youné‘children, as well as studenté endﬂyoung .

adults. The problem is manifest in various ways: ‘the desire -
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expressed outrightly bf some £o return to thétr homeland, the -
hesitation to mix with the other children in the class, and shy-
ness and 1ack'of.confidenée to parficipate. Cliquishness aﬁong
Chinese students at M.R.C. was also reported. There was éné iné
stance of "no‘culfuré shock" reported simply becausefthe new |
arrivals spent most of their time iﬁ a community where ;he.native
language was spoken, and friends of the same nationality.and
lingpistic background were easily found.

Other pfobléms include difficulties with transpb?tation, par-

ticﬁlarly“with the night school sessions at Crescent Heights Senior

‘High School, and problems related to.the students héving to work

shifts at their jobs. Sometimes this resulted in poor atﬁendanée'

for those students involved. More often, however, stﬁdents were
reported suffefing from fétigue and overti;edness, agd consequently
unable ‘to concentfate in class. Insufficient time td:dd homework,
plus inability tb persevere with practicing English fhﬁoughout the
week at home and at work were als; cited as difficultiés. Learning
capacity, somehow felt by the respondanté to be‘vagqe}y related to

a geqeraltintelli%enée factor and the level of schooling échiéved:

in tﬁe native land was anotﬁer variable to be taken :Ln;v :onéidefation
in ﬁrogram davglopment.' This concern was expressed 6n?a numbér of

guestionnaires returned.
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 Very good to excellent attendance was‘reported by 85.7% of -the
teachers, both volunteer and salaried. Particularly among the
volunteer.teéchers, where classes consist usually of only two d:
‘three students, attendance was stated as being ﬁear—perfec?.

Despite the problems the non—énglish speaking immigrants face,
it appears from the attendance reports that these_people are neéer—

theless highly motivated to learn the new language.

THE TEA¢HERS OF ENGLISH TO SPEAKERS‘OF OTHER LANGUAGES
Introduction: Generél Demographic Information

The‘overwhelming majority,of the teachers, both sglariedAand
volunteer, arejwomen‘(89.7%.and 88§9%“respectiveiy). fhe salariéd
instructional.staff are mosfly in the 31-40 year age group (53.8%)
and the volunteers are mostly over 50 years of age (50%5. Among
thersalaried staff, all but one learngd English asrthéir first
language;‘among the volunfeers, English’was the native,langqage of

every one.

:Aéademic Backgréund .
Of the salaried staff, 86.2% hévé graduated from university;

among the volunteers 44.4% hold a university degree ;nd wil ad&itiona1 

28.92 have atteqded university but did not graduate. It is inte;eéting

to note that 60% of the volunteers over 50 years of age are retired

school teachersl
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An itemized summary of the specific university courses related

to T.E.S.0.L. which teachers have taken follows:

volunteer ) sglaried
linguistics“‘ | ‘ . 8.97 - 48.3%
English = g 48.9% . 86.2%
Foreign Languages 42.2% - 72.4%
T.E.S$.0.L. (specificaliy) 2.2% 31.0%

Experience in T.E.5.0.L. or Fdreign Languages
Of the s;laried staff, more teachers had three to six years
teachiﬁg“experiehcéﬂin T.E.S.0.L. or Foreign Languages, than any
of the other‘altérnatives listed for that questiéﬁ. -TheAresults
Wére as followé: no experience -~ 14,3%Z, 1 - 2 years expefience -
17.9%, 3 - 6 yéars experience - 39.3%, and more than 6 years ~ 28.67.
For the volunteers, the results were as follows: no experience -
54.5%, 1 =2 yearé experience —:20.5%, 3 -~ 6 years experience - 2.5%

and -more than 6 years experience - 4.57.

FACILITIES AND MATERTALS
Inﬁroduction

Materials and fécilities made available to thé tea;hers of the
varioﬁs p;ogramsrrapge;from the most elaborate and complete at suéh
lbcations as Mount Royal dollegé, to situations where the-feaéhers;

t

have no pérmanent classroqm‘space and are left to a large degree to

.o
:'u,\-@sf
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make up their own materials. It must be remembered that many of

the programs are actually.still only in the beginning stages of

development and suffer from inadequate funding more than anything
else. The prpblems of securing funds have already been discussed.

Of the volunteer staff, 407 reported the materials and facilitles-
to be adequate and appropriate. Of the salaried staff 44,87 were
satisfied in.these respects with the fac111t1es and materlals.r In
both volunteet'and selaried staff, a‘great majority reported spendingri
time develobing their o&n aiternative or supplementery materialsﬁ

71% and 72.4% reepectively:

Student Workboqke and Basic Texts

Almost all the teachers, both volunteer and salaried, indicated-

‘the use of a-basic text and/or student workbook. The-one most fre—

quently mentioned was Carson Martin. These are the‘oniy books used
by the Y.W.C.A. This series is also widely used by the Calgary Public

School Board's program for Junior and Senior high schoél‘students;fthe‘

"Calgary Public. School Board's program for adults, as well as the Basic

'andﬂIntermediate levels at A.V.C.

The Lado series, Mott series, and English 900, are also frequently

- used. Other books mentioned 1nclude Let 's Write English New Practlce

Readers, Reader's Digest Skill Builders; Engllsh for quay*series,,and

Pictionaries.
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An adequate supply of student work books and basic texté are
all that the voluntarily run progréms can offer their instrucﬁional
staff in‘the way of materials'and facilities; The following items
and their reported uses therefére apply.only té salaried staff of |

T.E.S5.0.L. for immigrants in Calgary.

Tape Reéordér"

| Of théAsaléried étafﬂ:66.7% feported'the availébiiity of aAtape
'recorder,‘and‘éf the rémainder, 20.7% expressed theHdeéire of having
one availdble.-iTépe recorders afe used by teachers to record the

students, largely for the purpose of playing back the recording for

- the student to evaluate for himself his progress in English. In this

respect, the tape recorder fulfills to a certain extent -the role of

the language laboratory.

Prepared Tapes and Records

0f the salaried staff, 17.2% reported the use of prépafed tapés;
although oftgn‘thgse were tapes they had themselves prepared. These
tapes are most often used for exercises in listening comprehénsiqn;

In other instances, where. commercially prepare& tapes were available,

- these were reportedly used in conjunction with filmstrip~, so that

an audio-visual presentation of a favorite fairy tale, for example;

is possible.
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English Around the World, a series consisting of records,
pictures and books, is also reported used in the elementary grades.

There were no reports of commercially prepared tapes used as

- an integral or major component of the total language program.

‘Screen

The availability of a screen was reported by 48.3% of the staff

although in most of these cases, the screen was little used.
Films
The availability of films was reported by 48.3% of the staff

although these most often were supplied by the National Film Board

. Calgary s Film Library, or ‘the Calgary Public School Board's Media

Services. These films are generally intehded for touriét promotion,

or may be short films dealing with a simple subject,'but are never-
theless found to be quite appropriate and useful in the T.E.S5.0.L.

classes by those' teachers who reported their -availability.

Lab Facilities and'Programs

Access to language laboratory facilities was reported by 13.8%
of the teachers. . R.C.A. language laboratory facilities are in operation
at S.A.I. T. and used in conjunction with a prepared program In all

other instances where lab fac1lities were. available, they were 1ntended

."as labs for French and German classes in the schools. - Because prepared
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lab programs for English are largely not available, these labs are

_ reported to be little used.

A.V.C. reports plans to have a language laboratory in the near

future.
"M.R.C. has full 1ab facilities: this was the majbr reason cited

by Manpower qu‘programming their spring course at M.R.C. rathef,than

at A.V.C.

Reading Materials
The availability of adequate reading materials for the students. .

was reported.by 82.8% of the teachers. In most insténces,_thé read-

" ings used are to be found in the students' textz and workbooks. Other

sources of reading materials include the school's library, or maga-

zines and papers which the students or the teacher may bring. Reader's

- Digest books are 'also mentioned as well used.

Priorities for the Purchase of Extra Materials

The desire to have more audio-visual materials and equipment was

stated by 86.8% of the salaried staff, and 44.4% of the volunteers. °

Mofé specificaily, such materials as pictures, maps,'slides; film-
strips;‘tapes ;nd records, and the required aﬁdiq—ﬁigual equiﬁméﬁt,
was seen as*desi;able as part of the language prograﬁ.f

Aﬁong‘the salaried staff; lab facilities, games;Ftakejhome reé;rds,
cultural materials, and subscriptions to magazineswwere fﬁrther men;

tioned as priorities in procuring extra materials.
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More cloqeiy related to administration and implementation
of the language program, such factors as larger énd permanent
classrooms, smaller classes, more staff, more time witﬁighe,stu—
dents, access to,duplicating equipment, money for-field trips,
and in-service training opportunities were mentioned by'the salaried
staff as desiféblé.l

Among'voiuﬂfeer staff, the actdél physical teéphing[enQiron—
ment was mentioned as a problem by 26.7% of the teachéré.  A larger
and more private room with é.blaékboard was most often stéted as |
necessary.‘ Among the other priorities, more time withlthe students

was mentioned.

METHODS
The Choice of Methods

The majority'of teacﬁers, both volunteer and salafie&, stafed

© that they made up their own methods:according to the needs of their

students and the facilities on hand. These statiétics came to 77.8%
and 76.97% respectively. Of the other methods listed,'thé salaried

staff'selected the following: audio-lingual - 30;82; diféﬁt - 30.8%,
audio-visual ~ 23.1%, traditional - 15.4%, and pogqitivé — 7.7%. Aboutr

54 % checked more than one method, thereby indicating a mixture or

combination of methods, again usually suited to the pé;tiéﬁiar teach~

ing situation.
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With the volunteers, the direct method was indicated by 33.3%

_ as used, then audio- v1sual - 15.6%, audio-lingual - 8. 94, traditional

~ 8.9% and cognitive - 2.24.

Many respondents‘commented:that the lack of materials and facil-
ities necessitated the particular method which was indicated, in most
cases this being the final alternative listed: I make up my'own.
methods according to.the needs of my students and the facilities on " -
hand. - Factors related to the student population further appear to
significantlv influence the method chosen. Teachers often reported
having to nodify orrcombine methods (again resulting‘inrselection ]
of the last choice of methods) to accommodate the students' indi—:
vidual learning style, and weaknesses in‘any glven aspect of the
four communication skills (1 e. listening, speaking, reading, Writing)
The ch01ce.of method then is quite deflnltely influenced by‘factors

having to do with the background of the students as well as the limi=-

tations of the materials and facilities made available'to‘the in~-

structors.

.Priorities in Communication Skills

Nearly all the instructional staff, both volunteer and salaried{
recognized the-lmportance of oral communication skills and.placed a
heavy emphasis on oral language experiences within’ the framework of
the methods they chose to implement. About 52% of the teachers stated

they would spend their time exclusively on oral communication~skills
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with Beginning students and another 48.1% stated they would spend
75%70f their time in this manner with students who had norpreviéus
expospfg to the‘ﬁarget ianguage.'

Withrn;n—beginning students, 21.7%Z of the total number of re-
spondants stated they épend 75% of their time emphaSiziﬂg'aﬁd‘imr
proving oral communication skills, and 78.3% stated they divided
their time evenly‘ﬁetweeﬂ oral language and written language skills’

with these studénts.
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'CHAPTER FIVE
‘DISCUSSINN
CONCLUSIONS

The flndlngs of the study indicate that T.E.S.0.L. services

are provided for the majorlty of non-English speaking 1mm1grants,

ladults and'chiLdren ellke. From Immigration statistics, it was

estimated that approximately 500 nonfEnglish speaking school-aged
children arrived in Calgary in 1974. Enrollment statistics pro-
vided by the<Calgary Public and Separate School Boards show that .
342 children received T.E.S.O. L instruction in the 1974—75 school
year, and another 154 chlldren in the Calgary Public School system
needed special help but did not receive it for various redsons..
It is hoped these children will receive special instructicn in
the 1975-76 school year. Thus, the school systems have accounted
for nearly all the newly arrived non-English speaking children.
Enrollment statistics of the various T.E.S.0.L. programs in-
dicate that‘apprcximately 814 adults received T.E.S.d.ﬂ.linstruction
in the 1974-75 season. It is likely that many immiérants already .
spoke,Englisﬁ as a second language, or 1earced Ecglish incidentslly
at their work and in thelr social contacts.ﬁ Nevertheiess, there

remain approximately 4 000 Calgary residents who cannot speak.anlish
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(Statistics Canada, 1974). These are mbst likel§ housewives and
children under six‘years of age, and in: all probability some people
over the age of 65. In all these instances, the need to learn ‘.
English may not be felt, so it may be there will always be a small
percentage of the population who caﬁnot speak English. The results
of the 1976 Censusrwill give an interesting basis for comparistn.
Results of this investigation show that althouéh the Germans
are the iarggst ethnic énﬁ’linguistig group of non-English batkgfouné o
in Calgary, it is the Chinese ;ho almost always dominate the regis-.
trations in T.E.S.0.L. classes for immigrants.  Although it is trte .
that the Asian ptpulation is growingfat a rapid rate, tﬁey neverthe-
less compose only a small seqtor of the non-English pqpulationfof
Calgary (2%). |
Althtugh T.E.S.O.t. ﬁrogramming appears to be adequate iﬁ régardé
to siﬁply offering instruction to the non—-English spe;kiné immigtants;
T.E.S.O.L. programming is nevertheless inadequéte in é‘number of as-

pects. The unavailability of finances appears to be the greatest

‘protiém. Thisrhas had direct consequences for the Quality‘of T.E.S.O;L.w

programming. 'Inadequate‘glass time and facilities Wéré’specifica}lf
mentioned by both volunteer and salaried instructional s.off as fac-
ttrs ultimately hampering the students' progress. The éreateét de~
ficieqcies appear to be in the supply of audioé§isual‘matefialérand

equipment.
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In terms of the time factor, T.E.S.0.L. programming doesrnot
seem to meet therneeds of the children. Children who'have'acquirédr
a rgdimeﬁtary.level of facility in Eﬁgliéhland are feltito be able . .
to cope in_é regular classroom situation, retuxﬁ to theif regular
classes full fime.. Very often, the qhildren attend ffE:S.O.L.
classes fof lé§s thén one year. Accordiﬁg to Ashwpr;h‘(l97$) this

does not make éatisfactory provision for the language needs of the

nonfEﬁglish speaking immigrant child. ‘It takes longer to learn a

second langﬁagé well enough to compete in the educg;ion system.
Surgiy wé oﬁé the child mérthhan simply the chance to cope in‘tﬁé‘;
classrooﬁ environment: he‘shoﬁld be given every opportﬁnity to
succeed bo;h écaéemically and sécially within the sYstem. It is

Ashworth's contention that special instructionriﬁ English must be

provided over a.period of two to three years, so that in case of

failure in academic requirements, this failure cannot be attributed

to the child's wéaknesses‘in communication skills in‘English.-

RECOMMENDATTONS
The following recommendations, based upon the findings of this

study, are offered in the hope that they will be of use to those

~ involved in T.E.S.0.L. programming and.instruction. It is recommended:
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that additfonal funds be sought'from the.Féderai Government to
subsidize T.E.S.0.L. programs for non-English speaking immigfant
children. Many of the inadequacies of the T.E.S.0.L. progréms
for childreﬁ are a direct result of léck of funds, and thé
Provincial Government, which has no juriédiction in Immigration
policy, cannot be expected to continue caff&ing the total finaﬁ—
cial burdenzdf~the edﬁéation of non-English speakiﬁg“immigrant
children. Additiénal funds would_gyeatly imbrove*the quality

of instruction. By hiring additional staff, it woﬁid be possible

" for the teachers to spend more time with their fuﬁils, and small

classés would be ensured. T.E.5.0.L. services could also be ex- ’

pahded to include the many youngsters, particularly in Division.I,

who cbuld“benefif from special instruction in English;' Additional o

funds would also make it possible to purchase ;héfaudio¥visua1

materials and equipment which is nécessary in the implementation -

of the mgthods=the teachers most févor (i.e. generally, an audio-

visual method).

 that more in-service training sessions, ‘conferences and seminars

Eé organiééd‘fér'the teachers, with épecific coﬁégntratibn in
presentatioh of theory in 1inguis£iés and alsofsﬁéﬁpqtions for
instructional techniques and methodé in T.E.S.0.L. Vqlﬁnteef
téaghérs especially seem to need and want backg;oundrthéoretiéai

information, and in-service training sessions could provide the °
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opportunity to accommodate the needs of the volunteer instructional
staff. Since the funds necessary to operate an adequate T.E.S.0.L.
program (in terms of the number of students able to participate)
within the Calgary Public School system, are notilikely to be
forthcoming in the near future, in—service trainlng sessions

would also help to alleviate the problems of" the regular class—
room teachers who must deal with noneEnglish'speaking immigrant
children 4in their classes.

‘that the Unlversity of Calgary establlsh a core program of studies
for teachers wishing to major in T.E.S.O.L, TheAprogram might in-
clude'course work“in linguistics, learning psychology, methods in
T.E.S.O.l., anthropology, and sociolinéuistics, for example. In 7
view of the fact that teachers in the fieldrof T;E.S.O.L. in
Calgary are generally weak in their practical experiences in
T.E.S. O L., a well supervised practlce teachlng ses51on would
‘also be of great value in the program

that research ‘be carried out to more clearly 1dentify the prob-
lems of non—English speaking immigrant children. There remainv
many mlsunderstandings about the bilingual event and the relation-—
ship to socioeconomic status and cognitive develc; nt, for_
ekample,-as well as the relationship ofithese_factorsto first
language acquisition. It appears that many non—English‘speaking
immigrant Ehildren in Calgarj are of low socioeconomic status,

indicate less than average scholastic achievement, and lack
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experience and facility in their native language. The language

environment outside the school furthermore influences the child's
‘progress in learning English.r What are the implications of all ~

these factors on ﬁhe time‘of iﬁtroduction of English as .the

second language, and the methods to be implemented? What kihd
of advice can be offered to the parents of the immigrant children

regarding the persistent use of the native language at home and

"the:pfomotioh of the first language as the dominant ianguagé of

self expression for the child?

thét the needs of the non—English'épeaking immigfant child be
re~evaluated in light of the ébng consideratidqs, and T.E;S.bll.u
programs Ee égpanded;‘if necessary, in two direct%pns: £b in-
ciﬁde youngsters in Division I,:and to continue Witﬁ T.E.SlQ.L.
instruction over a longer period of time--perhaps two or three
yearé—-so that the child will feel confident enough with his
English to succeed socially as well as academicéllylin the,fej

gular classroom environment.
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QUESTIONNATRE

PART_ONE  Information about the teacher

1o

3.

4,

20 - 30
3 - 40
40 « 50

50+

Ages

B
———a.

Sex F

What is your native language?

Do you speakhﬁnglish with any accent ( including arvery sliéht accent)?
__ no accent o i .
__ slight .
._noticesble

prongunced

State those languages gther than English that you speak _

read

B e

write

Specify the approximate titles of post-~secondary courses you have taken in each |

of the following disciplines:

English
Foreign languages
Educaticn courses

Other relevant courses



Appendix A

Letter Enclosed with the Questionnaire Distributed
to the Teachers of English to Speakers of Other
Languages In Calgary



540 ~ 48th Ave, 5.U.,
Calgary, ilta. T25 165
April 1, 174

Dear Fellow-teacher:

The field of teaching English as a Second Language ( T.E.S.L.) has
attracted much attention in recent years. However, the expanded ser-
vices in the field have not been without their problems. Lack of co-
ordination among the various programs available has been the major
problem; as a result the numbers of students and instructors involved
on the local scene are not known, This has further complicated the
possibility of teacher training programs as well as securing funds

to support both the T.€.S.L, programs and the teacher training pro-
grams. THose of you who were able to attend the recent T.t£.S.L.
Conference at Mount Royal College will certainly have come away from
.t with an appreciation of the difficulties I mention.

I am currently working for an M.A. degree at the University of Calgary,
Faculty of Educationgy Department of Curriculum and Instruction. For the
theis requirement, I have proposed to make a survey of the various pro-
grams of T.E.S.L. in Calgary. The five major institutions I am investi-
gating are: Mount Royal College, Y.W.C.A., Alberta Vocational Center,
the Calgary Public School Board, and the Calgary Separate School Board.
Besides these, there are a number of other small projects in operation.
I estimate there are approxlmately 175 1nstructors involved in these
programs. .

By means of the questionnaire, I hope to cbtain as much -information as
possible, in an objective form, about the students, instructional staff,
facilities and materials, and methods. No doubt, my final report will
provide the starting point for further ressarch and study, for there
remain many unanswered questions. For example9 I suspect the vast ma-
hority of children manifesting difficulties in learning English as a
second language will come from lower socio-economic backgrounds.  Their
problems in fact may be related to first language acquisitien and se-
condly, bilingualism. If the data I collect will bear out my suspocion,
then I should hope that someone will take the time to further investigate
and counsel the teachers, children and | z=ents involved in' the child's
bilingual learning and living environment. How will the child best learn?
How does the child feel about his first language? Should the child be
encouraged tewmake English his dominant language? Can the child in fact
cope with his two languages at all? These, plus many other questions,
must be taken into accolnt if we are to advance significan’” in the
‘field of English as a Second Language, particularly in those instances
where we are working with New Canadians and immigrants who plan to make
Canada their home.

Kindly answer the’ questions as best as you can, and return to me no

later than April 21, 1975. When the survey has been completed, the informa-
tion will be made available to you through-yopr co-ordinator or supervisor,
should you be interested.- The data will only be valuable if a qood return
on the questlonnalres is obtaineds your co-operation is necessary. If you
have comments or questions about the study, please do not hesitate to give
me a call 91ther at my home ( 243- 4929) or at the university ( 284-6291),

Sincerely yours,

"Hetty Hoeééingh
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Quéstibnnaire Distributed to the Teachers of English:
to Speakers of Other Languages in Calgary
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schipol ino oi” Teacher

“dates
aschool from - to

degree ( if any) majors minors

8. Exparience with Teaching [nglish as s Secend Language o> Foreign Languages:

no experience

1 ~ 2 years

BT ab s e it

o —n w04 et o @ opp e

3 -~ 6 yesrs

— e WOT& than & years
BART _TWd  Information about the students:
. 1. Soecify name and location of yeur school.

» How many classes of Fnglish as a Second Lanrguage do you teach?

e 14 students
48
8 - 45 -

3. UWhat is the size of each class?

N 15+
4. What ig thg age éPGUp of students in cach classé '; e 5 =@
—— 812
12 - 18
. 18+
.. 60+

w
.

How many hours per day and how many days per week do you instruct each Class?-

6. Are your classes homogeneously uroupsiin regards to competency in Engligh?

. yes
——. O
...‘homggeneouslyvgrDUped in regards to linguistic and
cﬁltupairbackgraund? - - ——rYes
N3




9.,

-
-
>

-
N

Beiefly elaboraie on Lhe grodps of sturdents you Leache

linguic

4

FP 1
LC O aila

colitral beckyrount:

educalional bBackarovnd of your students:

oceupation of studonts:

— s e v

amv ettt e

Your students achiove best in:

Are there any vast discrepenciecs i: achievement in the four communication skille?

.

o b, gt

O e ——

B T L -

D R SU S,

. to gain. entranve Into university

to become s Canadian

to return home to tesch English

yas

other rea

.

sons ( please specify)

st e e pnp o
O a1 o s

-

ek illod lshorer
aikill

student

ed laborer

profaessional

specific reason your students are Larning English:

aral comprehension

- cral expressioa

written comprehension

written expression

_no If yes, plyass specify:

Briefly describ¢ any problems you may be experiencing . with yeur students:

attendance;

How did your students Find out about

When did your students first come to Canada?

e ——

i

B

poDr ‘ . "eulture shock"[_ —
gverage —_ some
quod considera

please specify):

the gavrses vou
/7

s

to Calgary?

are teaching?

N

littls or none

bisg



HREF  Jnvprvasat on ghoutr Facititius

.l.

AT

Pleasc check thuse facitities you have access to. Desciibe your specitic

use of eaech,

tape recorder-

prepared tapes

sSCreen

Films

siudent tukewhone recqrds
lab'Fécilities‘(‘briEFly déscribe)
prepared labrpfbgrams

exsrcise buugs

reading materials

De you feel that the facilities and matorials which you have on hand are

approprizte and adequate? no

NS 4L R

If not, are you developing your own alternative or supplementary materials?

What wnuid be your priorities if you could purchase additionéi materials and

facilities?



DARY TRUR %t nbion on mathoselogy

1. UWhen do your students stavt to read ( after how many hours of oral instruction)?

2. AL what point do the studends beqin te write? | Briefly desceibe the beginning

woiblag exercises and how these would progress to advanced writing styles,

3. Wiat melhed do you usn: C traditisns)
- irect

atdio~lingual
e @idiomyisual

cognitive =

e LomEke Up my own mefhgds according to the needs

of my students; and the fagcilities on hand

o otner
Briefly elborata: /
4. ; Boginner - non~Beginnoer - Oral- - | . Written

‘ 7 . S

.g“ L ‘ ) lQO% : 0% L

; g o

; ) 73/:: I 25% ;

, : . s

! Lo

. 50% . 506 |

. H S

| s s |

o 100 |

Pleaseo 1ﬂdtrata on the ebove chart the ap roximate amount of time vou.
pp ¥

would allot to oral and written communlrotlon skills for beoinwlng

and fon- bcglnnlng students.

5. General comments sboub the quastiomnaire:
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The Ethnic and Linguistic Background of Adult Students
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LINGUISTIC & ETHNIC ORIGINS OF ADULT STUDENTS
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LINGUISTIC & ETHNIC ORIGINS OF ADULT STUDENTS

AT WESTERN CANADA SENIOR HIGH SCHOOL
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LINGUISTIC & ETHNIC ORIGINS OF ADULT STUDENTS
IN THE ENGLISH FOR NEW CANADIAN HOUSEWIVES PROGRAM
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l‘ LINGUISTIC & ETHNIC ORIGINS OF STUDENTS
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