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Markides, and Nicole Ritchie who is the Research Grant Officer with the University of Calgary 

Indigenous Research Support Team, to introduce myself and to share a brief description of my emerging 

study. To honour their voices, I invited them to provide me with constructive feedback, which I 

implemented in the research design.  

Figure 6  

The Kisiskâciwan-sîpî crossing site. [personal charcoal drawing]. Edmonton, 2022 

 

Note. An important location on the river walk guided by Dr. Donald. 

I also traveled to Edmonton with my thesis supervisor, Dr. Scott, to meet with Dr. Donald. Here, 

Dr. Scott and I participated in a river walk led by Dr. Donald. The learning experience brought to life 

some of the Cree wisdom and insights Dr. Donald shares in the many pieces of literature that inform my 

work. For instance, we learned about the importance of strengthening our kinship relations with our 

more-than-human cohabitants in this life, and that place-based knowledge requires extended time 

learning with and from all sentient beings (D. Donald, personal communication, August 26, 2022). To 

nurture our kinship relations with the river, Dr. Donald taught us the Cree name for the North 

Saskatchewan River, which is Kisiskâciwan-sîpî (swift flowing river) (see Figure 6). We practiced 

enunciating the word throughout the walk while Dr. Donald shared some of the Indigenous stories of 

this place, this ôtênaw (city), that have been painted over by the dominant Canadian colonial narrative. 

We learned that the area of the river we walked along was an important pehonan (meeting place) for 
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Volpe, 2019). In addition, I explained that each person would get a copy of transcripts to keep for their 

own use, as outlined in the Letter of Consent (Appendix B). I collected observational data and recorded 

our focus group conversation to set a starting place in which to help me be aware of changes and shifts 

in teacher thinking and praxis.  

Beginning well also included consideration for travel time, expenses, and the carbon footprint of 

the project. I arranged to meet Indigenous research collaborators and participants in a central location 

near public transportation sites and at a time that was mutually convenient. Light snacks, refreshments, 

and small thank you gestures were provided at all gatherings and reasonable time limits for the learning 

sessions were arranged. I had a prepared set of questions that were approved by the respective human 

research ethics boards that I read in a particular order and re-read for clarification when needed. I 

developed a budget for the entire project to ensure that I could pay for the costs of food, drink, 

honoraria, transportation, and gifts. 

Outlining Data Channel One: Focus Group Conversations  

The desired outcome of the focus group conversations in this study was to uncover the meanings 

of central themes in the life world of the subjects from their own points of view (Ayres, 2008). Focus 

group conversations took place through informal talking circles within each of the four learning series 

sessions. They were opportunities to knowledge-build with the whole group to provoke change and 

shifts in teacher thinking and praxis. Therefore, the focus group conversations in this case study were 

used as a data collection method to capture evidence of teacher growth that was revealed over the four 

learning series sessions. All of the data was dated and collected sequentially over time so that I could 

track trends, shifts, and changes in K-12 art teacher thinking and praxis by asking the same respondents 

questions in the four sessions of the learning series. Using digital recording tools enabled me to capture 

data while guiding the discussion process. I also documented what was said in my field journal.  After 

each learning series session, I listened closely to the digital recordings of the focus group conversations 
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relationships have led to introductions to new people who informed the study now, too. In my daily 

relational walking practice (Donald, 2021), these mentors offer(ed) me enduring gifts of guidance.   

I created an invitation for feedback script to help me approach Indigenous community members 

for advice in a good way. The script involved introducing myself and sharing a brief explanation as to 

why I was contacting them. At the start of each invitation, it was important for me to offer a thank you 

specific to the person, based on the teaching(s) that the individual bestowed on me through their work. 

Expressing thanks allowed me to share why I was inspired to connect with them. It was also a form of 

reciprocation as it honoured the learning that the person shared with me, which superseded the invitation 

to support me with my study. I did my best to establish personal connections with potential Indigenous 

research collaborators by calling them on the phone and meeting with them in person when possible.   

From these initial invitations, I connected with Adrian Stimson, Elder Clarence Wolfleg, Dr. 

Aubrey Hanson, and Dr. Gabrielle Lindstrom to get to know them and to better understand the insight 

and wisdom they carry. Once I secured ethics approval from the university, institutions, and 

communities to which these Indigenous artists, Elders, and scholar-practitioners are associated, I 

formally invited Hanson, Stimson, and Wolfleg to be research collaborators in the learning series. 

Additionally, I shared a Research Collaborator Consent form with them (Appendix C), which outlined 

that research collaborators would have the creative freedom to choose what teachings they would like to 

share with the K-12 art teacher participants and where they would like to host their session. From here, I 

worked with the research collaborators to co-create a plan for their learning series session, including 

coordinating a day and time for their session and outlining my role(s) and responsibilities to facilitate the 

plan.  

On June 6, 2022, Dr. David Scott and I had the opportunity to meet with Elder Clarence Wolfleg. 

From Elder Clarence Wolfleg, I have deepened my understanding of the importance of cultural protocols 

to establish ethical relations (C. Wolfleg, personal communication, June 6, 2022). To demonstrate that I 
































































































































































































































































